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ABSTRACT

Research in foreign language learning has indicated that the majority of Arab EFL learners face several
problems in communication. Therefore, this study aims at reviewing the literature to identify the factors
influencing Arab students’ communication skills. The study navigated through the literature and found
several factors influencing students’ communication skills. The review results classified the factors
influencing Arab students’ communication skills into cultural, educational, cognitive, and psychological.
The study sums up by providing some pedagogical suggestions for teachers and policymakers.
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Introduction

Oral communication is an unavoidable and indispensable element in any interpersonal encounter.
Individuals must communicate with one another to function effectively. However, not all students prefer
to initiate communication. Some individuals view communication experiences as unrewarding and
punishing, and as a result, they tend to avoid situations requiring communication (McCroskey et al.,
1977). Arab students are no exception; they avoid communication situations as much as possible
(Ahmed, 2022). The majority of them confront several problems in carrying out effective
communication in English (Abbad, 1987; Aomr et al., 2020; Rababa, 2002). Several Arab scholars have
investigated Arab students’ communication skills, and they have reported that most Arab students are
less proficient in English communication skills (Abbad, 1988; Al-sohbani, 2013; Al-Zu’be, 2013; Ezzi,
2005; Rababah, 2002). Despite studying English for years, most Arab students still face many obstacles
in using English for real communication (Al Hosni, 2014; Aomr et al., 2020). Rababah (2002) points out
that communication in a foreign language (FL) is one of the major difficulties that Arab learners face.
Abugohar and Yunus (2018) state that Arab students confront several challenges in learning English as
an FL, the most of which is their inability to utter English correctly and fluently. Thus, this study gives a
comprehensive literature review on identifying the most significant factors influencing Arab students’
communication skills.

CULTURAL FACTORS
Lack of Intercultural Competence

The ability to communicate fluently and confidently in English is one of the essential skills that
English as foreign language learners (EFL) need to maintain in multilingual and multicultural contexts.
Most Arab students avoid communicating in the target language because of fear of cross-cultural
differences (Ahmed, 2022). To overcome this communication problem, Tran and Doung (2018) stress
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that L2 learners should be interculturally communicative competent so as to communicate effectively
and appropriately with people of different cultural backgrounds. The emphasis on developing learners’
intercultural competence while teaching an FL or L2 has been frequently addressed by various FL/L2
anthropologists and language teachers (Deardorff, 2006; Byram, 1997; Byram et al., 2002; Szoke, 2018;
Taylor, 1994; Ting-Toomey, 1999). Intercultural competence is a significant concept that facilitates
learning intercultural communication competence (Szoke, 2018). In other words, Intercultural
competence helps intercultural communicators in understanding and respecting other people from
different cultures. Intercultural competence is defined as “the symbolic exchange process whereby
individuals from two (or more) different cultural communities negotiate shared meanings in an
interactive situation” (Ting-Toomey, 1999, pp. 16-17). Thus, the lack of intercultural competence affects
intercultural communication competence and often leads to miscommunications (Deardorff, 2006).
Yashima et al. (2004) refer to intercultural communication as “the sharing and construction of meaning
through interaction with dissimilar people” (p. 145).

Developing students’ intercultural competence is almost overlooked in FL teaching, and the
focus is often on developing learners’ grammatical competence. Aldawood and Almeshhari (2019)
indicate that English is taught as distinct from its culture in Saudi Arabia. The focus of most L2
programs is on language rather than culture. Alptekin (1993) argues that culture is mostly neglected in
FL learning/teaching. The English language is almost taught/learned separated from its culture in Arab
EFL classrooms. Arab students are often taught pure English grammar and not exposed fully or even
partially to the English culture. Therefore, they face difficulty in using the English language
appropriately and functionally because of the lack of intercultural competence. Teaching linguistic
competence of English and neglecting the language’s social and cultural aspects mostly leads to
communication misunderstandings. Byram et al. (2002) view it as inadequate for students to have just
knowledge and skills of linguistic competence of the language. They emphasize that students need to be
capable of using the language in socially and culturally appropriate ways. Understanding the target
language culture is an integral part of learning that language. EFL learners will not fully understand the
FL as native speakers if they are culturally deficient (Aldawood & Almeshhari, 2019). Bennett (1993)
labels a person who learns another language without maintaining its cultural dimension as a “fluent
fool.” He describes a fluent fool “as someone who speaks a foreign language well but does not
understand the social and philosophical content of that language™ (p. 16). Thus, EFL students need to
develop intercultural competence to communicate effectively with people from different linguistic and
cultural backgrounds (Abu Alyan, 2013; Keong et al., 2014).

Effect of the Arab Environment

The educational and cultural background of Arab students is utterly Arabic (Ansari, 2012). They
usually accomplish their school and university education in Arab environments. They do almost lack the
convenient environments to practice English outside classrooms. The classroom is the possible
environment for students to use English. However, the lack of suitable opportunities to practice English
authentically in everyday situations seems to have a negative effect on students’ efficiency in English.
Lazaraton (2014) emphasizes the difficulty of developing oral fluency in an FL milieu. He states that the
lack of an appropriate environment to practice English outside the classroom where students share a
common language is considered one of the most challenging phases of L2 and FL teaching. Students
have neither enough time to practice English inside classrooms nor encouragement to practice it in the
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outside environment (Al Nakhalah, 2016). Shumin (2002) expounds that most EFL students learn the
target language in their culture in which the only means available to practice the language is in the
classroom. Khan (2011) stresses the scarcity of Arab environments in presenting opportunities to
practice English. Thus, most students are less willing to communicate in English because they are taught
to think, read, and write in Arabic. They are not motivated to think critically and express their thoughts
and feelings in English (Fareh, 2010; Lakshmi, 2013).

Native Language Proficiency

Arabic is the medium of communication and instruction in all Arab countries. Arab students
often overuse Arabic in EFL classes. Lakshmi (2013) states that most Arab EFL teachers use Arabic as
the medium of instruction, and students tend to learn the target language using their mother tongue. The
Arab school curriculum is designed and taught in the mother tongue, Arabic. The same is true in
universities, as Rababah (2002) says that around one-third of Bachelor’s degree courses are taught in
Arabic, especially in Faculties of Arts and Education. Only some faculties, such as Medicine, Nursing,
and Engineering, offer courses in English (Al-Hazmi, 2017; Ansari, 2012).

The majority of Arab people are monolingual and mono-cultural too. Because of strictly
affiliating to their home culture and language, Arab students suffer from social, cultural, and religious
obstacles while learning English (Alrabai, 2016; Ansari, 2012). Arabs value their language so much for
being the Holy Quran’s language and consider it a part of their identity. Al-Omari (2008) points out that
Arabs’ strict affiliation to their language stems from the fact that it is the language of the Quran, the
Muslim’s sacred book, and their religious reference (p. 73). Similarly, Nydell (2012) states that Arabs
have a set of complex faiths in the superiority of their language over all other languages.

English is not spoken widely in Arab countries. It is just used for specific purposes as in
commerce, tourism, technology, medicine, etc. As Arabic is the lingua franca for the whole Arabs,
English receives little practice in Arab contexts. In most academic settings involving the English
language, the use of Arabic is usually indispensable. Besides, English is not used for the sake of
communication in the daily lives of Arab people. Western tourists visiting Arab countries might not find
common Arab people who speak English. They need to hire professional translators to translate for
them.

Pragmatic Transfer

Incorporating first-language rules in the second language production is referred to as “pragmatic
transfer” (Kasper, 1992). Much research has been conducted in Arab contexts and concluded that
pragmatic transfer hindered Arab students from learning English (Alreface & Al-Ghamdi, 2019; Al-
Khaza’leh & Ariff, 2015; Hashemian, 2012; Jiang, 2015; Kasper, 1992). Most EFL learners transfer
their first language linguistic knowledge, conventions, styles, strategies, and methods when learning the
target language. Due to cross-cultural differences, such transfer of first language rules does not help
students succeed in getting their message across. Students get anxious when they realize a
misunderstanding between them and their interlocutors. This, consequently, affects the learners’ learning
of the target language.
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Foreign/Second Language Proficiency

Learning an FL/L2 is a demanding and complex process because it requires learners to adopt a
new language and culture that are totally different from their own. Brown (2000) points out that L2
learning involves learners in acquiring a new identity, and the adoption of a new identity is the core of
culture learning or acculturation (p. 183). Scovel (1978) describes language learning as “an act of
inheriting someone’s else language and culture” (cited in Maclntyre, 1995, p. 245). Brown (2000)
maintains that learning an L2 is an intricate and long-term task. It entails learners exerting strenuous
efforts that go beyond the boundaries of their first language conventions into “a new language, a new
culture, a new way of thinking, feeling and acting” (p. 1). Likewise, Maclntyre and Legatto (2010) argue
that L2 acquisition is not as easy as acquiring the native language in a way that enables one to speak
easily and flexibly with the community around him. Beyond the acquisition of the essential
competencies of the language, an ESL learner is entailed to adapt and switch quickly to new cultural,
political, social, identity, motivational, pedagogical, and other issues (p. 149).

To communicate effectively in the L2, students have to internalize the culture of the L2, for
speaking in the target language without understanding its culture may expose students to serious
pragmatic problems that are more perilous than linguistic ones. Alptekin and Alptekin (1984) emphasize
that an ESL learner should be bilingual and bicultural. Similarly, Ho (2009) suggests that EFL students
should be “interculturally and linguistically competent” and be aware enough of other people’s cultures
so as to be easier to interact with them (p. 63). Therefore, it is essential to raise students’ awareness of
the significance of learning an EFL/ESL language alongside its culture to be interculturally competent.

EDUCATIONAL FACTORS
Defective Teaching Methods

English language is still taught by traditional and ineffective methods in most Arab countries.
Despite the frequent emphasis of much past research to adopt the communicative approach in
teaching/learning English so as to develop learners’ communication skills (cf, Alsohbani, 2013;
Bachman, 1990; Bern, 1990; Ezzi, 2012; Richards, 2006; Savignon, 1987; Uysal & Bardakci, 2014),
many traditional methods such as the Grammar Translation Method (GTM), the Structural Method (SM)
and the Audio-lingual Method (ALM) are still largely used in teaching the language. In teaching the
target language, the audio-lingual method, for example, focuses on some pattern drills such as repetition,
inflection, replacement, restatement, completion, transposition, expansion, contraction, transformation,
integration, rejoinder, and restoration (Richards & Rodgers, 2001, pp. 60-62). In ALM, the teacher’s
role is almost viewed as a drill sergeant (Young, 1991). The GTM focuses on translation, memorizing
lists of vocabulary, and overuse of grammatical rules. However, these methods and drills are ineffective
for developing communication skills.

The above structure-based mechanic drillings and techniques require students to memorize the
target language structures by heart without knowing their actual use (Liu, 2014). Arab students are also
taught or exposed to the target language through such pattern drills at schools and universities. Such
traditional techniques and drills are ineffective in developing communication skills, comprehension, and
actual language use; instead, they develop rote learning and grammatical competence. Arab students
play a passive role in language classrooms; their roles are confined to only imitating some words and
memorizing lists of vocabulary, sentences, and dialogue and then reproducing them as parrots.
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Rote memorization is still prevalent in many Arab educational settings. Teachers mostly focus on
rote learning rather than critical thinking, creativity, and problem-solving activities. ElI-Baz (2009)
argues that the emphasis on rote learning in school education has contributed to independent thinking
impediments. Wilkens and Masri (2011) claim that the continuous focus on rote learning rather than
critical thinking at the secondary level has exacerbated the number of unprepared students applying for
study at university, which constitutes a hindrance and enormous strain on the system. Al-Omari (2008)
points out that “rote learning is an integral part of the Arab educational system. He also states that Arabs
encourage “the ability to use the memory in business issues instead of memos, and to recite poetry, tell
stories and anecdotes, which are all based on learning by heart” (p. 19-20). Similarly, Rugh (2002)
indicates that “pedagogy in most Arab schools and universities is typically based more on rote learning
than on critical thinking, problem-solving skills, analysis and synthesis of information, and learning how
to learn” (p. 408).

Lack of Training

The dearth of workshops and training courses in Arab countries to develop EFL teachers’ skills
to keep updated teachings has contributed to the production of low-proficient learners. According to
Fareh (2010), “inadequate preparation of teachers, lack of motivation on the part of the learners, teacher-
centered methods and inadequate assessment techniques” are among the most founded problems
affecting EFL programs to work as expected (p. 3600). Al-Hazmi (2017) points out that there have been
debates and calls for reform of the Saudi curriculum due to Saudi secondary students’ low proficiency in
English, the high number of untrained teachers, and inappropriate materials and pedagogy (p. 131).
Similarly, Alrabai (2016) indicates that one of the flaws of the Saudi educational system is that teachers
are not required to bring a teaching certificate to join the teaching profession (p. 26). A teaching
certificate indicates that a teacher has undergone sufficient training to use various practical methods and
useful techniques for teaching a foreign language. However, the scale of employment in the teaching
profession at schools requires the teacher to have a bachelor’s degree.

Difficulty of Teaching Communicative Curriculum

Arab English curricula are designed communicatively. However, research has shown that most
Arab EFL teachers are not adequately competent to employ the communicative approach in their
language-teaching classrooms. Al-Murtadha and Feryok (2017) expound that although the Yemeni
English curriculum is designed in a communicative way with much focus on developing communication
skills, teachers still adopt the GTM most of the time (p. 4). Likewise, Ezzi (2005) points out that Yemeni
EFL teachers are incompetent to teach the new Yemeni communicative curriculum Crescent English
Course for Yemen in a communicative way. There is a problem with EFL teachers in understanding the
proper function of the communicative approach. Harmer (2003) indicates that “the problem with the
CLT is that the term has always meant a multitude of different things to different people” (p. 289).

Large Classes

Overcrowded classes act as a real barrier to students’ interaction; they are also anxiety-
generating (Al-Rabai, 2014). Further, in congested classes, the opportunities for student-teacher
interaction, questioning, and giving feedback are scarce. Umar (2017) argues that a large classroom may
have a negative impact on students’ achievements and grades because teachers are unable to provide
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feedback for a large number of students or assess all students’ work and exercises within a limited time.
Aby Alyan (2013) emphasizes the difficulty for teachers to consider all students’ needs in large
classrooms as well as to provide them with opportunities to communicate. McCroskey and Andersen
(1976) argue that a large class is a barrier to successful communication between teachers and students.
Students do not get enough time to express their ideas in mass classes, which inhibits their learning (p.
73). Al-Jarf (2006) affirms that large classes affect students’ academic achievement as well as teachers’
and students’ attitudes. She insists on decreasing the number of students in classrooms.

Classroom Equipment

The majority of classrooms in Arab countries, especially in rural areas, are ill-equipped. The lack
of necessary equipment and teaching aids and the availability of shabby chairs and tables at some
schools are influential factors in Arab students’ achievement. Umar (2017) has investigated the effect of
the classroom environment on Sudanese First first-secondary students’ English achievement. His study
comprised two groups: experimental and control. The experimental group was taught some materials in
a renovated classroom, and the control one was taught the same materials in a non-renovated classroom.
The results revealed significant differences between the two groups in achievement. The results were in
favor of the students of the experimental group, which was taught under good classroom conditions.
Further, the lack of mobile chairs and desks impairs the process of dividing students into groups and
circles in classrooms. Crookall and Oxford (1991) point out that encountering classrooms with chairs
fastened to the floors makes cooperative learning (pair and group work) and moving in the class
difficult.

Examination System

The exam is considered a motivating factor for Arab students to learn the target language. The
teaching/learning of the English language in the Arab world is mainly exam-oriented. The major part of
teachers’ teaching revolves around training learners on exams and reproduction strategies. Thus, most
Arab students are aware of passing English tests rather than having knowledge about the language. Al-
Hazmi (2017) points out that the exams in Saudi contexts are mostly grammar-centered and relatively
traditional. Oral communication skills are not explicitly examined or assessed periodically at schools and
universities. Fareh (2010) maintains that speaking and listening skills are neither explicitly taught nor
tested periodically in EFL classrooms, schools, or even in general secondary exams adopted by
Ministries of Education. The negligence of regularly assessing speaking and listening skills, same as
reading and writing skills, contributes a lot to students’ low proficiency in communication.

Arab EFL teachers usually assess the reading and writing skills, and sometimes the exams are
purely objective in which students are not required to write anything. Al-Hamzi (2017) points out that
the achievement test is the primary assessment tool in Saudi Arabia. This test, however, assesses
structure and vocabulary, neglecting oral and written communication and covering only specific aspects
specified by teachers. If students are expected to write something in the tests, they are already given a
list of specific topics and questions that should be prepared. Students memorize answers by heart and
then reproduce them in the exams. Thus, the overemphasis on passing exams leads to rote memorization
of knowledge rather than comprehension and creative thinking. The rate of cheating also increases
because exams are overemphasized and are the only acceptable criterion for moving to another stage.
Abbad (1988) states that Yemeni school students successfully pass their school years depending on rote
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learning despite their low English proficiency. Fareh (2010) indicates that Arab students “excel when
examinations focus mainly on memorization and rote learning” (p. 3603).

Teacher-Centered Method

The nature of classrooms in the Arab world is predominantly teacher-centered, where the teacher
has the authority to control classroom interactions, organize the activities, decide the lesson plans,
choose the type of learning tasks, monitor the tasks, give feedback, correct erroneous activities, and
determine the criteria of examinations and assessment. Students’ role is often limited to listening
passively without any active or real participation. The dominance of teachers in classrooms does not
provide students with opportunities to communicate, negotiate meanings, ask questions, or have
discussions in classrooms. Al-Mahroogi and Denman (2015) confirm Arab teachers’ and students’
familiarity with traditional teacher-centered classes where the learner is positioned as a passive recipient
of knowledge (p. 3). Al-Murtadha and Feryok (2017) point out that Yemeni teachers tend to adopt
teacher-fronted activities despite the emphasis of textbooks on developing communicative skills. Fareh
(2010) states that teachers’ talking time usually exceeds students’ talking time during EFL lectures.

Lack of Communication Opportunities

The lack of practice in the English language in real contexts outside classroom walls seems to be
a major reason behind Arab students’ low proficiency in English. Arab students have little exposure to
the English language. There is no apt environment for Arab students to properly practice English outside
classrooms as the language used in daily conversations is Arabic. Shumin (2002) points out that due to
“the minimal exposure to the target language and contact with English native speakers, EFL learners, in
general, are relatively poor at spoken English, especially regarding fluency, control of idiomatic
expression, and understanding of cultural pragmatics” (p. 204). Arab students learn English only through
formal education, the classroom. However, even in classrooms, the teachers’ talk usually prevails,
limiting students’ communication opportunities.

Challenges in Learning the Productive Skills of Language

Most of the problems that Arab students encounter in English are related to productive
skills—speaking and writing. Rababah (2002) emphasizes that Arab students have problems learning
English, particularly in speaking and writing. They face difficulty in speaking skills because there is no
opportunity for them to use English in everyday interactions. Rababah (2002) states that Arab students
cannot communicate easily, and they terminate conversations when they come short of linguistic skills.
He states, “when engaged in authentic communicative situations, students often lack the necessary
vocabulary they need to get their meaning across” (p. 183). Khan (2011) indicates that Arab learners of
English encounter problems in language productive skills (p. 3449). Al-Zu’be (2013) maintains that the
majority of Arab students lack proper oral communication skills.

Many EFL teachers complain about their Arab students’ reluctance to speak in English (Al-
Rabai, 2014; Khan, 2011; Lakshmi, 2013). Because they are expected to speak in English, most students
get anxious and feel frozen in their seats during English periods (Horwitz et al., 1986). Students fear
speaking in English, making mistakes, being laughed at by their peers, and being reproached by their
teachers during English classes. Therefore, utter silence often dominates EFL classrooms, affecting the
development of students’” communication skills. Al-Murtadha (2018) points out that despite the
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importance of English communication skills for millions of EFL school students studying it as a
compulsory subject, many students are often silent in classrooms.

Difficulties in Learning/Teaching the Listening Skill

The speaking skill is still taught traditionally in most Arab classrooms. Ansari (2012) stated that
the teacher is the model of teaching the speaking skill in EFL classrooms, and students have no
possibility to hear English other than a teacher. For example, there are some listening and speaking skills
activities in school textbooks designed to be answered through cassettes. However, the cassettes are
mostly unavailable. Thus, teachers manage to teach some listening activities, and others are mostly
skipped. The speaking activities are answered orally by teachers’ voices, which in many cases fail to
motivate students to speak. The negligence of exposing learners to listening skills affects the learning of
speaking skills. Without early exposure to listening, speaking becomes difficult. Listening is the
foreground of the speaking skill. Shumin (2002) assures that “speaking feeds on listening which
precedes it” (p. 205). If students listen well, they will certainly speak well.

COGNITIVE FACTORS
Motivation

Motivation is an essential factor for successful learning of the target language (Dornyei, 1994). It
usually “provides the primary impetus to initiate L2 learning and later the driving force to sustain the
long and often tedious learning process” (Dornyei, 2005, p. 65). Thus, the learning process becomes
easy when language learners are highly motivated, and without motivation, even highly proficient
learners cannot achieve long-term goals. A less proficient learner who is motivated to learn the L2 can
perform better than a more intelligent learner who is demotivated. Dornyei (2005) believes that “without
sufficient motivation, even individuals with the most remarkable abilities cannot accomplish long-term
goals, and neither are appropriate curricula and good teaching enough on their own to ensure students’
achievement” (p. 65).

According to Gardner and Lambert (1972), motivation can be either integrative or instrumental,
intrinsic or extrinsic (Brown, 2000). Integrative motivation is equivalent to intrinsic motivation. On the
other hand, instrumental motivation is similar to extrinsic motivation. An integratively motivated learner
studies the target language with a desire to assimilate or be part of the target group. However, an
instrumentally motivated learner learns the target language with the aim of achieving a particular
purpose, such as a job. Several previous studies revealed that despite the difficulties of learning English
in Arab contexts, most Arab students are motivated to learn it, at least for practical reasons. Such studies
have concluded that Arab students are more instrumentally than integratively motivated to learn English
(see Al-Tamimi & Shuib, 2009; Al-Zubeiry, 2012; Khasawneh & Al-Omari, 2015). For Arab students,
the English language is agreed upon as the language of the modern age, information, communication,
science, technology, etc. There is also a seemingly unanimous agreement among many Arab people on
the importance of English; therefore, most people register their children in private schools, which
introduce English as a main subject in the first grade.

English is the most pervasive language taught as an FL in Arab countries. For its current and
substantial future role in various domains, the Arab governments strongly encourage the learning of
English among their people. Arab countries maintain a good relationship with many English-speaking
countries. Therefore, they value learning English to communicate with these countries to enhance
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cultural, political, scientific, and commercial relations. Alrabai (2016) points out that “the significance
of English in Saudi Arabia is no longer limited to linguistic and communicative practicality, but also
significant to the social, economic, political, and religious domains at national and international levels”
(p. 21). Bose (2001) introduces some significant reasons for learning English in Yemen. He points out
that English is needed for building international relations with the country, tourism, higher education in
science and technology, communication purposes with Yemeni students studying abroad, and global
relationship trade purposes (cited in Ezzi, 2005, p. 7).

PSYCHOLOGICAL FACTORS
The Anxiety of Foreign Language

Foreign language anxiety (FLA) has been identified as a specific area of research independent of
general language anxiety (Horwitz et al., 1986). It is specifically related to learners’ anxiety about FL
learning. Many ESL researchers (cf., Aida, 1994; Crookall & Oxford, 1991; Gardner & Maclintyre,
1993; Horwitz et al., 1986; Maclntyre & Gardner, 1991b; Saito & Samimy, 1996) examined FLA among
their students, and they reported that their students suffered a lot from this type of anxiety. FLA is found
as an influential variable causing students’ uneasiness in language classrooms. Horwitz (2001) affirms
that FLA can be responsible for inhibiting students’ language learning. Many studies investigating FLA
confirmed its negative impact on learners’ achievement (Al-Khasawaneh, 2016; Al-Rabai, 2014;
Dewaele & Al-Saraj, 2015; Horwitz, 2001; Imura, 2004).

Arab learners are no exception, who always show anxiety in a foreign language. Most Arab EFL
learners are reticent and reluctant to communicate in the L2, do not volunteer answers, participate less in
classroom activities, and rarely ask questions because of language anxiety (Hamouda, 2012; Al-Rabai,
2014). Speaking in a foreign language is the most anxiety-provoking skill, especially in the presence of
native speakers (Shumin, 2002). Many Arab researchers investigated the impact of anxiety on Arab
students’ foreign language learning, and they found high anxiety among their students (Al-Rabai, 2014;
Ezzi, 2012; Jendli & AlBarakati, 2019; Yassin & Abdul Razak, 2018). The most anxiety-triggers factors
that cause anxiety are low proficiency, fear of speaking in front of others, negative evaluation, shyness,
lack of confidence and preparation, fear of mistakes (Hamouda, 2012), psychological, social, and
instructional causes (Thaher, 2005), CA, anxiety of English classes, fear of negative evaluation, and test-
anxiety (Al-Khasawneh, 2016), teachers’ practices, lack of vocabulary, weak school educational system,
test anxiety, peer anxiety, and classroom atmosphere (Rafada & Madini, 2017).

Suggestions
Based on the literature review findings, the study provides some suggestions for EFL teachers and
policymakers.

Suggestions for Teachers
Developing Learners’ Intercultural Competence

Based on the problems identified in the literature review, it is suggested that EFL teachers should
organize skills training programs to develop learners’ communication skills. They should raise students’
cultural awareness of the target culture because Arab students are surrounded by their home culture and
have low exposure to the target culture outside classroom walls. Being interculturally incompetent, Arab
students usually avoid communicating in English because of fear of what to say and how to respond to
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their interlocutors. Learning the target culture guarantees successful foreign language learning
(Aldawood & Almeshari, 2019).

The need for teaching the concept of intercultural competence stems from its significant role in
enabling people with diverse cultures to effectively communicate as we live in an age of
multiculturalism, multi-religions, and multi-ethnocentrism. EFL students should be critically aware of
their own culture and that of others as well. Communication exists in every culture, but the way people
communicate verbally and non-verbally differs across cultures. Thus, intercultural competence assists
students in coping with such differences. Teaching intercultural competence is highly important as “we
are living in a post-modern society that is becoming increasingly international, abundant with
intercultural encounters through tourism, trade, diplomacy, youth exchange and the mobility” (Larzen,
2005, p. 21).

It is further suggested that teachers adopt Moran’s (2001) five cultural dimensions in teaching the
target culture. Moran’s (2001) cultural dimensions focus on using the language to learn about the culture
(p-39). Moran’s framework is relatively easy and effective in exposing students to the target culture
through language teaching/learning. The framework consists of five cultural dimensions: products,
practices, perspectives, communities, and persons. For more details (See Moran, 2001, p. 35-38).

Employing Some Techniques to Highlight Cultural Awareness and Develop Communication skills

Creating communication opportunities is useful for motivating learners to communicate.
Teachers should create opportunities for students to communicate in the classroom. The teachers’
dominance over classroom talk inhibits learners from active participation. Students’ oral communication
skills will be improved if they are engaged in real communication, such as creating situations and asking
students to role-play them. The availability of opportunities to practice the L2 in genuine situations may
increase the level of students’ willingness to communicate and the frequency of communication in the
L2. To develop students’ oral communication skills, teachers should include various oral communication
activities such as arguments, discussions, and debates in all courses and highlight assessing these
activities regularly (Abu Alyan, 2013).

EFL teachers should also use effective techniques such as role-playing activities when they are
teaching a foreign language because such activities are interactive and may reduce students’ boredom
with learning (Brown, 2000, p. 189). Role-play is one of the most advantageous activities for exposing
learners to the target language culture. Teachers can, for example, create situations that entail cultural
misunderstanding, such as offending or irritating people. Students are then required to think about what
went wrong, why, and how people of the target culture would behave in such situations. This will
involve students in thinking deeply about the target culture and developing their attitudes towards it.
Such authentic activities help teach the target culture, maintain students’ own culture, raise their cultural
awareness, and build their confidence to acculturate and use the target language (Shumin, 2002). In role-
playing activities, teachers can teach students how to use the target language functions in appropriate
social contexts, i.e., how to greet, command, ask permission, ask advice, apologize, warn, suggest,
console, express affection, compliment, express a wish, complain, request, decline a request, refuse, etc.

The use of audio-visual materials is highly effective in attracting students’ attention to lessons.
Audio-visual materials also effectively expose students to the target language’s authentic culture and
develop a native-like accent. Learners need to be exposed to various scenes, situations, accents,
intonations, rhythms, stress, and voices. “A possible way of stimulating learners to talk might be to
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provide them with extensive exposure to authentic language through audio-visual stimuli and with
opportunities to use the language” (Shumin, 2002, p. 209).

Developing Learners’ Communication skills and Reducing their Anxiety

Using the communicative approach is highly suggested for developing L2 students’
communication skills. The communicative approach’s essence is to use the target language in various
real contexts and focus on creating meaning, and function rather than form. L2 learning can be effective
if the emphasis is paid to meaning rather than grammaticalness (Canale & Swain, 1980). The
communicative approach is concerned with communication as a meaning-based activity and with the
role of language functions in expressing, interpreting, and negotiating meaning (Bern, 1990). The
communicative approach highlights the student-centered learning method. Learners are the fulcrum of
language learning, and the teacher plays the role of a guide or a facilitator who intervenes only when
there is a problem. The communicative approach also highlights the implementation of cooperative
learning by dividing classrooms into pairs and small groups. Further, the communicative approach
stresses using some communicative and mind-engaging activities such as learning games, simulation,
role-play, problem-solving, information-gap, reasoning-gap, and opinion-gap activities.

Community Language Learning is another method that assists in reducing learners’
communication anxiety. CLL supports the creation of an intimate relationship between teachers and
students. Establishing a mutual and friendly rapport can enhance learning a foreign language and help
greatly reduce the anxiety factor. The complexity and fear of learning the FL/L2 will be declined to a
certain extent as long as there is an encouraging learning environment. Besides, the creation of a caring
social environment and the good characteristics of teachers as being humorous, friendly, relaxed, and
patient are practical factors in reducing students’ anxiety (Young, 1990).

Reducing the focus on tests is another strategy that should be highlighted. The test is one of the
most anxiety-generating factors. It is a significant cause of FL classroom anxiety (Horwitz et al., 1986).
A test is regarded as a motivating factor for Arab learners to learn various Arabic subjects. However, it
can be inhibitory in terms of an FL because of students’ unfamiliarity with the language. It is observed
that most EFL teachers stress the idea of tests from the beginning of the classes. Thus, it is suggested
that teachers should focus on developing learners’ language skills rather than test skills. Teachers should
educate learners that the goal of the learning process is to develop knowledge of the language, and
exams are only a matter of simple assessment for progression. Besides, teachers should avoid making
competition between students. They should focus on creating a language environment free of stress and
anxiety. Further, teachers should not assess some skills and neglect others. The four skills of the
language should be tested simultaneously.

It is suggested that the Arab educational authorities make a change in the criterion of assessment.
Students’ progress should be measured via periodical assessments, and the final tests should be easy and
entail fewer marks. A shift to evaluation rather than an examination of English subjects is advised.
English should not be treated as other subjects because it is a language rather than a single subject (Al
Nasser, 2015).

Suggestions for Policymakers
In some Arab countries, English is introduced at late stages. However, it is suggested that
English is better introduced from an early age, from the first grade.
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Regarding curriculum, it is suggested that Ministries of Education should provide the educational
institutes with the required learning facilities. The lack of learning facilities is one of the causes of
learners’ low proficiency in English. New textbooks should be distributed regularly alongside their
respective audio-visual materials because they effectively promote learners’ performance. It is also
suggested that Arab Ministries of Education should do regular training for EFL teachers and update
them with the modern and current practices of teaching communicative curricula.

The use of various technology tools in learning is recommended for teaching the target language
and culture. Computer-Assisted Language Learning (CALL) is recommended because it motivates
learners to learn the target language. “CALL can promote language learning and teaching if it is used as
a tool to support pedagogical goals of the class and curriculum” (Rahimi & Pourshahbaz, 2019, p. 3).
CALL includes various technological devices such as laptops, tablets, smartphones, MP3s and
interactive Whiteboards, technological applications and software like tutors, edutainments programs,
simulations, and technological environments such as the World Wide Web and its related databases such
as blogs, Wikis, online dictionaries, corpora, etc. (p. 3-4).

Arab Ministries of Education should prioritize the maintenance of the educational institutes
because well-equipped and decorated classrooms are effective in successful learning and achievement in
the L2. The availability of comfortable chairs and desks, all teaching materials and aids such as
textbooks, black or whiteboards, chalks, markers, libraries, and technology are influential elements in
the language learning process (Umar, 2017). Ornamented classrooms may increase students’ motivation
to study throughout the learning process, while dull classrooms may demotivate learners to study
(Harmer, 2001).

Finally, the number of students in every classroom should be reduced to 15-20 or a maximum of
25 students in every class. With such a number, teachers can interact with students and provide feedback
to them properly without constraints. A reasonable classroom size makes it easy for student-student and
teacher-student interaction, which are vital elements of language learning success (Umar, 2017).

Conclusion

The study in hand aimed at reviewing the literature to identify the factors that influence Arab
students’ communication skills. A review of the literature related to the factors affecting communication
skills among Arab students shows that some cultural, educational, cognitive, and psychological factors
pose challenges in developing students’ communication skills. Thus, it is advised that Arab educational
authorities take into consideration these influential factors while designing textbooks. Specifically, EFL
teachers should clearly understand these major factors and consider them while teaching English.
Understanding the influencing factors that hinder students’ communication ability will help facilitate the
way for teachers to treat the problem. The review of the literature has found only a few studies in some
Arab countries on the factors affecting learners’ communication skills. Therefore, further studies are
recommended to be conducted in different Arab countries.

References
1. Abbad, A. (1988). An analysis of communicative competence features in English language texts
in Yemen Arab Republic. (Doctoral Dissertation). University of Illinois at Urbana-Champaign.

IJFMR23067516 Volume 5, Issue 6, November-December 2023 12



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
2. Abu Alyan, A. (2013). Oral communication problems encountering English major students:

Perspectives of learners and teachers in Palestinian EFL university context. Arab World English
Journal, 4(3), 226-238.

3. Abu Taha, M. A. & Abu Rezeq, K. A. (2018). Oral communication apprehension among English
senior majors at Al-Quds Open University in Palestine. International Journal of Research in
English Education, 3(1), 44-58.

4. Abugohar, M. A., & Yunus, K. (2018). Difficulties encountered by Arab students in pronouncing
English correctly. International Journal of Education and Literacy Studies, 6(4), 93-100.
https:/files.eric.ed.gov/fulltext/EJ1201510.pdf

5. Ahmed, A. A. M. (2022). Effect of educational and cultural background on communication
apprehension (CA) and the willingness to communicate (WTC) in Arab doctoral students
studying in India: A case study. (Doctoral thesis). Aligarh Muslim University, India.

6. Aida, Y. (1994). Examination of Horwitz, Horwitz, and Cope's construct of foreign language
anxiety: The case of students of Japanese. The Modern Language Journal, 78(2), 155-168.

7. Akkari, A. (2004). Education in the Middle East and North Africa: The current situation and
future challenges. International Education Journal, 5(2), 144-153.

8. Al Amrani, S. N. A. (2019). Communication and affective variables influencing Omani EFL
learners’ willingness to communicate. Journal of Research in Applied Linguistics, 10(1), 51-77.

9. Al Hosni, S. (2014). Speaking difficulties encountered by young EFL learners. International
Journal on Studies in English Language and Literature (IJSELL), 2(6), 22-30.
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.682.9417 &rep=repl&type=pdf

10. Al Nakhalah, A. M. M. (2016). Problems and difficulties of speaking that encounter English
language students at Al Quds Open University. International Journal of Humanities and Social
Science Invention, 5(12), 96-101.

11. Al Rabai, A. A. (2014). Teaching English in the Arab world: A future in turmoil. Education,
4(5), 126-133.

12.  Aldawood, A. A., & Almeshari, F. (2019). Effects of Learning Culture on English-Language
Learning for Saudi EFL Students. Arab World English Journal (AWEJ), 10(3), 330-343.

13.  Alhamami, A. (2016). UNESCO Arab regional education support strategy 2016-2021. Beirut:
UNESCO Regional Bureau for Education in the Arab States — Beirut. Retrieved on 26-01-2021
from http://www.unesco.org/new/fileadmin/MUL TIMEDIA/FIELD/Beirut/video/UNARESS.pdf

14.  Al-Hazmi, S. (2017). Current issues in English language education in the Kingdom of Saudi
Arabia. Journal of Modern Languages, 17(1), 129-150.

15.  Al-Issa, A. (2006). Ideologies governing teaching the language skills in the Omani ELT
system. Journal of Language and Learning, 4(2), 1-14.

16.  Al-Issa, A. (2006). Language problems facing Omani learners of English. ORTESOL, 24, 19-26.

17. AlJarf, R. (2006). Large student enrolments in EFL programs: Challenges and
consequences. Asian EFL Journal Quarterly, 8(4), 8-34.

18.  Alkaff, A. A. (2013). Students’ attitudes and perceptions towards learning English. Arab World
English Journal, 4(2), 106-121.

19.  Al-Khasawneh, F. M. (2016). Investigating foreign language learning anxiety: A case of Saudi
undergraduate EFL learners. Journal of Language and Linguistic Studies, 12(1), 137-148.

IJFMR23067516 Volume 5, Issue 6, November-December 2023 13



https://www.ijfmr.com/
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.682.9417&rep=rep1&type=pdf

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

20. Al-Khaza’leh, B. A., & Ariff, T. N. A. Z. (2015). Investigation of the effects of the social power
and social distance on the realisation of apology between Jordanian and English
cultures. Dinamika llmu, 15(2), 167-183.

21.  Al-Mahrooqi, R., & Denman, C. (Eds.). (2015). Issues in English education in the Arab world.
Newecastle: Cambridge Scholars Publishing.

22.  Al-Murtadha, M. (2018). Enhancing EFL Ilearners’ willingness to communicate with
visualization and  goal-setting activities. TESOL  Quarterly, 53(1), 133-157. Doi:
10.1002/tesq.474

23.  Al-Murtadha, M., & Feryok, A. (2017). Studying English in Yemen: Situated unwillingness to
communicate in sociohistorical time. Innovation in Language Learning and Teaching, 11(3),
230-240.

24.  Al-Nasser, A. S. (2015). Problems of English language acquisition in Saudi Arabia: An
exploratory-cum-remedial study. Theory and Practice in Language Studies, 5(8), 1612-1619.

25.  Al-Noursi, O. (2013). Attitude towards learning English the case of the UAE Technological High
School. International Research Journal, 4(1), 21-30.

26.  Al-Omari, J. (2008). Understanding the Arab culture: A practical cross-cultural guide to
working in the Arab world. UK: Hachette.

27.  Alptekin, C. (1993). Target language culture in EFL material. ELT Journal, 47 (2), 136 143.

28.  Alrabai, F. (2016). Factors underlying low achievement of Saudi EFL learners. International
Journal of English Linguistics, 6(3), 21-37. http://dx.doi.org/10.5539/ijel.v6n3p21

29.  Alred, G., & Byram, M. (2002). Becoming an intercultural mediator: A longitudinal study of
residence abroad. Journal of Multilingual and Multicultural Development, 23(5), 339-352.

30.  Alrefaee, Y. & Al-Ghamdi, N. (2019). Refusals among Yemeni EFL Learners: A study of
negative pragmatic transfer and its relation to proficiency. Asian EFL Journal Research Articles
25(5), 403-426.

31.  Al-Sobhi, B. M. S., & Preece, A. S. (2018). Teaching English speaking skills to the Arab
students in the Saudi school in Kuala Lumpur: Problems and solutions. International Journal of
Education and Literacy Studies, 6(1), 1-11.

32.  Al-Sohbani, Y. A. (2013). An exploration of English language teaching pedagogy in secondary
Yemeni education: A case study. International Journal of English Language & Translation
Studies,1(3), 41-57. http://www.eltsjournal.org

33.  Al-Tamimi, A., & Shuib, M. (2009). Motivation and attitudes towards learning English: A study
of petroleum engineering undergraduates at Hadhramout University of Sciences and
Technology. GEMA Online® Journal of Language Studies, 9(2), 29-55.

34. Al-Zu’be, A. F. M. (2013). Age factor and learning English as a foreign language at the
elementary and intermediate levels at Jarash Province schools in Jordan. Arab World English
Journal, 4(2), 200-212.

35. Al-Zu’be, A. F. M. (2013). Age factor and learning English as a foreign language at the
elementary and intermediate levels at Jarash Province schools in Jordan. Arab World English
Journal, 4(2), 200-212.
https://awej.org/images/Alllssues/Volume4/Volume4Number2June2013/15.pdf

36.  Al-Zubaidi, K. O., & Richards, C. (2010). Arab postgraduate students in Malaysia: ldentifying
and overcoming the cultural and language barriers. Arab World English Journal, 1(1), 107-129.

IJFMR23067516 Volume 5, Issue 6, November-December 2023 14



https://www.ijfmr.com/
http://www.eltsjournal.org/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

37.  Al-Zubeiry, H. (2012). The socio-psychological orientations of Saudi learners of English as a
foreign language. Umm Al-Qura University Journal & of languages & literature, 8, 11-52.

38.  Ansari, A. A. (2012). Teaching of English to Arab students: Problems and remedies. Educational
Research, 3(6), 519-524.

39.  Aomr, J. AL W, Seng, G. H. & Kapol, N. (2020). Relationship between Willingness to
communicate in English and classroom environment among Libyan EFL learners. Universal
Journal of Educational Research 8(2): 605-610.

40.  Aomr, J. A. W, Seng, G. H., & Kapol, N. (2020). Relationship between willingness to
communicate in English and classroom environment among Libyan EFL learners. Universal
Journal of Educational Research 8(2), 605-610. https://doi.org/10.13189/ujer.2020.080232

41. Bachman, L. F. (1990). Fundamental considerations in language testing. Oxford: Oxford
University Press.

42. Baker, S. C., & Maclntyre, P. D. (2000). The role of gender and immersion in communication
and second language orientations. Language Learning, 50(2), 311-341.

43. Bataineh, R. F., Thabet, S. S., & Bataineh, R. F. (2011). Communicative language teaching in
the Yemeni EFL classroom: Embraced or merely lip-serviced? Journal of Language Teaching
and Research, 2(4), 859-866.

44, Bennett, M. J. (1997). How not to be a fluent fool: Understanding the cultural dimension of
language. The Language Teacher, 27(9), 16-21.

45.  Berns, M. (1990). Contexts of competence: Social and cultural considerations in communicative
language teaching. New York: Springer Science & Business Media.

46.  Brown, H. D. (2000). Principles of language teaching and learning (4" ed.). London: Addison
Wesley Longman Inc.

47.  Byram, M. (1997). Teaching and assessing intercultural communicative competence. UK.
Multilingual Matters.

48. Byram, M., Gribkova, B., & Starkey, H. (2002). Developing the intercultural dimension in
language teaching: A practical introduction for teachers. Language Policy Division, Directorate
of School, Out-of-School and Higher Education, Council of Europe.

49.  Canale, M., & Swain, M. (1980). Communicative approaches to second language teaching and
testing. Applied Linguistics, 1(1), 1-47.

50. Cao, Y. (2014). A socio-cognitive perspective on second language classroom willingness to
communicate. TESOL Quarterly, 48(4), 789-814.

51.  Chee Keong, Y., Yassin, A. A., & Abdulrahman, T. T. A. (2014). Oral communication problems
of Yemeni high school EFL students in Malaysia. Journal of Applied Sciences, 14(24), 3620-
3626.

52. Cheng, X. (2000). Asian students’ reticence revisited. System, 28(3), 435-446.

53. Cortazzi, M., & Jin, L. (1999). Cultural mirrors: Materials and methods in the EFL classroom. In
E. Hinkel (Ed.), Culture and second language teaching (pp. 196-219). Cambridge: Cambridge
University Press.

54.  Crookall, D., Oxford, R. (1991). Dealing with anxiety: Some practical activities for language
learners and teacher trainees. In E.K. Horwitz & D.J. Young (Eds.), Language Anxiety: From
Theory and Research to classroom Implication (pp. 141-150). Prentice hall, Englewood Cliffs,
NJ.

IJFMR23067516 Volume 5, Issue 6, November-December 2023 15



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

55. Deardorff, D. K. (2006). Identification and assessment of intercultural competence as a student
outcome of internationalisation. Journal of studies in international education, 10(3), 241-266.

56. Dewaele, J. M., & Al-Saraj, T. M. (2015). Foreign language classroom anxiety of Arab learners
of English: The effect of personality, linguistic and sociobiographical variables. Studies in
Second Language Learning and Teaching, 5(2), 205-228.
https://doi.org/10.14746/ss11t.2015.5.2.2

57.  Dornyei, Z. (1994). Motivation and motivating in the foreign language classroom. The Modern
Language Journal, 78(3), 273-284.

58. Dornyei, Z. (2005). The psychology of the language learner: Individual differences in second
language acquisition. Lawrence Erlbaum Associates Inc. https://1lib.in/book/853680/84e963

59. Dornyei, Z. (2009). The 2010s communicative language teaching in the 21st century: The
principled communicative approach. Perspectives, XXXVI (2), 33-43.

60. El-Baz, F. (2009). Reform in Arab countries: The role of education.Journal of
Education, 188(3), 41-49. http://www.bu.edu/journalofeducation/files/2011/06/BUJOE-188.3EI-
Baz.pdf

61. Ezzi, N. A. A. (2005). Enabling communicative competence in English: An investigation into the
language pedagogy of communicative English in the Faculties of Education in Yemen. (Doctoral
Dissertation). Mysour University, India.

62. Ezzi, N. A. A. (2012). The impact of gender on the foreign language anxiety of the Yemeni
university students. International Journal of Applied Linguistics & English Literature, 1(2), 65-
75.

63. Ezzi, N. A. A. (2012). Yemeni teachers’ beliefs of grammar teaching and classroom Practices.
English Language Teaching, 5(8), 170-184.

64. Fareh, S. (2010). Challenges of teaching English in the Arab world: Why can’t EFL programs
deliver as expected? Procedia-Social and Behavioral Sciences, 2(2), 360-3604.

65.  Gardner, R. C., & Lambert, W. E. (1972). Attitude and Motivation in Second Language
Learning. Rowley, Massachusetts: Newbury House.

66.  Gregersen, T. S. (2003). To err is human: A reminder to teachers of language-anxious
students. Foreign Language Annals, 36(1), 25-32.

67. Hamouda, A. (2013). An exploration of causes of Saudi students’ reluctance to participate in the
English language classroom. International Journal of English Language Education, 1(1), 17-34.

68. Harmer, J. (2001). The practice of language teaching. Harlow: Pearson Longman.

69. Harmer, J. (2003). Popular culture, methods, and context. ELT Journal, 57(3), 288-294.

70. Hashemian, M. (2012). Cross-cultural differences and pragmatic transfer in English and Persian
refusals. Journal of Teaching Language Skills, 31(3), 23-46.

71. Helms, A. (1984). Cultures in conflict: Handbook for ESL teachers of Arab students. (Master
Dissertation). San Francisco State University, USA.

72, Ho, S. T. K. (2009). Addressing culture in EFL classrooms: The challenge of shifting from a
traditional to an intercultural stance. Electronic journal of foreign language teaching, 6(1), 63-
76.

73. Hopkyns, S. (2015). A conflict of desires: English as a global language and its effects on cultural
identity in the United Arab Emirates. In R. Al-Mahroogi & C. Denman (Eds.). Issues in English
Education in the Arab World (pp. 6-24). Newcastle: Cambridge Scholars Publishing.

IJFMR23067516 Volume 5, Issue 6, November-December 2023 16



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

74, Horwitz, E. (2001). Language anxiety and achievement. Annual Review of Applied Linguistics,
21, 112-126. https://doi.org/10.1017/S0267190501000071

75. Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The
Modern Language Journal, 70(2), 125-132.

76. Imura, T. (2004). The effect of anxiety on oral communication skills. Educating: Weaving
Research into Practice, 2, 174-186. https://research-
repository.griffith.edu.au/rest/bitstreams/f38cda8c-674b-5ed9-b5e8-7ac01eld122b/retrieve

77, Ishag, A. (2016). Motivation and Attitudes of Sudanese Students towards Learning English and
German. (Doctoral Dissertation). University of Leipzig, Germany.

78.  Jendli, A. & AlBarakati, M. A. (2019). Communication anxiety of Arab university EFL students:
Occurrence, prevention and remedies. International Journal of English Language Teaching, 7(2),
19-37.

79.  Jiang, L. (2015). An Empirical Study on Pragmatic Transfer in Refusal Speech Act Produced by
Chinese High School EFL Learners. English Language Teaching, 8(7), 95-113.
http://doi.org/10.5539/elt.v8n7p95

80. Kamdideh, Z., & Barjesteh, H. (2019). The Effect of Extended Wait-Time on Promoting Iranian
EFL Learners’ Willingness to Communicate. International Journal of Instruction, 12(3), 183-
200.

81. Kang, S. J. (2005). Dynamic emergence of situational willingness to communicate in a second
language. System, 33(2), 277-292. http://doi.org/10.1016/j.system.2004.10.004

82. Kasper, G. (1992). Pragmatic transfer. Second Language Research, 8(3), 203-231. Retrieved on
07-04-2019 from https://journals.sagepub.com /doi/pdf/10.1177/026765839200800303

83. Khan, 1. A. (2011). Learning difficulties in English: Diagnosis and pedagogy in Saudi
Arabia. Educational Research, 2(7), 1248-1257.

84. Kim, Y. Y. (2012). Cross-cultural adaptation. In V. S. Ramachaudran (Ed.), Encyclopedia of
human behavior (2"), (Vol. 1, pp. 623-630). New York: Academic Press.

85. Krashen, S. D. (1982). Principles and practice in second language acquisition. USA: Pergamon
Press Inc.

86. Lakshmi, B. V. (2013). Challenges in teaching language and literature: An EFL
perspective. IOSR Journal of Humanities And Social Science (IOSR-JHSS), 15(6), 49-53.

87. Larzen, E. (2005). In pursuit of an intercultural dimension in EFL-teaching: Exploring
cognitions among Finland-Swedish comprehensive school teachers. Finland: Abo Akademi
University Press.

88. Lazaraton, A. (2014). Second language speaking. In D. M. Brinton, M. Celce-Murcia, & M. A.
Snow (Eds.). Teaching English as a second or foreign language (4th ed.) (pp. 106-120).
Florence, KY: Heinle and Heinle.

89. Lazaraton, A. (2014). Second language speaking. In M. Celci-Murica, D. M. Brinton & M. A.
Snow (Eds.), Teaching English as a second or foreign language (pp. 106-120). Boston: National
Geographic Learning.

90. Lenneberg, E. H. (1967). The biological foundations of language. New York: Wiley & Son Inc.

91. Liu, D. (2014). Describing and explaining grammar and vocabulary in ELT: Key theories and
effective practices. UK: Routledge, Taylor & Francis.

IJFMR23067516 Volume 5, Issue 6, November-December 2023 17



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

92. Maclintyre, P. D. (1995). On seeing the forest and the trees: A rejoinder to Sparks and
Ganschow. The Modern Language Journal, 79(2), 245-248. http://doi.org/10.1111/].1540-
4781.1995.tb05438.x

93. Maclintyre, P. D., & Legatto, J. J. (2010). A dynamic system approach to willingness to
communicate: Developing an idiodynamic method to capture rapidly changing affect. Applied
Linguistics, 32(2), 149-171. doi: 10.1093/applin/amq037

94, McCroskey, J. C., Daly, J. A., Richmond, V. P., & Falcione, R. L. (1977). Studies of the
relationship between communication apprehension and self-esteem. Spring, 3(3), 269-277.
https://doi.org/10.1111/].1468-2958.1977.th00525.x

95. Moran, P. (2001). Language and culture: In teaching culture: Perspectives in practice (34-47).
Boston: MA, Heinle & Heinle.

96. Nadia, R. (2015). The learners’ educational and cultural background effect on their proficiency
in learning English: The case of first year English students at Biskra University. (Doctoral
Dissertation). Biskra University, Algeria.

97.  Nydell, M. K. (2012). Understanding Arabs: A Contemporary guide to Arab society (5" ed.).
USA: Library of Congress Cataloging-in-Publication Data.

98. Oxford, R. L., & Gkonou, C. (2018). Interwoven: culture, language, and learning
strategies. Studies in Second Language Learning and Teaching, 8(2), 403-426. Doi:
10.14746/ssl1t.2018.8.2.10

99.  Rababah, G. (2002). Communication problems facing Arab students of English.  Journal of
Language and Learning, 3 (1),180-197.

100. Rafada, S. H., & Madini, A. A. (2017). Major causes of Saudi learners’ speaking anxiety in EFL
classrooms. International Journal of English Language Education, 5(1), 54-71.
http://dx.doi.org/10.5296/ijele.v5i1.10645

101. Rahimi, M., & Pourshahbaz, S. (2018). English as a Foreign Language Teachers’ TPACK:
Emerging Research and Opportunities: Emerging Research and Opportunities. USA: 1Gl
Global.

102. Rao, P. S. (2019). The importance of speaking skills in English classrooms. Alford Council of
International English & Literature Journal (ACIELJ), 2(2), 6-18.

103. Richards, J. C. (2006). Communicative language teaching today. Cambridge: Cambridge
University Press.

104. Richards, J. C., & Rodgers, T. S. (2001). Approaches and methods in language teaching (2™
ed.). Cambridge: Cambridge university press.

105. Rugh, W. A. (2002). Arab education: Tradition, growth and reform. The Middle East Journal,
56(3), 396-414.

106. Saito, Y., & Samimy, K. K. (1996). Foreign language anxiety and language performance: A
study of learner anxiety in beginning, intermediate, and advanced-level college students of
Japanese. Foreign  language  Annals, 29(2), 239-249.  https://doi.org/10.1111/j.1944-
9720.1996.tb02330.x

107.  Savignon, S. J. (1987). Communicative language teaching. Theory into Practice, 26(4), 235-242.

108. Saville-Troike, M. (1995). The ethnography of communication. In S. L. Mackay & N. H.
Hornberger (Eds.), Sociolinguistics and language teaching (pp. 351-382). Cambridge, UK:
Cambridge University Press.

IJFMR23067516 Volume 5, Issue 6, November-December 2023 18



https://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

109. Scovel, T. (1978). The effect of affect on foreign language learning: a review of the anxiety
research. Language Learning, 28(1), 129-142. http://doi.org/10.1111/j.1467-
1770.1978.tb00309.x

110. Sharif, A. S. (2012). A critical study of principles and practice of classroom interaction in
English language teaching (ELT) at secondary level at Iraqgi schools. (Doctoral Dissertation).
Aligarh Muslim University, India.

111.  Shastri, P. D. (2010). Communicative approach to the teaching of English as a second language.
Mumbai: Himalaya Publishing House.

112.  Shumin, K. (2002). Factors to consider: Developing adult EFL students’ speaking ability. In J. C.
Richards & W. A. Renandya (Eds.), Methodology in language teaching: An anthology of current
practice (pp. 294-211). Cambridge: Cambridge University Press.

113. Singleton, D. (2001). Age and second language acquisition. Annual Review of Applied
Linguistics, 21, 77-89.

114. Syed, H., & Kuzborska, 1. (2018). Dynamics of factors underlying willingness to communicate in
a second language. The Language Learning Journal, 1-20.
http://doi.org/10.1080/09571736.2018.1435709

115. Szoke, J. (2018). The effect of intercultural competence on intercultural communication. Paper
Presented at 42nd International Academic Conference, Rome, Italy.

116. Szoki, J. (2018, September 10). The effect of intercultural competence on intercultural
communication. Proceedings of the 42nd International Academic Conference, Rome. Doi:

10.20472/1AC.2018.042.044
117. Tanni, Z. A. I. (2015). Attitudes toward English among Al-Quds Open University Students in
Tulkarm Branch. World Journal of Education, 5(3), 139-147.

http://doi.org/10.5430/wje.v5n3p139

118. Taylor, E. W. (1994). Intercultural competency: A transformative learning process. Adult
Education Quarterly, 44(3), 154-174. http://doi.org/074171369404400303/10.1177

119. Thaher, M. (2005). Communication apprehension among An-Najah National University
students. An-Najah University Journal Research, 19(2), 627-677.

120. Ting-Toomey, S. (1999). Communicating across cultures. New York: The Guilford Press.

121. Tran, T. Q., & Duong, T. M. (2018). The effectiveness of the intercultural language
communicative teaching model for EFL learners. Asian-Pacific Journal of Second and Foreign
Language Education, 3(1), 1-17. http//:doi.org/10.1186/s40862-018-0048-0

122.  Umar, A. (2017). The effect of classroom environment on achievement in English as a foreign
language (EFL): A case study of secondary school students in Gezira State: Sudan. World
Journal of English Language, 7(4), 1-10. http://doi.org/10.5430/wjel.v7n4pl

123. Uysal, H. H., & Bardakci, M. (2014). Teacher beliefs and practices of grammar teaching:
focusing on meaning, form, or forms?. South African Journal of Education, 34(1), 1-16.
http://www.sajournalofeducation.co.za

124.  Wen, W. P., & Clément, R. (2003). A Chinese conceptualisation of willingness to communicate
in ESL. Language Culture and Curriculum, 16(1), 18-38.
https://www.researchgate.net/publication/216308656 on 27-05-2018

IJFMR23067516 Volume 5, Issue 6, November-December 2023 19



https://www.ijfmr.com/
https://sfleducation.springeropen.com/articles/10.1186/s40862-018-0048-0
https://www.researchgate.net/publication/216308656%20on%2027-05-2018

m International Journal for Multidisciplinary Research (IJFMR)
IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
125.  Wilkens, K. A., & Masri, S. (2011). Higher education reform in the Arab world. The Saban

126.

127.

128.

129.

130.

Center for Middle East Policy at Brookings. https://www.brookings.edu/wp-
content/uploads/2016/06/08_education _reform_wilkins.pdf

Yashima, T., Zenuk-Nishide, L., & Shimizu, K. (2004). The influence of attitudes and affect on
willingness to communicate and second language communication. Language Learning, 54(1),
119-152.

Yassin, A. A. & Abdul Razak, N. (2018). Investigating foreign language anxiety among Yemeni
EFL learners: a theoretical framework development. English Language Teaching, 11(10), 38-51.
http//:doi.org/10.5539/elt.v11n10p38

Young, D. J. (1990). An investigation of students’ perspectives on anxiety and speaking. Foreign
Language Annals, 23(6), 539-553. http://doi.org/10.1111/j.1944-9720.1990.tb00424.x

Young, D. J. (1991). Creating a low-anxiety classroom environment: What does language
anxiety  research  suggest? The Modern Language  Journal, 75(4), 426-437.
http://doi.org/10.2307/329492

Zarrinabadi, N. (2014). Communicating in a second language: Investigating the effect of teacher
on learners’ willingness to communicate. System, 42, 288-295.
http://doi.org/10.1016/j.system.2013.12.014

IJFMR23067516 Volume 5, Issue 6, November-December 2023 20



https://www.ijfmr.com/
https://www.brookings.edu/wp-%20_reform_wilkins.pdf
https://www.brookings.edu/wp-%20_reform_wilkins.pdf

