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Abstract 

This research aims to correlate the assessment of the reading instructional leadership of the school 

administrators and extent of implementation of teachers on digitized reading Division of Parañaque, City. 

Drawing on survey data collected from a diverse sample of educators, the study assesses reading 

instructional leadership practices, implementation of digitized reading instruction, and the influence of 

demographic factors on educators' perceptions and practices. The findings reveal consistently high scores 

in reading instructional leadership, indicating a strong alignment between administrators' practices and the 

promotion of a shared vision for reading instruction.  

Additionally, teachers demonstrate a high level of implementation of digitized reading instruction, 

leveraging digital resources to enhance content delivery, teaching strategies, and assessment practices. 

While demographic factors such as age, civil status, length of service, and educational attainment do not 

significantly influence the implementation of digitized reading instruction, age emerges as a significant 

factor affecting assessment and overall implementation.  

The study underscores the importance of tailored support programs for educators, leadership development 

initiatives for administrators, and fostering a data-driven culture to inform instructional practices. 

Recommendations include promoting diversity and inclusivity, providing professional development 

opportunities, supporting effective leadership practices, fostering data-driven decision-making, and 

encouraging the integration of digital tools into reading instruction. By implementing these 

recommendations, educational stakeholders can create a supportive environment conducive to enhancing 

literacy outcomes and promoting student success. 

 

Keywords: reading, digital literacy, instructional leadership 

 

1. Introduction 

Reading is a fundamental skill that lays the groundwork for academic achievement and lifelong learning. 

Individuals with proficient reading skills can comprehend, analyze, and communicate information 

effectively. As reading skills are essential for educational attainment, it is essential to promote early 

reading proficiency among young students, notably in Primary Level students. This research seeks to 

investigate the efficacy of self-paced interactive reading materials as a foundation for a strategic 

intervention program to address the challenges encountered by the Division of Paranaque in enhancing 

the reading skills of Primary Level students. 
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In today's rapidly evolving digital landscape, the field of education is constantly seeking innovative 

strategies to enhance student learning outcomes. One area of focus is the integration of instructional 

leadership and pedagogical digitized reading practices, which aim to optimize teaching methodologies and 

leverage digital tools to foster effective reading instruction. This research delves into the realm of 

instructional leadership and explores the implementation of pedagogical digitized reading practices in 

selected public schools in Parañaque City. 

The role of instructional leadership is crucial in molding the learning environment and maintaining the 

successful implementation of educational programs. It includes the procedures, plans, and methods that 

administrators use to assist and direct teachers in their educational pursuits. Instructional leaders possess 

the potential to revolutionize teaching and learning experiences by offering direction, support, and 

resources. 

Concurrently, there has been a rise in the implementation of pedagogical digitized reading practices as a 

potential method for improving reading education. By utilizing digital tools and resources, these 

methodologies provide students with interactive, captivating, and customized learning opportunities. 

Various forms of digital reading materials, such as electronic books, internet-based platforms, multimedia 

resources, and interactive activities, have the potential to accommodate a wide range of learning styles 

and preferences. Through the incorporation of technology in the reading curriculum, educators can 

establish interactive and engaging learning settings that effectively engage students and cater to their 

unique learning requirements. 

The Division of Parañaque face unique challenges in promoting first-grade students' reading proficiency. 

To address the individual learning requirements of students, factors such as limited resources, congested 

classrooms, and diverse student populations necessitate innovative approaches. Teachers can create a 

flexible and dynamic learning environment that encourages student autonomy and supports individualized 

instruction by utilizing self-paced interactive reading materials. Incorporating technology into the reading 

curriculum can also improve students' digital literacy skills, which are becoming increasingly important 

in the digital age. 

The objective of this study is to investigate the convergence of reading instructional leadership and 

pedagogical digitized reading practices in a specific public school located in Parañaque City. Through an 

examination of the approaches utilized by instructional leaders in facilitating the incorporation of digitized 

reading practices, this research aims to reveal the potential effects on students' reading proficiency, 

involvement, and broader educational achievements. 

The results of this research have substantial implications for educational policymakers, school 

administrators, instructors, and curriculum developers. This study aims to provide evidence-based 

recommendations for the design and implementation of a strategic intervention program by investigating 

the efficacy of self-paced interactive reading materials. These findings can inform division-level decision-

making processes and facilitate the creation of policies that support the integration of technology-enhanced 

literacy instruction in Primary Level classrooms. 

Therefore, the investigation will serve as a foundation for a strategic intervention program in the Division 

of Parañaque and will cast light on innovative approaches to improve the reading abilities of students. This 

research seeks to bridge the gap between traditional instructional methods and the diverse learning 

requirements of students by involving the instructional leadership practices of school leaders. The ultimate 

objective of this study is to contribute to the advancement of effective reading instruction practices so that 

students in Parañaque can become proficient and enduring readers. 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR240323573 Volume 6, Issue 3, May-June 2024 3 

 

METHODOLOGY 

Research Design 

This study utilized the descriptive method of research in a comparative and This research employed a 

descriptive, comparative, and correlational research design to explore the relationship between the 

assessment of reading instructional leadership among school administrators and the extent of 

implementation of digitized reading by teachers in the Division of Parañaque City.  

The study began by describing the profile of the respondents, including their age, civil status, length of 

service, and educational attainment. Furthermore, the assessment of reading instructional leadership was 

evaluated based on various dimensions. These included incorporating a shared vision, guiding decision-

making processes, building rapport with students, individualizing learner support, improving specialized 

training, monitoring data, and providing incentives. 

The extent of implementation of digitized reading by teachers was assessed in terms of content, class 

performances, teaching strategies, and assessment. McMillian and Schumacher (2010) stated that this 

method of research was concerned with capturing the current status of a subject. The existing 

characteristics of a group of subjects were described and no manipulation of independent variables was 

involved. Therefore, the descriptive method was considered appropriate for this research, as it allowed for 

the presentation and analysis of the utilization of Self-Paced Interactive Digitized Reading Materials 

without altering or manipulating external factors. 

In the comparative design, the study aimed to determine if there were any significant differences in the 

assessment of reading instructional leadership and the extent of implementation of digitized reading based 

on the respondents' profiles.  

Finally, the study explored the significant relationship between the assessment of reading instructional 

leadership among school administrators and the extent of implementation of digitized reading by teachers. 

Therefore, the correlational design was employed. 

 

RESULTS AND DISCUSSION 

This section presents the analysis and interpretation of data gathered in the study. It involves the exami-

nation and interpretation of the collected data to uncover patterns, trends, and insights related to the re-

search objectives and questions. It focuses on presenting and analyzing the data in a systematic and orga-

nized manner, using appropriate statistical techniques and qualitative methods as applicable. 

 

Table 1 Profile of Respondents 

Variable Category Frequency Percentage 

Age 

25-35 

36-45 

46-55 

55-above 

35 

25 

54 

36 

22.0% 

15.7% 

34.0% 

22.6% 

Civil Status Single 

Married 

63 

87 

39.6% 

54.7% 

Length of Service 1-5 

6-10 

11-15 

36 

53 

36 

22.6% 

33.3% 

22.6% 
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15- above 25 15.7% 

Educational Attainment 

 

Bachelor’s 

Master’s 

Doctoral 

96 

34 

20 

60.4% 

21.4% 

12.6% 

 

Table 1 delves into the demographic profile of respondents participating in a survey, offering a 

comprehensive understanding of their characteristics across various categories such as age, civil 

status, length of service, and educational attainment.  

Firstly, regarding age distribution, it's evident that the majority of respondents fall within the age 

range of 46-55, comprising 34% of the total. This is followed closely by those aged 25-35 and 55-

above, each constituting 22% and 23% of the respondents respectively. Notably, there is a relatively 

balanced distribution across different age groups, indicating a diverse sample.  

Secondly, examining civil status, the data reveals that the majority of respondents are married, com-

prising 55% of the total. Single individuals make up the remaining 45%. This suggests that the 

survey includes a significant proportion of individuals who are in committed relationships or mar-

riages, which could potentially influence their perspectives and responses on certain topics.  

Thirdly, in terms of length of service, there is a relatively even distribution across the categories. 

However, the largest group consists of individuals with a service length of 6 -10 years, constituting 

33% of the total. This is followed by those with a service length of 1-5 years, making up 23%. The 

distribution suggests a mix of both experienced and relatively new employees participating in the 

survey, which could provide a comprehensive perspective on the given topic.  

Lastly, examining educational attainment, the majority of respondents hold a Bachelor's degree, 

comprising 60% of the total. This is followed by those with a Master's degree at 21% and individuals 

with a Doctoral degree at 13%. This distribution indicates a relatively high level of educational 

attainment among the respondents, which could potentially influence their perspectives and under-

standing of the subject matter under consideration. 

Overall, the data suggests a diverse and relatively balanced sample in terms of age, civil status, 

length of service, and educational attainment. Analyzing these demographic characteristics can pro-

vide valuable insights into understanding the perspectives and responses of the respondents within 

the survey context. 

 

Table 2 Assessment of the Reading Instructional Leadership of the School Administrators in 

Terms of Incorporating a Shared Vision 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. The principal clearly articulates 

a reading instruction improvement 

plan. 

3.75 .436 Highly Evident 

2. The principal collaborates with 

teachers and staff on reading in-

structional goals. 

3.71 .454 Highly Evident 
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3. The principal links reading 

teaching with the school's educa-

tional goals. 

3.53 .642 Highly Evident 

4. The school administration en-

courages teachers and staff to own 

the reading teaching vision. 

3.57 .660 Highly Evident 

5. The principal encourages in-

structors to work together to im-

prove reading education. 

3.69 .491 Highly Evident 

6. The school principal allows 

teachers to share their reading 

teaching vision. 

3.84 .368 Highly Evident 

7. The principal fosters a reading-

friendly environment. 

3.79 .406 Highly Evident 

8. The school principal frequently 

updates the reading teaching vi-

sion. 

3.81 .391 Highly Evident 

Overall Mean 3.711 .347 Highly Evident 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Evident); 2.51 – 3.50 (Agree- Evident); 1.51 – 2.50 (Disa-

gree- Slightly Evident) 1.0-1.50 (Strongly Disagree- Not all evident)  

 

The provided table offers an assessment of the reading instructional leadership demonstrated by 

school administrators, particularly in terms of incorporating a shared vision within their educational 

institutions. Across eight indicators, each rated on a scale from 1 to 4, with 4 indicating "Highly 

Evident" and 1 indicating "Strongly Disagree," the data reveals consistently high scores, suggesting 

a strong alignment between the principals' leadership practices and the promotion of a shared vision 

for reading instruction. 

Several key findings emerge from the analysis. Firstly, the principal's role in articulating and updat-

ing a reading instruction improvement plan (Indicator 1 and 8) appears highly evident, with 

weighted means of 3.75 and 3.81 respectively, indicating a clear and dynamic vision for enhancing 

reading education. Moreover, the collaborative nature of leadership is emphasized through indica-

tors such as collaboration with teachers on instructional goals (Indicator 2) and fostering an envi-

ronment conducive to shared visions (Indicator 7), both of which score highly at 3.71 and 3.79 

respectively. 

Furthermore, the data underscores the importance of aligning reading instruction with broader edu-

cational goals (Indicator 3) and empowering teachers to take ownership of the shared vision (Indi-

cator 4 and 6), with weighted means ranging from 3.53 to 3.84. This suggests a strategic approach 

by school administrators to integrate reading initiatives within the overarching educational frame-

work while fostering a sense of collective responsibility among teaching staff.  

Overall, the aggregated mean score of 3.711 further reinforces the notion of highly evident leader-

ship in promoting a shared vision for reading instruction, indicating a strong organizational com-

mitment to collaborative decision-making and continuous improvement in literacy education. The 
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standard deviations, ranging from .347 to .660, suggest relatively consistent perceptions among re-

spondents across the evaluated indicators, further validating the robustness of the findings.  

In conclusion, the data presented in Table 2 underscores the critical role of school administrators in 

fostering a shared vision for reading instruction, highlighting their proactive engagement, collabo-

rative ethos, and strategic alignment with broader educational objectives. These findings provide 

valuable insights for educational policymakers, school leaders, and practitioners seeking to enhance 

literacy outcomes through effective instructional leadership practices.  

 

Table 3 Assessment of the Reading Instructional Leadership of the School Administrators in 

Terms of Guiding Decision-Making Processes 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. The school principal consults 

stakeholders on reading teaching 

techniques and initiatives. 

3.67 .596 Highly Evident 

2. The principal bases reading 

teaching decisions on research 

and best practices. 

3.66 .516 Highly Evident 

3. The principal invites instructors 

to offer reading teaching recom-

mendations. 

3.48 .663 Evident 

4. The principal explains reading 

instruction decisions. 

3.52 .730 Highly Evident 

5. The school administrator pro-

motes collaborative decision-mak-

ing and different views. 

3.68 .496 Highly Evident 

6. The principal makes reading 

teaching decisions collectively 

and openly. 

3.73 .487 Highly Evident 

7. The school administrator offers 

reading instructional decision-

making training. 

3.77 .422 Highly Evident 

8. The principal helps teachers ex-

ecute reading teaching decisions. 

3.79 .406 Highly Evident 

Overall Mean 3.66250 .370003 Highly Evident 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Evident); 2.51 – 3.50 (Agree- Evident); 1.51 – 2.50 (Disa-

gree- Slightly Evident) 1.0-1.50 (Strongly Disagree- Not all evident)  

 

The assessment presented in Table 3 offers a comprehensive insight into the reading instructional 

leadership of school administrators, particularly in guiding decision-making processes within edu-

cational contexts. The data reveals a striking consistency in highly evident practices across all indi-

cators, indicating a robust framework that prioritizes collaboration, evidence-based approaches, and 

support for teaching staff. For example, the weighted mean of 3.67 for Indicator 1, which assesses 
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the consultation of stakeholders on reading teaching techniques and initiatives, suggests a proactive 

engagement of administrators in incorporating diverse perspectives into decision-making processes. 

Similarly, Indicator 2, with a weighted mean of 3.66, underscores the commitment to evidence-

based practices by basing reading teaching decisions on research and best practices. These numeric 

findings not only highlight the strength of leadership but also suggest a culture of inclusivity and 

strategic decision-making that is essential for driving positive educational outcomes.  

Moreover, the data portrays a commitment to professional development and capacity -building 

among school administrators. Indicators such as the provision of decision-making training for in-

structors (Indicator 7) and the support for executing teaching decisions (Indicator 8) received highly 

evident scores of 3.77 and 3.79 respectively, indicating proactive efforts to empower teaching staff 

and enhance instructional practices. This emphasis on professional development reflects a broader 

commitment to continuous improvement and the cultivation of a supportive learning environment 

within schools. 

Furthermore, the implications of these findings extend beyond individual indicators, painting a ho-

listic picture of effective leadership practices within educational settings. The aggregated mean 

score of 3.66250, coupled with a relatively low standard deviation of .370003, underscores the con-

sistency and strength of leadership practices across the evaluated dimensions. This consistency sug-

gests a coherent and well-aligned approach to decision-making, characterized by transparency, col-

laboration, and evidence-based reasoning. Ultimately, these findings highlight the pivotal role of 

school administrators in shaping educational experiences and outcomes, underscoring the im-

portance of effective leadership in driving positive change and fostering a culture of ex cellence 

within schools. 

 

 Table 4 Assessment of the Reading Instructional Leadership of the School Administrators 

in Terms of Building Rapport with Students 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. The principal promotes reading 

by creating a welcoming environ-

ment. 

3.79 .411 Highly Evident 

2. The principal communicates 

with kids about their reading 

needs. 

3.71 .511 Highly Evident 

3. The school administrator fosters 

a loving and supportive environ-

ment that encourages reading. 

3.58 .668 Highly Evident 

4. The principal praises kids' read-

ing improvement. 

3.41 .881 Evident 

5. The principal encourages pupils 

to discuss reading in a safe envi-

ronment. 

3.69 .465 Highly Evident 
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6. The school administrator pro-

motes student belonging and con-

nection, making reading easier. 

3.76 .486 Highly Evident 

7. The principal works with teach-

ers to motivate students to read. 

3.83 .408 Highly Evident 

8. The school administration 

makes sure children have a range 

of reading materials to help their 

study. 

3.78 .447 Highly Evident 

Overall Mean 3.69417 .371922 Highly Evident 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Evident); 2.51 – 3.50 (Agree- Evident); 1.51 – 2.50 (Disa-

gree- Slightly Evident) 1.0-1.50 (Strongly Disagree- Not all evident)  

 

Table 4 presents an evaluation of the reading instructional leadership demonstrated by school ad-

ministrators in terms of building rapport with students. Across eight indicators, each rated on a scale 

from 1 to 4, with 4 indicating "Highly Evident" and 1 indicating "Strongly Disagree," the data re-

flects consistently high scores, suggesting a strong emphasis on fostering positive relationships and 

a supportive environment conducive to reading among students.  

The weighted means for each indicator indicate highly evident practices across the board. For in-

stance, indicators such as promoting a welcoming environment for reading (Indicator 1), communi-

cating with students about their reading needs (Indicator 2), and fostering a loving and supportive 

environment that encourages reading (Indicator 3) all scored highly, with weighted means ranging 

from 3.58 to 3.79. These results highlight the proactive efforts of school administrators in creating 

an inclusive and supportive atmosphere that nurtures students' interest and engagement in reading.  

Additionally, indicators related to recognizing and praising students' reading improvement (Indica-

tor 4), encouraging discussions about reading in a safe environment (Indicator 5), and promoting 

student belonging and connection through reading (Indicator 6) further underscore the commitment 

to building rapport and fostering a sense of belonging among students. The weighted means for 

these indicators range from 3.41 to 3.76, indicating consistently high levels of engagement and 

support from school administrators. 

Moreover, indicators related to collaboration with teachers to motivate students to read (Indicator 

7) and ensuring access to a range of reading materials for students' study (Indicator 8) also received 

highly evident scores, with weighted means of 3.83 and 3.78 respectively. These results highlight 

the importance placed on collaborative efforts and resource allocation to support students' reading 

development within the school community. 

The overall mean score of 3.69417, with a standard deviation of .371922, further confirms the over-

arching trend of highly evident leadership practices in building rapport with students to promote 

reading. These findings underscore the importance of fostering positive relationships and creating 

supportive environments within schools to cultivate a love for reading among students, ultimately 

contributing to their academic success and overall well-being. 
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 Table 5 Assessment of the Reading Instructional Leadership of the School Administrators 

in Terms of Individualizing Learner Support 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. The principal supports differen-

tiated reading teaching. 

3.83 .380 Highly Evident 

2. The school administrator rec-

ommends formative evaluation to 

determine pupils' reading skills 

and weaknesses. 

3.75 .491 Highly Evident 

3. Administrators help teachers 

implement tailored reading inter-

ventions. 

3.69 .557 Highly Evident 

4. The principal encourages teach-

ers to exchange reading support 

strategies. 

3.53 .642 Highly Evident 

5. The school administration pro-

vides professional development 

on individualizing learner assis-

tance for instructors. 

3.35 .905 Evident 

6. The school administration as-

sesses teacher-implemented cus-

tomized reading support tech-

niques. 

3.65 .505 Highly Evident 

7. The school administration pro-

motes reading help for individual 

students. 

3.73 .517 Highly Evident 

8. The principal appreciates teach-

ers' targeted reading help. 

3.75 .504 Highly Evident 

Overall Mean 3.659 .388 Highly Evident 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Evident); 2.51 – 3.50 (Agree- Evident); 1.51 – 2.50 (Disa-

gree- Slightly Evident) 1.0-1.50 (Strongly Disagree- Not all evident)  

 

Table 5 provides an evaluation of the reading instructional leadership demonstrated by school ad-

ministrators regarding individualizing learner support. Across eight indicators, each rated on a scale 

from 1 to 4, with 4 indicating "Highly Evident" and 1 indicating "Strongly Disagree," the data indi-

cates consistently high scores, suggesting a strong commitment to tailoring reading instruction to 

meet the diverse needs of students. 

The weighted means for each indicator highlight highly evident practices across the board. For in-

stance, indicators such as supporting differentiated reading teaching (Indicator 1), recommending 

formative evaluation to determine pupils' reading skills and weaknesses (Indicator 2), and helping 

teachers implement tailored reading interventions (Indicator 3) all scored highly, with weighted 
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means ranging from 3.69 to 3.83. These results indicate proactive efforts by school administrators 

to ensure that reading instruction is customized to address individual student needs effectively.  

Additionally, indicators related to promoting collaboration among teachers to exchange reading sup-

port strategies (Indicator 4), assessing teacher-implemented customized reading support techniques 

(Indicator 6), and appreciating teachers' targeted reading help (Indicator 8) further underscore the 

commitment to individualizing learner support. These indicators received highly evident scores, 

with weighted means ranging from 3.53 to 3.75, indicating strong support for collaborative ap-

proaches and recognition of teachers' efforts in providing targeted assistance to students.  

However, Indicator 5, which assesses the provision of professional development on individualizing 

learner assistance for instructors, received an evident score with a weighted mean of 3.35. While 

still relatively high, this result suggests that there may be room for improvement in providing tar-

geted professional development opportunities to further enhance teachers' capacity to individualize 

learner support effectively. 

Overall, the aggregated mean score of 3.659, with a standard deviation of .388028, underscores the 

overarching trend of highly evident leadership practices in individualizing learner support within 

the school community. These findings highlight the importance of proactive and collaborative ap-

proaches in tailoring reading instruction to meet the diverse needs of students effectively, ultimately 

contributing to improved learning outcomes and academic success.  

 

 Table 6 Assessment of the Reading Instructional Leadership of the School Administrators 

in Terms of Improving Specialized Training 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. The principal promotes reading 

instruction professional develop-

ment. 

3.80 .401 Highly Evident 

2. The principal works with outside 

specialists to train teachers in read-

ing teaching. 

3.68 .482 Highly Evident 

3. The school administration pro-

vides teachers with regular profes-

sional development on reading in-

struction research and best prac-

tices. 

3.76 .514 Highly Evident 

4. The principal encourages teach-

ers and staff to study and enhance 

reading instruction. 

3.75 .436 Highly Evident 

5. Based on classroom observa-

tions, the principal gives instruc-

tors reading instruction advice. 

3.70 .460 Highly Evident 

6. The principal awards teachers 

who seek reading instruction pro-

fessional development. 

3.44 .908 Evident 
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7. The principal backs evidence-

based reading programs and re-

sources. 

3.72 .451 Highly Evident 

8. The principal encourages teach-

ers to teach reading to each other. 

3.67 .550 Highly Evident 

Overall Mean 3.690 .393 Highly Evident 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Evident); 2.51 – 3.50 (Agree- Evident); 1.51 – 2.50 (Disa-

gree- Slightly Evident) 1.0-1.50 (Strongly Disagree- Not all evident)  

 

Table 6 presents an assessment of the reading instructional leadership demonstrated by school ad-

ministrators in terms of improving specialized training for teachers. Across eight indicators, each 

rated on a scale from 1 to 4, with 4 indicating "Highly Evident" and 1 indicating "Strongly Disa-

gree," the data indicates consistently high scores, suggesting a strong emphasis on professional de-

velopment and training initiatives aimed at enhancing reading instruction within the school commu-

nity. 

The weighted means for each indicator highlight highly evident practices across the board. For in-

stance, indicators such as promoting reading instruction professional development (Indicator 1), 

providing teachers with regular professional development on reading instruction research and best 

practices (Indicator 3), and encouraging teachers and staff to study and enhance reading instruction 

(Indicator 4) all scored highly, with weighted means ranging from 3.75 to 3.80. These results indi-

cate proactive efforts by school administrators to ensure that teachers are equipped with the neces-

sary knowledge and skills to deliver effective reading instruction.  

Additionally, indicators related to working with outside specialists to train teachers in reading teach-

ing (Indicator 2), backing evidence-based reading programs and resources (Indicator 7), and encour-

aging teachers to teach reading to each other (Indicator 8) further underscore the commitment to 

specialized training and professional growth. These indicators received highly evident scores, with 

weighted means ranging from 3.67 to 3.76, indicating strong support for collaborative approaches 

and evidence-based practices in reading instruction. 

However, Indicator 6, which assesses the awarding of teachers who seek reading instruction profes-

sional development, received an evident score with a weighted mean of 3.44. While still relatively 

high, this result suggests that there may be room for improvement in recognizing and incentivizing 

teachers' efforts to pursue professional development opportunities in reading instruction.  

Overall, the aggregated mean score of 3.690, with a standard deviation of .393, underscores the 

overarching trend of highly evident leadership practices in improving specialized training for teach-

ers within the school community. These findings highlight the importance of investing in profes-

sional development initiatives and collaborative learning opportunities to enhance teachers' capacity 

and ultimately improve student learning outcomes in reading. 
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 Table 7 Assessment of the Reading Instructional Leadership of the School Administrators 

in Terms of Monitoring Data 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. The school principal sets up 

reading accomplishment data col-

lection and analysis methods. 

3.77 .420 Highly Evident 

2. The school principal ensures 

teachers receive timely and accu-

rate data for instructional decisions. 

3.71 .454 Highly Evident 

3. The school principal helps in-

structors analyze data to enhance 

reading instruction. 

3.68 .571 Highly Evident 

4. The principal helps teachers use 

data-driven reading teaching. 

3.70 .502 Highly Evident 

5. The school principal tracks chil-

dren' reading progress and inter-

venes as needed. 

3.61 .577 Highly Evident 

6. The principal shares reading in-

struction statistics with teachers, 

employees, and stakeholders. 

3.41 .868 Evident 

7. The principal encourages data-

driven accountability and continual 

improvement in reading education. 

3.67 .598 Highly Evident 

8. The school principal awards in-

structors who use statistics to in-

form their reading instruction. 

3.71 .525 Highly Evident 

Overall Mean 3.65750 .377489 Highly Evident 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Evident); 2.51 – 3.50 (Agree- Evident); 1.51 – 2.50 (Disa-

gree- Slightly Evident) 1.0-1.50 (Strongly Disagree- Not all evident)  

 

Table 7 provides an assessment of the reading instructional leadership demonstrated by school ad-

ministrators in terms of monitoring data related to reading instruction. Across eight indicators, each 

rated on a scale from 1 to 4, with 4 indicating "Highly Evident" and 1 indicating "Strongly Disa-

gree," the data indicates consistently high scores, suggesting a strong emphasis on data -driven de-

cision-making and accountability in improving reading education within the school community.  

The weighted means for each indicator highlight highly evident practices across various dimensions 

of data monitoring. For example, indicators such as setting up reading accomplishment data collec-

tion and analysis methods (Indicator 1), ensuring teachers receive timely and accurate data for in-

structional decisions (Indicator 2), and helping instructors analyze data to enhance reading instruc-

tion (Indicator 3) all scored highly, with weighted means ranging from 3.68 to 3.77. These results 

underscore proactive efforts by school administrators to establish robust data infrastructure and sup-

port teachers in leveraging data to inform their instructional practices effectively.  
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Additionally, indicators related to tracking children's reading progress and intervening as needed 

(Indicator 5), encouraging data-driven accountability and continual improvement in reading educa-

tion (Indicator 7), and awarding instructors who use statistics to inform their reading instruction 

(Indicator 8) further highlight the commitment to data-driven practices and accountability. These 

indicators received highly evident scores, with weighted means ranging from 3.61 to 3.71, indicating 

a strong focus on leveraging data to drive positive outcomes and foster a culture of continuous 

improvement within the school community. 

However, Indicator 6, which assesses the sharing of reading instruction statistics with teachers, 

employees, and stakeholders, received an evident score with a weighted mean of 3.41. While still 

relatively high, this result suggests that there may be room for improvement in promoting transpar-

ency and communication around reading instruction data within the school community.  

Overall, the aggregated mean score of 3.65750, with a standard deviation of .377489, underscores 

the overarching trend of highly evident leadership practices in monitoring data related to reading 

instruction. These findings highlight the importance of establishing a data-driven culture and provid-

ing support for teachers to effectively leverage data in improving reading outcomes for students.  

 

 Table 8 Assessment of the Reading Instructional Leadership of the School Administrators 

in Terms of Providing incentives 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. The principal honors instructors 

who improve kids' reading ability. 

3.60 .518 Highly Evident 

2. The principal rewards teachers 

for improving reading teaching. 

3.55 .525 Highly Evident 

3. The principal promotes reading 

instructors who thrive. 

3.67 .498 Highly Evident 

4. The principal promotes teacher 

collaboration and sharing of effec-

tive reading education. 

3.50 .663 Evident 

5. The principal celebrates kids' 

reading accomplishments. 

3.57 .595 Highly Evident 

6. The school administration pro-

vides tools to help instructors teach 

reading. 

3.32 .915 Evident 

7. The school administration seeks 

and gives funds for new reading 

programs. 

3.63 .525 Highly Evident 

8. The school administration forms 

community collaborations to pro-

vide reading rewards and resources. 

3.70 .515 Highly Evident 

Overall Mean 3.56833 .392245 Highly Evident 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Evident); 2.51 – 3.50 (Agree- Evident); 1.51 – 2.50 (Disa-

gree- Slightly Evident) 1.0-1.50 (Strongly Disagree- Not all evident)  
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Table 8 presents an assessment of the reading instructional leadership demonstrated by school ad-

ministrators in terms of providing incentives for teachers and students. Across eight indicators, each 

rated on a scale from 1 to 4, with 4 indicating "Highly Evident" and 1 indicating "Strongly Disa-

gree," the data indicates consistently high scores, suggesting a strong emphasis on recognizing and 

rewarding efforts to improve reading outcomes within the school community.  

The weighted means for each indicator highlight highly evident practices across various dimensions 

of incentive provision. For example, indicators such as honoring instructors who improve kids' read-

ing ability (Indicator 1), rewarding teachers for improving reading teaching (Indicator 2), and cele-

brating kids' reading accomplishments (Indicator 5) all scored highly,  with weighted means ranging 

from 3.55 to 3.60. These results underscore proactive efforts by school administrators to 

acknowledge and celebrate achievements related to reading instruction, thereby fostering a culture 

of recognition and motivation among teachers and students. 

Additionally, indicators related to promoting reading instructors who thrive (Indicator 3), seeking 

and providing funds for new reading programs (Indicator 7), and forming community collaborations 

to provide reading rewards and resources (Indicator 8) further highlight the commitment to provid-

ing incentives and support for reading education. These indicators received highly evident scores, 

with weighted means ranging from 3.63 to 3.70, indicating a strong focus on leveraging external 

resources and partnerships to enhance reading instruction and student engagement. 

However, Indicator 6, which assesses the provision of tools to help instructors teach reading, re-

ceived an evident score with a weighted mean of 3.32. While still relatively high, this result suggests 

that there may be room for improvement in providing tangible support and resources to facilitate 

effective reading instruction. 

Overall, the aggregated mean score of 3.56833, with a standard deviation of .392245, underscores 

the overarching trend of highly evident leadership practices in providing incentives for teachers and 

students within the school community. These findings highlight the importance of recognizing and 

rewarding efforts to improve reading outcomes, as well as leveraging external partnerships and re-

sources to enhance reading education and student success.  

 

Table 9 Extent of Implementation of the Teacher-Respondents on Digitized Reading Instruction 

in Terms of Content 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. I use internet and e-books in 

my lessons. 

3.81 .396 Highly Imple-

mented 

2. I align digital reading content 

with curriculum and learning ob-

jectives. 

3.68 .468 Highly Imple-

mented 

3. I improve digital reading with 

movies and interactive visuals. 

3.53 .662 Highly Imple-

mented 

4. I choose digital reading re-

sources that match my students' 

interests and reading levels. 

3.61 .622 Highly Imple-

mented 
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5. To keep students engaged, I 

update and vary digital reading 

content. 

3.57 .549 Highly Imple-

mented 

6. I use real-world digital read-

ing materials. 

3.66 .475 Highly Imple-

mented 

7. I make sure digital reading 

content fosters critical thinking 

and comprehension. 

3.65 .591 Highly Imple-

mented 

8. I help my pupils use digital 

reading tools. 

3.63 .630 Highly Imple-

mented 

Overall Mean 3.641 .365 Highly Imple-

mented 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Implemented); 2.51 – 3.50 (Agree- Implemented); 1.51 – 

2.50 (Disagree- Slightly Implemented) 1.0-1.50 (Strongly Disagree- Not all Implemented)  

 

Table 9 presents an evaluation of the extent of implementation of digitized reading instruction 

among teacher-respondents, focusing on various content-related indicators. The data reflects a high 

level of implementation across all indicators, with weighted means ranging from 3.53 to 3.81, indi-

cating that teachers are actively integrating digital reading resources into their instruction and align-

ing them with curriculum objectives and student needs. 

The weighted means for each indicator highlight highly implemented practices across the board. For 

instance, indicators such as using internet and e-books in lessons (Indicator 1), aligning digital read-

ing content with curriculum and learning objectives (Indicator 2), and choosing resources that match 

students' interests and reading levels (Indicator 4) all scored highly, with weighted means ranging 

from 3.61 to 3.81. These results indicate that teachers are leveraging digital resources effectively to 

enhance the relevance and engagement of reading materials for their students.  

Additionally, indicators related to improving digital reading with multimedia resources (Indicator 

3), updating and varying digital reading content to keep students engaged (Indicator 5), and ensuring 

that digital reading materials foster critical thinking and comprehension (Indicator 7) further under-

score the commitment to providing high-quality, interactive reading experiences. These indicators 

received highly implemented scores, with weighted means ranging from 3.53 to 3.65, indicating a 

comprehensive approach to integrating digital tools and resources into reading instruction.  

Moreover, Indicator 6, which assesses the use of real-world digital reading materials, received a 

highly implemented score with a weighted mean of 3.66, indicating that teachers are also incorpo-

rating authentic, contextually relevant materials to enrich the reading experience for their students. 

Overall, the aggregated mean score of 3.641, with a standard deviation of .365, underscores the 

overarching trend of highly implemented digitized reading instruction among teacher-respondents. 

These findings highlight the importance of leveraging digital resources to enhance reading instruc-

tion and engage students in meaningful, interactive learning experiences.  
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Table 10 Extent of Implementation of the Teacher-Respondents on Digitized Reading Instruction 

in Terms of Class Performances 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. I use interactive digital reading 

exercises. 

3.60 .568 Highly Imple-

mented 

2. I give collaborative projects on 

digital reading platforms to en-

courage cooperation and peer 

learning. 

3.35 .786 Implemented 

3. I let students discuss digital 

reading resources. 

3.29 .661 Implemented 

4. To improve critical thinking 

and communication, I lead digital 

reading conversations. 

3.51 .540 Highly Imple-

mented 

5. Class discussions and written 

reflections measure students' un-

derstanding and interpretation of 

digital reading materials. 

3.53 .642 Highly Imple-

mented 

6. I urge students to use digitized 

reading information to produce 

digital projects like presentations 

and films. 

3.65 .533 Highly Imple-

mented 

7. I track student development and 

involvement on digital reading 

platforms. 

3.55 .641 Highly Imple-

mented 

8. I provide students timely and 

helpful feedback on digital read-

ing exercises. 

3.61 .600 Highly Imple-

mented 

Overall Mean 3.51000 .350431 Highly Imple-

mented 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Implemented); 2.51 – 3.50 (Agree- Implemented); 1.51 – 

2.50 (Disagree- Slightly Implemented) 1.0-1.50 (Strongly Disagree- Not all Implemented)  

 

Table 10 presents an assessment of the extent of implementation of digitized reading instruction 

among teacher-respondents, specifically focusing on class performances. The data reveals a high 

level of implementation across all indicators, with weighted means ranging from 3.29 to 3.65, indi-

cating that teachers are actively integrating digital reading platforms and activities to enhance stu-

dent engagement and learning outcomes. 

The weighted means for each indicator highlight highly implemented practices across various as-

pects of class performance. For example, indicators such as using interactive digital reading exer-

cises (Indicator 1), leading digital reading conversations to improve critical thinking and communi-

cation (Indicator 4), and encouraging students to produce digital projects like presentations and 
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films (Indicator 6) all scored highly, with weighted means ranging from 3.51 to 3.65. These results 

indicate that teachers are leveraging digital tools effectively to facilitate interactive learning expe-

riences and foster higher-order thinking skills among students. 

Additionally, indicators related to giving collaborative projects on digital reading platforms to en-

courage cooperation and peer learning (Indicator 2), facilitating class discussions and written re-

flections to measure students' understanding and interpretation of digital reading materials (Indica-

tor 5), tracking student development and involvement on digital reading platforms (Indicator 7), and 

providing timely and helpful feedback on digital reading exercises (Indicator 8) further underscore 

the commitment to enhancing class performances through digitized reading instruction. These indi-

cators received highly implemented scores, with weighted means ranging from 3.35 to 3.61, indi-

cating a comprehensive approach to integrating digital platforms and activities  into classroom prac-

tice. 

Overall, the aggregated mean score of 3.51000, with a standard deviation of .350431, underscores 

the overarching trend of highly implemented digitized reading instruction among teacher -respond-

ents in terms of class performances. These findings highlight the importance of leveraging digital 

tools and platforms to create engaging and interactive learning environments that promote student 

collaboration, critical thinking, and meaningful participation in reading activities.  

 

Table 11 Extent of Implementation of the Teacher-Respondents on Digitized Reading Instruction 

in Terms of Teaching Strategies 

Indicator Weighted 

Mean 

Standard De-

viation 

Interpreta-

tion 

1. I use digital resources to improve reading ed-

ucation. 

3.77 .440 Highly Imple-

mented 

2. I customize reading teaching using online 

platforms and apps. 

3.58 .571 Highly Imple-

mented 

3. Online annotations and interactive quizzes en-

gage students. 

3.47 .631 Implemented 

4. I gradually introduce increasingly difficult 

digital reading exercises to students. 

3.59 .545 Highly Imple-

mented 

5. I demonstrate and teach digital reading skills. 3.43 .698 Implemented 

6. I urge kids to try different digital reading plat-

forms. 

3.68 .482 Highly Imple-

mented 

7. Student comments and digital reading choices 

inform my teaching tactics. 

3.68 .509 Highly Imple-

mented 

8. I share digital reading teaching methods with 

peers. 

3.79 .406 Highly Imple-

mented 

Overall Mean 3.623 .362 Highly Imple-

mented 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Implemented); 2.51 – 3.50 (Agree- Implemented); 1.51 – 

2.50 (Disagree- Slightly Implemented) 1.0-1.50 (Strongly Disagree- Not all Implemented)  
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Table 11 provides an assessment of the extent of implementation of digitized reading instruction 

among teacher-respondents, specifically focusing on teaching strategies. The data indicates a high 

level of implementation across all indicators, with weighted means ranging from 3.43 to 3.79, sug-

gesting that teachers are actively integrating digital resources and platforms into their teaching ap-

proaches to enhance reading education. 

The weighted means for each indicator highlight highly implemented practices across various teach-

ing strategies. For example, indicators such as using digital resources to improve reading education 

(Indicator 1), customizing reading teaching using online platforms and apps (Indicator 2), gradually 

introducing increasingly difficult digital reading exercises to students (Indicator  4), and sharing 

digital reading teaching methods with peers (Indicator 8) all scored highly, with weighted means 

ranging from 3.58 to 3.79. These results indicate that teachers are leveraging digital tools effectively 

to tailor instruction, engage students, and promote collaboration and knowledge sharing among col-

leagues. 

Additionally, indicators related to incorporating online annotations and interactive quizzes to en-

gage students (Indicator 3), demonstrating and teaching digital reading skills (Indicator 5), urging 

students to try different digital reading platforms (Indicator 6), and using student comments and 

digital reading choices to inform teaching tactics (Indicator 7) further underscore the commitment 

to employing diverse and innovative teaching strategies in digitized reading instruction. These in-

dicators received highly implemented scores, with weighted means ranging from 3.47 to 3.68, indi-

cating a comprehensive approach to integrating digital tools and platforms into instructional prac-

tices. 

Overall, the aggregated mean score of 3.623, with a standard deviation of .362, underscores the 

overarching trend of highly implemented digitized reading instruction among teacher -respondents 

in terms of teaching strategies. These findings highlight the importance of leveraging digital re-

sources to enhance teaching effectiveness, engage students, and foster collaboration and profes-

sional growth among educators. 

 

Table 12 Extent of Implementation of the Teacher-Respondents on Digitized Reading Instruction 

in Terms of Assessments 

Indicator Weighted 

Mean 

Standard 

Deviation 

Interpretation 

1. I test pupils' digital reading 

comprehension and abilities 

online. 

3.69 .504 Highly Imple-

mented 

2. I use digital reading compo-

nents in formative assessments to 

track student development. 

3.44 .573 Implemented 

3. I provide students genuine as-

sessments of digital reading re-

sources. 

3.52 .501 Highly Imple-

mented 

4. I evaluate pupils' critical analy-

sis of digital reading content. 

3.43 .523 Implemented 
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5. I grade digital reading assign-

ments with rubrics. 

3.49 .610 Implemented 

6. I provide pupils electronic read-

ing comments. 

3.53 .514 Highly Imple-

mented 

7. I include self-assessment and 

commentary on kids' digital read-

ing development. 

3.67 .471 Highly Imple-

mented 

8. I plan and intervene using digi-

tal reading assessment data. 

3.77 .420 Highly Imple-

mented 

Overall Mean 3.569 .337 Highly Imple-

mented 

Legend:  3.51 – 4.00 (Strongly Agree- Highly Implemented); 2.51 – 3.50 (Agree- Implemented); 1.51 – 

2.50 (Disagree- Slightly Implemented) 1.0-1.50 (Strongly Disagree- Not all Implemented)  

 

Table 12 presents an evaluation of the extent of implementation of digitized reading instruction 

among teacher-respondents, specifically focusing on assessments. The data indicates a high level of 

implementation across all indicators, with weighted means ranging from 3.43 to 3.77, suggesting 

that teachers are actively integrating digital assessment methods to evaluate and track student pro-

gress in digital reading comprehension and abilities. 

The weighted means for each indicator highlight highly implemented practices across various as-

sessment strategies. For example, indicators such as testing pupils' digital reading comprehension 

and abilities online (Indicator 1), providing students with genuine assessments of digital reading 

resources (Indicator 3), providing pupils electronic reading comments (Indicator 6), including self -

assessment and commentary on kids' digital reading development (Indicator 7), and planning and 

intervening using digital reading assessment data (Indicator 8) all scored highly, with weighted 

means ranging from 3.52 to 3.77. These results indicate that teachers are leveraging digital assess-

ment tools effectively to provide timely feedback, monitor student progress, and inform instructional 

decisions. 

Additionally, indicators related to using digital reading components in formative assessments to 

track student development (Indicator 2), evaluating pupils' critical analysis of digital reading content 

(Indicator 4), and grading digital reading assignments with rubrics (Indicator 5) further underscore 

the commitment to employing diverse and comprehensive assessment methods in digitized reading 

instruction. These indicators received implemented scores, with weighted means ranging from 3.44 

to 3.49, indicating a robust approach to incorporating digital assessment practices into instructional 

practices. 

Overall, the aggregated mean score of 3.569, with a standard deviation of .337, underscores the 

overarching trend of highly implemented digitized reading instruction among teacher -respondents 

in terms of assessments. These findings highlight the importance of leveraging digital assessment 

tools to provide meaningful feedback, track student progress, and inform instructional decision -

making in the context of digital reading instruction. 
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Table 13 Differences in the assessment of the reading instructional leadership of the school ad-

ministrators in term of Age 

Indicator Age Mean F 
 

Sig. 
Decision 

on Ho 

Interpreta-

tion 

incorporating a 

shared vision 
25-35 

36-45 

46-55 

55-

above 

3.73

2 

3.75

5 

3.78

9 

3.54

5 

4.060 .008 

Rejected Significant 

guiding decision-

making processes 
25-35 

36-45 

46-55 

55-

above 

3.56

7 

3.72

5 

3.76

3 

3.55

9 

3.454 .018 

Rejected Significant 

building rapport 

with students 
25-35 

36-45 

46-55 

55-

above 

3.67

8 

3.67

0 

3.80

5 

3.55

9 

3.413 .019 

Rejected Significant 

individualizing 

learner support 
25-35 

36-45 

46-55 

55-

above 

3.62

8 

3.68

0 

3.75

6 

3.52

7 

2.705 .048 

Rejected Significant 

improving special-

ized training  
25-35 

36-45 

46-55 

55-

above 

3.70

3 

3.77

5 

3.77

3 

4.521 .005 

Rejected Significant 
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3.49

3 

monitoring data 

25-35 

36-45 

46-55 

55-

above 

3.66

0 

3.80

0 

3.68

7 

3.51

0 

3.266 .023 

Rejected Significant 

providing incen-

tives 
25-35 

36-45 

46-55 

55-

above 

3.57

1 

3.56

0 

3.64

8 

3.45

1 

1.847 .141 

Accepted 
Not Signifi-

cant 

Overall Mean 

25-35 

36-45 

46-55 

55-

above 

3.64

8 

3.70

9 

3.74

6 

3.52

0 

5.330 .002 

Rejected Significant 

 

Table 13 presents differences in the assessment of the reading instructional leadership of school 

administrators in terms of age across various indicators. The analysis was conducted by comparing 

the mean scores of different age groups using ANOVA, with significance levels indicated by the F-

values and p-values. The decision on the null hypothesis (Ho) and its interpretation are also pro-

vided. 

Across most indicators, significant differences were found in the assessment of reading instructional 

leadership based on age. For the indicator of incorporating a shared vision, there was a significant 

difference among age groups (F = 4.060, p = 0.008), indicating that administrators' abilities to in-

corporate a shared vision for reading instruction varied significantly depending on their age. Simi-

larly, significant differences were observed in guiding decision-making processes (F = 3.454, p = 

0.018), building rapport with students (F = 3.413, p = 0.019), individualizing learner suppor t (F = 

2.705, p = 0.048), improving specialized training (F = 4.521, p = 0.005), and monitoring data (F = 

3.266, p = 0.023). These results suggest that the effectiveness of school administrators in these areas 

may be influenced by their age. 
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However, for providing incentives, no significant differences were found among age groups (F = 

1.847, p = 0.141), indicating that administrators' approaches to providing incentives for reading 

instruction were consistent across different age groups. 

The overall mean scores also exhibited significant differences among age groups (F = 5.330, p = 

0.002), further emphasizing the impact of age on the assessment of reading instructional leadership. 

Specifically, administrators aged 46-55 received the highest overall mean score, followed by those 

aged 36-45 and 25-35, while those aged 55 and above received the lowest overall mean score.  

These findings suggest that age plays a significant role in shaping perceptions of reading instruc-

tional leadership among school administrators. Younger administrators may have different ap-

proaches or levels of experience compared to older counterparts, which can influence their effec-

tiveness in various aspects of leading reading instruction in schools. Further research may be war-

ranted to explore the underlying factors contributing to these age-related differences and their im-

plications for educational leadership practices. 

 

Table 14 Differences in the assessment of the reading instructional leadership of the school ad-

ministrators in term of Civil Status 

Indicator 
Civil Sta-

tus 
Mean t 

 

Sig. 

Decision on 

Ho 

Interpreta-

tion 

incorporating a shared vision Single 

Married 

3.732 

3.696 

2.930 .089 
Accepted 

Not Signifi-

cant 

guiding decision-making 

processes 

Single 

Married 

3.672 

3.655 

.124 .725 
Accepted 

Not Signifi-

cant 

building rapport with stu-

dents 
Single 

Married 

3.698 

3.691 

 

.589 .444 

Accepted 
Not Signifi-

cant 

individualizing learner sup-

port 
Single 

Married 

3.658 

3.659 

 

.045 .832 

Accepted 
Not Signifi-

cant 

improving specialized train-

ing  
Single 

Married 

3.702 

3.681 

 

.048 .826 

Accepted 
Not Signifi-

cant 

monitoring data 
Single 

Married 

3.670 

3.647 

 

.109 .742 

Accepted 
Not Signifi-

cant 

providing incentives 
Single 

Married 

3.595 

3.548 

 

.903 .344 

Accepted 
Not Signifi-

cant 

Overall Mean 
Single 

Married 

3.675 

3.654 

.241 .624 
Accepted 

Not Signifi-

cant 

 

Table 14 presents the differences in the assessment of the reading instructional leadership of school 

administrators in terms of civil status, particularly comparing single and married administrators 

across various indicators. The analysis was conducted using a t -test, with significance levels 
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indicated by the t-values and p-values. The decision on the null hypothesis (Ho) and its interpreta-

tion are also provided. 

Across all indicators, no significant differences were found in the assessment of reading instruc-

tional leadership based on civil status. For indicators such as incorporating a shared vision (t = 

2.930, p = 0.089), guiding decision-making processes (t = 0.124, p = 0.725), building rapport with 

students (t = 0.589, p = 0.444), individualizing learner support (t = 0.045, p = 0.832), improving 

specialized training (t = 0.048, p = 0.826), monitoring data (t = 0.109, p = 0.742), providing incen-

tives (t = 0.903, p = 0.344), and the overall mean (t = 0.241, p = 0.624), the differences between 

single and married administrators were not statistically significant.  

These results indicate that civil status, whether single or married, does not appear to have a signifi-

cant influence on how administrators are assessed in terms of their reading instructional leadership. 

Both single and married administrators received similar assessments across all indicators, suggest-

ing that marital status may not be a determining factor in administrators' effectiveness in leading 

reading instruction in schools. 

It is important to note that while no significant differences were found in this analysis, other factors 

not explored in this study may still contribute to variations in the assessment of reading instructional 

leadership among administrators. Further research could delve into additional demographic or pro-

fessional factors to provide a more comprehensive understanding of the dynamics influencing ad-

ministrators' effectiveness in leading reading instruction. 

 

Table 15 Differences in the Assessment of the Reading Instructional Leadership of the School 

Administrators in term of Length of Service 

Indicator 
Length of 

Service 
Mean F 

 

Sig. 

Decision on 

Ho 

Interpreta-

tion 

incorporating a shared vi-

sion 

1-5 

6-10 

11-15 

15- above 

3.805 

3.650 

3.711 

3.705 

1.430 .236 

Accepted 
Not Signif-

icant 

guiding decision-making 

processes 

1-5 

6-10 

11-15 

15- above 

3.618 

3.683 

3.739 

3.570 

1.281 .283 

Accepted 
Not Signif-

icant 

building rapport with stu-

dents 

1-5 

6-10 

11-15 

15- above 

3.746 

3.632 

3.809 

3.585 

2.680 .049 

Rejected Significant 

individualizing learner 

support 

1-5 

6-10 

11-15 

15- above 

3.614 

3.608 

3.833 

3.580 

3.379 .020 

Rejected Significant 

improving specialized 

training  

1-5 

6-10 

11-15 

3.746 

3.636 

3.815 

3.148 .027 

Rejected Significant 
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15- above 3.540 

monitoring data 1-5 

6-10 

11-15 

15- above 

3.704 

3.615 

3.722 

3.585 

1.069 .364 

Accepted 
Not Signif-

icant 

providing incentives 1-5 

6-10 

11-15 

15- above 

3.572 

3.589 

3.559 

3.530 

.138 .937 

Accepted 
Not Signif-

icant 

Overall Mean 

1-5 

6-10 

11-15 

15- above 

3.687 

3.631 

3.741 

3.585 

1.928 .128 

Accepted 
Not Signif-

icant 

 

Table 15 provides insights into the differences in the assessment of the reading instructional leadership of 

school administrators based on their length of service, categorized into four groups: 1-5 years, 6-10 years, 

11-15 years, and 15 years and above. The analysis was conducted using an F-test, with significance levels 

indicated by the F-values and p-values. The decision on the null hypothesis (Ho) and its interpretation are 

also provided. 

For the indicators of incorporating a shared vision (F = 1.430, p = 0.236) and guiding decision-making 

processes (F = 1.281, p = 0.283), no significant differences were found based on the length of service. 

Similarly, the overall mean assessment did not yield significant differences across the length of service 

categories (F = 1.928, p = 0.128). 

However, significant differences were observed in certain indicators. Building rapport with students (F = 

2.680, p = 0.049), individualizing learner support (F = 3.379, p = 0.020), and improving specialized train-

ing (F = 3.148, p = 0.027) all showed significant variation based on the length of service of school admin-

istrators. 

These results suggest that while length of service may not significantly influence certain aspects of reading 

instructional leadership, such as incorporating a shared vision or guiding decision-making processes, it 

does impact others. Specifically, administrators with different lengths of service may vary in their abilities 

to build rapport with students, individualize learner support, and enhance specialized training. This under-

scores the importance of considering tenure when evaluating and supporting administrators in their roles 

related to reading instruction. 

It is essential for educational institutions to recognize and address these differences to provide appropriate 

support and professional development opportunities tailored to the needs of administrators at different 

stages of their careers. Further research could explore specific factors contributing to these differences and 

strategies to mitigate potential challenges associated with varying lengths of service among school admin-

istrators. 
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Table 16 Differences in the assessment of the Reading Instructional Leadership of the School 

Administrators in term of Highest Educational Attainment 

Indicator 
Highest Educational 

Attainment 
Mean F 

 

Sig. 

Decision 

on Ho 

Interpre-

tation 

incorporating a shared 

vision 

Bachelor’s 

Master’s 

Doctoral 

3.752 

3.683 

3.562 

2.676 .072 

Accepted 
Not Sig-

nificant 

guiding decision-mak-

ing processes 

Bachelor’s 

Master’s 

Doctoral 

3.683 

3.639 

3.600 

.502 .606 

Accepted 
Not Sig-

nificant 

building rapport with 

students 

Bachelor’s 

Master’s 

Doctoral 

3.686 

3.713 

3.700 

.068 .934 

Accepted 
Not Sig-

nificant 

individualizing learner 

support 

Bachelor’s 

Master’s 

Doctoral 

3.684 

3.636 

3.575 

.739 .479 

Accepted 
Not Sig-

nificant 

improving specialized 

training  

Bachelor’s 

Master’s 

Doctoral 

3.686 

3.727 

3.643 

.298 .742 

Accepted 
Not Sig-

nificant 

monitoring data Bachelor’s 

Master’s 

Doctoral 

3.694 

3.573 

3.625 

1.371 .257 

Accepted 
Not Sig-

nificant 

providing incentives Bachelor’s 

Master’s 

Doctoral 

3.592 

3.514 

3.543 

.535 .587 

Accepted 
Not Sig-

nificant 

Overall Mean 

Bachelor’s 

Master’s 

Doctoral 

3.682 

3.641 

3.607 

.732 .483 

Accepted 
Not Sig-

nificant 

 

Table 16 presents the analysis of differences in the assessment of the reading instructional leadership of 

school administrators based on their highest educational attainment, categorized into three groups: Bach-

elor's, Master's, and Doctoral degrees. The F-test was used to determine significance levels, with the F-

values and p-values provided. The decision on the null hypothesis (Ho) and its interpretation are also 

included. 

For all indicators, including incorporating a shared vision, guiding decision-making processes, building 

rapport with students, individualizing learner support, improving specialized training, monitoring data, 

providing incentives, and the overall mean assessment, no significant differences were found based on the 

administrators' highest educational attainment. 

The F-values for each indicator ranged from 0.068 to 2.676, with corresponding p-values above the typical 

significance threshold of 0.05. As a result, the null hypothesis was accepted for all indicators, indicating 

that there are no significant differences in the assessment of reading instructional leadership across differ-

ent levels of educational attainment among school administrators. 
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These findings suggest that, in this context, the highest educational attainment of school administrators 

does not significantly influence their perceived effectiveness in various aspects of reading instructional 

leadership. This implies that factors other than educational background may play a more significant role 

in determining administrators' abilities to lead in the domain of reading instruction. 

Further research could explore additional factors that may impact reading instructional leadership, such as 

years of experience, professional development opportunities, or specific training in literacy instruction. 

Understanding these factors can inform targeted interventions and support strategies to enhance the effec-

tiveness of school administrators in promoting literacy and improving reading outcomes among students. 

 

Table 17 Differences in the Extent of Implementation of the Teacher-Respondents on Digitized 

Reading in Terms of Age 

Indicator Age Mean F 
 

Sig. 
Decision on Ho Interpretation 

Content 25-35 

36-45 

46-55 

55-above 

3.703 

3.645 

3.694 

3.500 

2.591 .055 

Accepted Not Significant 

Class performances 25-35 

36-45 

46-55 

55-above 

3.442 

3.540 

3.553 

3.489 

.801 .495 

Accepted Not Significant 

Teaching Strategies 25-35 

36-45 

46-55 

55-above 

3.578 

3.705 

3.682 

3.520 

2.089 .104 

Accepted Not Significant 

Assessment 25-35 

36-45 

46-55 

55-above 

3.517 

3.540 

3.696 

3.447 

4.799 .003 

Rejected Significant 

Overall 

25-35 

36-45 

46-55 

55-above 

3.560 

3.607 

3.656 

3.489 

3.640 .014 

Rejected Significant 

 

Table 17 presents the analysis of differences in the extent of implementation of digitized reading 

instruction among teacher-respondents, categorized by age groups: 25-35, 36-45, 46-55, and 55-

above. The F-test was employed to assess the significance levels, with the F-values and p-values 

provided. The decision on the null hypothesis (Ho) and its interpretation are also included.  

For the indicators of content, class performances, and teaching strategies, no significant differences 

were found based on the age of the teacher-respondents. The F-values for these indicators ranged 

from 0.801 to 2.591, with corresponding p-values above the typical significance threshold of 0.05. 

Therefore, the null hypothesis was accepted, indicating that age does not significantly influence the 

extent of implementation of digitized reading instruction in these areas.  
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However, for the indicators of assessment and the overall extent of implementation, significant dif-

ferences were observed based on age. The F-values for these indicators were 4.799 and 3.640, re-

spectively, with corresponding p-values below 0.05. Thus, the null hypothesis was rejected in these 

cases, signifying that age does have a significant impact on the extent of implementation of digitized 

reading instruction in terms of assessment and overall implementation.  

Further analysis could explore the specific reasons behind these differences observed in assessment 

practices and overall implementation across different age groups of teacher -respondents. Under-

standing these variations can inform targeted professional development efforts and support strate-

gies to enhance the integration of digitized reading instruction, particularly in areas where age -

related differences are significant. 

 

Table 18 Differences in the Extent of Implementation of the Teacher-Respondents on Digitized 

Reading in Terms of Civil Status 

Indicator Civil Status Mean F 
 

Sig. 
Decision on Ho Interpretation 

Content Single 

Married 

3.646 

3.637 

.969 .327 
Accepted Not Significant 

Class performances Single 

Married 

3.511 

3.508 

.666 .416 
Accepted Not Significant 

Teaching Strategies Single 

Married 

3.587 

3.649 

.000 .989 
Accepted Not Significant 

Assessment Single 

Married 

3.585 

3.557 

4.881 .029 
Rejected Significant 

Overall 
Single 

Married 

3.582 

3.588 

3.151 .078 
Accepted Not Significant 

 

Table 18 presents the analysis of differences in the extent of implementation of digitized reading 

instruction among teacher-respondents, categorized by civil status: single and married. The F-test 

was utilized to evaluate the significance levels, with the F-values and p-values provided. The deci-

sion on the null hypothesis (Ho) and its interpretation are also included.  

For the indicators of content, class performances, and teaching strategies, no significant differences 

were found based on civil status. The F-values for these indicators ranged from 0.000 to 0.969, with 

corresponding p-values above the typical significance threshold of 0.05. Therefore, the null hypoth-

esis was accepted, indicating that civil status does not significantly influence the extent of imple-

mentation of digitized reading instruction in these areas. 

However, for the indicator of assessment, a significant difference was observed between single and 

married teacher-respondents. The F-value for this indicator was 4.881, with a corresponding p-value 

of 0.029, which is below the 0.05 threshold. Thus, the null hypothesis was rejected, signifying that 

civil status has a significant impact on the extent of implementation of digitized reading instruction 

in terms of assessment. 

Regarding the overall extent of implementation, although the F-value was 3.151, suggesting a po-

tential difference, the corresponding p-value was 0.078, slightly above the 0.05 threshold. Therefore, 
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the null hypothesis was accepted, indicating that civil status does not have a significant influence 

on the overall implementation of digitized reading instruction. 

Further exploration could investigate the specific factors contributing to the observed difference in 

assessment practices between single and married teacher-respondents. Understanding these factors 

could inform targeted support and professional development initiatives aimed at enhancing assess-

ment practices in digitized reading instruction for both groups. 

 

Table 19 Differences in the Extent of Implementation of the Teacher-Respondents on Digitized 

Reading in Terms of Length of Service 

Indicator 
Length of Ser-

vice 
Mean F 

 

Sig. 

Decision on 

Ho 

Interpreta-

tion 

Content 1-5 

6-10 

11-15 

15- above 

3.718 

3.582 

3.715 

3.550 

2.047 .110 

Accepted 
Not Signifi-

cant 

Class perfor-

mances 

1-5 

6-10 

11-15 

15- above 

3.465 

3.528 

3.555 

3.470 

.550 .649 

Accepted 
Not Signifi-

cant 

Teaching Strate-

gies 

1-5 

6-10 

11-15 

15- above 

3.597 

3.622 

3.697 

3.555 

.863 .462 

Accepted 
Not Signifi-

cant 

Assessment 1-5 

6-10 

11-15 

15- above 

3.562 

3.568 

3.614 

3.515 

.432 .730 

Accepted 
Not Signifi-

cant 

Overall 

1-5 

6-10 

11-15 

15- above 

3.585 

3.575 

3.645 

3.522 

1.280 .283 

Accepted 
Not Signifi-

cant 

 

Table 19 provides an analysis of the differences in the extent of implementation of digitized reading 

instruction among teacher-respondents based on their length of service, categorized into four groups: 

1-5 years, 6-10 years, 11-15 years, and 15 years and above. The analysis includes the mean scores, 

F-values, significance levels, decisions on the null hypothesis (Ho), and their interpretations.  

For the indicators of content, class performances, teaching strategies, assessment, and overall im-

plementation, no significant differences were found based on the length of service. The F-values 

ranged from 0.432 to 2.047, with corresponding p-values all above the typical significance threshold 

of 0.05. Therefore, the null hypothesis was accepted for all indicators, indicating that length of 

service does not significantly influence the extent of implementation of digitized reading instruction 

in these areas. 
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These results suggest that regardless of the length of service, teacher-respondents demonstrate sim-

ilar levels of implementation of digitized reading instruction across various aspects, including con-

tent delivery, class performance activities, teaching strategies employed, assessment practices, and 

overall implementation. Further investigation into other factors that may influence the implementa-

tion of digitized reading instruction, such as technological proficiency, training opportunities, or 

teaching philosophies, could provide valuable insights for enhancing digital literacy instruction in 

educational settings. 

 

Table 20 Differences in the Extent of Implementation of the Teacher-Respondents on Digitized 

Reading in Terms of Highest Educational Attainment 

Indicator 
Highest Educational At-

tainment 
Mean F 

 

Sig. 

Decision on 

Ho 

Interpreta-

tion 

Content Bachelor’s 

Master’s 

Doctoral 

3.606 

3.727 

3.662 

1.424 .244 

Accepted 
Not Signifi-

cant 

Class perfor-

mances 

Bachelor’s 

Master’s 

Doctoral 

3.511 

3.555 

3.425 

.870 .421 

Accepted 
Not Signifi-

cant 

Teaching Strat-

egies 

Bachelor’s 

Master’s 

Doctoral 

3.640 

3.610 

3.562 

.409 .665 

Accepted 
Not Signifi-

cant 

Assessment Bachelor’s 

Master’s 

Doctoral 

3.553 

3.643 

3.518 

1.154 .318 

Accepted 
Not Signifi-

cant 

Overall 

Bachelor’s 

Master’s 

Doctoral 

3.578 

3.634 

3.542 

1.000 .370 

Accepted 
Not Signifi-

cant 

 

Table 20 presents an analysis of the differences in the extent of implementation of digitized reading 

instruction among teacher-respondents based on their highest educational attainment, categorized 

into three groups: Bachelor’s, Master’s, and Doctoral degrees. The table includes the mean sco res, 

F-values, significance levels, decisions on the null hypothesis (Ho), and their interpretations.  

For all indicators, including content delivery, class performance activities, teaching strategies em-

ployed, assessment practices, and overall implementation, no significant differences were found 

based on the highest educational attainment. The F-values ranged from 0.409 to 1.424, with corre-

sponding p-values all above the typical significance threshold of 0.05. Therefore, the null hypothesis 

was accepted for all indicators, indicating that highest educational attainment does not significantly 

influence the extent of implementation of digitized reading instruction in these areas.  

These findings suggest that regardless of their educational qualifications, teacher -respondents 

demonstrate similar levels of implementation of digitized reading instruction. This indicates that 

factors other than academic credentials may play a more significant role in shaping how teachers 

integrate digital technologies into their reading instruction practices, such as pedagogical training, 

technological proficiency, or institutional support for digital literacy initiatives.  
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Table 21 Relationship between the Assessment of the Reading Instructional Leadership of the 

School Administrators and Extent of Implementation of Teachers on Digitized Reading 

Reading Instructional 

Leadership 

Statistical 

Treat-

ment 

Digitized 

Reading 

In Terms 

of Content 

Digitized 

Reading 

In Terms of 

Class perfor-

mances 

Digitized 

Reading 

In Terms of 

Teaching 

Strategies 

Digitized 

Reading 

In Terms of 

Assessment 

incorporating a shared 

vision 

Pearson 

Correlation 

.451** .280** .331** .495** 

 Sig. (2-

tailed) 

.000 .001 .000 .000 

 Decision Rejected Rejected Rejected Rejected 

 Interpreta-

tion 

Significant Significant Significant Significant 

guiding decision-mak-

ing processes 

Pearson 

Correlation 

.406** .214** .259** .394** 

 Sig. (2-

tailed) 

.000 .009 .001 .000 

 Decision Rejected Rejected Rejected Rejected 

 Interpreta-

tion 

Significant Significant Significant Significant 

building rapport with 

students 

Pearson 

Correlation 

.523** .270** .287** .377** 

 Sig. (2-

tailed) 

.000 .001 .000 .000 

 Decision Rejected Rejected Rejected Rejected 

 Interpreta-

tion 

Significant Significant Significant Significant 

individualizing learner 

support 

Pearson 

Correlation 

.185* .161* .487** .091 

 Sig. (2-

tailed) 

.023 .049 .000 .269 

 Decision Rejected Rejected Rejected Rejected 

 Interpreta-

tion 

Significant Significant Significant Significant 

improving specialized 

training  

Pearson 

Correlation 

.345** .211** .391** .438** 

 Sig. (2-

tailed) 

.000 .010 .000 .000 

 Decision Rejected Rejected Rejected Rejected 

 Interpreta-

tion 

Significant Significant Significant Significant 
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monitoring data Pearson 

Correlation 

.335** .220** .370** .313** 

 Sig. (2-

tailed) 

.000 .007 .000 .000 

 Decision Rejected Rejected Rejected Rejected 

 Interpreta-

tion 

Significant Significant Significant Significant 

providing incentives Pearson 

Correlation 

.227** .273** .280** .196* 

 Sig. (2-

tailed) 

.005 .001 .001 .016 

 Decision Rejected Rejected Rejected Rejected 

 Interpreta-

tion 

Significant Significant Significant Significant 

Overall Reading Instruc-

tional Leadership and 

Digitized Reading 

 

Pearson 

Correlation 

.600** 

Sig. (2-

tailed) 

.000 

Decision Rejected 

Interpreta-

tion 

Significant 

 

The correlation analysis reveals significant positive relationships between the assessment of reading in-

structional leadership, particularly in terms of incorporating a shared vision by school administrators, and 

the extent of implementation of teachers on digitized reading across various dimensions. Specifically, 

there is a strong correlation between incorporating a shared vision and digitized reading implementation 

in terms of content delivery (r = 0.451, p < 0.001), class performances (r = 0.280, p = 0.001), teaching 

strategies (r = 0.331, p < 0.001), and assessment practices (r = 0.495, p < 0.001). The decision to reject 

the null hypothesis in each case suggests that these correlations are statistically significant. This implies 

that when administrators effectively communicate and promote a shared vision for digitized reading, 

teachers are more likely to integrate digital tools and methods into their teaching practices, leading to 

significant improvements in content delivery, class performances, teaching strategies, and assessment 

practices. Therefore, the interpretation of these results indicates the crucial role of administrators in fos-

tering a shared vision to drive successful implementation of digitized reading initiatives in educational 

settings. 

Significant positive relationships between the assessment of reading instructional leadership regarding 

guiding decision-making processes by school administrators and the extent of implementation of teachers 

on digitized reading across multiple dimensions. Specifically, there is a notable correlation between guid-

ing decision-making processes and digitized reading implementation in terms of content delivery (r = 

0.406, p < 0.001), class performances (r = 0.214, p = 0.009), teaching strategies (r = 0.259, p = 0.001), 

and assessment practices (r = 0.394, p < 0.001). The rejection of the null hypothesis for each correlation 

indicates statistical significance. This suggests that when administrators provide clear guidance and sup-

port to teachers in integrating digital resources and strategies into their instruction, it leads to higher levels 
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of implementation in content delivery, class performances, teaching strategies, and assessment practices. 

Therefore, the interpretation of these findings underscores the importance of administrators' role in guiding 

decision-making processes to facilitate the successful integration of digitized reading initiatives in educa-

tional settings. 

In addition, there is a strong correlation between building rapport with students and digitized reading 

implementation in terms of content delivery (r = 0.523, p < 0.001), class performances (r = 0.270, p = 

0.001), teaching strategies (r = 0.287, p < 0.001), and assessment practices (r = 0.377, p < 0.001). The 

rejection of the null hypothesis for each correlation indicates statistical significance. This suggests that 

when administrators prioritize building strong relationships with students, it leads to higher levels of im-

plementation of digitized reading initiatives among teachers in terms of content delivery, class perfor-

mances, teaching strategies, and assessment practices. Therefore, these findings underscore the critical 

role of administrators in fostering positive relationships with students to facilitate the successful integra-

tion of digitized reading practices in educational settings. 

Moreover, the correlation analysis highlights significant positive relationships between the assessment of 

reading instructional leadership concerning individualizing learner support and improving specialized 

training by school administrators and the extent of implementation of teachers on digitized reading across 

various dimensions. Specifically, for individualizing learner support, there is a moderate positive correla-

tion with digitized reading implementation in terms of content delivery (r = 0.185, p = 0.023), class per-

formances (r = 0.161, p = 0.049), teaching strategies (r = 0.487, p < 0.001), and assessment practices (r = 

0.091, p = 0.269).  Similarly, improving specialized training shows a strong positive correlation with dig-

itized reading implementation in terms of content delivery (r = 0.345, p < 0.001), class performances (r = 

0.211, p = 0.010), teaching strategies (r = 0.391, p < 0.001), and assessment practices (r = 0.438, p < 

0.001). The rejection of the null hypothesis for each correlation indicates statistical significance. These 

results suggest that when administrators prioritize individualizing learner support and improving special-

ized training for teachers, it leads to higher levels of implementation of digitized reading initiatives across 

various aspects of teaching and assessment. Thus, these findings underscore the importance of tailored 

support and professional development opportunities in enhancing the integration of digitized reading prac-

tices in educational settings. 

Furthermore, for monitoring data, there is a positive correlation with digitized reading implementation in 

terms of content delivery (r = 0.335, p = 0.000), class performances (r = 0.220, p = 0.007), teaching strat-

egies (r = 0.370, p = 0.000), and assessment practices (r = 0.313, p = 0.000). Similarly, providing incen-

tives shows a positive correlation with digitized reading implementation in terms of content delivery (r = 

0.227, p = 0.005), class performances (r = 0.273, p = 0.001), teaching strategies (r = 0.280, p = 0.001), 

and assessment practices (r = 0.196, p = 0.016). The rejection of the null hypothesis for each correlation 

indicates statistical significance. These findings suggest that effective monitoring of data and providing 

incentives to teachers positively influence the integration of digitized reading initiatives in classrooms. 

Monitoring data allows administrators to track progress and adjust strategies, while incentives motivate 

teachers to actively engage in implementing digitized reading practices. Thus, both monitoring data and 

providing incentives emerge as valuable strategies for promoting the adoption of digitized reading ap-

proaches in educational settings. 

Finally, there is a positive correlation between overall reading instructional leadership and digitized read-

ing implementation (r = 0.600, p = 0.000). The rejection of the null hypothesis suggests that this correlation 

is statistically significant. This finding underscores the critical role of reading instructional leadership in 
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driving the integration of digitized reading initiatives within educational contexts. When administrators 

exhibit effective leadership qualities such as fostering a shared vision, guiding decision-making processes, 

building rapport with students, providing individualized learner support, offering specialized training, 

monitoring data, and providing incentives, they contribute significantly to the successful implementation 

of digitized reading practices by teachers. As a result, schools with strong reading instructional leadership 

are more likely to witness higher levels of digitized reading implementation, ultimately leading to en-

hanced student learning outcomes and improved digital literacy skills. Therefore, investing in and enhanc-

ing reading instructional leadership can serve as a pivotal strategy for promoting the effective use of dig-

itized reading resources and technologies in educational settings. 

 

Conclusion 

1.  The survey sample is diverse,  encompassing respondents of varying ages, marital 

statuses, lengths of service, and educational backgrounds. This diversity provides 

valuable insights into the perspectives of educators with different levels of experi-

ence and backgrounds, potentially influencing their att itudes towards reading in-

struction.  

2.  The data from the study provides a comprehensive assessment of the reading instruc-

tional leadership demonstrated by school administrators. The findings reveal consist-

ently high scores across various indicators,  indicating a strong alignment between 

leadership practices and the promotion of a shared vision for reading instruction. 

Key aspects such as art iculating and updating improvement plans, fostering collabo-

ration, aligning instruction with broader goals,  and empowering teachers underscore 

the commitment to excellence in literacy education. The study highlights the crucial 

role of school administrators in shaping educational experiences and outcomes, char-

acterized by transparency, collaboration, and evidence -based reasoning. Further-

more, the study emphasizes the importance of fostering posit ive relationships and 

creating supportive environments within schools to cultivate a love for reading 

among students. Effective leadership practices in promoting individualized learner 

support  and improving specialized training for teachers contribute to enhanced learn-

ing outcomes and academic success.  Additionally, the emphasis on data -driven deci-

sion-making and accountabil ity underscores the commitment to continuous improve-

ment in reading education. Overall, the findin gs provide valuable insights for educa-

tional policymakers,  school leaders, and practitioners seeking to enhance literacy 

outcomes through effective instructional leadership practices.  The study highlights 

the importance of investing in professional develop ment initiat ives, fostering collab-

orative learning opportunities,  and establishing a data -driven culture within schools. 

These efforts can ultimately contribute to improved reading outcomes and student 

well-being, ensuring that every student has the opport unity to succeed academically 

and beyond.  

3.  The findings indicate a high level of implementation across all indicators, demon-

strating that teachers are actively integrating digital  reading resources into their in-

struction to enhance student engagement and align with curriculum objectives and 

student needs. Key indicators such as the use of internet and e -books in lessons, 
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alignment of digital reading content with curriculum objectives,  and the incorpora-

tion of authentic digital materials received high scores, highlighting the effective 

utilization of digital  resources to enrich the reading experience for students. Addi-

tionally, indicators related to incorporating multimedia resources, updating digital 

content,  and ensuring critical  thinking and comprehension were also highly imple-

mented, showcasing a comprehensive approach to integrating digital tools and re-

sources into reading instruction. Moreover, the study emphasizes the importance of 

leveraging digital  resources to enhance teaching effectiveness, engage students,  and 

foster collaboration among educators. Teachers are effectively using digital assess-

ment methods to provide timely feedback and monitor student progress, further en-

hancing the quality of instruction and supporting student learning outcomes. Overall, 

the findings underscore the significance of integrating digital  resources into reading 

instruction to create meaningful and interactive learning experiences for students.  

By leveraging digital  tools effectively, educators can enhance the relevance and en-

gagement of reading materials, ultimately contributing to improved reading outcomes 

and student success.  This high lights the importance of ongoing professional devel-

opment and support to further enhance teachers' capacity in uti l izing digital resources 

to enhance reading instruction effectively.  

4.  The study reveals significant disparities in the assessment of reading instructional 

leadership among school administrators based on age, with younger administrators 

receiving higher overall mean scores compared to older counterparts, indicating po-

tential variations in leadership approaches or levels of experience. Civil status did 

not significantly influence assessments,  while length of service impacted certain as-

pects of instructional leadership,  emphasizing the importance of considering tenure 

when evaluating administrators' roles in reading instruction. Educational attainment 

showed no significant differences, suggesting that factors beyond academic back-

ground may play a more substantial  role in determining leadership effectiveness. 

These findings underscore the necessity for targeted support and professional devel-

opment initiatives to enhance administrators ' capacity to effectively lead reading in-

struction within educational settings.  

5.  While no significant differences were found based on demographic factors such as 

age, civil status,  length of service,  or educational attainment,  age emerged as a sig-

nificant factor affecting assessment and overall implementation. Further investiga-

tion is warranted to uncover the underlying reasons behind these age -related differ-

ences,  which could inform targeted professional development initiatives aimed at 

enhancing the integration of digitized reading instruction. Interestingly,  civil status 

demonstrated a significant impact on assessment but not on overall  implementation, 

suggesting a nuanced relationship between personal demographics and teaching prac-

tices. Despite these variations, teacher -respondents consistently exhibited similar 

levels of implementa tion across various aspects of digitized reading instruction, in-

dicating a uniform commitment to leveraging digital technologies in their teaching 

practices. These findings underscore the importance of considering multifaceted fac-

tors beyond demographic characteristics when designing interventions to support 
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teachers in effectively integrating digital  tools into their reading instruction prac-

tices.  

6.  The study underscores the pivotal  role of reading instructional leadership in facil i-

tating the effective implementation of digitized reading practices in educational set-

tings. The findings reveal strong positive relationships between various aspects of 

reading instructional leadership, such as incorporating a shared vision, guiding de-

cision-making processes, and building rapport  with students, and the extent of teach-

ers' implementation of digitized reading initiatives. Effective communication and 

promotion of a shared vision for digitized reading by administrators result  in in-

creased integration of digital  tools and methods by teachers, leading to improvements 

in content delivery, class performances, teaching strategies, and assessment prac-

tices.  Additionally,  providing clear guidance and support  to teachers,  individualizing 

learner support,  and improving specialized training are identified as key factors in-

fluencing the successful integration of digitized reading practices. Moreover, moni-

toring data and providing incentives play crucial  roles in fostering the implementa-

tion of digitized reading init iat ives in classrooms. Overall,  the study highlights the 

importance of strong reading instructional leadership in driving the seamless inte-

gration of digitized reading initiatives within educational contexts,  ultimately en-

hancing teaching and learning outcomes.  
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