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Abstract

One of the main goals of contemporary educational paradigms is inclusive education, which seeks to give
all students equal access to learning opportunities. Inclusive education, where all students learn together
regardless of background or ability is a cornerstone of a just and equitable education system. This paper
examines the successive implementation of inclusive education, exploring the factors that determine its
success, the challenges that may arise, and the opportunities it presents. Key determinants like leadership,
teachers’ competence, mindset and attitude of stakeholders, accessible curriculum, research and
innovation, cultural competence, supportive policies, are crucial for building a foundation for inclusion.
However, challenges such as lack of teacher training, resource and infrastructure accessibility, require
careful consideration and strategic solutions. Beyond overcoming these challenges lie the significant
opportunities of inclusive education. By fostering a sense of belonging, collaboration, and respect for
diversity, inclusive classrooms benefit all students, leading to improved academic outcomes, stronger
social skills, and a more positive learning experience. This exploration of factors, challenges, and
opportunities highlights the importance of a successive approach to achieving inclusive education. It is a
continuous journey requiring ongoing efforts to create schools where every student feels empowered to
thrive.
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Introduction

According to SDG-4 inclusive education means providing quality, equitable, and accessible education for
all, including the physically challenged, to ensure sustainable development (Kusimo & Chidozie, 2019).
It is an approach to teaching and learning that strives to ensure all students, regardless of their
backgrounds, abilities, or circumstances, are provided with equal access to quality education within
mainstream classrooms. It emphasizes creating supportive and diverse learning environments where every
learner feels valued, respected, and included. Inclusive education goes beyond mere integration or
placement of students with disabilities or special needs into regular classrooms; it involves adapting
teaching methods, curriculum, and classroom environments to accommodate the diverse needs of all
learners. In this new arrangement, school curriculums, teaching methods, organization, and resources are
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expected to be adapted to ensure that all learners, irrespective of their ability can successfully participate
in regular classroom activities without any serious discomfort (Adeniyi et al., 2015).

This new approach to education was informed by the World Conference on Education of Children with
Special Needs held in Salamanca, Spain in 1994 which provided the standard rules on the equalization of
opportunities for persons with disabilities. The concept of inclusive education is based on the principle
that all children should learn together, whenever possible, regardless of any difficulty or differences they
may have, and inclusive schools must recognize and respond to the diverse needs of their students
(UNESCO, 1994).

Needs and Importance of Inclusive Education

Diversity plays a crucial role in enhancing the strength of society when effectively addressed. Inclusive
education is crucial for fostering a society that values diversity, promotes equality, and ensures that every
individual, regardless of their differences, has access to quality education. The need and importance of
inclusive education are paramount in fostering a society that values diversity, equity, and inclusivity.
Inclusive education contributes to sustainable development goal 4 (SDG-4) by promoting a common
vision of sustainability, identifying competencies needed, and developing appropriate pedagogic and
learning strategies (Kioupi & Voulvoulis, 2019). Inclusive education promotes social change, respects
human dignity, ensures the active participation of all learners, and fosters an inclusive society through
access to education for diverse individuals (Baria, 2023).

Inclusive education addresses barriers to education, such as poverty, inequality, and discrimination, to
ensure all children have access to quality education (Mitchell & Sutherland, 2020). It ensures that every
individual, regardless of their background, abilities, or differences, has equal access to quality education.
By embracing diversity and providing tailored support and accommodations, inclusive education
maximizes the potential of each student and promotes their holistic development. It focuses on promoting
the inclusion of learners with disabilities, addressing their needs, and promoting a diverse learning
environment (\Voltz et al., 2001). Moreover, it cultivates empathy, understanding, and acceptance among
students, fostering positive relationships and a sense of belonging within the school community. Inclusive
education also prepares students for living and working in a diverse society, equipping them with the skills
and attitudes needed to thrive in an inclusive environment. Inclusive education not only provides access
to education for all but also fosters skills and attitudes essential for thriving in a diverse and inclusive
society (Baria, 2023). It is crucial to recognize every child’s right to education, foster individual
differences, and integrate children with special needs into the regular educational system and society (lvan
etal., 2021).

Inclusive education is important for improving educational equity by providing for all children and young
people regardless of social, emotional, cultural, intellectual, or linguistic differences or disabilities (Florian
et al., 2010). It contributes to a better and more inclusive future for all in society, echoing the hope and
calls from various countries in the Asia-Pacific region (Bevan-Brown et al., 2014). Ultimately, inclusive
education is not just a legal or ethical imperative but a fundamental aspect of building a more equitable
and inclusive society where every individual has the opportunity to learn, grow, and succeed.

Justification of the Study
Keeping in view the importance of inclusive education in present society various efforts have been made
at national and international levels for the successful implementation of inclusive education. Despite
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numerous efforts, evidence of research revealed that inclusive education remains a challenging goal across
the globe (Ainscow, 2005; Ferguson, 2008; Ainscow & Cesar, 2006; Engelbrecht, 2013). Inclusive
education remains a challenging goal across the globe, and unless a conscious effort is made to move our
thinking and planning from Education for All to Inclusive Education, true universal education will not be
achieved (Heung & Grossman, 2007). Haug (2017) stated that no country has yet succeeded in
constructing a school system that lives up to the ideals and intentions of inclusion, as defined by different
international organizations. Inclusive education remains challenging and almost impossible to achieve,
especially in developing countries due to factors like societal attitude, government attitude, infrastructure,
and funding (Sijuola & Davidova, 2022). Inclusive education is not satisfactorily implemented in most
developing countries due to factors like lack of support services, relevant materials, personnel training,
funding structure, and enabling legislation (Eleweke & Rodda, 2002). With increasing interest and efforts
in various countries the field of inclusive education remains confused about what actions to take to move
policy and practice forward (Ainscow & Cesar, 2006).

From the review of previous literature, it is crystal clear that despite numerous efforts inclusive education
still faces challenges in successful implementation globally. In that context, it is essential to understand
the factors that contribute to the successful adoption and sustainability of inclusive practices which help
policymakers and educators to develop effective strategies. This paper examines the successive
implementation of inclusive education, exploring the factors that determine its success, the challenges that
may arise, and the opportunities it presents. It will be helpful for policymakers and stakeholders to leverage
existing resources, support mechanisms, and best practices to advance inclusive education initiatives.
However, it is essential to understand how to achieve the Millennium Development Goals.

Determinants/factors for Implementation of Inclusive Education

The determinants of successful inclusive education practices encompass various factors that contribute to
creating supportive and effective learning environments for all students, regardless of their backgrounds
or abilities. The key determinants are as follows;

e Leadership

School leaders are considered change agents in promoting inclusive practices and creating a positive
school culture. Leadership practice is crucial in gearing education systems towards inclusive values and
bringing about sustainable change (Ainscow & Sandill, 2010). Effective leadership at all levels, including
school administrators, district officials, and policymakers, is essential for promoting a culture of inclusion,
setting clear goals, and providing the necessary support and resources for successful implementation.
Leadership plays a key role in creating and upholding inclusive school practices, promoting attention to
diversity, and involving families in the educational process (Crisol-Moya et al., 2022).

e Teacher Competence and Training

Well-trained and competent teachers who possess knowledge of inclusive pedagogy, differentiated
instruction, and classroom management strategies are critical for meeting the diverse needs of students
and creating inclusive learning environments. Inclusive education requires teachers to possess specific
professional and personal competencies, including attitudes, motivation, and knowledge related to the
different learning styles of children with special educational needs (Bukvic, 2014). Inclusive competencies
of teachers include the readiness to organize an inclusive educational process, and individually oriented
educational routes, provide psychological and pedagogical support for students with disabilities, and

IJFMR230318333 Volume 5, Issue 3, May-June 2023 3



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

ensure the inclusion of children with disabilities in educational institutions (Kantor et al., 2021; Linker &
Yusupova, 2019).

e Mindset and Attitude

When stakeholders, including educators, administrators, parents, policymakers, and community members,
embrace a positive outlook toward inclusion, they create an environment where all students feel valued
and supported. Belief in the inherent worth and potential of every individual drives the commitment to
provide equitable opportunities for all learners, regardless of their background or abilities (Summers &
Beers, 2019). In essence, the mind set and attitude of stakeholders shape the ethos of inclusive education,
ultimately determining its success in fostering diversity, equity, and excellence in learning for all.

e Collaboration

Collaboration is a crucial determinant of inclusive education, as it fosters effective partnerships among
teachers, parents, and students with and without disabilities, enhancing the overall learning environment
as well as shifting focus from student deficit to empowering teachers with the ability to include all students
regardless of learning needs (Solone, 2020; Semon et al., 2021). Collaboration among teachers, support
staff, families, community members, and relevant stakeholders is crucial for supporting the holistic
development of students and addressing their individual needs through coordinated efforts and shared
resources. Collaboration among stakeholders fosters the sharing of expertise and resources, enabling them
to implement effective inclusive practices. Collaborative actions need to be an essential part of teachers’
work in an inclusive school to construct an inclusive pedagogy and meet the diverse needs of all students
(Lekkala et al., 2021).

e Accessible curriculum and Instructional Materials

Access to a curriculum that is flexible, adaptable, and accessible to all learners, as well as the availability
of appropriate instructional materials and technologies, is essential for ensuring that students can engage
with the curriculum and achieve their full potential. When curriculum and instructional materials are
designed with accessibility in mind, they accommodate diverse needs and preferences, fostering a learning
environment that is inclusive and supportive. Accessible materials not only benefit students with
disabilities but also cater to the varied learning modalities of all learners, promoting academic engagement
and participation. Different inclusive pedagogical practices like Universal Design for Learning, Culturally
Responsive Pedagogy, Differentiated Instruction, and Assessment can create a learning environment with
rich learning opportunities that can be accessible to all learners (Sukhai & Mohler, 2017; Florian, 2015;
loannidi & Malafantis, 2022).

e Physical and Social Environment

An inclusive environment must demonstrate the defining principles of inclusion, not just the physical
placement of students with disabilities (Voltz et al., 2001). Creating physically and socially inclusive
environments that are welcoming, safe, and supportive for all students promotes a sense of belonging and
encourages active participation in learning activities. According to Avramidis & Norwich (2010)
educational environment-related variables, such as availability of physical and human support are
consistently found to be associated with the attitude of inclusion. A supportive physical environment,
including accessible facilities and resources, ensures that all students can fully participate in learning
activities regardless of their physical abilities. A positive school climate for inclusive education includes
physical and socio-emotional security, supportive relationships, and a school climate that encourages the
active participation of all students (Wulan & Sanjay, 2022).
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e Equitable Resource Allocation

Equity in education is a key determinant of inclusive education, as it involves ensuring equal access to
resources and opportunities for all students also equity is the basis of inclusive education (Michelson, 1972
& Ainscow, 2016). Equitable resource allocation may involve providing funding for assistive
technologies, specialized personnel such as teachers or aides, and professional development opportunities
for educators to enhance their capacity to support diverse learners. By prioritizing equitable resource
allocation, schools can mitigate disparities and barriers to learning, promoting an inclusive environment
where every student has the opportunity to thrive academically, socially, and emotionally.

e Data-Informed Decision Making

Collecting and using contextually relevant documents is essential for the success of inclusive education
(Ainscow & Miles, 2008). Regular data collection, monitoring, and analysis help educators to identify
students' strengths and needs, track their progress, and make informed decisions about instructional
strategies, interventions, and resource allocation to support inclusive practices.

e Research in Inclusive Education

Research in inclusive education is essential for its success, as it provides key areas for improvement and
sets out an agenda for future research (Farrell, 2000). Through ongoing research, educators gain insights
into effective inclusive practices and interventions, allowing them to better meet the individual needs of
students with disabilities or special educational requirements. More qualitative research of high
methodological quality is needed in inclusive education to understand students’ views and experiences, it
can also contribute to long-term monitoring and understanding of educational processes, supporting
schools in self-development in terms of inclusive learning (Bates et al., 2015; Tomkova & Hejilova, 2018
). According to Leeman & Volman (2010), educational research in inclusive education should help
teachers reflect on diversity in classroom practices and suggest alternative forms of action and behavior
to achieve inclusive education.

e Innovations in Instructional Practices

Innovation in instructional methods, assistive technologies, and curriculum design enables educators to
create more accessible and engaging learning experiences for all students. Innovation in instructional
practice, such as multi-tiered systems of support, universal design for learning, and collaborative
instruction can improve the educational outcomes of all students (Sailor, 2015). Kazibroda et al. (2020)
stated that innovations in inclusive education are the key factor in its success, with integrated and
differentiated approaches being effective in different educational systems.

e Cultural Competence and Sensitivity

Cultural competence, defined as awareness, sensitivity, and knowledge of culture, is key to the success of
inclusive programs in mental health settings (Dillard et al., 1992). Culturally responsive teaching practices
and an understanding of students' cultural backgrounds, languages, and identities are essential for creating
inclusive classrooms that honor diversity and promote mutual respect and understanding among students
and educators. Educators who possess cultural competence are better equipped to recognize and address
the unique needs, perspectives, and experiences of students from different cultural backgrounds, including
those from marginalized or underrepresented communities (Rizek, 2023).

e Policy Support

Success in implementing inclusive education depends on educational policy measures and changes in the
structure of the teaching process and school system (Ratkovic & Hebib, 2018). Sustainable, realistic, and
implementable policy support for inclusive education can result in high-quality education for all (Forlin,
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2018). Policies that mandate inclusive practices, allocate resources, and provide guidelines for
implementation create a supportive environment for inclusive education initiatives. Policies that address
the Least Restrictive Environment (LRE) are crucial for the quality inclusion of special needs students and
to ensure the right to quality education in mainstream education (Khan et al., 2023; Waisath et al., 2022)
By addressing these determinants and implementing evidence-based practices, education systems can
work towards creating inclusive learning environments that foster the academic success, social-emotional
development, and well-being of all students.

Challenges in Implementation of Inclusive Education

e Lack of teacher training and support

Lack of teacher training and support poses a significant challenge to the implementation of inclusive
education (Arnaiz-Snchez et al., 2023; & Abrol, 2023). Teachers often struggle due to insufficient
preparation in addressing the diverse needs of students with disabilities, leading to barriers to creating
truly inclusive learning environments. Existing teacher education programs are criticized for not
adequately equipping teachers with the necessary skills and knowledge to cater to students with diverse
needs effectively. Reports indicate that despite training programs and policy reforms, teachers still face
challenges in identifying learners with learning barriers in inclusive classrooms, highlighting the ongoing
issue of inadequate support and training.

e Resource constraints

Resource constraints pose a significant challenge to the successful implementation of inclusive education
(Jursetal., 2023; & Andrews et al., 2011). The lack of resources, including support from society, negative
attitudes from teachers, and inadequate physical resources in school, hinders the effective implementation
of inclusive education (Mazuruse et al., 2022). In South Africa, where inclusive education is still in its
early stages, under-resourced schools struggle to accommodate learners with diverse needs, impacting the
quality of teaching and learning (Garcia-Barrea, 2022).

e Infrastructure and accessibility

Infrastructure and accessibility pose significant challenges to the successful implementation of inclusive
education (Sijuola & Davidova, 2022). In developing countries like India and Indonesia, inadequate
infrastructure, including inaccessible physical environments in schools, hinders the effective inclusion of
children with disabilities (Prathama et al., 2022; & Lister et al., 2022). The lack of accessible resources
and the difficulty in modifying the curriculum to cater to diverse needs further exacerbate the situation.
Overcoming these challenges requires training programs for teachers, improved infrastructure, and better
collaboration with relevant stakeholders to create an environment conducive to successful inclusive
education implementation.

e Curriculum adaptation

Curriculum adaptation poses a significant challenge to the successful implementation of inclusive
education (Widiyawati et al.,2022 & Pillay, 2022). Teachers face obstacles in modifying and adapting the
curriculum to cater to the diverse needs of students, especially those with special educational requirements.
Challenges include the lack of accessibility for physically disabled individuals, insufficient modifications
in science subjects, and inadequate training for teachers in adapting materials for learners with disabilities.
The study emphasizes the importance of tailored professional development activities for teachers to
enhance their skills in curriculum modification and adaptation, ensuring that all students benefit from
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inclusive education. Addressing these challenges through proper training, awareness campaigns, and
adherence to guidelines is crucial for the effective implementation of inclusive education programs.

e Social Integration and Acceptance

Social integration and acceptance indeed pose significant challenges to the successful implementation of
inclusive education (Svraka et al., 2022; Furrer, 2023; & Sijuola & Davidova, 2022). Studies highlight
that children with special educational needs often face reduced social participation, fewer interactions, and
lower acceptance in inclusive settings. Teacher’s attitudes play a crucial role in fostering social
interactions and acceptance, particularly for children with intellectual disabilities. Additionally, societal
attitudes, negative teacher perceptions, inadequate infrastructure, and lack of support contribute to the
challenges faced in implementing inclusive education. Overcoming these obstacles requires concerted
efforts from teachers, parents, institutions, and policymakers to promote a more inclusive and accepting
environment, emphasizing the importance of social integration for the success of inclusive education
initiatives.

e Parental Engagement and Support

Parental engagement and support play a crucial role in the successful implementation of inclusive
education (Jurs et al., 2023; & Virani & Ali, 2022). Challenges such as negative attitudes among parents
and teachers towards inclusive education can hinder its progress. Parent-teacher collaborations based on
trust and understanding are essential for the benefit of students, especially those with disabilities in
inclusive settings. Inclusive education requires responsible school management and enhanced parent-
teacher relationships. Additionally, parental involvement in immigrant learner’s education is vital, but
challenges like language barriers and cultural conflicts may arise, necessitating strategies like training for
effective communication and regular evaluation of parental support programs. Therefore, addressing these
challenges through awareness programs, training initiatives, and fostering positive relationships between
parents and teachers is crucial for the successful implementation of inclusive education.

e Legal and Policy Framework

Legal and Policy Frameworks indeed pose challenges to the successful implementation of inclusive
education (Paiva et al., 2023; & Ferreira & Reis-Jorge, 2022). In Portugal, the introduction of new
legislation in 2018 aimed at inclusive education necessitates evaluation by teachers for effective
implementation (Jurs et al., 2023). Similarly, in the broader context of inclusive education, the
responsibility for inclusion is shared among various stakeholders, including policymakers and authorities,
making legal and policy frameworks crucial (Lydia & Annie, 2022). Challenges such as lack of resources,
acceptance by institutions, and inadequate support measures hinder the meaningful and effective
implementation of inclusive education (Sharma & Mullick, 2020).

e Assessment and Evaluation

Assessment and evaluation pose significant challenges to the successful implementation of inclusive
education (Husna et al., 2023; & Pillai & Devamanokari,2023 ). Regular teachers face difficulties in
assessing students with special needs, struggling with developing appropriate assessment methods, and
coordinating with special education teachers (Sijuola et al., 2002). The lack of inclusive elements in school
plans, inadequate curriculum adjustments, unprepared teachers, inappropriate facilities, and non-
compliant assessment criteria further hinder the implementation of inclusive education. Additionally,
societal attitudes, government apathy, poor infrastructure, insufficient funding, and inadequate teacher
training programs contribute to the obstacles in achieving inclusive education, especially in developing
countries.
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e Cultural and linguistic Diversity

Cultural and linguistic diversity poses significant challenges to the successful implementation of inclusive
education (Giavrimis, 2023). Teachers often lack the necessary sensitivity, knowledge, and skills to
effectively address cultural diversity in the classroom, leading to disadvantages for students from migrant
backgrounds. In Greece, where rapid socio-demographic changes have occurred due to the financial crisis
and an influx of refugees, inclusive practices face obstacles in schools, affecting students with diverse
ethnocultural backgrounds and special educational needs. While some teachers in Greece positively
approach immigrant/refugee students, others exhibit negative attitudes influenced by ethnocentric
elements, highlighting the need for more inclusive educational policies and practices that transcend
mainstream cultural elements and promote multilingualism and diversity of social identities. The global
movement towards inclusive education emphasizes the Importance of addressing cultural and linguistic
diversity to ensure equal learning opportunities for all students.

Opportunities in Implementation of Inclusive Education

e Promoting diversity and social cohesion

Inclusive education promotes diversity and social cohesion by fostering acceptance, cross-group
friendships, psychological and social adjustment, and respect for all students' rights, thereby enhancing
learning and facilitating social transformation (Juvonen et al., 2019; Rayner, 2009; Nishina et al., 2019;
Pagani et al., 2014; Hymel & Katz, 2019; Alexiu & Sorde, 2011; Shaeffer, 2019; & Hyde, 2019). And it’s
successful implementation benefits all students, enhancing social and academic outcomes, and
contributing to a more equitable and democratic society(Burstein et al., 2004; Juvonen et al., 2019; Adair,
2010; Acedo et al., 2008; Hymel & Katz, 2019; Nishina et al., 2019; Shaeffer., 2019; & Hyde, 2019)

e Enhancing Learning Outcome

Research has shown that inclusive education can lead to improved academic achievement and higher
levels of engagement for all students (Janney & Snell, 2006; Choi et al., 2020; Szumski et al., 2017; &
Hockings et al., 2007). It generally enhances learning outcomes for all students by promoting participation,
respect for diversity, and modifying teaching methods to accommodate various needs, although there are
instances where it may not benefit everyone (Florian & Linklater, 2010; Sailor., 2015; Roldan et al., 2021;
Wood., 2015; & Sagun-Ongtangcoetn et al., 2019).

e Supporting personalized learning

Inclusive education encourages educators to use diverse teaching strategies and approaches to meet the
individual needs of students. it supports personalized learning experiences by using general education
contexts, accommodating individual needs, incorporating new technologies, and providing professional
support to meet the diverse needs of all students, including those with disabilities (Hemalata., 2021;
Karagianni & Drigas, 2023; Arthur-Kelly & Foreman, 2020; & Gasanova.,2022).

e Building empathy and social skills

Interacting with peers from diverse backgrounds and abilities in inclusive settings helps students develop
empathy, compassion, and social skills by fostering connections among diverse students and promoting
positive relationships and social intelligence (Pooja., 2018; Juvonen et al.,2019; McGuire & Meadan,
2022; Olais-Govea et al., 2022, Hamafyelto et al., 2018; Mahabbati et al., 2019; Badia et al., 2019; &
Fisher & Meyer et al., 2002).In that manner, they learn to appreciate differences, communicate effectively,
and collaborate with others, which are essential skills for success in an increasingly diverse world.
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e Fostering inclusion and belonging

Inclusive education creates environments where all students feel valued, respected, and included. Its
successive implementation fosters inclusion and belonging by promoting supportive policies, positive
behavior support systems, co-teaching, self-determination, and challenging traditional educational norms
(Shogren et al., 2015; Renzaglia et al., 2003; Nunan et al., 2000; Gous et al., 2014; Kefallinou et al., 2020;
& Kugelmass & Ainscow, 2004). This sense of belonging enhances students’ self-esteem, confidence, and
overall well-being, leading to a positive school experience and greater motivation to learn (Choi, 2020;
Roffey, 2013; & Stojanovic & Popovic-Citic, 2022).

e Preparing for real-world diversity

Inclusive education prepares students for life in a diverse society and workforce by promoting
psychological and social adjustment, enhancing learning, fostering acceptance and respect for diversity,
and preparing educators to implement inclusive practices effectively (Nishina et al., 2019; Hymel & Katz,
2019; Thompson & Brewster, 2022; Volker et al., 2023; & Lim & Irelan, 2001). Inclusive education
exposes students to different perspectives, experiences, and cultures (Cumming et al.,2018; Lim & Irelan,
2001), which equips them with the skills and attitudes needed to navigate and thrive in a globalized world
where diversity is the norm (Rutkowski et al., 2014; & Doran & Doran, 2021).

e Promoting equity and social justice

Inclusive education is rooted in principles of equity and social justice, aiming to ensure equal opportunities
and access to education for all students. By addressing barriers to learning and participation, inclusive
education helps reduce disparities and promote fairness in education (Astuti & Astuti, 2020; Shaeffer,
2019; & Mena & Waitoller, 2022).

e Supporting parental involvement

Research studies suggest that inclusive education fosters collaboration among educators, families, and
communities, enhancing student learning, emotional intelligence, social relationships, and well-being
through various strategies and models of instruction (Munoz-Martinez et al., 2020; Anney & Snell, 2006;
Silverman et al., 2010; & Ispas, 2019). Parental involvement in education is consistently associated with
positive academic outcomes, skill and knowledge development, and stronger school-family partnerships
across various educational stages and contexts (Jeynes et al., 2007; Hoover-Dempsey & Sandler, 1995; &
Durisic & Bunijevac, 2017).

e Promoting innovation and creativity

Inclusive education promotes innovation and creativity in students by valuing autonomy, and collaborative
relationships, and providing supportive structures, as well as through specific teaching methods and
principles that encourage creative thinking and interdisciplinary connections (Davis, 2013; Arrazola &
Bozalongo, 2014 & Manko, 2020).

Conclusion

The journey of inclusive education is both complex and rewarding, rewarding, requiring careful attention
to various factors, challenges, and opportunities. Effective implementation of inclusive education hinges
on effective leadership, competent teachers, supportive policies, accessible curriculum, and a culture of
collaboration and respect for diversity. While challenges such as inadequate teacher training and resource
accessibility exist, they can be addressed through strategic solutions and concerted efforts. Moreover, the
benefits of inclusive education extend beyond academic outcomes to encompass stronger social skills and
a more positive learning experience for all students. Ultimately, achieving inclusive education is a
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continuous journey that demands ongoing dedication and commitment from all stakeholdres. By
embracing inclusivity, we can create learning environements where every students feels valued and
empowered to thrive, thus a more equitable education system.

References

1. Abrol, M. (2023). Role of Teacher in Promoting Inclusive Education. International Journal for
Multidisciplinary Research, 5(2). https://doi.org/10.36948/ijfmr.2023.v05i02.1626

2. Acedo, C. (2008). Inclusive education: pushing the boundaries. Prospects, 38, 5-13.
https://doi.org/10.1007/S11125-008-9064-Z

3. Adair, D., Taylor, T., & Darcy, S. (2010). Managing ethnocultural and ‘racial’ diversity in sport:
Obstacles and  opportunities. Sport ~ Management  Review, 13(4), 307-312.
https://doi.org/10.1016/J.SMR.2010.06.002

4. Adeniyi, Olufemi, S., Josiah, O. & Kahinde, O. (2015). Determinants of Successful Inclusive
Education Practice in Logos State Nigeria. World Journal of Education. 5(2).
https://doi.org/10.5430/wje.v5n2p26

5. Ainscow, M. (2005). Developing inclusive education systems: what are the levers for
change? Journal of Educational Change, 6, 109-124. https://doi.org/10.1007/S10833-005-1298-4

6.  Ainscow, M. (2016). Diversity and Equity: A Global Education Challenge. New Zealand Journal of
Educational Studies, 51, 143-155. https://doi.org/10.1007/s40841-016-0056-x

7. Ainscow, M., & César, M. (2006). Inclusive education ten years after Salamanca: Setting the
agenda. European Journal of Psychology of Education, 21, 231-238.
https://doi.org/10.1007/BF03173412

8.  Ainscow, M., & Miles, S. (2008). Making Education for All inclusive: where next? PROSPECTS,
38, 15-34. https://doi.org/10.1007/S11125-008-9055-0

9. Ainscow, M., & Sandill, A. (2010). Developing inclusive education systems: the role of
organisational cultures and leadership. International Journal of Inclusive Education, 14(4), 401-
416. https://doi.org/10.1080/13603110802504903

10. Alexiu, T., & Sordé, T. (2011). How to turn difficulties into opportunities: drawing from diversity
to promote social cohesion. International Studies in Sociology of Education, 21(1), 49-62.
https://doi.org/10.1080/09620214.2011.5438522

11. Andrews, D., Walton, E., Walton, E., & Osman, R. (2021). Constraints to the implementation of
inclusive teaching: a cultural-historical activity theory approach. International Journal of Inclusive
Education, 25(13),1508-1523. https://doi.org/10.1080/13603116.2019.1620880

12. Aanney, R., & Snell, M. (2006). Modifying Schoolwork in Inclusive Classrooms. Theory Into
Practice, 45, 215-223. https://doi.org/10.1207/s15430421tip4503 3

13. Arnaiz-Snchez, P., Haro-Rodriguez, R. D., Caballero, C. M., & Martinez-Abellan, R. (2023).
Barriers to Educational Inclusion in Initial Teacher Training. Societies, 13(2), 31-33.
https://doi.org/10.3390/s0c¢13020031

14. Arrazola, B., & Bozalongo, J. (2014). Teaching practices and teachers' perceptions of group creative
practices in inclusive rural schools. Ethnography and Education, 9(3), 253-269.
https://doi.org/10.1080/17457823.2014.881721

15. Arthur-Kelly, M., & Foreman, P. (2020). Inclusive and Special Education in
Australia. https://doi.org/10.1093/acrefore/9780190264093.013.1198

IJFMR230318333 Volume 5, Issue 3, May-June 2023 10



https://www.ijfmr.com/
https://doi.org/10.36948/ijfmr.2023.v05i02.1626
https://doi.org/10.1007/S11125-008-9064-Z
https://doi.org/10.1016/J.SMR.2010.06.002
https://doi.org/10.5430/wje.v5n2p26
https://doi.org/10.1007/S10833-005-1298-4
https://doi.org/10.1007/s40841-016-0056-x
https://doi.org/10.1007/BF03173412
https://doi.org/10.1007/S11125-008-9055-0
https://doi.org/10.1080/13603110802504903
https://doi.org/10.1080/09620214.2011.5438522
https://doi.org/10.1080/13603116.2019.1620880
https://doi.org/10.1207/s15430421tip4503_3
https://doi.org/10.3390/soc13020031
https://doi.org/10.1080/17457823.2014.881721
https://doi.org/10.1093/acrefore/9780190264093.013.1198

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

16. Astuti, D., &, Astuti, D. S. (2020). Promoting Inclusive Education for Social Justice in Indonesia.
https://doi.org/10.2991/assehr.k.200130.037

17.  Avramidis, E., & Norwich, B. (2002). Teachers’ attitudes towards integration/inclusion: a review of
the literature. European  Journal of Special Needs Education, 17(2), 129-147.
https://doi.org/10.1080/08856250210129056

18. Badia, M., Escotorin, P., Morganti, A., & Roche, R. (2019). Educational interventions for an
inclusive culture in primary school: The qualitative dimension of the PRO-SEL program. 46, 25-37.
https://doi.org/10.5604/01.3001.0013.7571

19. Baria, P. (2023). Inclusive Education: A Step towards Development of Right Based Society. Journal
of Learning and Educational Policy (IJEP), 3(2). https://doi.org/10.55529/jlep.32.37.43

20. Bates, H., McCafferty, A., Quayle, E., & McKenzie, K. (2015). Review: typically developing
students’ views and experiences of inclusive education. Disability and Rehabilitation, 37(21), 1929
1939. https://doi.org/10.3109/09638288.2014.993433

21. Bevan-Brown, J., Heung, V., Jelas, Z. M., & Phongaksorn, S. (2014). Why is inclusive education
important to my country? International Journal of Inclusive Education, 18(10), 1064—1068.
https://doi.org/10.1080/13603116.2012.693403

22. Bukvi¢, Z. (2014). Teachers Competency for Inclusive Education. European Journal of Social &
Behavioural Sciences, 11(6), 1585-1590. https://doi.org/10.15405/EJSBS.141

23. Burstein, N., Sears, S., Wilcoxen, A., Cabello, B., & Spagna, M. (2004). Moving Toward Inclusive
Practices. Remedial and Special Education, 25(2), 104-116.
https://doi.org/10.1177/07419325040250020501

24. Choi, J., Mccart, A., & Sailor, W. (2020). Reshaping Educational Systems to Realize the Promise of
Inclusive  Education. Forum for International Research in  Education, 6(1).
https://doi.org/10.32865/FIRE202061179

25. Crisol-Moya, E., Romero-L6pez, M.A., Burgos Garcia, A., & Sanchez-Hernandez, Y. (2022).
Inclusive Leadership From the Family Perspective in Compulsory Education. Journal of New
Approaches in Educational Research. 11(2), 226-245. https://doi.org/10.7821/naer.2022.7.937

26. Cumming, J., Tones, M., Day, C., & Heck, E. (2018). Enhancing Inclusive Education Through
Teacher Education Reforms. Innovation and Accountability in Teacher Education, 201-221.
https://doi.org/10.1007/978-981-13-2026-2_13

27. Davis, J. (2013). Supporting creativity, inclusion, and collaborative multi-professional learning.
Improving Schools, 16(1), 20-5. https://doi.org/10.1177/1365480213480260

28. Dillard, M., Andonian, L., Flores, O., Lai, L., MacRae, A., & Shakir, M. (1992). Culturally
competent occupational therapy in a diversely populated mental health setting. The American
journal of occupational therapy: official publication of the American Occupational Therapy
Association, 46(8), 721-726. https://doi.org/10.5014/AJ0T.46.8.721

29. Doran, R., & Doran, P. (2021). Diversity and Inclusion in Education. European Planetary Science
Congress 2021, 15. https://doi.org/10.5194/epsc2021-874

30. Burisic, M., & Bunijevac, M. (2017). Parental Involvement as an Important Factor for Successful
Education. Center for Educational Policy Studies Journal, 7(3). https://doi.org/10.26529/cepsj.291

31. Eleweke, C.J., & Rodda, M. (2002). The challenge of enhancing inclusive education in developing
countries. International Journal of Inclusive Education, 6(2), 113-126.
https://doi.org/10.1080/13603110110067190

IJFMR230318333 Volume 5, Issue 3, May-June 2023 11



https://www.ijfmr.com/
https://doi.org/10.2991/assehr.k.200130.037
https://doi.org/10.1080/08856250210129056
https://doi.org/10.5604/01.3001.0013.7571
https://doi.org/10.55529/jlep.32.37.43
https://doi.org/10.3109/09638288.2014.993433
https://doi.org/10.1080/13603116.2012.693403
https://doi.org/10.15405/EJSBS.141
https://doi.org/10.1177/07419325040250020501
https://doi.org/10.32865/FIRE202061179
https://doi.org/10.7821/naer.2022.7.937
https://doi.org/10.1007/978-981-13-2026-2_13
https://doi.org/10.1177/1365480213480260
https://doi.org/10.5014/AJOT.46.8.721
https://doi.org/10.5194/epsc2021-874
https://doi.org/10.26529/cepsj.291
https://doi.org/10.1080/13603110110067190

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

32. Engelbrecht, P. (2013). Teacher education for inclusion, international perspectives. European
Journal of Special Needs Education, 28(2), 115-118.
https://doi.org/10.1080/08856257.2013.778110

33. Farrell, P. (2000). The impact of research on developments in inclusive education. International
Journal of Inclusive Education, 4(2), 153-162. https://doi.org/10.1080/136031100284867

34. Ferguson, D. L. (2008). International trends in inclusive education: the continuing challenge to teach
each one and everyone. European Journal of Special Needs Education, 23(2), 109-120.
https://doi.org/10.1080/08856250801946236

35. Ferreira, M., & Reis-Jorge, J. (2022). Implementation of the legal framework for inclusive education
in Portugal (Decree-Law 54/2018) — A qualitative assessment by primary and secondary school
teachers. Pedagogicky Casopis, 13(2), 55-76. http://dx.doi.org/10.2478/jped-2022-0008

36. Fisher, M., & Meyer, L. (2002). Development and Social Competence after Two Years for Students
Enrolled in Inclusive and Self-Contained Educational Programs. Research and Practice for Persons
with Severe Disabilities, 27(3), 165-174. https://doi.org/10.2511/rpsd.27.3.165

37. Florian, L. (2015). Conceptualising Inclusive Pedagogy: The Inclusive Pedagogical Approach in
Action. In C. Forlin (Ed.), Inclusive pedagogy across the curriculum (International Perspectives on
Inclusive Education, 7, 11-24). Emerald Group Publishing Limited. https://doi.org/10.1108/S1479-
363620150000007001

38. Florian, L., Young, K., & Rouse, M. (2010). Preparing teachers for inclusive and diverse educational
environments: studying curricular reform in an initial teacher education course. International
Journal of Inclusive Education, 14(7), 709-722. https://doi.org/10.1080/13603111003778536

39. Forlin, C. (2018). Developing Sustainable, Accountable, and Contextually Appropriate Policy to
Ensure  High-quality Inclusive  Education. Asian  Journal of Inclusive Education.
https://doi.org/10.59595/ajie.06.1.2

40. Furrer, V. (2023). Social participation in inclusive physical education: On the importance of class,
teaching methods, and teacher characteristics. Current issues in sport science, 8(2), 059-059.
https://doi.org/10.36950/2023.2¢iss059

41. Garcia-Barrea, A. (2022). Barriers to the Implementation of Inclusive Education: A Review of WoS
Literature. Curriculum and Teaching, 37(1), 31-54. https://doi.org/10.7459/ct/37.1.03

42. Gasanova, R. (2022). Inclusive model of education in the creation and implementation of educational
trajectories. Professional education in the modern world. https://doi.org/10.20913/2618-7515-2022-
1-7

43. Giavrimis, P. (2023). Interculturality in Greek Education: Practices and Challenges of
Implementation.  Journal  of ethnic and  cultural  studies, 10(3), 72-88.
https://doi.org/10.29333/ejecs/1564

44. Gous, J., Eloff, 1., & Moen, M. (2014). How inclusive education is understood by principals of
independent schools. International Journal of Inclusive Education, 18(5), 535-552.
https://doi.org/10.1080/13603116.2013.802024

45. Hamafyelto, R., Tukur, A., & Hamafyelto, S. (2018). Utilization of Social Emotional Learning by
Teachers on Children with Disabilities in Borno: Implication for Inclusive Education. International
Journal of Scientific and Research Publication(1JSRP), 8(12).
https://doi.org/10.29322/1JSRP.8.12.2018.P8430

IJFMR230318333 Volume 5, Issue 3, May-June 2023 12



https://www.ijfmr.com/
https://doi.org/10.1080/08856257.2013.778110
https://doi.org/10.1080/136031100284867
https://doi.org/10.1080/08856250801946236
http://dx.doi.org/10.2478/jped-2022-0008
https://doi.org/10.2511/rpsd.27.3.165
https://doi.org/10.1108/S1479-363620150000007001
https://doi.org/10.1108/S1479-363620150000007001
https://doi.org/10.1080/13603111003778536
https://doi.org/10.59595/ajie.06.1.2
https://doi.org/10.36950/2023.2ciss059
https://doi.org/10.7459/ct/37.1.03
https://doi.org/10.20913/2618-7515-2022-1-7
https://doi.org/10.20913/2618-7515-2022-1-7
https://doi.org/10.29333/ejecs/1564
https://doi.org/10.1080/13603116.2013.802024
https://doi.org/10.29322/IJSRP.8.12.2018.P8430

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

46. Haug, P. (2017). Understanding inclusive education: ideals and reality. Scandinavian Journal of
Disability Research, 19(3), 206-217. https://doi.org/10.1080/15017419.2016.1224778

47. Hemlata. (2021). Concept And Practices In Inclusive Education. MIER Journal of Educational
Studies, Trends and Practices, 3, 195-206. https://doi.org/10.52634/MIER/2013/\V/3/12/1537

48. Heung, V. and Grossman, D. (2007). "Inclusive Education as a Strategy for Achieving Education
for All: Perspectives from Three Asian Societies", Baker, D.P. and Wiseman, A.W. (Ed.) Education
for All (International Perspectives on Education and Society, Vol. 8), Emerald Group Publishing
Limited, Leeds, 155-180. https://doi.org/10.1016/S1479-3679(06)08005-4

49. Hockings, C., Cooke, S., & Bowl, M. (2007). ‘Academic engagement’ within a widening
participation context—a 3D analysis. Teaching in Higher Education,12(5-6), 721-733.
https://doi.org/10.1080/13562510701596323

50. Hoover-Dempsey, K., & Sandler, H. (1995). Parental Involvement in Children's Education: Why
Does it Make a Difference? Teachers College Record: The Voice of Scholarship in Education, 97(2),
310-331. https://doi.org/10.1177/016146819509700202

51. Husna, D. (2023). Evaluasi atau Penilaian Pembelajaran bagi Anak Berkebutuhan Khusus (Tuna
Rungu). MASALIQ, 3(1), 143-157. doi: 10.58578/masaliq.v3i1.836

52. Hyde, M. (2019). Understanding Diversity and Inclusion. The Growth and Development of Nurse
Leaders. https://doi.org/10.1891/9780826123923.0011

53. Hymel, S., & Katz, J. (2019). Designing Classrooms for Diversity: Fostering Social
Inclusion. Educational psychologist, 54(4), 331-339.
https://doi.org/10.1080/00461520.2019.1652098

54. loannidi, V. & Malafantis, K. D. (2022). Inclusive education and pedagogy: a practice for all
students. European Journal of Education Studies, 9(10). https://doi.org/10.46827/ejes.v9i10.4476

55. Ispas, C. (2019). Decision-Making Training of Teachers for Inclusive Schools., 79-89.
https://doi.org/10.1007/978-3-030-30659-5_4

56. Ivan, N., Jelena, K., Milica, K. M. & Vesna, J. (2021). Inclusion- movement for open and fair
education. Journal of Economic Management and Informatics, 12(1), 43-52.
https://doi.org/10.5937/bizinfo2101043N

57. Janney, R., & Snell, M. (2006). Modifying Schoolwork in Inclusive Classrooms. Theory Into
Practice, 45(3), 215-223. https://doi.org/10.1207/s15430421tip4503_3

58. Jeynes, W. (2007). The Relationship Between Parental Involvement and Urban Secondary School
Student Academic Achievement. Urban Education, 42(1), 110 -
82. https://doi.org/10.1177/0042085906293818

59. Jurs, P., Rocane, M., & Eksa, L. (2023). Pedagogical Prerequisites for Supporting Students with
Learning Difficulties in Inclusive Education. Society Integration Education, 2, 169-179.
https://doi.org/10.17770/sie2023vol2.7158

60. Juvonen, J., Lessard, L., Rastogi, R., Schacter, H., & Smith, D. (2019). Promoting Social Inclusion
in Educational Settings: Challenges and Opportunities. Educational psychologist, 54(4), 250-270.
https://doi.org/10.1080/00461520.2019.1655645

61. Kantor, V., Zarin, A., Kruglova, Y. S., & Proekt, Y. L. (2021). A competence model for training
programs in inclusive education. Education & Self Development, 16(3), 289-3009.
https://doi.org/10.26907/esd.16.3.25

IJFMR230318333 Volume 5, Issue 3, May-June 2023 13



https://www.ijfmr.com/
https://doi.org/10.1080/15017419.2016.1224778
https://doi.org/10.52634/MIER/2013/V3/I2/1537
https://www.emerald.com/insight/search?q=Vivian%20Heung
https://www.emerald.com/insight/search?q=David%20Grossman
https://www.emerald.com/insight/search?q=David%20P.%20Baker
https://www.emerald.com/insight/search?q=Alexander%20W.%20Wiseman
https://doi.org/10.1016/S1479-3679(06)08005-4
https://doi.org/10.1080/13562510701596323
https://doi.org/10.1177/016146819509700202
https://doi.org/10.1891/9780826123923.0011
https://doi.org/10.1891/9780826123923.0011
https://doi.org/10.1080/00461520.2019.1652098
https://doi.org/10.46827/ejes.v9i10.4476
https://doi.org/10.1007/978-3-030-30659-5_4
https://doi.org/10.5937/bizinfo2101043N
https://doi.org/10.1207/s15430421tip4503_3
https://doi.org/10.1177/0042085906293818
https://doi.org/10.17770/sie2023vol2.7158
https://doi.org/10.1080/00461520.2019.1655645
https://doi.org/10.26907/esd.16.3.25

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

62. Karagianni, E., & Drigas, A. (2023). New Technologies for Inclusive Learning for Students with
Special  Educational ~ Needs. Int. J. Online Biomed. Eng.,, 19(5), 4-21.
https://doi.org/10.3991/ijoe.v19i05.36417

63. Kefallinou, A., Symeonidou, S., & Meijer, C. (2020). Understanding the value of inclusive education
and its implementation: A review of the literature. PROSPECTS, 49,135-152,
https://doi.org/10.1007/s11125-020-09500-2

64. Khan, M. A., Khawaja Hisham Ul Hassan, & Akmal, F. . (2023). Exploring the Least Restrictive
Environment (LRE) for Quality Inclusion of Special Needs in Pakistan: Needs, Policies, and
Practice. Pakistan  Journal of Humanities and Social Sciences, 11(1), 258-265.
https://doi.org/10.52131/pjhss.2023.1101.0347

65. Kioupi, V. & Voulvoulis, N. (2019). Education for Sustainable Development: A Systematic
Framework for Connecting the SDGs to Educational Outcomes. Sustainability, 11(21).
https://doi.org/10.3390/su11216104

66. Kozibroda, L., Kruhlyk, O., Zhuravlova, L., Chupakhina, S., & Verzhihovska, O. (2020). Practice
and Innovations of Inclusive Education at School. International Journal of Higher Education, 9(7),
176-186. https://doi.org/10.5430/ijhe.vOn7pl76

67. Kugelmass, J., & Ainscow, M. (2004). Leadership for inclusion: a comparison of international
practices. Journal of Research in Special Educational Needs, 4(3), 133-141.
https://doi.org/10.1111/J.1471-3802.2004.00028.X

68. Kusimo, A., O. & Chidozie, F., C. (2019). Inclusive education and sustainable development goals:
A study of the physically challenged in Nigeria. Cogent Arts & Humanities, 6(1).
https://doi.org/10.1080/23311983.2019.1684175

69. Lakkala, S., Galkien¢, A., Navaitiené, J., Cierpiatowska, T., Tomecek, S., & Uusiautti, S. (2021).
Teachers Supporting Students in Collaborative Ways- An Analysis of Collaborative Work Creating
Supportive Learning Environments for Every Student in a School: Cases from Austria, Finland,
Lithuania, and Poland. Sustainability, 13(5), 2804. https://doi.org/10.3390/su13052804

70. Leeman, Y., & Volman, M. (2001). Inclusive education: recipe book or quest. On diversity in the
classroom and educational research. International Journal of Inclusive Education, 5(4), 367-379.
https://doi.org/10.1080/13603110119602

71. Lim, L., & lIreland, R. (2001). Inclusive Education. International Journal of Disability,
Development, and Education, 48(3), 313-316. https://doi.org/10.1080/10349120120073449

72. Linker, G.R., & Yusupova, Y.M. (2019). The formation and development of teachers’ professional
competence regarding inclusive education. Bulletin of Nizhnevartovsk State University.
https://doi.org/10.36906/2311-4444%2F19-1%2F12

73. Lister, K., Pearson, V. K., McPherson, Elaine., & Gallen, A. (2022). Views of inclusion across time
and space: five years of perspectives from university tutors on accessibility and inclusion. ICERI
proceedings, 10.21125/iceri.2022.0873

74. Loannidi, V., & Malafantis, K. (2023). INCLUSIVE EDUCATION AND CREATIVE LEARNING
STYLES. INTERNATIONAL OPPORTUNITIES AND CHALLENGES. European Journal of
Literature, Language and Linguistics Studies, 7(1). https://doi.org/10.46827/ejlll.v7i1.445

75. Lydia, C., & Annie, P. (2022). Theoretical and Conceptual Framework for Assessing of the
Challenges in Implementing Inclusive Education for learners with hearing impairment in two

IJFMR230318333 Volume 5, Issue 3, May-June 2023 14



https://www.ijfmr.com/
https://doi.org/10.3991/ijoe.v19i05.36417
https://doi.org/10.1007/s11125-020-09500-2
https://doi.org/10.52131/pjhss.2023.1101.0347
https://doi.org/10.3390/su11216104
https://doi.org/10.5430/ijhe.v9n7p176
https://doi.org/10.1111/J.1471-3802.2004.00028.X
https://doi.org/10.1080/23311983.2019.1684175
https://doi.org/10.3390/su13052804
https://doi.org/10.1080/13603110119602
https://doi.org/10.1080/10349120120073449
https://doi.org/10.36906/2311-4444%2F19-1%2F12
https://doi.org/10.46827/ejlll.v7i1.445

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

Selected Secondary Schools of Kabwe District in Zambia. International journal of research in
informative science application & techniques, 2(3), 1-10. doi: 10.46828/ijrisat.v2i3.28

76. Mahabbati, A., Purwandari, P., Suharmini, T., & Praptiningrum, N. (2019). Social Skill Scale based
on Diversity Awareness for Elementary School Students: Validity and Reliability. Proceedings of
the International conference on Special and Inclusive Education(ICSIE 2018).
https://doi.org/10.2991/1CSIE-18.2019.82

77. Manko, A. (2020). VRIJEDNOSNO-KREATIVNE MOGUCNOSTI OBRAZOVNE INKLUZIJE /
VALUES AND CREATIVITY OPPORTUNITIES OF INCLUSIVE EDUCATION. T.H.E.
Journal, 23, 134-150. https://doi.org/10.46352/23036990.2020.134

78. Mazuruse, G., Nyagadza, B., & Makoni, T. (2022). Inclusive Education Implementation Challenges
facing Selected Primary and Secondary Schools in Mashonaland East Province in Zimbabwe.
International Journal of Educational Development in Africa, 6(1). https://doi.org/10.25159/2312-
3540/9690

79. McGuire, S., & Meadan, H. (2022). General Educators’ Perceptions of Social Inclusion of
Elementary Students With Emotional and Behavioral Disorders. Behavioural Disorder, 48(1), 16-
28. https://doi.org/10.1177/01987429221079047

80. Mena, M., & Waitoller, F. (2022). Broadening the notion of participation in inclusive education: A
social  justice  approach. Revista espanola de Discapacidad, 10(2), 21-33.
https://doi.org/10.5569/2340-5104.10.02.02

81. Michelson, S. (1972). For the Plaintiffs- Equal School Resource Allocation. The Journal of Human
Resources, 7(3), 283-306. https://doi.org/10.2307/145085

82. Mitchell, D., & Sutherland, D.S. (2020). Inclusive education. What Really Works in Special and
Inclusive Education? https://doi.org/10.4324/9780429401923-5

83. Mufioz-Martinez, Y., Monge-Lo6pez, C., & Seijo, J. (2020). Teacher education in cooperative
learning and its influence on inclusive education. Improving Schools, 23(3), 277-290.
https://doi.org/10.1177/1365480220929440

84. Negash, M., & Yadavalli, D. (2020). A Review of Educational, Psycho-Social, and Attitudinal
Challenges in Addressing the Needs of Students with Disabilities in Inclusive
Education. International Journal of Inclusive Education. International Journal of Psychological
Rehabilitation, 24(8). https://doi.org/10.61841/v24i8/400269

85. Nishina, A., Lewis, J., Bellmore, A., & Witkow, M. (2019). Ethnic Diversity and Inclusive School
Environments. Educational Psychologist, 54(4), 306-321.
https://doi.org/10.1080/00461520.2019.1633923

86. Nunan, T., George, R., & McCausland, H. (2000). Inclusive education in universities: why it is
important and how it might be achieved. International Journal of Inclusive Education, 4(1), 63-88.
https://doi.org/10.1080/136031100284920

87. Olais-Govea, J., Preval, D., Aguilar-Mejia, J., & Reynaga-Pefia, C. (2022). Developing soft skills in
engineering students through the design and production of educational materials for inclusion. 2022
International Conference on Inclusive Technologies and Education(CONTIE), 1-6.
https://doi.org/10.1109/contie56301.2022.10004435

88. Pagani, C. (2014). Diversity and social cohesion. Intercultural Education, 54(4), 300-311.
https://doi.org/10.1080/14675986.2014.926158

IJFMR230318333 Volume 5, Issue 3, May-June 2023 15



https://www.ijfmr.com/
https://doi.org/10.2991/ICSIE-18.2019.82
https://doi.org/10.46352/23036990.2020.134
https://doi.org/10.25159/2312-3540/9690
https://doi.org/10.25159/2312-3540/9690
https://doi.org/10.1177/01987429221079047
https://doi.org/10.5569/2340-5104.10.02.02
https://doi.org/10.2307/145085
https://doi.org/10.4324/9780429401923-5
https://doi.org/10.1177/1365480220929440
https://doi.org/10.61841/v24i8/400269
https://doi.org/10.1080/00461520.2019.1633923
https://doi.org/10.1080/136031100284920
https://doi.org/10.1109/contie56301.2022.10004435
https://doi.org/10.1080/14675986.2014.926158

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

89. Paiva, O. M. D. S. L., Lima, M. M. D., Azevedo, M., Galindo, R. M. M., Pessoa, M. G. D. S.,
Cantalice, M. B. D. N., & Coutinho, D. J. G. (2023). Legal frameworks of special and inclusive
education. Revista Ibero-Americana de Humanidades, Ciéncias e Educacdo, 9(2), 161-169.
https://doi.org/10.51891/rease.v9i2.8422

90. Pillai, A. G., Devamanokari, K. (2023). Academic assessment by general educators in inclusive
schools on special needs. International Journal of Science and Research Archive, 8(1), 459-464.
doi: 10.30574/ijsra.2023.8.1.0090

91. Pillay, P. (2022). Practices, Challenges, and Opportunities of Inclusive curriculum Implementation
during COVID-19: The Case of One Teacher Education University in South Africa. Universal
Journal of Educational Research, 10(6), 387-396. 10.13189/ujer.2022.100603

92. Pivik, J., McComas, J., & Laflamme, M. (2002). Barriers and Facilitators to Inclusive Education.
Educational Children, 69(1), 107-97. https://doi.org/10.1177/001440290206900107

93. Prathama, S. K., Kusumaningrum, S. R., & Dewi, R. S. I. (2022). Problem with the implementation
of inclusive education policies for students with special needs in public schools. SENTRI: Jurnal
Riset lImiah, 1(4), 986-995. doi: 10.55681/sentri.v1i4.316

94. Ratkovic, M. S. & Hebib, E. D. (2018). Inclusive education as a framework for changes in teachers'
work. Teaching Innovations, 31(3), 20-36. https://doi.org/10.5937/INOVACIJE1803020R

95. Rayner, S. (2009). Educational diversity and learning leadership: a proposition, some principles and
a model of inclusive leadership?.  Educational = Review, 61(4), 433-447.
https://doi.org/10.1080/00131910903404004

96. Renzaglia, A., Karvonen, M., Drasgow, E., & Stoxen, C. (2003). Promoting a Lifetime of Inclusion.
Focus on  Autism and Other  Developmental  Disabilities, 18(3), 140-149.
https://doi.org/10.1177/10883576030180030201

97. Rizek, J. (2023). Cultural Competence in Academia. Prehospital and Disaster Medicine, 38(S1),
§175-s175. https://doi.org/10.1017/S1049023X23004521

98. Roffey, S. (2013). Inclusive and exclusive belonging — the impact on individual and community
well-being. Educational and Child Psychology, 30(2).
https://doi.org/10.53841/bpsecp.2013.30.1.38

99. Roldan, S., Marauri, J., Aubert, A., & Flecha, R. (2021). How Inclusive Interactive Learning
Environments Benefit Students Without Special Needs. Frontiers in Psychology, 12.
https://doi.org/10.3389/fpsyq.2021.661427

100. Rowlett, J., Karlsson, C. J. & Nursultanov, M. (2021). The Strength of Diversity: Mathematical
Proof that Collections of Variable Individuals Are Robust In The Face of Challenges. Physics and
Society. https://arxiv.org/pdf/2108.04054

101. Rutkowski, D., Rutkowski, L., & Engel, L. (2014). Inclusive schooling: fostering citizenship among
immigrant students in Europe. Intercultural Education, 25(4), 269-282.
https://doi.org/10.1080/14675986.2014.926144

102. Sagun-Ongtangco, K., Medallon, K., & Tan, A. (2019). Inclusive classrooms: making it work for
peers of children with disability. International Journal of Inclusive Education, 25, 623-239.
https://doi.org/10.1080/13603116.2019.1568596

103. Sailor, W. (2015). Advances in Schoolwide Inclusive School Reform. Remedial and Special
Education, 36(2), 94-99. https://doi.org/10.1177/0741932514555021

IJFMR230318333 Volume 5, Issue 3, May-June 2023 16



https://www.ijfmr.com/
https://doi.org/10.51891/rease.v9i2.8422
https://doi.org/10.1177/001440290206900107
https://doi.org/10.5937/INOVACIJE1803020R
https://doi.org/10.1080/00131910903404004
https://doi.org/10.1177/10883576030180030201
https://doi.org/10.1017/S1049023X23004521
https://doi.org/10.53841/bpsecp.2013.30.1.38
https://doi.org/10.3389/fpsyg.2021.661427
https://arxiv.org/pdf/2108.04054
https://doi.org/10.1080/14675986.2014.926144
https://doi.org/10.1080/13603116.2019.1568596
https://doi.org/10.1177/0741932514555021

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

104. Semon, S., Lane, D., & Jones, P. (2021). Mapping Collaboration across International Inclusive
Educational Contexts. In S.R. Semon, D. Lane, & P. Jones (Eds.), Instructional Collaboration in
International Inclusive Education Contexts (International Perspectives on Inclusive Education, Vol.
17, pp. 1-6). Emerald Publishing Limited. https://doi.org/10.1108/S1479-363620210000017002

105. Shaeffer, S. (2019). Inclusive education: a prerequisite for equity and social justice. Asia Pacific
Education Review, 20, 181-192. https://doi.org/10.1007/s12564-019-09598-w

106. Sharma, U., & Mullick, J. (2020). Bridging the Gaps Between Theory and Practice of Inclusive
Teacher Education. doi: 10.1093/ACREFORE/9780190264093.013.1226

107. Sharma, U., Armstrong, A., Merumeru, L., Simi, J., & Yared, H. (2018). Addressing barriers to
implementing inclusive education in the Pacific. International Journal of Inclusive Education, 23(1),
65-78. https://doi.org/10.1080/13603116.2018.1514751

108. Shogren, K., Gross, J., Forber-Pratt, A., Francis, G., Satter, A., Blue-Banning, M., & Hill, C. (2015).
The Perspectives of Students With and Without Disabilities on Inclusive Schools. Research and
Practice for Person with Severe Disabilities, 40(4), 243-260.
https://doi.org/10.1177/1540796915583493

109. Sijuola, R., & Davidova, J. (2022). Challenges of Implementing Inclusive Education: Evidence from
Selected Developing Countries. Rural Environment. Education. Personality (REEP), 15, 140-147.
https://doi.org/10.22616/REEP.2022.15.017

110. Silverman, K., Hong, S., & Trepanier-Street, M. (2010). Collaboration of Teacher Education and
Child Disability Health Care: Transdisciplinary Approach to Inclusive Practice for Early Childhood
Pre-service Teachers. Early Childhood Education Journal, 37, 461-468.
https://doi.org/10.1007/S10643-010-0373-5

111. Solone, C. J., Thornton, B. E., Chiappe, J. C., Perez, C., Rearick, M. K. & Falvey, M. A. (2020).
Creating Collaborative Schools in the United States: A Review of Best Practices. International
Electronic Journal of Elementary Education, 12(3), 283-292.
https://www.doi.org/10.26822/IEJEE.2020358222

112. Stojanovic, M., & Popovic-Citic, B. (2022). The sense of school belonging: Its importance for the
positive development of students and prevention of behavioral problems. Nastava | vaspitanje,
71(3). https://doi.org/10.5937/nasvas2203403s

113. Sukhai, M.A., & Mohler, C.E. (2017). Inclusive teaching practices. Creating a Culture of
Accessibility in the Sciences. Elsevier. 139-148. https://doi.org/10.1016/B978-0-12-804037-
9.00012-7

114. Summers, T. & Beers, M. (2019). Ready for Equity? A Cross-Cultural Organizational Framework
to Scale Access to Learning-Ready Classrooms That Support Students Success. The Journal of
Teaching and Learning, 8(1), 76-86. https://doi.org/10.14434/jotlt.v8i1.26889

115. Svraka, B., Bello, M. J. L., & Markus, E. (2022). Integration Practices. Gyermekneveles, 10(2-3),
36-47. doi: 10.31074/gyntf.2022.3.36.47

116. Szumski, G., Smogorzewska, J., & Karwowski, M. (2017). Academic achievement of students
without special educational needs in inclusive classrooms: A meta-analysis. Educational Research
Review, 21, 33-54. https://doi.org/10.1016/J.EDUREV.2017.02.004

117. Thompson, D., & Brewster, S. (2022). Inclusive placement learning for diverse higher education
students: anxiety, uncertainty, and opportunity. Educational Reviews, 75(4), 1406-1424.
https://doi.org/10.1080/00131911.2021.2023470

IJFMR230318333 Volume 5, Issue 3, May-June 2023 17



https://www.ijfmr.com/
https://doi.org/10.1108/S1479-363620210000017002
https://doi.org/10.1007/s12564-019-09598-w
https://doi.org/10.1080/13603116.2018.1514751
https://doi.org/10.1177/1540796915583493
https://doi.org/10.22616/REEP.2022.15.017
https://doi.org/10.1007/S10643-010-0373-5
https://www.doi.org/10.26822/IEJEE.2020358222
https://doi.org/10.5937/nasvas2203403s
https://doi.org/10.1016/B978-0-12-804037-9.00012-7
https://doi.org/10.1016/B978-0-12-804037-9.00012-7
https://doi.org/10.14434/jotlt.v8i1.26889
https://doi.org/10.1016/J.EDUREV.2017.02.004
https://doi.org/10.1080/00131911.2021.2023470

m International Journal for Multidisciplinary Research (IJFMR)
IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
118. Tomkova, A., & Hejilova, H. (2018). Educational processes in conditions of inclusive education and

119.

120.

121.

122.

123.

124.

125.

126.

127.

their research. Slavonic Pedagogical Studies Journal, 7(2), 247-267.
https://doi.org/10.18355/PG.2018.7.2.3

UNESCO (1994). The Salamanca Statement and Frame Work for Action on Special Needs
Education. Paris: UNESCO.

Virani, Z., Ali, N. H. (2022). Perceived Challenges in Inclusive Education: An Exploratory Study of
Primary Schools in Pakistan. Journal of education and educational development, 2, 169-179. doi:
10.22555/joeed.v9i2.669

Volker, E., Gupta, S., & Brown, B. (2023). Inclusive Education. MacEwan University Student
ejournal, 6(1). https://doi.org/10.31542/muse.v6il.2281

Voltz, D. L., Brazil, N., & Ford, A. (2001). What Matters Most in Inclusive Education: A Practical
Guide for Moving Forward. Intervention in School and Clinic, 37(1), 23-30.
https://doi.org/10.1177/105345120103700105

Voltz, D. L., Brazil, N., & Ford, A. (2001). What Matters Most in Inclusive Education: A Practical
Guide for Moving Forward. Intervention in School and Clinic, 37(1), 23-30.
https://doi.org/10.1177/105345120103700105

Waisath, W., McCormack, M., Stek, P., & Heymann, J. (2022). Dismantling barriers and advancing
disability-inclusive education: an examination of national laws and policies across 193
countries. International Journal of Inclusive Education, 1-16.
https://doi.org/10.1080/13603116.2022.2058623

Widiyawati, Y., Khasanah, M., & Farhatin, A.H. (2022). Adaptasi Kurikulum Pembelajaran IPA Di
Sekolah Inklusif SDN Gajahmungkur 02 Kota Semarang. Cendikia, 2(3), 139-148.
https://doi.org/10.55606/cendikia.v2i3.268

Wood, D. (2015). Problematizing the inclusion agenda in higher education: Towards a more
inclusive technology enhanced learning model. First Mondey, 20.
https://doi.org/10.5210/fm.v20i9.6168

Wulan, R., & Sanjaya, W. (2022). Developing Positive School Climate for Inclusive
Education. Journal of Education for Sustainability —and Diversity, 1(1), 54-66.
https://doi.org/10.57142/jesd.v1i1.6

IJFMR230318333 Volume 5, Issue 3, May-June 2023 18



https://www.ijfmr.com/
https://doi.org/10.18355/PG.2018.7.2.3
https://doi.org/10.31542/muse.v6i1.2281
https://doi.org/10.1177/105345120103700105
https://doi.org/10.1177/105345120103700105
https://doi.org/10.1080/13603116.2022.2058623
https://doi.org/10.55606/cendikia.v2i3.268
https://doi.org/10.5210/fm.v20i9.6168
https://doi.org/10.57142/jesd.v1i1.6

