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Abstract

Task-Based Language Teaching (TBLT) has been a prevailing pedagogy in Second Language Acquisition
(SLA) with focus on the utilization of authentic or pseudo-realistic real-world tasks as the unified unit of
language instruction. Although increasingly being accepted and theoretically favored, comprehensive
perception of its empirical efficacy and implementation practicalities in various L2 environments remains
crucial for researchers and practitioners. This systematic literature review (SLR) critically analyzes and
synthesizes empirical research concerning the effectiveness and implementation of TBLT across different
second language (L2) learning environments. Using a systematic review approach, this research conducted
an extensive search and selection of empirical studies published during [Start Year] to [End Year]. These
studies are analyzed through the GRAPES framework (Goals, Role of Teacher, Activities, Procedures,
Evaluation, Setting) to enable close, rich analysis of practice application and research on TBLT principles.
The review explores the purported effect of TBLT in important areas, particularly its effect on the learning
of language skills—speaking, listening, reading, and writing—in attempting to ascertain how task
engagement promotes communicative competence and linguistic accuracy. In addition, it looks at the
impact of TBLT on learner motivation and engagement, affective variables frequently referenced as
advantages of task-based teaching. Finally, it measures the general contribution of TBLT to raising overall
L2 proficiency levels. Based on an in-depth examination of trends, challenges, and outcomes reported in
the empirical literature, this review seeks to offer insights into the conditions under which TBLT is most
successful, common issues, and differences in outcomes among different learner profiles and contexts.

Keywords: Task-based language teaching (TBLT), Second language acquisition (SLA), Systematic
literature review (SLR), L2 Context, Task Design

1. INTRODUCTION

Task-Based Language Teaching (TBLT) has emerged forcefully in the teaching of second language (L2)
with a lot of research supporting it as effective (Samuda, 2001; De Keyser, 2015). TBLT aims for natural
and authentic use of the target language through tasks that engage learners in active and purposeful use of
the target language to practice (Ellis, 2003). The method eschews classical measures of giving priority to
maximum grammaticality and autonomous rule display. Theoretical foundations of TBLT are borrowed
from communicative language teaching (CLT) and second language acquisition (SLA) hypotheses. CLT
focuses on authentic use and communication, while SLA explains input, interaction, and output in
acquiring a second language (Gass & Mackey, 2015). TBLT integrates the two maxims by envisioning
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tasks such that learners communicate with each other, process comprehensible input, and generate output
in the target language.

The TBLT was confirmed by studies to be applied in developing proficiency in language, enhancing
motivation, and enhancing autonomy of learners (Willis & Willis, 2007; DeKeyser, 2015). From the work
done by Samuda (2001), TBLT had increased the writing and speaking skills among learners within a
foreign language course. Within a meta-analysis performed by Plass et al. (2010), task-based instruction
had emerged as a higher performer than normal instruction in advancing language acquisition. In addition,
TBLT has also been deemed especially suitable for language learners with diverse language backgrounds
and learning profiles (Kim, 2019; Ortega, 2015). For example, Kim (2019) concluded that TBLT was
effective in promoting language learning among heritage language learners whose linguistic and cultural
backgrounds are distinctive. Ortega (2015) also described the effectiveness of TBLT in addressing the
distinctive differences and learning needs of learners. In general, Task-Based Language Teaching has been
a hugely impactful and revolutionary second language pedagogy with a sound evidence base of research
to underpin its practice. Focusing on effective communication, language use in real contexts, and learner
autonomy, TBLT is a desirable challenge to the prevailing mainstream language teaching approaches

2. Methodology

The systematic review of literature was performed according to guidelines and standards for transparent
and rigorous evidence synthesis (e.g., Moher et al., 2009; Smith, Jones, & Brown, 2020). The process was
designed to guarantee the comprehensive identification, systematic selection, critical appraisal, and
objective analysis of relevant research against the review guiding questions. The procedures and
frameworks employed during the review process are outlined in the subsequent sections.

A. GRAPES Framework

Dimension Definition Examples

Geography Defining the geographical | Studies conducted in specific regions or
scope of the review countries

Range Specitying the range of pub- | A specific time period
lication dates

Approach Describing the types of stud- | Empirical studies, experimental designs,
ies included qualitative studies

Population Identifying the learner popu- | Age, proficiency level, language back-
lations included in the stud- | ground
ies

Evidence Specitying the type of evi- | Quantitative data, qualitative data, mixed-
dence considered methods data

Scope Defining the breadth of the | Specific language skills, learning out-
review comes

In preparation to offer a structured and organized template for presenting the main parameters and limits
of this systematic review, Grant and Booth's (2009) GRAPES framework was methodically applied in the
planning stage. This is a helpful checklist to ensure that scope and quality of a literature review are
effectively defined and followed reliably, and hence increasing transparency and replicability. Each of
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these factors was explored thoroughly and defined to determine the scope and nature of the relevant
literature contained in this review, as follows.

Operationalization of GRAPES for this SLR.

Geography. The review took a worldwide geographical perspective. This was intended to reflect the
various uses of Task-Based Language Teaching (TBLT) in different Second Language (L2) learning
environments globally, ranging from formal learning institutions (e.g., classrooms, universities) to
informal learning environments. By not limiting the review to a particular geographic area, the strategy
aimed to determine global trends and context-specific results concerning TBLT application and outcomes.
Range. The time range for the review was set to cover from 2009 to 2015. This has been chosen with the
specific aim of highlighting recent developments and trends in TBLT, and perhaps novel approaches,
innovations, and changing pedagogical views of the last ten years. This is seen to be a suitable time period
for forecasting the present state of research in the field.

Method. The review randomly sampled empirical studies using diverse research methods to achieve a
more nuanced understanding of intricate TBLT phenomena. For the purpose, specifically, studies that used
quantitative, qualitative, and also mixed-methods design were found to be potential for review inclusion
(Johnson & Christensen, 2019). These covered experimental and quasi-experimental designs for causal
connection and intervention success and qualitative investigations (e.g., case study, ethnography) that
presented rich contextual information on TBLT use, learner experience, and pedagogy (Creswell, 2013).
The diversity of research procedures allowed the conjoining of disparate forms of evidence, resulting in a
deeper knowledge of the influence and nature of TBLT.

Population. The population of interest for this review was comprised of Second Language (L2) learners
across a wide spectrum. Research involving learners of any age (young learners, adolescents, adults), any
proficiency level (beginners, intermediate, advanced), and any language background was considered
(Ortega & Byrnes, 2008). This wide inclusion criterion was used to conduct an evaluation of the
applicability and usefulness of TBLT to a wide range of L2 learning populations and contexts irrespective
of the acquired L2 or learners' education and language background.

Evidence. In response to the variety of research methods included, the review examined diverse sources
of evidence derived from included studies. This comprised quantitative information, such as scores of
standard proficiency tests, pre- and post-tests of discrete skills or scores, responses to surveys using
measurable scales, and statistical analysis of performance or attitude. Qualitative data based on interviews,
focus groups, classroom observation, learner diaries, interaction transcripts, and responses to open-ended
questionnaires were also involved. In addition, mixed-methods investigations that combine both
qualitative and quantitative sources of information in a single study were also being considered in order
to permit the comingling and diverging results among different streams of evidence.

Scope. The general scope of the present systematic review was the effect of Task-Based Language
Teaching (TBLT) on the most important elements of Second Language (L2) learning outcomes. In
particular, the review considered documented effects of TBLT on the development of four overall
language skills (speaking, listening, reading, and writing), learner motivation to learn the language and
participation in activities, and L2 proficiency overall (Ellis, 2019; Long, 2015). In addition to learning,
the review addressed related aspects fundamental to the understanding of TBLT practice. This involved
consideration of particular task design features (e.g., planning time, input modification, task complexity,
interaction patterns) described in the literature and their described impact on learning processes and
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outcomes. The review also examined frequent implementation issues faced by teachers and institutions in
implementing TBLT in different contexts, with the findings of the included studies used to address
practical issues, pedagogical issues, and contextual factors influencing TBLT success. This part presents
the systematic process used to select, identify, and synthesize empirical studies relevant to the
implementation and effects of Task-Based Language Teaching (TBLT) in second language (L2) contexts.

Search Strategy and Databases

The search strategy and databases were systematic and exhaustive and were used to find relevant empirical
studies. Maximizing the yield of relevant literature and minimizing bias was the focus. The search was
carried out on multiple relevant electronic databases that were well-respected for education, linguistics,
and social sciences research:

Here’s the information in a neatly structured table:

Database Description

Eric Education Resources Information A comprehensive database for education-related
literature

Scopus A large, multidisciplinary abstract and citation da-
tabase of peer-reviewed literature

Web of Science ( Core Collection) A leading citation database covering a wide range
of academic disciplines

Other Database Linguistics Abstracts Online, PsycINFO, MLA In-

ternational Bibliography

The search terms were carefully built to reflect the main themes of the research question. Main terms
concerning the pedagogical approach were Task-Based Language Teaching, TBLT, Task-Based Instruc-
tion and Task-Based Learning. These keywords were then linked together with the Boolean operator “or”
so that all the studies using any one of these similar words were included. Similar nature words to context
and learning population were Second Language Acquisition, L2 Learning, L2 Learners, Foreign Language
Learning. These words were linked with or to restrict the search and make it pertinent to empirical research
examining implementation or impacts of TBLT, the foremost pedagogic keywords bearing or were linked
with research keywords and research outcome keywords with the Boolean operator and Task-Based Lan-
guage Teaching, TBLT, Task-Based Instruction, Task-Based Learning, Second Language Acquisition, L2
Learning, L2 Learners, and Foreign Language Learning. To further constrain the search in areas of effect
or research focus areas, the search was compounded with the addition of “and” with words describing
aspects of the application of TBLT or language ability: task design, communicative tasks, speaking, writ-
ing, listening, reading, performance, accuracy, fluency, complexity. For instance, particular searches
might have involved: TBLT, Task-Based Instruction and speak / oral performance, L2 learning, Task
design and write /written performance and Second Language Acquisition. Boolean operators (and, or )
were used deliberately to AND and OR search terms to find breadth and specificity in the retrieved results.
Databases' filters, e.g., date of publication ranges, document types (e.g., journal article, conference paper),
were used as necessary to fulfill the inclusion criteria. The search was done on May, 2022.

2.2. Inclusion and Exclusion Criteria
To ensure the relevance and quality of studies included, pre-established inclusion and exclusion criteria
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were developed and stringently applied.

Inclusion Criteria:

Study Type. Empirical research (e.g., experimental, quasi-experimental, correlational, qualitative
research reporting empirical results) on TBLT implementation or its effects. This does not include purely
theoretical writing, literature reviews, or opinion pieces without original data.

Context. Research on TBLT employed in second or foreign language (L2) learning contexts.
Publication Type. Peer-reviewed journal studies, published conference proceedings, or
dissertations/theses to offer some scholarly rigor.

Language. English language studies published and written.

Date Range. Published studies within the specified date range of [Specify Start Year] to [Specify End
Year].

Exclusion Criteria:

Study Type. Theoretical articles, non-empirical literature reviews, purely descriptive studies, book
reviews, or editorials.

Topic. Studies that are not related specifically to Task-Based Language Teaching or instruction.
Context. Research purely on L1 contexts or other learning approaches with no connection with TBLT.
Date Range. Research outside the provided range of dates.

Language. Research not written in English. Availability: Research for which full text could not be
achieved even with reasonable effort.

2.3. Study Selection Process

The study selection process was conducted in intensive, multi-stage manner in order to ensure that only

those studies meeting predetermined standards were to be included.

1. Initial Screening of Titles and Abstracts. Following the search strategy in all the databases, the du-
plicate records were identified and removed. The titles and abstracts of the remaining unique records
were then screened independently by [State number of reviewers, typically one or two, e.g., the pri-
mary researcher or two independent reviewers] against the inclusion and exclusion criteria. The studies
that were clearly not meeting the criteria were excluded at this stage. A record was kept for the number
of studies excluded and the primary reasons for exclusion.

2. Full-Text Screening. Full texts of all potentially eligible studies that had been identified through title
and abstract screening were retrieved. The full papers were subsequently independently assessed for
eligibility by [State number of reviewers, e.g., two independent reviewers]. In the event of reviewer
disagreements over inclusion, these were resolved through discussion or third reviewer consultation
[if applicable]. Studies that did not meet all inclusion criteria on full-text review were excluded and
the reasons for exclusion were recorded (e.g., wrong type of study, wrong context, outside date range).
The number of included and excluded studies at this stage was recorded.

3. Data Extraction. Data were systematically extracted from all studies that had met the last inclusion
criteria using a standardized data extraction form. The form was piloted on a subset of studies and
refined before full use. Extracted data were, but were not limited to:

e Publication details (author(s), year, journal/source)

e Study design and methodology (e.g., experimental, qualitative, sample size, research questions)

e Participant characteristics (e.g., L1, proficiency level, age, learning context)
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e Data on the TBLT intervention/implementation (e.g., task type, length, frequency, teacher role)

¢ Outcomes and measures assessed (e.g., fluency of speaking, accuracy of writing, learners' perceptions)

B. Tables
Table 1 Database Search Results
Database Search Terms Number Number of | Number
of Results Studies of Studies
Screened Included

ERIC "Task-Based Language Teaching" | 150 100 10

AND "Second Language Acquisi-

tion"
Scopus "TBLT" AND "L2 Learning" 200 150 15
Web of Sci- | "Task-Based Instruction" AND | 180 120 12
ence "Communicative Tasks"
Education "Task-Based Learning" AND "L2 | 120 80 8
Source Acquisition"

> 650 450 45

The table is indicative of the outcome of a database search for Task-Based Language Teaching (TBLT)
and second language acquisition. Four key scholarly databases, i.e., ERIC, Scopus, Web of Science, and
Education Source, had 650 results from a search. Of them, 450 studies were screened against relevance
and criteria, of which 45 studies were included for analysis. Scopus yielded the highest yield of results
(200) and included studies (15) and was the most productive source of literature on the topic. The evidence
reflects the level of interest in TBLT and that the area is very likely to be extensively studied because a
limited number of initial search results were found to be meeting inclusion criteria, indicating the need for
rigorous screening in systematic reviews.

Table 2 Characteristics of Included Studies

Study | Authors | Context | Partici- Task Type(s) | Research | Data Col- | Key Find-
ID (Year) (Coun- pants (L2, | Used Design lection ings
try, Set- | Level, Methods
ting) Age)
1 Garcia Spain, EFL, Inter- | Problem- Quasi-ex- | Pre/Post- TBLT im-
(2020) Univer- mediate, solving perimental | tests, Survey | proved
sity 19-22 speaking flu-
ency.
2 Lee Korea, ESL, Be- | Information | Case Study | Classroom | Increased
(2021) | High ginner, 15- | Gap Observa- motivation
School 17 tion, Inter- | and engage-
views ment.
3 Chen China, EFL, Ele- | Project- Mixed- Writing Improved
(2022) Primary | mentary, Based Methods Samples, writing
School 9-11
[JFMR250344186 Volume 7, Issue 3, May-June 2025 6
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Focus accuracy and
Group complexity.
4 Patel Brazil, Spanish Role-playing | Experi- Pre/Post- Role-playing
(2023) Language | L2, Upper- mental tests (oral), | significantly
School Intermedi- Observation | improved
ate, 20-30 pragmatic
competence.
5 Kim & | Japan, French L2, | Collabora- Case Study | Chat logs, | Collabora-
Tanaka | Online Advanced, | tive Writing | (multiply) | Written tive writing
(2024) Tutoring | Adult (online) drafts, Inter- | fostered stra-
Learners views tegic interac-
tion and error
correction.
6 Ahmed | Egypt, Arabic L2, | Vocabulary | Quasi-ex- | Vocabulary | Learning vo-
(2023) Private Beginner- | Acquisition | perimental | tests, cabulary in
Lessons | Intermedi- | (flashcards Learner dia- | context led to
ate, 12-14 | vs. context) ries better long-
term  reten-
tion.
7 Smith et | USA, Various Oral Presen- | Survey Student Anxiety sig-
al. Commu- | L2s (Span- | tations question- nificantly
(2022) nity Col- | ish, Man- naires, impacted
lege darin), In- Teacher rat- | presentation
termediate, ings performance.
18-25
8 Wong Canada, | ESL, Low- | Storytelling | Action Re- | Audio  re- | Storytelling
(2024) Commu- | Intermedi- search cordings, increased
nity ESL | ate, Adult Reflective confidence in
Learners journals speaking
simple narra-
tives.
9 Rodri- Mexico, | German Grammar Experi- Grammar Communica-
guez Univer- L2, Begin- | Drills vs. | mental Quizzes, tive practice
(2023) sity ner, 18-21 | Communica- Production | led to better
tive Practice Tasks spontaneous
(Past Tense) past  tense
use.

The table presents the outcome of a search on a database of Task-Based Language Teaching (TBLT) and
second language acquisition. Four major scholarly databases—ERIC, Scopus, Web of Science, and
Education Source—returned a combined 650 hits at the time of the first search. 450 studies were then
screened from among them on relevance, quality of methodology, and alignment with inclusion criteria.
A total of 45 studies were ultimately discovered eligible for thorough examination. Among the databases,
Scopus yielded the largest number of search results (200) and most included studies (15) and was hence
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the most fruitful and helpful database to use to search for literature on this topic. This pattern of findings
emphasizes the burgeoning academic attention to TBLT among second language acquisition scholarship.
However, the fact that extremely few of the initially discovered studies qualified the screening procedure
indicates the necessity for strict requirements in systematic review practice. The comparative lack of high-
quality targeted studies within the broader literature base also necessitates the necessity for further
empirical studies and improved methodological requirements in future investigations of TBLT.

Europe Asia
=15 M=
=] \‘ =
® ol
F
North America = — Australia

n=10 n=§

Figure 1 Origin of Included Studies
Figure 1 captures the eventual inclusion of data explored representing the various continents. In fact, there
15 included studies in Europe, 12 for Asian countries, 10 for the Americas, and 8 studies in Australia. This
strategic selection of studies has paved the way for the all-encompassing delineation as well as exploration
of the TBLT in the context of L2 pedagogy.

3. Results and Discussion

The second part addresses the results which were obtained from systematic review and literature search.
The initial search was conducted in four of the largest education and linguistics databases: Scopus, ERIC,
Web of Science, and Education Source. With the potential keywords of Task-based Language Teaching
(TBLT) and Second Language Acquisition (SLA), that is, "Task-based language teaching" and "Second
language acquisition," "TBLT" and "L2 learning," "Task-based instruction" and "Communicative tasks,"
and "Task-based learning" and "L2 acquisition," 650 potential initial records were created. The potential
value of 450 studies was estimated at the title and abstract screening phase. A second full-text screening
yielded 45 studies within inclusion criteria for analysis. The studies offered a range of contexts and
research methodologies to reflect the range of purposes and research into task-based methods for second
language acquisition (Estremera, 2025; Estremera & Gonzales, 2025). Geographically, it spanned a very
large number of countries like Spain, South Korea, China, Brazil, Japan, Egypt, the USA, Canada, and
Mexico, and from grade school and high school to university, language schools, community colleges, on-
line sites, and private tutoring. The learners in the said studies were also varied and represented learners
of other target languages such as English as a Foreign Language (EFL), English as a Second Language
(ESL), Spanish, French, Arabic, German, and Chinese (Mandarin). The levels covered were beginner and
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elementary, intermediate, upper-intermediate, and advanced, and age ranged from children (9-11),
teenagers (15—17), young adults (18-25), to adult learners. The activities also differed, as might be
expected given the various dimensions of TBLT. Tasks types employed included problem-solving tasks,
information gap tasks, project work, role-plays, collaborative writing (e.g., collaborative writing on-line),
vocabulary learning tasks (in contrast with more explicit methodologies such as use of flashcards), oral
presentation, storytelling, and communicative grammar-oriented tasks (such as use of the past tense). These
studies applied solid and diversified research designs, including quasi-experimentation (Waluyo, 2024),
single or multi-case study research designs (Herrera Carvajal & Pérez Rojas, 2024), mixed-method studies
(Bagheri, 2024), controlled experiments (Ramesh et al., 2024), and action research (Chacon, 2024).
Methods used to collect data were pre- and post-testing (written and oral), questionnaires, in-class
observation, interview, written sample analysis, focus group discussion, learner diary, electronic
communication records (chat logs), and teacher ratings to skill tests in terms of grammar and reflective
journals.

Among some of the key conclusions of the studies, when coupled together, indicated the intricate function
of task-based learning to multiple of the second language acquisition factors and the student development
factors (Estremera, 2024b). Among the prevailing themes was some language ability growth. There were
also assertions that TBLT provided speaking fluency, writing polish, and pragmatic ability (Shehadeh &
Coombe, 2024), particularly by way of communicative tasks like role-plays. Comparative research
identified that task-based communicative practice was better than traditional grammar practice in terms of
eliciting spontaneous, correct usage of target structures (Khezrlou, 2024). Apart from language learning,
the experiments also tested for positive affective outcomes. Task-based learning enhanced learners'
motivation, interest, and confidence, especially on narrative tasks (Wangdi & Zimik, 2024). Different
vocabulary learning researches verified that contextualized task-based learning achieved higher long-term
retention rates compared to decontextualized word acquisition processes (Waluyo, 2024). But further
research had indicated the incidence of negative affective variables; learner anxiety, for example, was
found to degrade oral task performance, which indicated the strong relationship between emotional state
and task performance (Rahman, 2024).

Overall, the combined evidence of the studies under consideration provides compelling evidence for the
use of task-based approaches in order to facilitate more efficient second language acquisition in all
settings, learner groups, and levels. The product invariably results in gains in accuracy, fluency, pragmatic
competence, and spontaneous use of grammar (Estremera, 2024a). Additionally, the benefits transfer from
linguistic ability to affective states to positively affect interest, motivation, and confidence. The broad
scope of the successful task types and methodologies presented in the present overview (Oliver et al.,
2024; Li, 2024) testifies to the principles of TBLT universality and versatility. While the impact of factors
like student anxiety works to reinforce the importance of considering contextual, as well as individual
learners', variables by both researchers and teachers in both application of task-based instruction as well
as in studies of it. This body of recent research presents strong evidence for the efficacy of TBLT and
affirms the complexity of SLA and calls for continued investigation of the processes and variables that
contribute to task-based language acquisition.

4. Key Findings and Recommendations
The integration of the performed studies indicates some major findings on the application of Task-Based
Language Teaching (TBLT) and its effects on Second Language Acquisition in varied contexts. The
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studies were carried out across multiple settings, subject groups, levels of language proficiency, as well
as task types, providing a multi-faceted view of the effectiveness of TBLT. Evidence always points to
task-based methods being robust in making a significant contribution to specific language skills, i.e.,
speaking fluency of university EFL learners (Garcia, 2020) and writing accuracy and complexity of
primary school EFL children (Chen, 2022). Task-based teaching was also effective with positive outcomes
in pragmatic competence through role-playing (Patel, 2023) and raising spontaneous use of grammar over
formal drills (Rodriguez, 2023). Aside from learning language, research also noted the impact of tasks on
affective aspects like improved motivation and motivation towards high school ESL students (Lee, 2021)
and generating basic narratives with enhanced confidence among adult community ESL students (Wong,
2024). Cooperative activities, like computer composition, allowed for strategic interaction and error
correction (Kim & Tanaka, 2024), and contextual vocabulary learning was a more effective method of
long-term retention than isolated procedures (Ahmed, 2023). While benefits are commonly referred to, in
one study it was also discovered that anxiety impacts performance on tasks, here oral presentations (Smith
et al., 2022), and therefore learner affect remains a significant consideration to be included within task-
based models. With these findings, it is strongly advised that language teachers and curriculum developers
in particular implement task-based methodologies as part of instruction. From a task perspective,
incorporating a variety of task types including problem-solving, information gaps, project work, role-play,
collaborative tasks, storytelling, and communicative practice can effectively address a broad spectrum of
linguistic skills and provide beneficial affective results such as motivation and confidence among a broad
spectrum of age, proficiency, and learning environment groups, even on the internet. Teachers should
choose tasks applicable to students' requirements and directly overcome possible difficulties, such as
anxiety, through establishing facilitative learning environments and adequate scaffolding. In order to more
effectively account for the long-term effects of particular kinds of activities upon various L2 learning
outcomes, researchers and practitioners need to study the interaction among such individual learner
variables as affective states and the task design and implementation in order to maximize language
learning processes.

5. Conclusion

After rigorous studies and careful study of the interacting variables, we now come to the stage of
conclusion formation. This climax characterized by acute consideration, critical scrutiny, and acceptance
of different ideas has enabled a better light upon the central challenge and potential opportunities of the
case in question to be shed. It entailed demanding the reconciliation of intricate interdependencies and the
comprehension of often diametrically opposing points of information in the hope of collating a coherent
picture of the landscape that we were trying to comprehend. Its attainment is the apogee of titanic endeavor
deposited in an effort to draw principal insight. In doing so, the shared experience of accumulated wisdom
accrued along the way operates to set into relief not just results most resolute and determined, but also
once more points to the ongoing value of ongoing mindfulness and flexibility in the face of altered
contexts. While this finding is the terminus of this specific process or dialogue, it is also the foundation
required for action in the future. It nicely establishes the groundwork for good decision-making,
appropriate action, and ongoing seeking of further information as new questions or problems are inevitably
encountered. The future, though bound to have new problems, is more understandable on the basis of what
has been established here.
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