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Abstract

With particular regard to social identity, emotional control, and acculturative stress, this study
examines the relationship between cultural adaptation and psychological well-being of African
students studying in India. Given that international students face major sociocultural adaptation
challenges, this study evaluates the amalgamation of these factors’ impacts on the health and
adjustment of the students. The research is quantitative in nature. Data were gathered from 150
African students, aged 18 to 26, enrolled at Sharda University, applying purposive and stratified
sampling. The students completed the Emotional Regulation Questionnaire (ERQ) along with the
12-item Psychological Well-Being Scale, Social and Personal Identities Scale, and Acculturative
Stress Scale for International Students (ASSIS). The results hope to advance understanding of the
psychological realities of African international students studying in India and help enrich the aims
of culturally sensitive support frameworks in educational institutions. This research highlights the
roles of identity, emotion regulation, and stress coping as crucial to the maintenance of
psychological health during cross-cultural transitions.

Chapter 1: Introduction
1.1 Background of the Study

Higher education internationalization has caused more students to study abroad as they seek academic
possibilities across borders. African students are among those who select Asian nations including India
for their tertiary studies because of the combination of reasonable tuition rates and English-based
education and multiple study options. The increased student mobility between nations enables cultural
exchange and academic progress yet creates substantial psychological and emotional challenges which
negatively impact students' adjustment and well-being.

African students in India encounter multiple challenges because they must adapt to cultural differences
as well as language barriers and social norms of their host country. Students experience high mental
health pressure when they need to adapt to new academic settings and learn cultural rules and face social
discrimination or racial prejudice. Studies conducted in international settings demonstrate that cultural
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adjustment success directly affects psychological well-being (Ward, Bochner & Furnham, 2001).
Research on African students' experiences in Indian universities remains scarce because these students'
experiences have received insufficient study.

The process of adjustment extends beyond external adjustments because students must also manage their
emotional responses and form new social identities in their new environment. The identified factors
function as essential elements that either reduce or increase the effects of stressors. The internal
processes that occur during adjustment receive insufficient attention in current research particularly
when studying the Indian population.

This research investigates the relationship between cultural adjustment and psychological well- being of
African students in India while studying how social identity and emotional regulation affect this
relationship. The research aims to deliver an advanced comprehension of the everyday life of this
population that remains understudied.

1.2 Variables of the Study

*Independent Variables:

Social Identity (measured using the Social and Personal Identity Scale)

*Emotional Regulation (measured using the Emotion Regulation Questionnaire)

*Acculturation Challenges (measured using the modified Acculturative Stress Scale)

« Dependent Variable:

*Psychological Well-Being (measured using Ryff’s 12-item Psychological Well-Being Scale)
The collected data underwent coding before entering it into IBM SPSS (Statistical Package for the Social
Sciences) for statistical analysis.

The analysis was conducted in several stages:
1. Descriptive Statistics:

The analysis used demographic characteristics of the sample to summarize age, gender, nationality and
academic level information.

The analysis calculated means together with standard deviations and frequencies and percentages for all
essential variables.

2.  Reliability Analysis:
The analysis used Cronbach’s alpha to determine the internal consistency and reliability of the
measurement instruments across each scale and subscale.

3. Correlational Analysis:

e The analysis used Pearson’s Product-Moment Correlation to study the following relationships:
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e The research examined the relationship between social identity and psychological well- being.
e The study analyzed the relationship between emotional regulation and psychological well-being.
e The research analyzed the connection between acculturation challenges and psychological well-being.

4. Multiple Regression Analysis:

e The standard multiple regression analysis evaluated the combined and individual predictive strength
of social identity and emotional regulation and acculturation challenges on psychological well-being.

e The analysis enabled researchers to verify the fourth hypothesis about the combined effect of
independent variables on the dependent variable.

The research conducted all statistical tests at a p<.05 while interpreting findings based on the research
hypotheses.

1.3  Conceptual Foundations 1.3.1Acculturative Stress

The psychological and social process which people experience when they adapt to a new cultural
environment is called cultural adjustment. People must learn to handle variations between languages and
social rules and cultural values and behavioral patterns and societal expectations. The transition process
for international students becomes both rewarding and demanding when they move to a nation which
differs substantially from their cultural background.

According to Berry’s (1997) Acculturation Model, individuals typically adapt to a new culture through
one of four strategies: assimilation, integration, separation, or marginalization. The selection of
adaptation approach determines the level of stress experienced along with the degree of adjustment
success.

Acculturative stress describes the mental reactions people experience during cultural adaptation. The
process of cultural adaptation leads to symptoms which include anxiety and depression alongside
feelings of alienation and homesickness and low self-esteem. African students who study in India
experience various stressors that include:

*Language barriers (especially in academic and social settings)
*Experiences of discrimination or microaggressions

*Social isolation and difficulty forming meaningful relationships
«Academic pressure in unfamiliar education systems

+Guilt toward family due to physical distance or financial burden

The proper management of these stressors determines their impact on both academic success and
psychological well-being. Acculturative stress intensity and duration differ from person to person based
on their coping methods and the extent of cultural differences and their access to institutional and social
support networks.

The research examines cultural adjustment as a transitional phase which directly affects psychological
results. The process of African students adapting to Indian university life requires thorough analysis
because it enables the creation of specific support programs for their well- being.
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1.3.2Psychological Well-Being

A person’s psychological well-being consists of more than just the absence of mental illness because it
includes their experience of meaning and self-worth as well as emotional balance and social connection.
International students who need to adapt to new unfamiliar settings make psychological well-being an
essential component of their adaptation process. Students use well-being to achieve academic results and
sustain social bonds while managing stressors in their host country environment.

Carol Ryff’s (1989) six-factor model of psychological well-being represents the main influential model
in this field because it includes six key components including autonomy personal growth purpose in life
positive relations with others environmental mastery and self-acceptance.

Researchers have employed this model across different investigations to study how people handle
individual and social obstacles while preserving their emotional wellness.

Research evidence indicates that international students maintain lower psychological well- being than
domestic students mainly because of language obstacles together with feelings of homesickness and
cultural discrepancies and social discrimination (Smith & Khawaja, 2011). Indian research by Kumar et
al. (2019) revealed that African students at the campus experienced challenges in developing a sense of
campus belonging which negatively affected their emotional and psychological adjustment. Students
experienced two main problems which included social isolation and stereotypes that caused them to feel
disconnected along with mental exhaustion.

Research conducted by Manguvo (2012) demonstrated that Chinese African students who lacked support
networks and experienced persistent cultural misunderstandings displayed signs of emotional exhaustion
and expressed less optimism about their academic future. The patterns show that psychological well-
being depends heavily on how much social inclusion and emotional support international students
receive.

The research evaluates psychological well-being as its primary outcome measure because it directly
relates to students’ experiences with cultural transition and emotional regulation and identity
development. The development of supportive academic settings for African students in India requires
understanding factors that help or harm their well-being.

1.3.3 Social Identity

Social identity represents the portion of an individual's personal identity which develops from their
participation in social groups including nationality, ethnicity, religion and student organizations. The
Social Identity Theory developed by Tajfel and Turner (1979) states that people acquire a sense of
belonging and self-esteem from their membership in social groups. People rely more intensely on their
social identities when moving between their cultural background and foreign societal standards.

The social identity of international students particularly those belonging to visible minority groups
undergoes transformation because of how they experience reception from the host culture. Phinney et al.
(2001) demonstrate that international students who keep their ethnic or national identity strong
experience better stability in foreign environments. When someone faces threats to their identity through
discriminatory treatment or stereotyping they experience stress alongside decreased self-worth and
withdrawal behaviors.
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The study conducted by Choudhury and Mullick (2018) in India demonstrates that African students
become "hyper-visible" because of their physical features and encounter various types of racial
microaggressions and social exclusion on campus. Being perceived as an outsider leads students to
develop a division between their self-perception and their perception of others' views of them. The
devaluation of social identity in students can lead to internal conflicts that reduce their psychological
well-being.

Students who maintain contact with their in-group through friendships with African students or cultural
organization participation experience enhanced identity strength and protection. The research by
Adeyemi and Mwamwenda (2014) demonstrates that African student groups serve as emotional centers
which maintain connection and familiarity within international academic settings.

Social identity serves as both a protective element and a risk factor based on this research. The right level
of support enables individuals to develop resilience and sense of belonging. Identity threats can
transform into stress and social isolation. The integration of identity dynamics into African student life
in India requires analysis to develop inclusive campus spaces that support diversity.

1.3.5 Emotional Regulation

People use emotional regulation as the method to handle their emotional responses through adaptive or
harmful means. The Process Model of Emotion Regulation by James Gross (1998) describes two
emotion regulation strategies as reappraisal (thought change about situations) and suppression
(controlling outward emotional reactions). The employed strategies produce diverse results that influence
both mental health and social capabilities.

International students who relocate to new cultural environments need to develop strong emotional
regulation abilities. The process of adjusting to academic requirements and cultural standards and
unnoticed social signals creates emotional problems for students. Students who succeed in managing
their emotions will generally perform better in their overall adjustment. The research by Gross and John
(2003) demonstrated that cognitive reappraisal users experience superior psychological well-being but
suppression users show depressive symptoms and lower life satisfaction.

According to Nezlek et al. (2007) reappraisal creates better interpersonal relationships while providing
students with greater control which helps them adapt to new environments. Yeh and Inose (2003)
investigated international students in South Korea and found that effective emotional regulation methods
contributed to better resilience and reduced acculturative stress symptoms.

Cultural standards for emotional display determine which emotional management techniques people
choose to employ. African cultural traditions teach students to control their emotions which leads them
to use suppression more frequently when they study in a culture that promotes emotional openness. The
conflict between cultural expectations worsens their adjustment problems which impacts their mental
health.

The research investigates emotional regulation as a primary factor which affects the connection between
acculturative difficulties and psychological wellness. The research investigates emotional management
techniques among African students in India to identify effective and ineffective patterns which help or
impede their adjustment process.

[JFMR250345194 Volume 7, Issue 3, May-June 2025 5



https://www.ijfmr.com/

~Y International Journal for Multidisciplinary Research (IJFMR)

i

IJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com

1.4 Theoretical Framework

The research draws its foundation from Berry’s Acculturation Model and two additional psychological
theories: Social Identity Theory and Gross’s Process Model of Emotion Regulation which together
explain cultural adjustment alongside psychological well-being and social identity and emotional
regulation dynamics.

1.4.1 Berry’s Acculturation Model (1997)

According to Berry’s model of acculturation people adapt to new cultures by answering two
fundamental questions regarding their heritage culture and host culture engagement. These two
dimensions lead to the development of four distinct acculturation strategies:

Integration (maintain heritage culture + engage with host culture)
+Assimilation (reject heritage culture + engage with host culture)
*Separation (maintain heritage culture + avoid host culture)
*Marginalization (reject both cultures)

Berry (1997) demonstrated that integration stands as the most adaptive strategy because it generates
superior psychological results. The framework helps reveal why students who encounter discrimination
or exclusion will likely choose separation or marginalization as stress response strategies which produce
negative effects on their well-being.

1.4.2 Social Identity Theory (Tajfel & Turner, 1979)

Social Identity Theory states that personal identity forms from membership in social groups. People
experience mental health deterioration when their group faces devaluation through stereotyping and
exclusion from valued groups. Students of African descent studying in India experience changes in their
psychological well-being based on how the host culture receives them regarding their race and
nationality and cultural background.

This theoretical framework offers essential understanding about the emotional consequences of feeling
excluded within academic and social environments together with how group bonding with fellow
Africans acts as an identity stress protection mechanism.

1.43 Goss’s Process Model of Emotion Regulation (1998)

According to James Gross’s model people have two distinct methods to manage their emotions during the
process of feeling them. Two commonly studied strategies are:

Cognitive Reappraisal functions as an interpretation technique which leads to positive results during
emotional processing. Expressive suppression means holding back emotional expressions although this
approach decreases immediate interpersonal conflicts but produces more internal pressure.

The application of Gross’s model becomes essential for this research because it demonstrates how
students process their emotions either through suppression or reappraisal which affects their ability to
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adapt and preserve their mental health in their new environment.

15 Tools of Data Collection

Standardized psychological scales served as tools to gather information about the four research variables:
cultural adjustment, social identity, emotional regulation and psychological well- being. All the tools
used in this study were chosen based on their validation, consistency and appropriateness for use in cross
cultural populations.

1.5.1 Acculturative Stress Scale for International Students (ASSIS)

This scale which was developed by Sandhu and Asrabadi (1994) is used to measure the stress that
international students experience while adapting to a new culture. A modified version of the scale was
used in this study, which consisted of five subscales:

«Language Insufficiency (10 items)
*Social Isolation (8 items)
*Perceived Discrimination (7 items)

*Academic Pressure (4 items)
* Guilt Toward Family (3 items)

All the items were measured on a 5-point Likert scale ranging from 1 (Strongly Disagree) to 5 (Strongly
Agree). The higher the scores, the more acculturative stress is experienced.

1.5.2 Ryff’s Psychological Well-Being Scale (12-item version)

This tool assesses an individual’s overall psychological well-being on six dimensions including
autonomy, environmental mastery, personal growth, positive relations, purpose in life, and self-
acceptance. Each dimension is presented by two items. Participants respond using a 6-point Likert scale
ranging from 1 (Strongly Disagree) to 6 (Strongly Agree). Higher scores are associated with higher
levels of psychological well-being.

1.5.3 Social and Personal Identity Scale (Brown et al., 1986)

This scale assesses the extent to which an individual identifies with their ethnic or cultural group. It
includes items related to self-categorization, group commitment, and emotional attachment. The scale is
measured on a 5-point Likert scale, where higher scores indicate stronger social identity.

154 Emotion Regulation Questionnaire (ERQ)

Gross and John (2003) developed the ERQ to measure two main emotional regulation strategies:

*Cognitive Reappraisal (6 items)
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*Expressive Suppression (4 items)

The responses were measured on a 7-point Likert scale where 1 is (Strongly Disagree) and 7 is (Strongly
Agree). A higher score on each subscale means a higher tendency to employ that particular regulation
strategy.

1.5  Significance of the Study

The research holds dual importance for academic and practical applications. The research adds academic
value to international student mental health literature through its focus on African students within an
Indian non-Western educational environment. This research introduces new knowledge about cultural
adjustment among African students in South Asian educational environments because the socio-cultural
patterns in India differ substantially from Western contexts where most previous studies have focused.

The research investigates psychological factors such as social identity and emotional regulation which
either help or obstruct student adaptation processes. The research of psychological variables enhances
current acculturation models and delivers a complete understanding of international student welfare.
Mainstream research fails to capture the specific challenges faced by African students who experience
racial visibility and discrimination and cultural disconnects.

The research findings from this study will help student support services and mental health initiatives and
campus inclusion strategies develop better approaches. The data from this research enables universities
together with counselors and policy-makers to create specific interventions which meet the emotional
and cultural requirements of African students. The promotion of cultural sensitivity alongside awareness-
building enables institutions to establish educational environments which support students from diverse
backgrounds.

The research aims to both reveal obstacles and establish pathways toward more sensitive academic
environments that support African international students in India and other locations.

1.6  Scope and Delimitations of the Study

The research focuses exclusively on African students who study at Sharda University in India. The
research focuses on students aged 18 to 26 who pursue undergraduate and postgraduate studies. The
research uses standardized psychological scales to measure cultural adjustment together with
psychological well-being and social identity and emotional regulation in a quantitative study design.

Scope:

e The research examines African students to determine how cultural adjustment affects their
psychological state in their particular socio-cultural environment.

e The research examines four essential variables which include Cultural Adjustment and Psychological
Well-Being and Social Identity and Emotional Regulation.

e The research uses self-report questionnaires to gather data which gets analyzed statistically through
SPSS.
e The research focuses exclusively on students who live and study in India at one university to achieve
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controlled findings that apply to this specific context.

Delimitations:

e The results cannot be applied to all international students or African students in India because the
research only includes participants from one institution.

e The study depends on self-reported information which could be affected by social desirability or
individual perception bias.

e The study fails to consider the psychological states students had before arrival and their existing
mental health conditions and their socio-economic backgrounds.

e The research lacks qualitative data which restricts the ability to explore personal stories and real-life
experiences in depth.

Chapter 2: Review of Literature
2.1 Introduction

The process of moving into a new cultural environment creates a blend of positive anticipation and
emotional tension together with uncertainty. African students who choose to study in India face
distinctive obstacles when they adapt to the substantial cultural and educational differences of their new
environment. The research in this chapter examines cultural adjustment processes and their
psychological effects together with the role of identity and emotional coping strategies on this journey.

The enrollment of African students in Indian universities continues to rise but research about their actual
experiences remains scarce. The academic field contains extensive research about international students
but African students studying in Indian institutions lack proper representation in scholarly discussions.
Various complex factors including language barriers and unfamiliar teaching methods and social
isolation and discrimination affect their experiences.

The combination of these experiences creates effects on their mental health together with their self-
perception and their academic engagement.

This review examines four essential areas that include cultural adjustment and acculturative stress
together with psychological well-being and social identity and emotional regulation. The chapter reviews
existing theories and research findings about these domains to establish a foundation for understanding
how these factors interact to affect African students who study abroad.

The review targets the unexplored aspects of research by focusing on the lack of studies about African
students in Indian institutions. The current literature gap demonstrates why this research is necessary
and defines the investigation's fundamental questions.

2.4 Summary and Research Gap

The literature examined in this chapter demonstrates how cultural adjustment and psychological well-
being and social identity and emotional regulation create complex interconnections which affect
international students. Most research about students studying abroad focuses on Western countries such
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as the U.S., U.K,, Canada, or Australia but ignores African students who study in non-Western academic
environments like India.

The research studies demonstrate that cultural adaptation represents an emotional and psychological
process which exceeds basic logistical requirements. The theoretical frameworks of Berry’s
acculturation strategies and Gross’s emotion regulation framework and Tajfel’s identity understanding
provide solid foundations to study student development during this transition period. Research studies
have established that students experience negative impacts on their mental health and identity formation
because of social isolation and cultural dissonance and perceived discrimination and insufficient support
networks (Smith & Khawaja, 2011; Kumar et al., 2019; Manguvo, 2012).

The current research lacks investigations about African students in India because the country presents
substantial cultural differences through its language, religious practices, food customs and social
interaction methods. The psychological coping strategies African students employ for emotional
regulation in the Indian educational environment have not received sufficient research attention.

The absence of research about African students in Indian academic settings demonstrates the necessity
for studies that focus on their psychological experiences and cultural adjustment challenges. This study
investigates cultural adjustment experiences along with emotional coping strategies and identity
negotiation processes to address the research gap while providing practical solutions for institutions
building inclusive learning environments.

Chapter 3: Research Methodology
3.1  Objectives of the Study

This research aims to investigate cultural adjustment effects on psychological well-being among African
students in Indian educational settings while studying social identity and emotional regulation as
potential intervening factors.

General Objective:

The research aims to study cultural adjustment effects on psychological well-being among African
students enrolled in Indian higher education institutions.

Specific Objectives:

1. To assess the level of cultural adjustment among African students studying in India.

2. To measure the psychological well-being of African students in relation to their acculturation
experiences.

3. To explore the role of social identity in the cultural adjustment process.
4. To examine the emotional regulation strategies used by African students during their adjustment.

5. To analyze the relationship between cultural adjustment, social identity, emotional regulation, and
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psychological well-being.

3.2  Hypotheses:

*H1: There will be a significant relationship between social identity and psychological well- being
among African students in India.

*H2: There will be a significant relationship between emotional regulation and psychological well-being
among African students in India.

*H3: There will be a significant relationship between acculturation challenges and psychological well-
being among African students in India.

*H4: Social identity, emotional regulation, and acculturation challenges significantly influence the
psychological well-being of African students in India.

3.3 Variables

3.3.1  Dependent Variable (DV) Psychological Well-Being

The definition describes psychological well-being as a multiple-faceted concept which people use to
measure their positive functioning across autonomy and personal growth and purpose in life and self-
acceptance dimensions.

The Ryff's Psychological Well-Being Scale (12-item version) functions as the assessment tool.

The measurement tool employs a 6-point Likert scale which ranges from 1 (Strongly Disagree) to 6
(Strongly Agree).

The nature of this variable is continuous.

The study uses this variable as its main outcome measure to investigate cultural adjustment effects on
psychological well-being.

3.3.2 Independent Variables (1Vs)
a. Emotional Regulation

People with strong emotional regulation skills effectively handle their emotional responses through
adaptable social norms.

The assessment tool for this research is the Emotional Regulation Questionnaire (ERQ).
*Dimensions:

*Cognitive Reappraisal (6 items)

*Expressive Suppression (4 items)

The measurement tool utilizes a 7-point Likert scale which ranges from Strongly Disagree (1) to
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Strongly Agree (7).
The variable exists on a continuous scale.

The study uses this variable to predict psychological well-being because effective emotional regulation
during acculturation affects mental health outcomes.

b.  Social Identity

Individuals express their level of group identification through their membership in nationalities or
cultural affiliations or student communities which generates a feeling of belonging.

The Social and Personal Identity Scale (SPIS) functions as the assessment instrument for this study.

The measurement tool utilizes a 5-point Likert scale ranging from Not at all true of me (1) to Very true
of me (5).

The measure functions as a continuous variable.

The study uses this variable as a predictor to measure social identity effects on emotional and
psychological resilience when students adjust to new cultures.

c.  Acculturation Challenges

The process of cultural adjustment produces psychological tension together with various obstacles that
students must overcome.

An adapted version of the Acculturative Stress Scale for International Students (ASSIS) serves as the
research instrument.

Subscales:

*Language Insufficiency (10 items)
*Social Isolation (8 items)
*Perceived Discrimination (7 items)
*Academic Pressure (4 items)
*Guilt Toward Family (3 items

The assessment tool employs a 5-point Likert scale that ranges from Strongly Disagree (1) to Strongly
Agree (5).

The measure exists as a continuous variable since researchers can analyze each subscale independently or
combine them to calculate total acculturation stress.

Each sub-dimension functions as a significant predictor which reveals particular areas of student
challenges that impact psychological well-being.
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3.4  Operational Definitions

Cultural Adjustment: This term describes the mental and emotional transformation African students
experience when they learn about Indian social norms and values and language and academic
standards and social customs.

*Psychological Well-Being: The short version of Ryff’s Psychological Well-Being Scale assesses
students' positive functioning across self-acceptance and autonomy and personal growth and purpose
in life and environmental mastery and positive relationships with others.

*Social Identity: Social Identity Theory defines this concept as the way people identify with specific
social or ethnic groups (national, cultural, racial) and the importance these groups have in forming
their self-concept.

*Emotional Regulation: People use various methods to control their emotional responses and
expressions. The Emotional Regulation Questionnaire (ERQ) assesses two fundamental emotional
regulation strategies which include cognitive reappraisal and expressive suppression.

*Acculturative Stress: The process of adapting to a new cultural environment creates psychological stress
which people experience. Students experience stress through homesickness and identity confusion
and discrimination and academic pressure.

*International Students: The definition in this research focuses on African nationals who study in India
through temporary residence for educational purposes.

3.5 Research Design

The research design of this study uses quantitative methods with cross-sectional and correlational
approaches. The research aims to use statistical methods to study the connections between cultural
adjustment and social identity and emotional regulation and psychological well-being among African
students in India. The correlational research design suits this study because it allows researchers to study
variable associations without changing environmental conditions or experimental settings.

The research design works well with big sample sizes and enables the use of standardized scales to
measure variables objectively which provides a complete understanding of the studied variables.

3.6  Population and Sample

The research population consists of African students who study at Sharda University in India during
their undergraduate and postgraduate years. The research participants range from 18 to 26 years old and
come from different African nations including Nigeria, Zambia, Sudan and Tanzania.

The study selected 150 participants to achieve statistical reliability and representation of the target
population. The research used Purposive Sampling to choose participants who fit the study criteria and
implemented Stratified Sampling to achieve equal representation among gender groups and nationalities
and academic levels.

[JFMR250345194 Volume 7, Issue 3, May-June 2025 13



https://www.ijfmr.com/

~Y International Journal for Multidisciplinary Research (IJFMR)

i

IJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com
3.7 Inclusion and Exclusion Criteria Inclusion Criteria:

*African nationals aged 18-26.

Currently enrolled at Sharda University.
*Willing to give informed consent.

Exclusion Criteria:

*Non-African international students.

+African students not currently residing in India.

Students who do not complete all sections of the questionnaire.

3.8  Toolsused
Tool Name Construct Measured Number offScale Source /
Items Type| Developer
Emotional . . " .
Emotional Regulation (Cognitive 7-point
Regulation . g (Cog . . P . |Gross & John
) . Reappraisal &  Expressive[l0 items Liker|
Questionnaire . (2003)
ER Suppression) t
(ERQ) scale
Rth")f’s i 6-point Carol Ryff
sychologica . |Psychological Well-Being 12 items Liker| (1989,
Well- Being t shortened
Scale (12- item) version)
scale
SOCIa'l and Personal ' ' . 5-.p0|nt Kashima &l
Identity Scalg/Social Identity 10 items Likert Hardie
(SPIS) scale (2000)
Tool Name Construct Measured Number ofiScale Source !
Items Type| Developer
. Acculturation  Challenges (5 sandhu &l
Acculturative Stress subscales: Language . .
. . . , S-point | Asrabadi
Scale for| Insufficiency, Social Isolation,32 items :
) ) A Liker| (1994),
International Perceived Discrimination, (10+8+7+4+3)
. . t  |adapted for
Students (ASSIS)/Academic Pressure, Guilt Toward
_ scale| study
Family)

3.9 Statistical Methods Used

1. Descriptive Statistics
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*Purpose: To summarize and describe the basic features of the data collected from the
participants.

*What Was Reported:

*Frequencies and Percentages: For demographic variables like gender, age, nationality, institution, and
academic year.

*Means and Standard Deviations: For all continuous variables (emotional regulation, psychological well-
being, social identity, and acculturation challenges).

*Reason for Use: To provide a clear overview of the sample characteristics and understand the central
tendency and spread of the major constructs in the study.

2.  Reliability Analysis (Cronbach’s Alpha)

*Purpose: To assess the internal consistency of the scales used in the study.

*Scales Assessed:

*Emotional Regulation Questionnaire (ERQ)

*Ryft’s Psychological Well-Being Scale

*Social and Personal Identity Scale (SPIS)

*Acculturative Stress Scale for International Students (ASSIS) and its subscales
*Acceptable Threshold: Cronbach’s Alpha values above 0.70 were considered acceptable.

*Reason for Use: To ensure that the items in each scale consistently measure the same underlying
construct.

3.  Correlation Analysis (Pearson’s r)

*Purpose: To explore the strength and direction of the linear relationship between variables.
*Variables Correlated:

*Emotional regulation and psychological well-being

*Social identity and psychological well-being

*Acculturation challenges (and its subscales) with psychological well-being

*Reason for Use: To identify whether there are significant associations between the independent and
dependent variables before conducting more advanced analyses.

4. Multiple Regression Analysis

*Purpose: To determine the extent to which the independent variables predict psychological
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well-being.
*Model Used:

*Dependent Variable: Psychological Well-Being

*Independent Variables: Emotional Regulation, Social ldentity, Acculturation Challenges (total or by
subscales)

*Output Analyzed:

*Beta coefficients

*R-squared value (to assess the proportion of variance explained)
*Significance values (p-values)

*Reason for Use: To test the main hypothesis of the study regarding the predictive impact of cultural
adjustment variables on psychological well-being.

5. ANOVA or t-tests

*Purpose: To compare the mean scores of psychological well-being or acculturation stress across
different demographic groups.

*Examples:

«Comparing males and females using an independent samples t-test.

*Using one-way ANOVA to compare well-being scores across different nationalities.

*Reason for Use: To explore whether demographic characteristics play a significant role in the constructs
being measured.

6.  Data Processing Software
*Software Used: IBM SPSS Statistics

*Why SPSS: It is widely used in psychological research for its reliability, ease of use, and built-in
functions for descriptive, inferential, and regression analyses.

3.10 Procedure for Data Collection

The African association at Sharda University provided ethical clearance before starting data collection. |
The researcher reached participants through academic departments and student networks and casual
campus gatherings. | provided detailed information about the study to participants before obtaining their
consent for participation.

The research data collection instrument consisted of a self-administered questionnaire which included
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four sections: demographic details, the Acculturative Stress Scale for International Students (ASSIS), the
Social and Personal ldentity Scale, the Emotion Regulation Questionnaire (ERQ), and Ryff’s
Psychological Well-Being Scale. | guaranteed both confidentiality and anonymity to participants while
explaining that their involvement remained voluntary with no adverse effects from withdrawal at any
time.

The majority of responses were obtained face-to-face but some participants filled out the questionnaire
through a secure online system because of their busy academic schedules. The total duration needed to
finish the questionnaire ranged between 15 to 20 minutes on average

The data to verify its completeness and accuracy before transferring it into the Statistical Package for
Social Sciences (SPSS) for analysis.

Chapter 4: Results

The research presented in this chapter analyzes the links between Emotional Regulation and Social
Identity and their effects on Acculturative Stress and Psychological Well-Being among African students
in India. The research employed descriptive statistics, reliability analysis, correlation, multiple
regression, t-tests and ANOV A which were analyzed using IBM SPSS Statistics.

4.1  Descriptive Statistics

Used descriptive statistics to calculate ERQ, SPIS, ASSIS, and PWB variables’ values and statistical
measures.

Table 4.1: Descriptive Statistics per Dimension (N = 150)

|

Mean [Standard Deviation

Dimension N (M) (SD)
Emotional Regulation (ERQ
Total) 150 492 2.9

Psychological Well-Being (PWB) (150 28.95 [14.93
Social/Personal Identity (SPIS) (150 56.09 [20.31

Language Insufficiency

(ASSIS_LI) 150 29.31 /.6
Social Isolation (ASSIS_SI) 150 23.67 14.88
Perceived Discrimination
(ASSIS_PD) 150 20.72 W4.57

Academic Pressure (ASSIS_AP) (150 12.43 [2.88
Guilt Toward Family

(ASSIS_GF) 150 0.1 2.67
Total Acculturation Stress
(ASSIS 150 05.23 [11.28
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Total)

Interpretation of Descriptive Statistics

The descriptive statistics present a detailed summary of the central tendencies and variability that exists
in the psychological constructs which the study measured.

The emotional regulation scores of participants fell at a mid-point (M = 4.92, SD = 2.90) which shows
that participants used both reappraisal and suppression strategies with equal intensity. The mean score for
psychological well-being was relatively low (M = 28.95, SD = 14.93) which means that a considerable
number of participants may be experiencing psychological distress as part of their cultural adjustment
process.

The Social and Personal Identity Scale scores were moderately high (M = 56.09, SD = 20.31) which
shows that participants had a good level of cultural identity and personal identity.

The two main stressors identified in acculturative stress were language insufficiency (M = 29.31, SD =
5.60) and social isolation (M = 23.67, SD = 4.88) which are related to communication problems and
social integration. Perceived discrimination also registered a notable mean (M = 20.72, SD = 4.57),
suggesting that experiences of bias or prejudice are not uncommon.

Academic pressure (M = 12.43, SD = 2.88) and guilt toward family (M = 9.10, SD = 2.67) were reported
less frequently but remain pertinent to the broader context of student adjustment.

The cumulative acculturative stress score was moderately high (M =95.23, SD = 11.28) which indicates
the multiple and ongoing challenges that African students in India encounter during cultural adaptation.

Table 4.2 standard deviations of variables.

Table 4.2 presents the means and standard deviations of these variables.

Variable Mean Standar.d ]
N Deviation

Emotional Regulation (ERQ) 150 4.45 0.57

Social and Personal Identity 150 [2.85 0.72

Acculturative Stress (ASSIS) 150 [3.24 0.76

Psychological Well-Being (PWB) 150 14.05 0.49

Interpretation: The participants showed average to above-average levels of emotional regulation and
psychological well-being. The average score for the ERQ was 4.45, indicating that the sample group
employed effective emotional regulation strategies. Likewise, the PWB mean of 4.05 suggests that the
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participants had good psychological well-being. The SPIS and ASSIS scores were moderate indicating
some identity-related problems and acculturative stress.

4.3  Reliability Analysis

Table 4.3 Cronbach’s Alpha for Study Variables

Scale Number of Items Cronbach’s Alpha (a)
Emotional Regulation 10 0.82
Social and Personal Identity 8 0.79
Acculturative Stress 32 0.84
Psychological Well-Being 12 0.88

Interpretation: All the scales had good internal consistency as indicated by the Cronbach’s alpha values
being greater than 0.70. This means that the instruments used in this study were reliable for measuring
the constructs under study.

Table 4.3. Pearson Correlation Matrix

\Variable ERQ SPIS ASSIS PWB

Emotional Regulation 1

Social & Personal ID -.63** 1
Acculturative Stress - 27%* A9** 1
Psychological Well-Being .81** - 79** 29%* 1

Note: p <.001 for all significant correlations (**)

Interpretation: There was a significant positive relationship between emotional regulation and
psychological well-being (r =.81). This implies that people with good emotion regulation are likely to
have good well-being. The correlation between Social and Personal Identity and PWB was also negative
and significant (r = -.79). This shows that identity conflicts may be detrimental to well-being. It is also
surprising that acculturative stress had a moderate positive correlation with PWB (r =.29), a finding that
needs further explanation.
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4.4  Regression Analysis

Table 4.4. Regression Analysis Summary

Predictor Variable B SE B B t p
Emotional Regulation 258 0.23 76 1122 .001
Social and Personal Identity -0.33  |0.09 -22  |3.67 <.001
Acculturative Stress (ASSIS) 0.01 [0.06 01 [0.16 876

Model Summary: F(3, 146) = 159.6, p <.001, R2=0.766

Interpretation: The regression model was significant and the model explained 76.6% of the variance in
psychological well-being. Emotional regulation was found to be a positive predictor, while social and
personal identity was a negative predictor. Acculturative stress was not found to be a significant
predictor of psychological well-being in this model.

4.5 Gender Differences in Psychological Well-Being

Table 4.5. Independent Samples T-Test for Gender and PWB

Gender |Mean (M) |SD t df p
Male 4.05 0.49  -0.063 [148 0.950
Female 4.05 0.49

Interpretation: There were no significant differences in psychological well-being between the male and
female participants which implies that gender did not affect well-being in this study.

4.6  Nationality Differences in Acculturative Stress
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Table 4.6. One-Way ANOVA for Nationality and ASSIS

Source SS df MS F p
Between Groups 2.67 3 0.89 1.562 0.201
Within Groups 83.18 146 0.57

Total 85.85 149

Interpretation: The ANOVA results revealed that there were no significant differences in acculturative
stress levels among participants from different nationalities. This implies that nationality did not have a
significant effect on acculturative stress in this study.

4.7 Visualizations

Figure 4.1: Correlation Heatmap

Correlation Heatmap of Subscale Totals

- H I
| 031 029 -0.29
036 035 -027 WK »
027 025 -0.27 m 0.22
AS 013 o011 -011 0.03  0.09 r

A matrix of Pearson correlation coefficients between ERQ, SPIS, ASSIS, and PWB. Explanation:

This heatmap presents the magnitude and direction of the correlations. ERQ and PWB have a strong
positive relationship, while SPIS has a strong negative relationship with PWB. ASSIS has a moderate
and quite interesting positive relationship.

Figure 4.2: Correlations with Psychological Well-Being (Bar Chart)

The bar chart demonstrates how strongly independent variables relate to PWB.
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Correlation with Psychological Well-Being
0.8

0.6
0.4
0.2

0.0

Pearson's r

-0.2

-0.6

-0.8

ERQ
SPIS
ASSIS

Explanation has the strongest positive relationship with PWB. SPIS reveals negative associations and
ASSIS exhibits weak positive correlations.

Figure 4.3: Regression Coefficients (Bar Chart)

Regression Beta Coefficients

2.5
2.0
1.5

1.0

Beta Value

0.5

0.0

ERQ
SPIS
ASSIS

A graphical representation shows the standardized beta coefficients obtained from the regression model.

Emotional regulation appears as the primary indicator for psychological well-being among the examined
factors. The negative correlation exists between social identity and PWB yet acculturative stress fails to
demonstrate significant predictive power

Figure 4.4: Variance Explained (Pie Chart)

The pie chart displays the model's ability to explain PWB variance through its R? value of 76.6%.
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Variance in PWB Explained by Model (R?)

Unexplained (23.4%)

Explained (76.6%)

Explanation:

This visual presentation shows the strong explanatory power of the regression model yet suggests
additional factors should be investigated through future research.

IJFMR250345194 Volume 7, Issue 3, May-June 2025 23



https://www.ijfmr.com/

~Y International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com

Distribution of ERQ_Total (Kurtosis: -0.82)

Figure 4.5: Distribution Plots (kurtosis)

Distribution of PWB_Total (Kurtosis: 0.01)

30
30
25
25
20
> 320
c c
S 3
g 15 g 15
o« s
10 10
5 5
[} 0
0 2 8 10 o 10 20
PWB_Total
Distribution of SPIS_Total (Kurtosis: 2.51) Distribution of ASSIS_LI (Kurtosis: -0.19)
35
30
30
25
25
T 20 )
S & 20
: :
b 10
5 5
0 0
40 60 100 120 15 20 25 30
ASSIS_LI
Distribution of ASSIS_SI (Kurtosis: 0.72) Distribution of ASSIS_PD (Kurtosis: 0.22)
30 35
25 30
25
g2 g
2 820
3 3
gL g
o &L 15
10
10
2 5
[} 0
10 15 20 35 40 10 15 20
ASSIS_PD
Distribution of ASSIS_AP (Kurtosis: 0.42) Distribution of ASSIS_GF (Kurtosis: -0.51)
35
25
30
20
25
> >
9 9
$1s g2
=3 =
o o
o v
[ & 15
10
10
5
5
[ 0
4 6 8 10 16 18 20 4 6 8 10
ASSIS_GF
[JFMR250345194 Volume 7, Issue 3, May-June 2025 24



https://www.ijfmr.com/

~Y International Journal for Multidisciplinary Research (IJFMR)

i

IJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com

45.1 Table Dimensions of Kurtosis

Dimension Kurtosis
Emotional Regulation (ERQ) -0.82
Psychological Well-Being (PWB) 0.01
Social ldentity (SPIS) 251
Language Insufficiency (ASSIS_LI) L0.1G
Social Isolation (ASSIS_SI) 0.72
Perceived Discrimination (ASSIS_PD) 0.22
Academic Pressure (ASSIS_AP) 0.42
Guilt Toward Family (ASSIS_GF) -0.51

Kurtosis Analysis
1.  SPIS Total (Social Identity)
*Kurtosis: 2.51 (high positive)

Data points are highly concentrated at the mean and also show heavier tails. This means:
*Most students have similar Social Identity scores (clustered tightly around the mean).

*There are some students who have very high or very low scores (outliers or the “heavy tails”).

*The results show a strong effect on how African students perceive their social identity, but the results are
also skewed by some students having extremely high or extremely low scores.

2. ERQ_Total (Emotional Regulation)

*Kurtosis: -0.82

*The data is flat (platykurtic) compared to normal data and the tails are lighter.
This means:

Students” Emotional Regulation scores are more spread out.

*Extreme scores (very high or very low emotional regulation) are less common.

*There is moderate variation in the scores of emotional regulations of African students and there are no
extreme scores in either direction.
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3.  ASSIS_GF (Guilt Towards Family)

*Kurtosis: -0.51

*This is also platykurtic, but less than Emotional Regulation.
*The curve is a bit flatter and the tails are lighter.

Students are fairly evenly distributed in how much guilt they feel towards their families when they are
adjusting culturally.

*Not everyone feels the same way — everyone has different experiences and there is some variation in
their feelings.

4. ASSIS_LI (Language Insufficiency)

*Kurtosis: -0.19

*Meaning:

Very close to normal distribution.

*A Dbit flat, but basically a standard bell curve.

*Most students report language difficulties at normal levels, with some expected variation, but no
extreme cases.

5.  ASSIS_SI (Social Isolation)

*Kurtosis: 0.72

A mildly peaked distribution.

*A larger proportion of students are closer to the mean level of social isolation.

Most African students experience isolation at levels that are slightly higher than one would expect in a
purely normal distribution.

6. ASSIS_PD (Perceived Discrimination)
*Kurtosis: 0.22

*Almost normal, but slightly more peaked.

«Slight preference for scores being near the average.

*Perceived discrimination among African students is fairly uniform, but there is a slight bias towards a
particular experience level.
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7.  ASSIS_AP (Academic Pressure)

*Kurtosis: 0.42

*A very slightly peaked distribution.

+Still normal, but with a slight increase in the frequency near the mean.

Students are generally in the same boat in terms of academic pressure, but there is some slight
concentration of pressure around the mean.

Summary of Kurtosis analysis

*SPIS Total is the most kurtotic with most students scoring either high or low on the social identity scale
with little in between.

*ERQ Total and ASSIS_GF have flat distributions indicating students are more diverse in their
emotional regulation and guilt towards family.

*The rest (Language Insufficiency, Social Isolation, Perceived Discrimination, Academic Pressure) are
pretty normal — indicating shared but individually varied experiences.

A Shapiro-Wilk test was used to check the normality of the data for each major variable. The results
indicated that Language Insufficiency (p = 0.186) and Perceived Discrimination (p = 0.367) were
normally distributed, thus supporting the assumption of normality. However, Social Identity, Emotional
Regulation, Guilt Toward Family, Social Isolation, and Academic Pressure all had significant deviations
from normality (p < 0.05), indicating non-normal distributions.

Nevertheless, parametric analyses may still be justified for larger samples because such tests are robust
against moderate normality violations.

Table 4.6.1.
Variable \W Statistic p-value Normally Distributed?
SPIS_Total 0.7165 0 No (Not normal)
ERQ Total  [0.8877 0 No (Not normal)
ASSIS_GF 0.9762 0.0105 No (Not normal)
ASSIS LI 0.9873 0.1859 Yes (Normal)
ASSIS_SI 0.9775 0.0147 No (Not normal)
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ASSIS_PD 0.99 0.3674 Yes (Normal)
ASSIS_AP 0.9816 0.0419 No (Slight deviation)

Visual Inspection of Normality

The assessment of distribution normality used histogram plots together with kernel density estimation
(KDE) curves in addition to statistical testing methods. The Social Identity variable (SPIS_Total)
produced a highly pointed and right-skewed curve which confirmed its high kurtosis and non-normal
Shapiro-Wilk result. The Emotional Regulation (ERQ_Total) scale produced a flat distribution with
slight skewness which indicated diverse response patterns. The ASSIS_GF dimension of Guilt Toward
Family presented moderate non-normality through its balanced distribution that failed to achieve a
perfect bell shape. The distribution of Language Insufficiency (ASSIS_LI) followed a normal curve
because its Shapiro-Wilk test result was not statistically significant. The distribution of Perceived
Discrimination (ASSIS_PD) appeared symmetrical and near-normal. The distribution of Social Isolation
(ASSIS_SI) contained multiple peaks and slight skewness which indicated different student experiences.
The distribution of Academic Pressure (ASSIS_AP) was almost normal with a slight skew which
indicated a small deviation from the Gaussian distribution. The visual results matched the statistical
results regarding normality distribution.
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Figure 4.6: Shapiro-Wilk test

Chapter 5: Discussion

The present study aimed at investigating how Social Identity, Emotional Regulation and Acculturation
Challenges affect the Psychological Well-Being of African students in India. The study utilized a
quantitative method with 150 participants and the results that were obtained supported the research
questions and the hypotheses.

5.1 Kurtosis Analysis

Kurtosis values were used to analyze the distribution of scores across variables in the study for
determining response concentration and extremity. The SPIS Total Social Identity Scale showed a
kurtosis value of 2.51 which indicated a leptokurtic distribution. The distribution of African students'
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social identity levels shows most students grouped tightly around the mean while some students reported
either high or low identification levels.

The Emotional Regulation Questionnaire (ERQ_Total) displayed a kurtosis of -0.82 and the Guilt
Toward Family subscale (ASSIS_GF) showed a kurtosis of -0.51. The data distribution showed
platykurtic characteristics because the values were spread out while the peaks were less prominent and
the tails were lighter. The results show that emotional regulation abilities and feelings of guilt toward
family demonstrated wide variations among participants since the data did not cluster around the mean.

The ASSIS_LI Language Insufficiency subscale showed a kurtosis value of -0.19 which indicated a

distribution that was almost normal but had slightly lighter tails. The ASSIS_SI Social Isolation subscale

displayed a mild positive kurtosis value of 0.72 which showed that responses were slightly concentrated

around the mean but remained close to normal. The kurtosis values of

0.22 for Perceived Discrimination (ASSIS_PD) and 0.42 for Academic Pressure (ASSIS_AP) indicated
normal distributions with minimal deviations toward peakedness.

The kurtosis analysis demonstrates that most variables maintained a normal distribution pattern which
supports the use of subsequent parametric statistical analyses. The distribution of Social Identity shows a
unique pattern because it has a distinct peak with heavy tails which indicates how African students
experience their social identity.

5.2 Distribution Findings in Relation to Shapiro-Wik tests

Data distribution analysis through Shapiro-Wilk tests and visual inspection reveals meaningful patterns
in students' responses that enhance the interpretation of results relative to the study's objectives and
hypotheses.

Social Identity (SPIS_Total) proved to be the primary variable with a non-normal distribution pattern
that demonstrated high positive kurtosis together with a narrow central peak. The data indicates that
African students maintained strong group identification which supports the hypothesis about social
identity’s protective role against acculturative stress effects. The extreme values indicate that while most
students strongly identify with their groups some students experience total disconnection which affects
their overall adjustment and well-being.

The distribution of Emotional Regulation (ERQ_Total) deviated from normality through its flat
distribution pattern and negative kurtosis. The study's objective to investigate emotional regulation
strategies across students is supported by the diverse range of psychological processes which emerge
from this data. The differences in emotional regulation levels might stem from varying cultural exposure
levels together with personal coping resources and resilience factors. The observed emotional regulation
ability matches the research hypothesis which states that improved emotional control results in better
psychological adjustment during cultural transition.

The subscale Guilt Toward Family (ASSIS_GF) demonstrated non-normal distribution which indicated
moderate family guilt feelings among students but also a notable group of students with either strong or
minimal feelings of family guilt. The discovery has special importance for the goal of evaluating
acculturative stress dimensions because it indicates that family emotional stressors create different
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impacts on psychological health particularly in collectivist societies where family obligations run deep.

Language Insufficiency (ASSIS_LI) and Perceived Discrimination (ASSIS_PD) showed near-normal
distribution patterns. The data distribution indicates that language problems and social discrimination
experiences appear similarly throughout the sample population. The normal distribution of these
variables enables the use of parametric statistical methods in further analysis which supports their
general applicability for the entire student population. The observed patterns confirm the research
hypothesis which identifies language barriers and perceived discrimination as important factors that
contribute to acculturative stress and adjustment problems.

The distributions of Social Isolation (ASSIS_SI) and Academic Pressure (ASSIS_AP) deviated only
slightly from normality. The slight skewness of these variables shows that most students face moderate
experiences yet some face either extreme isolation or academic demands which increase emotional
distress while obstructing cultural adaptation.

These distribution patterns offer essential information which helps to understand the results from
hypothesis testing and regression models. The observed non-normality in key psychological constructs
(e.g., emotional regulation and social identity) suggests the need for nuancedanalysis and possibly the
consideration of non-parametric or robust statistical techniques where appropriate. The research
confirms the complex individualized cultural adjustment processes among African students as the study
aimed to reveal psychological diversity in this population.

5.3 Understanding the Findings in Relation to the Hypotheses
H1: There will be a significant relationship between social identity and psychological well-being among
African students in India.

This hypothesis was supported. A strong negative correlation (r = -0.79, p <.001) was found between
Social and Personal Identity (SPIS) and Psychological Well-Being. It means that students who have
identity issues or are having difficulties in identifying themselves are more likely to score lower on the
psychological well-being scale. This is in line with Tajfel and Turner (1986) social identity theory which
states that having a clear sense of belonging to a group is essential for one’s mental health. Other studies
(e.g., Yoon et al., 2013) have also highlighted that minority students who have low social identity are
more likely to experience anxiety and depression.

H2: There is a significant relationship between emotional regulation and psychological well- being
among African students in India.

The results of the analysis showed that there was a high positive correlation (r = 0.81, p <.001) between
Emotional Regulation and Psychological Well-Being. Therefore, it can be concluded that students who
have better emotional regulation skills had better psychological results. This is in line with Gross (1998)
who stressed that emotional regulation is a coping mechanism that is very crucial in situations where one
is likely to be stressed such as in studying abroad.

H3: There is a significant relationship between acculturation challenges and psychological well- being
among African students in India.
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It was rather surprising that a moderate positive correlation (r = 0.29, p <.001) was found between
Acculturative Stress and Psychological Well-Being. The expected was a negative relationship, but the
result may imply that some level of stress is manageable or even encouraging. It is possible that students
who are experiencing moderate stress have learned how to cope with it. This is however, different from
Berry’s (2006) acculturation stress model which suggests a direct negative relationship, and thus, more
qualitative studies are needed to explain this discrepancy.

H4: Social identity, emotional regulation, and acculturation challenges are major determinants of the
psychological well-being of African students in India.

The multiple regression analysis supported this hypothesis. The model explained 76.6% of the variance
in Psychological Well-Being. Emotional Regulation (B = 2.58, p <.001) was the most positive predictor
of the model, while Social Identity (B = -0.33, p <.001) was a negative predictor. Acculturative Stress (3
= 0.01, p =.876) was not a significant predictor in the regression model, it might be that the effect of this
variable is influenced by other factors such as social support or resilience.

5.4 Discussion in Relation to Research Objectives and Research Questions

This section demonstrates how the research results match each of the research questions and objectives
from the beginning of this research.

Objective 1: To examine the relationship between social identity and psychological well-being among
African students in India.

Research Question 1: Does social identity have a significant relation with psychological well- being
among African students in India?

The results showed a strong negative relationship between Social and Personal Identity Scale (SPIS) and
Psychological Well-being (PWB). The results showed that more identity confusion, instability or
marginalization is related to lower well-being. As has been pointed out in other studies, conflict of
identity in multicultural contexts is associated with a decrease in life satisfaction and an increase in
psychological maladjustment (Phinney et al., 2001). Hence, the research objective and research question
are well answered as the data shows that social identity is an important factor that influences the
psychological experiences of African students in India.

Objective 2: To establish the link between emotional regulation and psychological well-being.

Research Question 2: Is there any significant association between emotional regulation and
psychological well-being?

Emotional Regulation was found to be the most significant and strongest predictor of Psychological
Wellbeing in both the correlation and regression analyses. This goes with the idea that students who have
good control over their emotions tend to have better psychological well-being. The result is in line with
Gross’s (2014) model of emotional regulation and studies by Aldao et al. (2010) that associated emotion
regulation strategies such as cognitive reappraisal with better mental health. The objective was achieved
and the research question was answered in the affirmative and the results were statistically supported.
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Objective 3: To investigate the impact of acculturation challenges on psychological well-being.
Research Question 3: Are acculturation challenges associated with psychological well-being?

The correlation analysis revealed a positive but moderate relationship between acculturative stress and
psychological well-being which was an opposite to what was expected. However, the regression analysis
revealed that acculturative stress did not have a significant effect on psychological well-being. This
means that although students may experience stress in adapting to a new culture, its impact on their well-
being may be somehow controlled or influenced by other variables like emotional regulation or identity
integration. Most studies (e.g., Yeh & Inose, 2003) have shown a negative relationship; therefore, this
finding underscores the diversity and heterogeneity of students’ experiences when it comes to
acculturative stress. The objective was somewhat met although the relationship between the variables
needs to be further understood.

Objective 4: To investigate the effect of social identity, emotional regulation and acculturation
challenges on the psychological well-being of African students in India.

Research Question 4: Do social identity, emotional regulation and acculturation challenges impact the
psychological well-being of African students in India?

The multiple regression analysis showed that these three variables explained 76.6% of the variance in
psychological well-being and emotional regulation was the most important factor. This finding supports
the concept of psychological well-being as being multidimensional and shows how emotional, cultural
and identity related factors interplay. This is in accordance with integrative models of adjustment and
mental health among international students (e.g., Smith & Khawaja, 2011). Hence, the research question
is well addressed and the objective is well supported by the data.

5.5 Comparison with Previous Literature

This study's results agree with and disagree with prior studies about international student well- being and
adjustment but especially provide new perspectives on African students' experiences in India.

Emotional Regulation and Psychological Well-Being

The positive association between emotional regulation and psychological well-being matches past
research which demonstrates that emotional regulation strongly affects mental health results. Gross and
John (2003) discovered that students who use cognitive reappraisal often demonstrated higher life
satisfaction and reduced depression symptoms. According to Aldao et al. (2010) emotional regulation
functions as a transdiagnostic factor which affects multiple psychological results. The study's finding of
emotional regulation being the primary predictor of well-being matches the overall literature and
supports the need for students to develop emotional regulation skills when adapting to academic and
cultural challenges.

Social Identity and Psychological Well-Being

Social and personal identity (SPIS) showed an inverse relationship with psychological well-being which
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confirms previous research about identity conflict and minority stress. Phinney et al. (2001) established
that individuals with stable ethnic identities experienced better mental health results than those who
experienced identity confusion which created inner conflict and poor well-being. The social exclusion of
African students in India may lead to identity dissonance because they face perceptions as cultural
outsiders. The research supports social identity theory by Tajfel and Turner (1986) which demonstrates
that group membership strongly influences both self-perception and emotional health. The results of this
research support earlier research indicating identity security as an essential factor for maintaining
psychological stability particularly when studying in unfamiliar cultural settings.

Acculturative Stress and Psychological Well-Being

The research results regarding acculturative stress showed more complex patterns. The research by
Berry (2006) and Yeh and Inose (2003) demonstrates a negative relationship between acculturative
stress and psychological well-being but this study found only a weak positive relationship and no
significant predictive value in the regression model. The African students in this study might have
created effective stress-reducing strategies and support networks to minimize their stress levels. The
relationship direction may be shaped by unmeasured variables including resilience and community
belonging and institutional support. The observed differences indicate that acculturative stress has
varying effects on different international student groups which requires cultural and institutional
analysis.

Integrated Predictive Model

The combined model explained 76.6% of the variance in psychological well-being which supports
integrated frameworks such as Smith and Khawaja’s (2011) model of international student adaptation
that focuses on emotional competence and social identity and cultural stressors. The high explanatory
power indicates these three factors, especially emotional regulation, are essential for determining the
mental health of African students in India. The research advances our understanding of student
experiences by integrating multiple variables whereas previous studies focused on independent variables.

5.6 Implications of the Study

Higher education institutions and mental health professionals and policymakers who work with
international students need to understand the research findings particularly for students from diverse
cultural backgrounds in India.

1. Enhancing Emotional Regulation Skills

Institutions should provide emotional regulation training as part of their student support programs since
the research shows strong predictive power of emotional regulation on psychological well-being.
Workshops alongside counseling sessions and peer-led intervention using cognitive reappraisal
strategies can effectively enhance students' capacity to control stress while sustaining positive mental
health. African students need special attention because they experience academic stress combined with
cultural adaptation difficulties.
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2. Promoting Positive Identity Development

The findings indicate that initiatives should promote positive self-concept and belongingness because
social identity challenges negatively affect psychological well-being. Universities need to establish
cultural identity-expression spaces for African students who should feel protected from all forms of
discrimination and marginalization. Students will experience less identity conflict and develop better
integration and self-worth through culturally responsive programs and diversity clubs and inclusive
educational curricula.

3.  Rethinking Acculturative Stress Interventions

Acculturative stress proved not to be a significant predictor in the regression model although its presence
as a moderate correlate with well-being indicates that it remains a vital factor affecting students' lives.
Support services might find more value in focusing on student resilience and social support systems
instead of just stress reduction. Support programs that include cultural mentorship alongside community-
building and intercultural dialogue efforts act as protective measures for students adjusting to new
settings.

4. Institutional Accountability and Policy Support

Universities together with host institutions need to actively recognize and address the particular
experiences African international students face. Academic environments become more supportive
through policies that combat discrimination and enhance cultural sensitivity training for staff while
expanding psychological service access. University policies benefit from student feedback integration
for both relevance and effectiveness in intervention development.

5.  Research and Program Development

The study establishes that further research about international student mental health within non-Western
academic environments remains crucial. The current psychological support literature consists mainly of
Western-based studies and requires region-specific solutions. The results of this research will help
develop future programs at Indian universities and similar institutions to create an academic
environment that supports emotional intelligence and inclusivity.

5.7 Limitations of the Study

The research into African students' psychological well-being in India contains multiple important
limitations that need to be acknowledged.

1.  Sampling Constraints

The research included purposeful and stratified sampling methods that focused on African students
enrolled at one university. The study results demonstrate limited generalizability to both African
students pursuing education in India and those in other international study environments. The research
did not deeply examine how African students' experiences vary due to their nationality and ethnicity
alongside language and other socio-cultural factors within their diverse African backgrounds.

2. Reliance on Self-Report Measures
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The study obtained all its data through self-report questionnaires which could produce biases related to
social desirability and inaccurate self-assessment. Research participants might have incorrectly measured
their psychological state and emotional control because they interpreted items based on personal and
cultural standards about revealing distress.

4. Limited Psychometric Adaptation

Standardized tools served for data collection but researchers may have encountered different
interpretations of specific scale items between cultures. The instruments which stem from

Western cultures may not properly represent the everyday life experiences and emotional responses of
African students living in India.

5.8  Suggestions for Future Research

Future research should focus on increasing knowledge of African students who study abroad in India as
well as other culturally different locations.

1. Increase Sample Variety with Multiple Institutions

Future research needs to include students from African backgrounds who are enrolled at various Indian
universities or Asian nations beyond India. Extending the research area enables researchers to examine
how various academic institutions along with cultural backgrounds influence psychological well-being.

2. Incorporate Longitudinal Designs

Longitudinal studies will help researchers understand the changing interconnection between emotional
regulation and acculturation and identity and well-being. Students who receive tracking throughout their
time at university from entry until different points of adjustment will deliver more precise information
about psychological development patterns.

3.  Use Mixed-Methods Approaches

Research that combines quantitative and qualitative methods produces a deeper understanding of student
experiences. The collection of data through interviews or group discussions allows researchers to study
the specific details that underlie statistical results and to hear personal stories about adaptation and well-
being.

4. Cultural Adaptation of Assessment Tools

Future researchers should validate and adapt psychological scales for African international students
specifically within the Indian cultural environment. The process requires linguistic translation as well as
cultural item reinterpretation to make assessments match actual participant life experiences.

5. Explore Mediators and Moderators

Future studies need to investigate both mediating and moderating variables to enhance understanding of
psychological processes. The observed relationships could be affected by social support and religious
coping and language proficiency and previous international experience among other variables.
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6. Include Broader Demographic Variables

Research results will gain greater depth by analyzing additional variables that include socioeconomic
status and previous intercultural exposure as well as field of study and family background information
about African students adapting to new environments.

5.9 Conclusion

This research aimed to understand the impact of social identity together with emotional regulation and
acculturation challenges on the psychological well-being of African students studying in India. The
research results demonstrate emotional regulation as the most significant positive factor for well-being
while showing that adaptive coping through cognitive reappraisal brings added value. Well-being suffers
when people experience identity conflict while social belonging that is secure and inclusive acts as a
protective factor. Acculturative stress did not show significant prediction in the regression model yet its
moderate relationship with well- being indicates stress may trigger resilience development and
supportive coping mechanisms under specific circumstances.

The research findings demonstrate a complex understanding of adjustment in non-Western academic
settings while supporting an integrated framework that links emotional and cultural factors with identity-
related factors to produce mental health results. The research reveals both anticipated and unexpected
findings about international student adaptation by showing how moderate stress levels create positive
well-being effects.

The study reveals specific strategies which universities and practitioners should use to enhance student
support through emotional regulation skill development and positive identity support and stress
transformation into resilience-building opportunities. The implementation of these efforts will establish
learning environments that support African students to succeed both academically and psychologically.

References

1. Adeyemi, A. M., & Mwamwenda, T. S.(2014). African students’ social identity and adjustment in
South African universities. Journal of Psychology in Africa, 24(3), 267-272. https://doi.org/xxxx

2. Aldao, A., Nolen-Hoeksema, S., & Schweizer, S.(2010). Emotion-regulation strategies across
psychopathology: A meta-analytic review. Clinical Psychology Review, 30(2), 217-237.
https://doi.org/10.1016/j.cpr.2009.11.004

3. Berry, J. W.(1997). Immigration, acculturation, and adaptation. Applied Psychology, 46(1), 5-34.
https://doi.org/10.1111/j.1464-0597.1997.tb01087.x

4.  Berry, J. W.(2006). Acculturative stress. In P. T. P. Wong & L. C. J. Wong (Eds.), Handbook of
multicultural perspectives on stress and coping (pp. 287—-298). Springer.

5. Brown, R., Condor, S., Mathews, A., Wade, G., & Williams, J. (1986). Explaining intergroup
differentiation in an industrial organization. Journal of Occupational Psychology, 59(4), 273—

286. https://doi.org/10.1111/j.2044-8325.1986.tb00230.x

6.  Choudhury, S., & Mullick, M. S. (2018). Racial microaggressions and hypervisibility: Experiences
of African students in India. Journal of International Students, 8(4), 1569-1588. https://doi.org/xxxx

[JFMR250345194 Volume 7, Issue 3, May-June 2025 37



https://www.ijfmr.com/

~Y International Journal for Multidisciplinary Research (IJFMR)

i

IJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com

7. Gross, J. J. (1998). The emerging field of emotion regulation: An integrative review. Review of
General Psychology, 2(3), 271-299. https://doi.org/10.1037/1089-2680.2.3.271

8.  Gross, J. J.(2014). Emotion regulation: Conceptual and empirical foundations. In J. J. Gross (Ed.),
Handbook of emotion regulation (2nd ed., pp. 3-20). Guilford Press.

9. Gross, J. J., & John, O. P.(2003). Individual differences in two emotion regulation processes:
Implications for affect, relationships, and well-being. Journal of Personality and Social Psychology,
85(2), 348-362. https://doi.org/10.1037/0022-3514.85.2.348

10.  Kashima, Y., & Hardie, E. A. (2000). The development and validation of the Relational,
Individual, and Collective Self-Aspects (RIC) Scale. Asian Journal of Social Psychology, 3(1), 19-48.
https://doi.org/xxxx

11.  Kumar, S., Bhukar, J. P., & Singh, V.(2019). Campus belongingness and mental health among
African students in India. Journal of International Education and Leadership, 9(2), 1- 15.

12. Manguvo, A. (2012). Challenges faced by African international students in Western academic
environments. Journal of International Students, 2(1), 46-55.

13. Nezlek, J. B., Vansteelandt, K., Van Mechelen, I., & Kuppens, P.(2007). Appraisal-emotion
relationships in daily life. Emotion, 7(3), 658-667. https://doi.org/10.1037/1528-3542.7.3.658

14.  Phinney, J. S., Horenczyk, G., Liebkind, K., & Vedder, P. (2001). Ethnic identity, immigration,
and well-being: An interactional perspective. Journal of Social Issues, 57(3), 493-510.
https://doi.org/10.1111/0022-4537.00225

15. Ryff, C. D.(1989). Happiness is everything, or is it? Explorations on the meaning of
psychological well-being. Journal of Personality and Social Psychology, 57(6), 1069-1081.
https://doi.org/10.1037/0022-3514.57.6.1069

16.  Sandhu, D. S., & Asrabadi, B. R. (1994). Development of an acculturative stress scale for
international  students:  Preliminary  findings. Psychological Reports, 75(1), 435-448.
https://doi.org/10.2466/pr0.1994.75.1.435

17. Smith, R. A., & Khawaja, N. G.(2011). A review of the acculturation experiences of international
students. International Journal of Intercultural Relations, 35(6), 699-713.
https://doi.org/10.1016/j.ijintrel.2011.08.004

18. Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. In W. G. Austin &
S. Worchel (Eds.), The social psychology of intergroup relations (pp. 33—47). Brooks/Cole.

19.  Tajfel, H., & Turner, J. C.(1986). The social identity theory of intergroup behavior. In S. Worchel
& W. G. Austin (Eds.), Psychology of intergroup relations (pp. 7-24). Nelson-Hall.

20.  Ward, C., Bochner, S., & Furnham, A. (2001). The psychology of culture shock (2nd ed.).
Routledge.

21. Yeh, C. J.,, & Inose, M. (2003). International students reported English fluency, social support
satisfaction, and social connectedness as predictors of acculturative stress. Counselling Psychology
Quarterly, 16(1), 15-28. https://doi.org/10.1080/0951507031000114058

22. Yoon, E., Lee, R. M., & Goh, M. (2013). Acculturation, social connectedness, and subjective
well-being.  Cultural Diversity and Ethnic  Minority Psychology, 14(3), 246-255.
https://doi.org/10.1037/1099-9809.14.3.246

[JFMR250345194 Volume 7, Issue 3, May-June 2025 38



https://www.ijfmr.com/

	•Independent Variables:
	• Dependent Variable:
	1. Descriptive Statistics:
	2. Reliability Analysis:
	3. Correlational Analysis:
	4. Multiple Regression Analysis:
	1.3 Conceptual Foundations 1.3.1Acculturative Stress
	1.3.2Psychological Well-Being
	1.3.3 Social Identity
	1.3.5 Emotional Regulation
	1.4 Theoretical Framework
	1.4.1 Berry’s Acculturation Model (1997)
	1.4.2 Social Identity Theory (Tajfel & Turner, 1979)
	1.4.3 Goss’s Process Model of Emotion Regulation (1998)
	1.5 Tools of Data Collection
	1.5.1 Acculturative Stress Scale for International Students (ASSIS)
	1.5.2 Ryff’s Psychological Well-Being Scale (12-item version)
	1.5.3 Social and Personal Identity Scale (Brown et al., 1986)
	1.5.4 Emotion Regulation Questionnaire (ERQ)
	1.5 Significance of the Study
	1.6 Scope and Delimitations of the Study
	Scope:
	Delimitations:
	Chapter 2: Review of Literature
	2.4 Summary and Research Gap
	Chapter 3: Research Methodology
	General Objective:
	Specific Objectives:
	3.2 Hypotheses:
	3.3 Variables
	3.3.2 Independent Variables (IVs)
	b. Social Identity
	c. Acculturation Challenges
	3.4 Operational Definitions
	3.5 Research Design
	3.6 Population and Sample
	3.7 Inclusion and Exclusion Criteria Inclusion Criteria:
	Exclusion Criteria:
	2. Reliability Analysis (Cronbach’s Alpha)
	3. Correlation Analysis (Pearson’s r)
	4. Multiple Regression Analysis
	5. ANOVA or t-tests
	6. Data Processing Software
	3.10 Procedure for Data Collection
	Chapter 4: Results
	4.1 Descriptive Statistics
	Table 4.2 standard deviations of variables.
	4.3 Reliability Analysis
	Table 4.3. Pearson Correlation Matrix
	4.4 Regression Analysis
	4.5 Gender Differences in Psychological Well-Being
	4.6 Nationality Differences in Acculturative Stress
	4.7 Visualizations
	Figure 4.2: Correlations with Psychological Well-Being (Bar Chart)
	Figure 4.3: Regression Coefficients (Bar Chart)
	Figure 4.4: Variance Explained (Pie Chart)
	2. ERQ_Total (Emotional Regulation)
	3. ASSIS_GF (Guilt Towards Family)
	4. ASSIS_LI (Language Insufficiency)
	5. ASSIS_SI (Social Isolation)
	6. ASSIS_PD (Perceived Discrimination)
	7. ASSIS_AP (Academic Pressure)
	Visual Inspection of Normality
	Figure 4.6: Shapiro-Wilk test
	Chapter 5: Discussion
	5.1 Kurtosis Analysis
	5.2 Distribution Findings in Relation to Shapiro-Wik tests
	5.3 Understanding the Findings in Relation to the Hypotheses
	5.4 Discussion in Relation to Research Objectives and Research Questions
	5.5 Comparison with Previous Literature
	Emotional Regulation and Psychological Well-Being
	Social Identity and Psychological Well-Being
	Acculturative Stress and Psychological Well-Being
	Integrated Predictive Model
	5.6 Implications of the Study
	1. Enhancing Emotional Regulation Skills
	2. Promoting Positive Identity Development
	3. Rethinking Acculturative Stress Interventions
	4. Institutional Accountability and Policy Support
	5. Research and Program Development
	5.7 Limitations of the Study
	1. Sampling Constraints
	2. Reliance on Self-Report Measures
	4. Limited Psychometric Adaptation
	5.8 Suggestions for Future Research
	1. Increase Sample Variety with Multiple Institutions
	2. Incorporate Longitudinal Designs
	3. Use Mixed-Methods Approaches
	4. Cultural Adaptation of Assessment Tools
	5. Explore Mediators and Moderators
	6. Include Broader Demographic Variables
	5.9 Conclusion

