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Abstract

This study investigates the level of investment awareness among teachers, focusing on their
understanding, attitudes, and practices related to personal finance. Key areas examined include
differences between savings and investments, goal-oriented financial planning, risk-return
comprehension, and information sources on investments. The research identifies major barriers such as
insufficient knowledge, fear of financial risks, limited funds, and dependence on informal guidance.
Using descriptive statistics like frequency and percentage, findings show that while many teachers
possess moderate awareness, notable gaps exist, especially regarding complex financial instruments and
planning strategies. The study emphasizes the need for ongoing financial education through targeted
workshops, seminars, and digital tools. It also recommends policy support and integration of financial
literacy into teacher training to promote better financial decision-making. These insights aim to improve
teachers’ long-term financial well-being and inform future initiatives in financial education.
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1. Introduction

In today’s dynamic financial environment, investment awareness is crucial for ensuring long term
financial stability and informed decision making. Among various professional groups, teachers hold a
distinct position not only as educators but also as role models whose financial behavior can indirectly
influence their students and communities. Despite this, the level of investment awareness among
teachers remains an under explored area, particularly in smaller urban centers and semi rural districts of
India. Saharanpur, a developing district in the state of Uttar Pradesh, offers a unique context for
examining this issue. With a growing number of teachers employed in both government and private
institutions across the primary, secondary, and tertiary levels, Saharanpur represents a significant yet
overlooked demographic in financial literacy studies. Although national level surveys and metropolitan
focused studies have addressed financial and investment awareness among salaried professionals, they
often fail to capture the fine detail and realities faced by educators in semi urban settings like Saharanpur.
However, despite their pivotal societal role, teachers often remain on the periphery of financial literacy
initiatives. Their investment decisions or the lack of knowledge about investment are influenced by a
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variety of factors, including limited financial education, job stability, conservative risk attitudes, and a
tendency to rely heavily on traditional savings instruments. This limited exposure to modern investment
options can adversely impact their long term financial planning, especially post retirement. Study
represents a semi urban socio economic setting where the financial behavior of teachers has received
minimal academic attention. Despite having numerous educational institutions and a large teaching
workforce, there is little evidence to suggest that teachers in this region are equipped with adequate
knowledge of investment avenues such as mutual funds, stocks, bonds, real estate, insurance linked
plans, or pension schemes.

A review of existing literature reveals that the majority of studies are concentrated in metropolitan cities
or use broad generalizations across states, with little attention given to smaller districts. Furthermore, the
role of socio demographic variables such as age, income, gender, and employment type (government vs.
private) in shaping investment behavior among teachers in such regions remains inadequately studied.
This absence of region specific and profession focused research highlights a significant gap in the
existing literature. This study seeks to bridge that gap by investigating the level of investment awareness
among teachers in Saharanpur. It aims to explore not only their current knowledge and practices but also
the factors influencing their investment decisions. The findings are expected to inform targeted financial
education initiatives and contribute to the broader discourse on financial inclusion in India’s educational
sector.

2. Research Methodology

2.1 Sample

A purposive sampling technique was employed to select participants who are actively involved in

financial decision making and have a minimum of one year of teaching experience. This criterion

ensured the relevance and reliability of responses regarding investment awareness.The final sample

comprised 50 respondents, including 30 male and 20 female teachers. Efforts were made to include

participants from diverse educational backgrounds, age groups, and teaching experiences to ensure

comprehensive insights into their investment knowledge and practices.

2.2 Data collection

Data was collected using a structured questionnaire that included both close-ended and open-ended

questions covering various aspects of investment, such as savings habits, knowledge of financial

instruments, risk perception, and sources of investment information.

2.3 Data Analysis

The data collected from the respondents was analyzed using descriptive statistical tools. Specifically, the

study employed:

® A frequency analysis was conducted to assess the distribution of responses across each category,

® Percentage analysis to understand the proportion of respondents selecting each option,

® And descriptive analysis to summarize the overall trends and patterns in investment awareness
among the surveyed teachers. These methods were chosen for their effectiveness in presenting the
basic features of the data in a clear and concise manner, enabling the identification of general trends
and insights relevant to the study objective.

3. Data interpretation
To evaluate the investment awareness among teachers, the collected data was analyzed using descriptive

IJFMR250347088 Volume 7, Issue 3, May-June 2025 2



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com

e Email: editor@ijfmr.com

statistical techniques, including frequency and percentage analysis. These methods provided a clear
understanding of the distribution of investment knowledge levels among the respondents.
One of the key variables examined was the self-reported level of investment knowledge. Respondents
were asked to categorize their understanding of investment concepts and instruments into one of four
levels: High Proficient, Moderately Proficient, Limited Knowledge, and Poor Knowledge.

Table 1: Knowledge of Investments

Level Of Knowledge No. Of Respondents Percentage %
High Proficient 12 24%
Moderately Proficient 29 58%

Limited Knowledge 7 14%

Poor Knowledge 2 4%

As shown in Table 1, the majority of respondents (58%) identified themselves as moderately proficient,
indicating a general but incomplete understanding of investment-related matters. A smaller proportion
(24%) demonstrated high proficiency, suggesting strong familiarity and confidence with financial
instruments and investment strategies. Conversely, 14% of teachers reported limited knowledge, and a
minority of 4% indicated poor knowledge, reflecting minimal awareness or engagement with investment
options. These findings highlight a significant gap in comprehensive financial literacy among educators,
despite their role in shaping future generations. This analysis suggests a need for targeted financial
literacy programs and investment awareness campaigns within the teaching community to enhance their
financial decision-making capabilities.

Table 2: Risk and Return Awareness-

Level of Risk and Return | No. Of Respondents Percentage %
Highly Proficient 3 6%

Moderate Proficient 30 60%

Basic Awareness 12 24%

Poor Awareness 5 10%

As illustrated in Table 2, a majority of the respondents (60%) reported a moderate level of awareness
regarding risk and return, suggesting a fair understanding but not necessarily a deep or technical grasp of
investment dynamics. Only 6% of teachers categorized themselves as highly proficient, indicating a
strong and informed understanding of investment risks and returns. On the other hand, 24% of
respondents reported having only basic awareness, and 10% admitted to poor awareness, highlighting a
concerning knowledge gap in evaluating financial risks — a crucial factor in informed investment
decisions. These findings underscore the importance of integrating risk education and financial planning
concepts into teacher training and professional development initiatives. Enhancing such awareness can
empower teachers to make more informed and secure investment choices, ultimately improving their
long term financial well being.
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Table 3: Financial Planning and Goals

Level of Financial Planning and Goal No. Of Respondents Percentage %

Highly Proficient 7 14%

Moderately Proficient 32 64%

Limited Planning 8 16%

Poor Planning 3 6%

A significant majority (64%) of the respondents indicated a moderate level of proficiency in financial
planning and goal setting, suggesting that most teachers engage in some form of planning, though
perhaps not in a highly structured or strategic manner. Only 14% rated themselves as highly proficient,
implying a strong ability to formulate and pursue well-defined financial goals. Meanwhile, 16% reported
limited planning, and 6% indicated poor planning, revealing that nearly one-fifth of the sample lacks
sufficient engagement in structured financial goal-setting. This could impact their ability to make sound
investment decisions aligned with long-term financial objectives. These findings point to a need for
targeted financial planning workshops and resources for educators, enabling them to translate their

investment awareness into actionable, goal-oriented financial behavior.

Table 4: Sources of Investment Information

Sources of Investment Information | No. Of espondents Percentage %
Highly Proficient 4 8%
Moderately Proficient 31 62%

Basic Awareness 11 22%

Poor Awareness 4 8%

The data presented in Table 4 indicates that a significant portion of the respondents 62% consider
themselves moderately proficient in using sources of investment information. This suggests a general
familiarity with available information channels but potentially lacking in-depth knowledge or frequent
use. Only 8% of the respondents rated themselves as highly proficient, demonstrating strong and
confident use of financial information sources. These individuals are likely to rely on multiple, credible
platforms and are well-informed about market trends, financial news, and investment advisories. On the
other end of the spectrum, 22% of respondents indicated basic awareness, implying minimal exposure to
or passive consumption of investment related content. Another 8% admitted to poor awareness,
highlighting a critical gap in financial literacy and access to reliable investment guidance. The findings
emphasize the need to strengthen financial information literacy among educators. Despite being in a
profession that nurtures intellectual development, many teachers may not have sufficient knowledge or
access to trusted investment information. Bridging this gap through targeted training programs, digital
resource awareness campaigns, and institutional support could empower teachers to make informed
financial decisions and contribute to a culture of financial responsibility.

Table 5: Awareness of difference between saving and investments

Awareness level b/w  Savings and
g No. Of Respondents Percentage %
Investments
Highly Proficient 11 22%
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Moderately Proficient 27 54%

Basic Awareness 8 16%

Poor Awareness 4 8%

The results reveal that a dominant majority (54%) possess moderate proficiency, indicating a general but
incomplete grasp of the contrasting nature of savings and investments. Meanwhile, a commendable 22%
demonstrate high proficiency, reflecting a robust understanding that likely translates into more strategic
financial decision-making. Conversely, a combined 24% of respondents fall into the basic or poor
awareness categories, exposing a significant segment vulnerable to financial missteps—such as
conflating low-yield savings with growth-oriented investments or failing to appreciate risk-return trade-
offs. This deficiency can hinder long-term financial security and wealth accumulation. These insights
call for the development of comprehensive financial literacy interventions tailored to educators,
emphasizing not only conceptual clarity but also practical applications of savings and investment
principles. Strengthening this knowledge base is essential to empower teachers as financially savvy
individuals and influential agents of community education.

4. Scope of the study

The present study opens several avenues for further research and practical application. While this
research focuses on a small, purposive sample of teachers, future studies can be conducted on a larger
scale across different regions and educational levels (primary, secondary, and higher education may
contribute to enhancing the generalization of the findings. Comparative studies between urban and rural
teachers or between public and private institutions can also offer deeper insights into variations in
investment behavior. Moreover, future research can explore the impact of specific financial literacy
interventions such as workshops, digital tools, or online courses on improving teachers' investment
awareness over time. Longitudinal studies may be conducted to track changes in investment behavior
and financial confidence before and after targeted training programs. There is also potential for
interdisciplinary research combining education, finance, and psychology to understand how behavioral
biases, teaching workload, and financial stress influence investment decisions among teachers.
Ultimately, future studies can contribute to the development of comprehensive financial literacy
frameworks tailored to educators, thereby promoting their long-term financial well-being.

5. Limitation of the study

It is important to acknowledge the limitations associated with this study. Firstly, the small sample size of
50 teachers limits the extent to which the findings can be generalized to the wider teaching community.
Additionally, the study is geographically restricted, as respondents were selected from a specific area,
which may not reflect investment awareness across different regions or educational institutions. The use
of purposive sampling may introduce selection bias, potentially affecting the objectivity of the results.
Moreover, since the data collected were self reported, responses could be influenced by personal biases
or social desirability, impacting the accuracy of the findings. The study also did not consider variations
in financial backgrounds or income levels, factors that can significantly influence investment behavior.
Lastly, the research focused mainly on descriptive analysis and did not delve deeply into the
psychological or behavioral aspects affecting investment decisions, leaving room for further exploration
in future studies.
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6. Need of the Study

In today’s rapidly evolving economic environment, financial literacy has become an essential skill for
individuals to secure their financial future. Teachers, as key influences in society and role models for
future generations, require adequate knowledge and awareness about investments to manage their
personal finances effectively. Despite their critical role in shaping young minds, many teachers face
challenges such as lack of sufficient knowledge about financial instruments, fear of risk, and limited
access to reliable investment information. This gap can lead to sub optimal financial decisions, adversely
affecting their long-term economic security. Given that teachers often have stable incomes but limited
exposure to formal financial education, it is imperative to assess their current level of investment
awareness and identify barriers to effective financial planning. Understanding these factors will enable
educational institutions, policymakers, and financial organizations to design targeted interventions, such
as workshops, training programs, and awareness campaigns, tailored to the unique needs of teachers.
This study addresses a significant need to empower educators with the financial knowledge and skills
necessary to make informed investment decisions, ultimately improving their economic well-being and
contributing positively to their professional and personal lives.

7. Findings

The study reveals that the majority of teachers possess a moderate level of investment awareness across
various dimensions, including financial planning, risk return understanding, and sources of investment
information. Specifically, 58% of respondents demonstrated moderate proficiency in general investment
knowledge, while 24% showed high proficiency, and the remaining had limited or poor knowledge.
Similarly, when assessing awareness of risk and return, 60% were moderately proficient, but only 6%
exhibited high proficiency, indicating a general hesitation or lack of deeper understanding regarding
investment risks. In terms of financial planning and goal setting, 64% of teachers were moderately
proficient, though only 14% showed high proficiency. The study also found that most teachers rely on
formal financial education programs and institutional support as effective means to improve their
financial literacy. When asked about challenges in managing investments, lack of knowledge (36%), fear
of risk (20%), and reliance on informal advice (12%) were the primary barriers. Respondents
recommended structured financial education through workshops, seminars, and regular sessions
integrated into their professional development as key solutions. There was also a strong call for
government and institutional initiatives to support financial literacy, alongside the adoption of digital
tools and peer learning.

8. Conclusion

The present study clearly indicates that while teachers demonstrate a foundational level of investment
awareness, there remain considerable gaps in their understanding of advanced financial concepts, risk
management, and effective financial planning. These gaps, compounded by challenges such as fear of
financial risk, limited capital, and dependence on informal advice, hinder their ability to make optimal
investment decisions. Given the crucial role teachers play not only in shaping future generations but also
in contributing to societal progress, it is imperative to equip them with robust financial literacy. The
study’s findings advocate for a multi-faceted approach to improve investment awareness among teachers.
This includes the integration of regular, structured financial education programs such as workshops,
seminars, and interactive sessions into teacher training and professional development. Institutional and
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governmental bodies must take an active role in facilitating these initiatives by providing accessible

resources, expert guidance, and ongoing support. Furthermore, leveraging modern digital tools and
fostering peer learning communities can enhance engagement and practical understanding. Empowering
teachers with financial knowledge and confidence will enable them to navigate the complexities of
investment markets, plan effectively for their financial goals, and reduce anxiety related to investment
risks. Beyond personal benefits, financially literate teachers can become advocates for economic
education within their classrooms, thus multiplying the positive impact on future generations. In

conclusion, addressing the financial literacy needs of teachers is not merely an individual or institutional

responsibility but a societal imperative. By prioritizing investment awareness programs tailored
specifically to educators, stakeholders can ensure sustainable financial well being for teachers and

contribute meaningfully to the economic empowerment of the broader community.
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