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Abstract 

In its purest form, education extends beyond textbooks and classrooms while capturing holistic student 

development, including academic achievement with socio-emotional development and the intricate 

dynamics of peer relationships. This study investigates the relationship between students' academic 

motivation, socio-emotional competence, and peer conformity. The primary objective is to determine how 

peer conformity mediates the effects of socio-emotional competence on academic motivation. The three 

constructs were measured with standardised instruments on a sample of 350 students. Correlation and 

mediation analyses were conducted to investigate the relationships between these variables. The results 

show a significant negative correlation between peer conformity and socio-emotional competence and a 

positive relationship between academic motivation and socio-emotional competence. The mediation 

analysis confirms a partial mediating effect of peer conformity on academic motivation and socio-

emotional competence. It emphasises the significance of Socio-Emotional Learning programs for 

improving academic performance and decreasing the negative effect of peer influences. 

 

Keywords: Academic Motivation, Peer Conformity, Socio-Emotional Competence, Mediation, School 
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INTRODUCTION 

Adolescence is characterised by heightened susceptibility to peer influence, which can impact socio-

emotional development and academic outcomes. It is important to consider the relationship between peer 

conformity, socio-emotional competence, and academic motivation to understand the holistic development 

of adolescents and encourage positive development and academic engagement among students. Education 

extends beyond textbooks and classrooms while capturing holistic student development, including 

academic achievement with socio- emotional development and the intricate dynamics of peer 

relationships. This study explores the relationship between academic motivation, socio-emotional 

competence, and peer conformity of students to understand the complex nature of student development 

and its implications for educational practices. 

Academic Motivation 

Academic motivation, a pivotal component of student development, propels students beyond the mere 

pursuit of grades. It motivates students to engage, persist, and succeed in their education. By distinguishing 
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between intrinsic and extrinsic motivators, Wentzel (2009) and Eccles & Wigfield (2002) have influenced 

our understanding of the complex nature of academic motivation. Apart from traditional academic 

paradigms, a balance is achieved when socio-emotional aspects are incorporated with an intrinsic drive 

motivated by personal interest and satisfaction. 

Peer conformity 

Conformity has been defined as, “the act of changing one’s behavior to match the responses of others” 

(Cialdini & Goldstein, 2004). 

Peer conformity, a dimension in this intricate triad, adds a layer of complexity to student dynamics while 

also playing a crucial role during adolescence, influencing their attitudes, behaviours, and academic 

outcomes. Children are more likely to perform behaviors that are positively reinforced by the peer group 

and are less likely to perform behaviors that are punished by that group (Brown et al., 1986, as cited in 

Masland & Lease, 2013). 

Socio-Emotional Competence 

CASEL (2021) characterizes socially and emotionally competent students as being able to understand and 

manage their emotions, set and achieve goals, solve problems successfully, establish and maintain healthy 

relationships, and process and retain information within settings that intentionally nurture these skills 

(Eriksen & Bru, 2022). Socio-emotional competence is the ability to effectively recognise and manage 

emotions while also forming positive relationships and making responsible decisions. It encompasses a 

diverse set of competencies, including self-awareness, self-regulation, interpersonal skills, and decision-

making abilities, and noted their importance in predicting academic performance (Brackett & Rivers, 

2014; Denham, 2006). However, integrated studies are essential because children do not develop in an 

empty environment. At the same time, they negotiate the complex framework of peer relationships and 

academic challenges. 

Relationship between Academic Motivation, Peer Conformity and Socio-Emotional Competence 

Several studies, including Masland and Lease (2013) and Zook (1995), emphasise the pivotal role of peer 

groups in shaping academic behaviours and attitudes. They highlight the significance of intrinsic 

motivation and peer group dynamics in influencing academic conformity. Masland (2011) states that the 

complex interplay between individual characteristics, social identity, and peer group norms determines 

academic behaviours. Adolescents conform to the views of their peers, which impacts their academic and 

socioemotional factors (Jiang et al., 2015). Behavioral dynamics, such as exclusion and ostracism, may 

also accompany peer rejection and thereby reduce children's participation in instructional or collaborative 

activities with classmates (Ladd, G. W et al., 1999). A study by Chakraborthy (2023) reveals that a student 

who struggles academically may improve their performance when they belong to a group that fosters 

effective learning. The peer group can either promote or impede the learning process of a student. As 

revealed by the findings, teachers can effectively use the peer group to enhance classroom interaction and 

participation, and peers can also serve as a source of motivation for academic achievement. 

Ferarri revealed that academic procrastination is influenced by internal and external factors such as the 

environment and peers when students have high conformity to their friends and groups (Ferrari et al., 

1995, as cited in Arfah et al., 2022). The existence of high peer conformity will certainly affect academic 

procrastination (Arfah et al., 2022). Changes in students’ perceptions of social competence were positively 

predicted by friends’ fall scores of social competences, whereas changes in students’ perceptions of 

cognitive competence were negatively predicted by friends’ fall scores of cognitive competences (Ryan, 

A. M., 2000). 
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According to Denham (2006), the role of socio-emotional competence in promoting school readiness is 

critical for understanding its relationship with peer conformity and academic motivation among 

adolescents. He defines socio-emotional competence as an individual's ability to manage emotions and 

engage in social interactions effectively. Moradi and Chemelnezhad's (2021) study discusses the 

importance of fostering self-efficacy beliefs to promote socio-emotional development and academic 

motivation, as well as the perception of school climate as a predictor of socio-emotional competence, 

emphasising the importance of supportive and inclusive school environments for students' socio-emotional 

well-being. 

Several studies investigated the relationship between socioemotional competence and academic 

achievement; Bhat (2023) emphasised the importance of creating supportive environments for 

socioemotional development in broader environmental systems and the positive relationship between 

emotional intelligence and academic achievement. Anwuzia (2023) emphasises the importance of 

autonomy, competence, and relatedness in developing socioemotional competencies required for 

successful career navigation and academic achievement by focusing on the Self-Determination Theory 

(SDT) and the Collaborative for Academic, Social, and Emotional Learning (CASEL). 

A systematic process for promoting students’ social and emotional development is the common element 

among schools that report an increase in academic success, improved quality of relationships between 

teachers and students, and a decrease in problem behavior (Durlak et al., 2011). SEL programming results 

in significant shifts in social, emotional, and academic competencies as well as improvements in the 

quality of learning environments (Brackett & Rivers, 2014). Students who master these competencies are 

more likely to engage confidently in learning activities and remain resilient in the face of difficulties 

(Wang & Eccles, 2012, as cited in Eriksen & Bru, 2022).  

Izard and colleagues report consistent longitudinal associations between early emotion knowledge and 

later academic competence in young children even after controlling for other important child factors such 

as age, verbal ability, and temperament (Izard et al., 2001; Trentacosta & Izard, 2007, as cited in Eriksen 

& Bru, 2022). The relationship between self- regulatory abilities and academic performance has been 

extensively studied, school self- regulation being one of the strongest predictors of school performance 

(Eriksen & Bru, 2022). 

Durlak et al. (2011) found that promoting SEL through universal interventions boosts academic outcomes, 

increases motivation to learn and cooperative behavior in the classroom, decreases disruptive behavior 

and non-compliance, and decreases emotional distress. A study by Oberle et al (2014) reveals that SEL 

promotion benefits not only the well-being and positive development, but also their academic 

achievement. 

A study by Brechwald and Prinstein (2011) emphasises the importance of considering environmental 

variables and individual characteristics when researching peer influence processes and offers significant 

perspectives on peer influence processes, highlighting an understanding of how peers influence 

adolescents' attitudes and behaviours. They conclude that socio-emotional competence impacts peer 

influence and suggest that adolescents with higher levels of socio-emotional competence may be less 

vulnerable to negative peer influences. 

In order to understand the relationship between peer conformity, socio-emotional competence, and 

academic motivation among adolescents, Bukowski and Rose (2021) provide insights into the future 

directions of research on peer relations while highlighting the significance of peer relationships in shaping 

adolescent development across domains, like academic engagement and socio-emotional functioning. Peer 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250239935 Volume 7, Issue 2, March-April 2025 4 

 

conformity affects their procrastination in class, emphasising the detrimental effects of peer pressure on 

academic conduct (Arfah & Tamar, 2022). Peer interactions determine academic achievements, 

motivation, and social conduct. A thorough analysis of the impact of peer interactions on academic 

motivation by examining peer groups as a setting for the interaction of their motivation, engagement, and 

academic achievement was conducted in several studies (Wentzel & Muenks, 2016; Ryan, 2000). 

Despite abundant research on these topics, there is a notable lack of investigation into the interactions 

between peer influence, academic motivation, and socio-emotional development. While research on socio-

emotional competence and academic motivation is abundant, few studies specifically investigate how 

these factors interact with peer conformity in educational settings. Thus, there is a pressing need for 

empirical research that delves into the interconnectedness of these constructs to inform more holistic 

approaches to promoting positive academic outcomes and social-emotional development among students. 

Research suggests that peer relationships significantly impact socio-emotional well-being and academic 

outcomes of adolescents (Rubin et al., 2011). This study contributes to a deeper understanding of the 

mechanisms underlying adolescent behaviour and achievement by examining how peer conformity 

influences socio-emotional competence and academic motivation. Integrating findings from these studies 

offers a nuanced understanding of the multifaceted factors influencing adolescent academic behaviours, 

attitudes, and achievements, providing valuable insights for educational practitioners, policymakers, and 

researchers alike. 

 

Objectives & Hypothesis 

Objectives 

1. To examine the relationships between academic motivation, socio-emotional competence, and peer 

conformity among adolescents. 

2. To examine the influence of socio-emotional competence and peer conformity on academic 

motivation. 

3. To investigate whether peer conformity mediates the relationship between socio-emotional 

competence and academic motivation. 

 

Hypothesis 

H01: There is no significant correlation between academic motivation, socio-emotional competence, and 

peer conformity among adolescents. 

H02: Socio-emotional Competence has no significant influence on Peer Conformity and Academic 

Motivation 

H03: Peer Conformity has no significant influence on Academic Motivation 

H04: Peer conformity will not mediate the relationship between Socio-emotional competence and 

Academic motivation. 

 

Methods 

Sample 

The study includes a sample of adolescents aged 13-18 from South India. A total of 350 participants had 

been recruited using purposive sampling. The inclusion criteria are adolescents in English medium schools 

with formal education who live in urban settings. Adolescents with diagnosed learning disabilities or 

behavioural disorders were excluded from the sample population. 
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Tools/Measures 

Academic Motivation Scale (AMS) was used to assess students' academic motivation and engagement. 

Robert J. Vallerand developed the Academic Motivation Scale (AMS). It was initially published in 1992. 

The scale measures various factors related to academic motivation, including intrinsic, extrinsic, and 

amotivation. It consists of Likert scale items that respondents rate based on their agreement with 

statements related to academic motivation. 

The Peer Pressure Questionnaire is used to measure the level of peer conformity among students. The Peer 

pressure questionnaire is a psychometric instrument designed to assess individuals' propensity to conform 

to the attitudes, behaviours, or opinions of their peers. The scale measures the extent to which individuals 

are influenced by peer pressure or social norms in various contexts. Authors Santor, D. A., Messervey, D., 

& Kusumakar, V. developed and validated the tool in 2000. 

Delaware Social and Emotional Competency Scale (DSECS-R2) is used to assess the socio- emotional 

competence of the students. Maurice J. Elias developed the Delaware Social and Emotional Competency 

Scale (DSECS-R2), and the revised version (DSECS-R2) was released in 2015. This scale assesses various 

aspects of social and emotional competence in children and adolescents, including self-awareness, self-

management, social awareness, relationship skills, and responsible decision-making. 

 

Ethical considerations 

The study will adhere to ethical guidelines outlined by the American Psychological Association (APA) 

and local institutional review boards. Informed consent will be obtained from participants or their 

guardians, ensuring voluntary participation and confidentiality of responses. Participants will be informed 

about the purpose, risks, and benefits of the study, as well as their right to withdraw at any time without 

consequence. Data will be anonymised and securely stored to protect participants' privacy. 

 

Procedure 

The study was conducted in secondary schools in the southern part of India. 

Participants were informed about the purpose of the study, and consent was obtained from parents/school 

management for adolescents under 18. A detailed consent form was given, outlining the purpose of the 

study, procedures involved, confidentiality measures, and the right to withdraw. The consent forms were 

submitted to school management for review and approval. Once approved, consent forms were provided 

to participating students to ensure information sessions would accompany their understanding, and 

voluntary participation to address any concerns. 

Upon obtaining consent, data collection sessions were scheduled during school hours in appropriate 

settings. The questionnaires were administered to students, providing clear instructions and ensuring 

confidentiality. Participants were given ample time to complete the questionnaires independently, with the 

researcher available to address any queries. Data collected is anonymous to ensure confidentiality. 

Participants were informed of their right to withdraw from the study at any time without consequence. If 

participants choose to withdraw, they were instructed to inform the research assistant immediately. Their 

data will be excluded from further analysis, and any completed questionnaires will be securely discarded. 

After data collection, the researcher performed data entry and cleaning to ensure accuracy. Statistical 

analysis will be conducted using appropriate software, including descriptive statistics, regression, and 

mediation analysis. 
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Results 

Correlation Analysis 

 

Table 1 shows the Correlation Matrix of Academic motivation and Socio-emotional competence. 

 Peer 

Conformity 

Academic 

Motivation 

Socio-Emotional 

Competency 

Peer Conformity —     

Academic 

Motivation 

 

-0.413 

 

*** 

 

— 

  

Socio-Emotional 

Competency 

 

-0.288 

 

*** 

 

0.282 

 

*** 

 

— 

Mean 80.7  147.1  90.9 

SD 16.8  26.4  12.7 

Skewness 0.0513  -0.0871  -0.5965 

Cronbach’s α 0.820  0.899  0.846 

Note: *** indicating significance at 0.001 level With reference to Table 1, 

 

The results indicate a statistically significant positive moderate correlation (Pearson's r = 0.282, p <.001) 

between academic motivation and socio-emotional competence. This result rejects H01a and shows that 

academic motivation increases as their socio-emotional competence increases. It showed that peer 

conformity and academic motivation had a negative moderate correlation (Pearson's r = -0.413, p <.001). 

It proceeds in opposition to H01b and implies that the academic motivation of students is inversely 

correlated with increased peer conformity. The significant nature of this inverse relationship indicates that 

peer influence can hinder academic engagement. 

Peer conformity and socio-emotional competence have been reported to have a significantly low negative 

correlation (Pearson's r = -0.288, p <.001). This implies that socioemotional competence declines with 

increased peer conformity. Although the correlation is low, the statistical significance supports the idea 

that peer conformity may have a negative impact on socio-emotional development in adolescents. 

 

Multiple regression Analysis 

Table 2 shows the Linear Regression Analysis of the variables Socio-Emotional Competence 

(SEC), Peer Conformity (PC) and Academic Motivation (AM) 

Model Predictors Dependent 

Variable 
R2 β t 

1 SEC PC 0.0829 -0.380 -5.61 
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2 SEC AM 0.0794 0.584 5.48 

3 PC AM 0.170 -0.648 -8.45 

 

With reference to Table 2, 

Regressing SEC on PC produced an R2 of 0.0829, indicating a significant negative relationship between 

higher SEC and lower peer conformity (Estimate = -0.380, p < 0.001). 

Regressing SEC on AM resulted in an R2 of 0.0794, indicating a significant and positive correlation 

between academic motivation and socio-emotional competence (Estimate = 0.584, p < 0.001). 

When AM is regressed on PC, an R2 of 0.170 indicates that there is a significant negative correlation 

between higher peer conformity and lower academic motivation (Estimate = -0.648, p < 0.001). 

  

Mediation analysis 

Figure 1 shows the Path of the Variables 

 
 

Table 3 shows the mediation estimates where Academic Motivation is the Dependent Variable, 

Peer Conformity is the Mediating Variable, and Socio-Emotional Competency is the Predictor. 

Path   𝛃 Direct Indirect Total Mediation 

SEC → PC -0.380 0.368 0.216 0.584 Partial 

PC → AM -0.567     

SEC → AM 0.368     

 

According to the mediation analysis results, peer conformity partially mediates the relationship between 

academic motivation and socio-emotional competence. Peer conformity indirectly affects academic 

motivation through socio-emotional competence, accounting for 36.9% of the total effect and was 

statistically significant (Estimate = 0.216, SE = 0.0485, Z = 4.44, p < 0.001). This implies that the 
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relationship between academic motivation and socio-emotional competence is influenced by peer 

conformity. 

It suggests that socio-emotional competence positively influences academic motivation and that peer 

conformity strengthens this relationship. The present study extends the understanding of the role that 

socio-emotional learning provides in promoting academic performance (Taylor et al., 2017) by 

investigating the mediating roles that peer conformity plays in the link between academic motivation and 

socio-emotional competence. The emphasis on South Indian students adds to the literature collection an 

enhanced cultural perspective while highlighting how essential it is to comprehend these dynamics across 

various educational contexts. 

 

Discussions 

The results of this study align with key theoretical frameworks, presenting insights into the relationship 

between academic motivation, peer conformity, and socio-emotional competence. According to Bandura's 

Social Cognitive Theory (1977), peer influence plays a significant role in shaping adolescent behaviour. 

The results support the theory by indicating a significant negative correlation between peer conformity 

and socio-emotional competence. Students who conform more to peer norms have lower socio-emotional 

competence, according to Masland and Lease (2013), who highlight how peer conformity can shift 

academic focus. 

Self-determination Theory (Ryan & Deci, 2017) illustrates the positive relationship between socio-

emotional competence and academic motivation. According to this theory, meeting psychological needs 

like autonomy, competence, and relatedness boosts intrinsic motivation. A study by Reindl (2021) stated 

that connectedness and competence drive academic engagement, which supports the results of this study 

that identified that students with higher socio-emotional competence are more academically motivated. 

The Ecological Systems Theory (Ladd et al., 2009) suggests that various social environments influence 

adolescent development. According to the research findings, navigating these environments requires 

socio-emotional competence. Adolescents with stronger socio- emotional skills are less influenced by peer 

conformity and have higher academic motivation. This supports Brechwald and Prinstein's (2011) 

hypothesis that socio-emotionally competent adolescents are more resistant to peer pressure. 

The study emphasises that socio-emotional competence increases academic motivation and protects 

against the adverse effects of peer conformity. Students with higher socio-emotional competence are less 

susceptible to peer pressure, resulting in better academic outcomes (Oberle et al., 2016). 

The results have important implications for research and practice in adolescent development and 

education. The findings can help educators, policymakers, and practitioners understand the factors that 

influence adolescents' social, emotional, and academic well-being, allowing them to shape targeted 

programs aimed at developing socio-emotional skills and intrinsic motivation in adolescents, thereby 

supporting their academic achievement and long-term well-being. Understanding how peer relationships 

influence socio-emotional competence and academic motivation enables interventions to be tailored to 

promote positive peer dynamics and improve students' overall development. 

The current findings would provide insights for related parties such as educational institutions, teachers, 

parents, relatives, and practitioners to focus more on peer acceptance and prosocial behaviour as an effort 

to develop adolescents’ social-emotional competence, which is proven to be beneficial for various aspects 

in life (Denham et al., 2012; Wentzel et al., 2021, as cited in Purna et al, 2024). 
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Conclusion 

This study provides a growing body of research that highlights the complex relationships between 

academic motivation, emotional competence, and social dynamics. The null hypotheses are rejected 

because the data show a significant negative correlation between peer conformity and socio-emotional 

competence and a positive relationship between academic motivation and socio-emotional competence. 

The linear regression analysis further supports these relationships, revealing that academic motivation 

positively correlates with socio- emotional competence and negatively correlates with peer conformity. 

Furthermore, the mediation analysis revealed that peer conformity accounts for 36.9% of the effect in 

mediating the relationship between academic motivation and socio-emotional competence. This suggests 

that peer conformity has a negative impact on academic motivation; however, socio-emotional 

competence remains an essential factor in improving academic performance. Peer conformity mediates 

the relationship between academic motivation and socio-emotional competence, contributing 

independently. Wentzel (2017) emphasised that peer influence can have a beneficial or negative impact on 

the academic performance of students, as well as how these factors influence a student's motivation and 

behaviour in the classroom. Similarly, students with higher socio-emotional competence performed better 

academically and were more resilient to peer pressure (Oberle et al., 2016). 

Implication and limitations of the study 

The findings provide opportunities for future research into how socioemotional competencies and peer 

pressure affect academic performance. Improving socio-emotional competence can reduce the negative 

effects of peer conformity on academic motivation, as evidenced by partial mediation of the interaction of 

the variables. Given the growing emphasis on social and emotional learning (SEL) in education, this study 

validates the importance of SEL programs in improving academic performance. Studies have consistently 

shown that SEL programs improve the well-being and performance of students (Durlak et al., 2011; Taylor 

et al., 2017). 

There are various challenges with exploring the variables of the study. The use of self-report measures 

presents a concern since it may produce bias. Future research may triangulate the results by combining 

observational data, or teacher reports to lessen this effect. Sociocultural factors influence peer conformity 

and socioemotional competence, but these factors must be thoroughly investigated. Future research should 

consider cultural differences in peer dynamics and emotional development to provide a more nuanced 

understanding of the variables. 

The difficulty of addressing peer conformity in educational settings is another issue raised by the results 

above. This makes it challenging to maintain an adequate balance between supporting constructive peer 

relationships and promoting individuality. 

 

REFERENCES 

1. Anwuzia, E. (2023). Adolescents' Future Career Preparation and Socioemotional Competencies: A 

Self-Determination Theory Perspective. In Self-Determination Theory and Socioemotional Learning 

(pp. 145–166). Singapore: Springer Nature Singapore. https://doi.org/10.1007/978-981-99-7897-7_8 

2. Arfah, T., Tamar, M., & Norhafizah, N. (2022). Contribution of peer conformity to student’s academic 

procrastination. Advances in Social Science, Education and Humanities Research/Advances in Social 

Science, Education and Humanities Research. https://doi.org/10.2991/assehr.k.220203.004 

3. Asch, S. E. (1951). Effects of group pressure upon the modification and distortion of judgments. In H.  

Guetzkow (Ed.), Groups, leadership and men: Research in human relations (pp. 177–190). Carnegie  

https://www.ijfmr.com/
https://doi.org/10.1007/978-981-99-7897-7_8
https://doi.org/10.2991/assehr.k.220203.004


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250239935 Volume 7, Issue 2, March-April 2025 10 

 

Press. 

4. Bhat, T. A. (2023). Understanding socio-emotional competence of adolescents in the light of locale 

and academic achievement. The Online Journal of Distance Education and e- Learning, 11(4). 

5. Brackett, M. A., & Rivers, S. E. (2014). Transforming students' lives with social and emotional 

learning. In R. Pekrun & L. Linnenbrink-Garcia (Eds.), International handbook of emotions in 

education (pp. 368–388). Routledge/Taylor & Francis Group. 

6. Brechwald, W. A., & Prinstein, M. J. (2011). Beyond homophily: A decade of advances in 

understanding peer influence processes. Journal of Research on Adolescence, 21(1), 166-179. 

https://doi.org/10.1111/j.1532-7795.2010.00721.x 

7. Bukowski, W., & Rose, A. (2021). Introduction: The Future of Research on Peer Relations. 

8. Merrill - Palmer Quarterly, 67(4), 361-366. 

9. Chakraborty, A. (2023). Social conformity among peer groups in educational institutions. International 

Journal of Multidisciplinary Innovative Research, 3(3), 17- 29. 

10. Cialdini, R. B., & Goldstein, N. J. (2004). Social influence: Compliance and conformity. Annual 

Review of Psychology, 55(1), 591–621. 

https://doi.org/10.1146/annurev.psych.55.090902.142015 

11. Collie, R. J. (2020). The development of social and emotional competence at school: An integrated 

model. International Journal of Behavioral Development, 44(1), 76-87. 

https://doi.org/10.1177/0165025419851864 

12. Collie, R. J. (2024). Social-emotional need satisfaction and students’ academic engagement and social-

emotional skills. Educational Psychology, 44(2), 117–135 

https://doi.org/10.1080/01443410.2024.2324751 

13. Denham, S. A. (2018). Social-Emotional Competence as Support for School Readiness: What Is It and 

How Do We Assess It? Early Education and Development, 17(1), 57–89. 

https://doi.org/10.1207/s15566935eed1701_4 

14. Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The impact 

of enhancing students' social and emotional learning: a meta-analysis of school-based universal 

interventions. Child development, 82(1), 405–432. https://doi.org/10.1111/j.1467-8624.2010.01564.x 

15. Eccles, J. S., & Wigfield, A. (2002). Motivational beliefs, values, and goals. Annual Review of 

Psychology, 53(1), 109–132. https://doi.org/10.1146/annurev.psych.53.100901.135153 

16. Eriksen, E. V., & Bru, E. (2022). Investigating the Links of Social-Emotional Competencies: 

Emotional Well-being and Academic Engagement among Adolescents. Scandinavian Journal of 

Educational Research, 67(3), 391–405. https://doi.org/10.1080/00313831.2021.2021441 

17. Jiang, Y., Bong, M., & Kim, S. (2015). Conformity of Korean adolescents in their perceptions of social 

relationships and academic motivation. Learning and Individual Differences, 40, 41–54. 

https://doi.org/10.1016/j.lindif.2015.04.012 

18. Ladd, G. W., Birch, S. H., & Buhs, E. S. (1999). Children's Social and Scholastic Lives in 

Kindergarten: Related Spheres of Influence? Child Development, 70(6), 1373–1400. 

http://www.jstor.org/stable/1132313 

19. Masland, L. C. & Maureen Grasso. (2011). Peers And Academic Behavior: Influence And Conformity 

[The University of Georgia]. https://getd.libs.uga.edu/pdfs/masland_lindsay_c_201105_phd.pdf 

20. Masland, L. C., & Lease, A. M. (2013). Effects of achievement motivation, social identity, and peer  

group norms on academic conformity. Social Psychology of Education, 16(4), 661–681.  

https://www.ijfmr.com/
https://doi.org/10.1111/j.1532-7795.2010.00721.x
https://doi.org/10.1146/annurev.psych.55.090902.142015
https://doi.org/10.1177/0165025419851864
https://doi.org/10.1080/01443410.2024.2324751
https://doi.org/10.1207/s15566935eed1701_4
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1146/annurev.psych.53.100901.135153
https://doi.org/10.1080/00313831.2021.2021441
https://doi.org/10.1016/j.lindif.2015.04.012
http://www.jstor.org/stable/1132313
https://getd.libs.uga.edu/pdfs/masland_lindsay_c_201105_phd.pdf


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250239935 Volume 7, Issue 2, March-April 2025 11 

 

https://doi.org/10.1007/s11218-013-9236-4 

21. Masland, L. C., & Lease, A. M. (2013). Effects of Achievement Motivation, Social Identity, and Peer 

Group Norms on Academic Conformity. Social Psychology of Education: An International Journal, 

16(4), 661–681. https://doi.org/10.1007/s11218-013-9236-4 

22. Mella, N., Pansu, P., Batruch, A., Bressan, M., Bressoux, P., Brown, G., Butera, F., Cherbonnier, A., 

Darnon, C., Demolliens, M., De Place, A., Huguet, P., Jamet, E., Martinez, R., Mazenod, V., Michinov, 

E., Michinov, N., Poletti, C., Régner, I., . . . Desrichard, O. (2021). Socio-Emotional Competencies 

and school performance in adolescence: What role for school adjustment? Frontiers in Psychology, 12. 

https://doi.org/10.3389/fpsyg.2021.640661 

23. Mondi, C. F., Giovanelli, A., & Reynolds, A. J. (2021b). Fostering socio-emotional learning through 

early childhood intervention. International Journal of Child Care and Education Policy/International 

Journal of Child Care and Education, 15(1). https://doi.org/10.1186/s40723-021-00084-8 

24. Moradi, A., & Chemelnezhad, M. (2021). Predicting emotional-social competence based on academic 

engagement, self-efficacy and perception of school climate in high school students. Iranian 

Evolutionary and Educational Psychology Journal, 3(4), 574-582. 

25. Muraina, K. O., & Adewuyi, H. O. (2017). Influence of Peer Pressure, Socio-Economic Status and 

Social Networking on Academic Performance of Students in Oyo State. 

26. Nguyen-Thi, H. P., Truong, A. N., Le, V. T., Nguyen, X. T. K., & Tran-Chi, V. L. (2024). The 

Relationship between Academic Performance, Peer Pressure, and Educational Stress as It Relates to 

High School Students’ Openness to Seeking Professional Psychological Help. Journal of Curriculum 

and Teaching, 13(1), 83-101. 

27. Oberle, E., Schonert-Reichl, K. A., Hertzman, C., & Zumbo, B. D. (2014). Social-emotional 

competencies make the grade: Predicting academic success in early adolescence. Journal   of   Applied   

Developmental   Psychology,   35(3),   138– 147. https://doi.org/10.1016/j.appdev.2014.02.004 

28. Panisoara, G., Duta, N., & Panisoara, I. O. (2015). The influence of reasons approving on student 

motivation for learning. Procedia-Social and Behavioral Sciences, 197, 1215- 1222. 

https://doi.org/10.1016/j.sbspro.2015.07.382 

29. Purna, R. S., Sari, L., Angraini, F., & Afrilda, F. (2024). Social-emotional competence in early 

adolescence: the role of prosocial behaviour and peer acceptance. JPPI (Jurnal Penelitian Pendidikan 

Indonesia), 10(2), 249. https://doi.org/10.29210/020242684 

30. Reindl M. (2021). Peer Group Embeddedness and Academic Motivation: A Developmental 

Perspective. Frontiers in Psychology, p. 12, 701600. 

https://doi.org/10.3389/fpsyg.2021.701600 

31. Rhoades, B. L., Warren, H. K., Domitrovich, C. E., & Greenberg, M. T. (2010). Examining the link 

between preschool social–emotional competence and first grade academic achievement: The role of 

attention skills. Early Childhood Research Quarterly, 26(2), 182–191. 

https://doi.org/10.1016/j.ecresq.2010.07.003 

32. Rubin, K. H. (2011). Handbook of peer interactions, relationships, and groups. Guilford Press. 

33. Ryan A. M. (2001). The peer group as a context for the development of young adolescent motivation 

and achievement. Child development, 72(4), 1135–1150. https://doi.org/10.1111/1467-8624.00338 

34. Ryan, A. M. (2000). Peer groups as a context for the socialization of adolescents' motivation, 

engagement, and achievement in school. Educational psychologist, 35(2), 101-111. 

35. Ryan, R. M., & Deci, E. L. (2017). Self-determination theory: Basic psychological needs in motivation,  

https://www.ijfmr.com/
https://doi.org/10.1007/s11218-013-9236-4
https://doi.org/10.1007/s11218-013-9236-4
https://doi.org/10.3389/fpsyg.2021.640661
https://doi.org/10.1186/s40723-021-00084-8
https://doi.org/10.1016/j.appdev.2014.02.004
https://doi.org/10.1016/j.sbspro.2015.07.382
https://doi.org/10.29210/020242684
https://doi.org/10.3389/fpsyg.2021.701600
https://doi.org/10.1016/j.ecresq.2010.07.003
https://doi.org/10.1111/1467-8624.00338


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250239935 Volume 7, Issue 2, March-April 2025 12 

 

development, and wellness. The Guilford Press. https://doi.org/10.1521/978.14625/28806 

36. Sepideh, H. (2024). Fostering Social-Emotional competencies to improve social functioning, social 

inclusion, and school well-being: results of a cluster non-randomized pilot study. Mental Health & 

Prevention, 200365. https://doi.org/10.1016/j.mhp.2024.200365 

37. Shen, M., & French, D. C. (2024). Peer relationships and Chinese adolescents’ academic achievement: 

Selection and influence. American Educational Research Journal, 61(1), 177-207. 

38. Steinberg, L., & Monahan, K. C. (2007). Age differences in resistance to peer influence. 

Developmental psychology, 43(6), 1531–1543. https://doi.org/10.1037/00121649.43.6.1531 

39. Taylor, R. D., Oberle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting Positive Youth 

Development Through School-Based Social and Emotional Learning Interventions: A Meta-Analysis 

of Follow-Up Effects. Child development, 88(4), 1156– 1171. https://doi.org/10.1111/cdev.12864 

40. Urhahne, D., & Wijnia, L. (2023). Theories of Motivation in Education: An Integrative Framework. 

Educational Psychology Review, 35(2). https://doi.org/10.1007/s10648- 023-09767-9 

41. Vallerand, R. J. (1997). Toward a hierarchical model of intrinsic and extrinsic motivation. In Advances 

in experimental social psychology (pp. 271–360). https://doi.org/10.1016/s0065-2601(08)60019-2 

42. Wentzel, K. R. (2009). Peers and academic functioning at school. In K. H. Rubin, W. M. Bukowski, 

& B. Laursen (Eds.), Handbook of Peer Interactions, Relationships, and Groups (pp. 531-547). The 

Guilford Press. 

43. Wentzel, K. R. (2017). Peer relationships, motivation, and academic performance at school. In 

A. J. Elliot, C. S. Dweck, & D. S. Yeager (Eds.), Handbook of competence and motivation: Theory and 

application (2nd ed., pp. 586–603). The Guilford Press. 

44. Wentzel, K. R., & Muenks, K. (2016). Peer influence on students' motivation, academic achievement, 

and social behavior. In Handbook of social influences in school contexts (pp. 13-30). Routledge. 

45. Widodo, S., Wibowo, M. E., & Purwanto, E. (2023). The Effects of Self-Regulated Learning and Peer 

Conformity on Students Academic Procrastination. Jurnal Bimbingan Konseling, 12(1), 35-38. 

46. Wong, C. A., & Taylor, E. D. (1996). Gender differences in the impact of peer influences and peer 

orientation on African American adolescents' school value and academic achievement. Paper presented 

at the Sixth Biennial Meeting of the Society for Research on Adolescence, Boston, Massachusetts. 

47. Wong, C. A., & Taylor, E. D. (1996, March). The effects of peer influences and negative peer 

orientation on African American and European American students’ values and achievement. In Poster 

presented at Biennial Meeting of The Society for Research on Adolescents. Boston: Massachusetts. 

48. Zook, J. M. (1995). Friends' influence and academic motivation in adolescence. Purdue e-Pubs. 

https://docs.lib.purdue.edu/dissertations/AAI9601616/ 

https://www.ijfmr.com/
https://doi.org/10.1521/978.14625/28806
https://doi.org/10.1016/j.mhp.2024.200365
https://doi.org/10.1037/00121649.43.6.1531
https://doi.org/10.1111/cdev.12864
https://doi.org/10.1007/s10648-%20023-09767-9
https://doi.org/10.1016/s0065-2601(08)60019-2
https://docs.lib.purdue.edu/dissertations/AAI9601616/

