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ABSTRACT

This study focuses on the lived experiences, challenges, and coping strategies of non-major social studies
teachers within the framework of the Lupon East District, Schools Division of Davao Oriental, which
implements modular distance learning (MDL). The COVID-19 pandemic made it necessary to move from
face-to-face modality to MDL, resulting in a learning environment where numerous teachers were allo-
cated subjects beyond their areas of expertise. Utilizing a qualitative, phenomenological methodology,
data were collected through in-depth interviews and focus group discussions with twelve (12) non-major
social studies teachers. The findings identified multiple interrelated concerns, including insufficient ma-
terial knowledge, difficulties maintaining student involvement, and issues with evaluation procedures and
resource constraints. To address these challenges, teachers implemented strategies like collaboration with
colleagues, utilizing online resources, modifying educational materials, and enhancing communication
with students and parents. The study emphasizes the significance of continuous professional development
tailored to non-major teachers, establishing supportive mentorship frameworks, and providing accessible
resources to strengthen instructional proficiency. The resilience and commitment of teachers are pivotal
to the success of MDL, underscoring the broader implications for educational policy, curriculum planning,
and teacher deployment. Ultimately, this research recommends systemic improvements in teacher training
and support to sustain the quality of social studies education and optimize student learning outcomes de-
spite role misalignments.

Keywords: Non-Major Teachers, Social Studies Education, Modular Distance Learning, Teacher Chal-
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INTRODUCTION

In shaping the lives of students, education will play a vital role. Teachers are among the necessary tools
in the process of delivering high-quality education. Due to the emergence of COVID-19 in the Philippines,
many changes happened in the educational landscape (Felicisimo, 2021). Educational institutions transi-
tioned to modular distance learning from the usual face-to-face teaching, which put teachers and students
less prepared, if not totally unprepared (Cabardo et al., 2022). However, the sudden spread of institutions
turning to modular distance learning offers learners greater opportunities and brings forward setbacks.
This include difficulty in assessing the understanding of the learners using the modules, teachers find it a
challenge to contact the learners due to lack of resources to check their progress, and gain access and
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produce materials that may help serve as intervention materials to topics to learners who were not able to
achieve complete mastery with (Carreon, 2021).

In the United States of America, there were several issues with integrating modular materials. It has been
said that instructional time constraints are particularly difficult for elementary social studies teachers, and
are also felt at the secondary level. Teachers in basic education, particularly elementary social studies
teachers, reported difficulty engaging students and transitioning to inquiry-based modules due to a lack of
pedagogical and content knowledge. Further discussion reveals that this issue may be due to the teacher's
lack of preparation for the new teaching method that has been implemented (Thacker & Friedman, 2021).
Furthermore, the need for well-trained teachers to teach Social Studies has been emphasized by Social
Studies educators, including Aggarwal (2019), who made it abundantly clear that Social Studies requires
well-trained teachers more than any other subject. In addition, Boholano et.al (2022) stated that non-major
teachers had to deal with problems including managing their time, preparing modules, and giving feedback
while implementing modular distance.

In the Philippines, educational institutions utilized modular distance learning to bridge the gap between
teaching and learning despite the pandemic. However, this new kind of teaching and learning environment
poses significant problems among non-major social studies teachers. Alvarez (2020) revealed that this
new mode of educational environment challenges the teachers to have specific skills, knowledge, profes-
sional development, and training in teaching subjects utilizing modular distance learning, as this is a novel
phenomenon. This added constraints to the underlying problem presented by Pacaia et al. (2019) that non-
major social studies teachers encounter several issues in preparing and administering their lessons. It has
also been observed that several teachers have taught social studies subjects without specializing in it during
their university days. He added that this scenario has created a dismal effect on learners because of teach-
ers’ lack of procedural content knowledge of Social Studies, resulting in low academic performance.

In the locality of Lupon, East District of the Schools Division of Davao Oriental, teachers are having
difficulties utilizing modular distance learning, particularly those who do not specialize in social studies.
The researcher noticed that some were given assignments to teach outside their areas of expertise when
deployed to the school or station in the district above. They must deal with this difficulty and other issues,
such as utilizing modular distance learning. There are non-major social studies teachers who claim that
during the first quarter of the modular distance learning, they encounter difficulties such as using the new
mode of teaching and learning environment in a sense that they have lack of knowledge and skills on its
utilization as well as the lack of teaching strategies to use during the implementation.

The condition of non-major social studies teachers in utilizing modular distance learning merits an inves-
tigation to explore the general issues of their lived experiences, including their travails and how these
teachers address the challenges they faced in such learning modality. To give consideration to the learners
where the internet is inaccessible for online learning, most of the public schools in rural areas in the Phil-
ippines use a modular distance learning modality. Modular learning is a form of distance learning that uses
Self-Learning Modules (SLM) and is highly convenient for most typical Filipino students. It is also the
most preferred learning system chosen by most parents/guardians for their children.

Furthermore, based on the prevailing issues and problems presented, there is an urgency to conduct this
study to explore and understand the lived experiences of non-major social studies teachers in utilizing
modular distance learning during the pandemic through qualitative research, specifically in a phenomeno-
logical approach. Although various research has been conducted on the effectiveness of the utilization of
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modular distance learning, few research has been conducted on teachers' experiences, especially non-ma-
jor social studies teachers, in qualitative research during the pandemic. In addition, the participants of this
study will be the non-major social studies teachers teaching social studies subject utilizing modular dis-
tance learning in Lupon East District, Schools Division of Davao Oriental. The in-depth interview and
focus group discussion will be used to collect participant data. Hence, there is a lack of information in the
experiences, challenges, and insights of non-major social studies teachers in regards to modular distance
learning. Thus, the researcher is prompted to pursue this study.

This theory anchored by Moore (2013) on The Theory of Transactional Distance this theory posits that
distance education is not solely a physical separation, but also a psychological communicative gap be-
tween learners and teachers. As a result, the non-major teachers encounter difficulties in delivering content
effectively, engaging the learners meaningfully, and providing timely feedback.

Furthermore, this phenomenological research highlights for educational authorities and curriculum plan-
ners the need for ongoing pedagogical improvements to enhance teaching performance in Social Studies
through modular distance learning. It supports developing programs, seminars, and workshops to improve
teaching strategies, especially for non-major Social Studies teachers. Ultimately, it underscores the im-
portance of equipping educators to effectively implement the current curriculum.

Meanwhile, this study is guided by the hermeneutical philosophical paradigm, which emphasizes the dy-
namic relationship between the teacher, students, and environment. As Agrey (2014) described, herme-
neutics involves a teacher’s responsibility for self-awareness and openness to reinterpretation. This ongo-
ing process fosters both personal growth and transformation, making teaching and learning a simultane-
ous, reflective, and interactive act.

This study is focus on comprehending a humanistic or idealistic perspective further aligns it with the
phenomenological investigation. A qualitative research strategy called phenomenology describes how
people interpret certain occurrences. In phenomenological research, an effort is made to set aside precon-
ceived notions and prejudices regarding human experiences, emotions, and responses to a particular situ-
ation.

Furthermore, this study is mainly anchored on the philosophical paradigm and theory of Gadamer’s (1975)
Fusion of Horizons Theory. The theory suggested that an individual will be looking for a way to be en-
gaged in understanding a certain situation about a newly designated line of experience and establishing a
new set of actions based on their experience. In teaching without adequate experiences, as per the propo-
sition of Gadamer’s Theory, it postulates that non-social studies teachers may not be detached from their
teaching to their past experiences. Moreover, in teaching, they can create a new set of relevant and timely
actions for their current undertakings. At such, the theory focuses on what is to be understood in the
experiences of non-major social studies teachers given on the advent of modular distance learning.

In the context of this study, this study frames the teaching travails of non-major Social Studies teachers
through Gadamer’s (1975) concept of “fusion of horizons”, where personal beliefs and understandings
shift through encounters with new environments and experiences. Such encounters promote horizon ex-
pansion, as teachers interpret new teaching contexts. The interpretive inquirer, rooted in hermeneutics,
shows openness, humility, and genuine concern for participants (Agrey, 2014). The conversational nature
of research captures the lived experience, including emotions, assumptions, and paradoxes (Manen, 1977).
These help teachers construct meaning from their professional experiences and relate it to broader social
contexts (Miles & Huberman, 1994). Ultimately, this leads to an authentic mosaic of the teachers’ inner
and outer worlds.
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Furthermore, Bandura’s Self-Efficacy Theory from 1994 corroborates this. The theory posits that individ-
uals possess capabilities, including surmounting challenges and accomplishing objectives. The theory pos-
its that self-efficacy pertains primarily to “doing” (e.g., feeling capable of confronting challenges) and
adjusting behavior to attain goals. Research indicates that teacher self-efficacy enhances teaching and
learning (Al-Shukri 2016).

Moreover, Bandura’s Social Cognitive Theory posits that environmental alterations inherently influence
individuals. It also considers how individuals acquire and sustain specific behaviors and their surround-
ings. The theory posits that past experiences shape behavior. Previous experiences influence, reinforce-
ments, expectations, and expectancies, which dictate an individual’s likelihood of engaging in a particular
behavior and its rationale (Lamorte, 2018). Research indicates that teacher self-efficacy enhances various
instructional and learning processes. According to the Person-Environment Fit Theory proposed by Ed-
wards, Caplan, and Van Harrison, non-major social studies educators will exhibit enhanced productivity
when their training and competencies align with their professional responsibilities (Kristof-Brown &
Guay, 2011).

In the context of this study, the self-efficacy theory is pertinent to non-major social studies educators, as
their confidence in managing professional responsibilities and challenges influences significant academic
outcomes, such as student achievement and motivation, as well as their workplace well-being. The will-
ingness of teachers to embrace change enhanced their effectiveness (Barni et al., 2019). Social cognitive
theory examines how individuals acquire and sustain specific behaviors within their contextual framework
an individual’s past experiences influence their propensity to act.

Furthermore, some relevant literature to enhance students' democratic thinking, social studies education,
and social studies teachers have a crucial role to play (Fitchett & Heafner, 2018). Political socialization
and civic skills are related in social studies education (Ontas & Koc, 2020). The qualities of social studies
instructors, who play a crucial role in forming civic virtues, might also be examined. Applications like
inquiry, discussion, and resource analysis that favorably impact the social studies teaching process can
help students develop their skills (Fitchett & Heafner, 2018).

According to studies, subject-specific teacher training results in more proficient students through more
effective instruction, especially in social studies (Porsch & Whannell, 2019). Thus, the phenomenon must
be seen as a significant problem in teacher education, encompassing both the initial teacher education
phase and the period following entry into the teaching profession, which offers opportunities for teachers'
formal professional development (PD) and ongoing professional learning (PL) in teaching social studies
(Hobbs & Porsche, 2021).

In addition, systematic teacher shortages, unequal distribution of teachers, scheduling challenges in
schools, and the teacher education systems in several nations where teachers are trained as specialists and
not as generalists are all contributing factors to teaching subjects without adequate knowledge and mastery
(Hobbs, 2020). With such phenomena, teachers who are unqualified to teach Social Studies must be as-
signed to many classrooms due to a lack of Social Studies education graduates filling this need. This adds
to the additional hardships of non-social studies teachers teaching Social Studies who are unfamiliar with
the new normal mode of teaching (Thacker, 2021).

According to a study, it is also emphasized that there are several root causes for teachers being assigned
to teach non-specialized subjects, including a conflict between the requirements for a teacher's qualifica-
tion and their assignment, demands from the teacher union, and a lack of qualified teachers in a particular
field (Bugwak, 2020). The academic background of the teacher has an impact on their ability to teach. In-
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field teaching is the term used to refer to work in the field. The differences between the graduation and
employment fields bring the ideas of out-of-field employment and education to light. In social studies
education, there is not much study on out-of-field teaching (Pacaiia et al., 2019; Savage, 2019). Although
scholars disagree on how teachers affect students' achievement, few studies look at how social studies
teachers might help students succeed (Fitchett & Heafner, 2018; Savage, 2019).

Moreover, several steps go into educating teachers by ensuring they have the necessary competencies and
abilities before beginning their careers. At the beginning of their careers, teachers undergo a professional
preparation process that includes internalized professional experience. However, failure to internalize the
process might harm one's professional progress (Girgin & Sahin, 2019). However, it is not always feasible
to have the correct combination of teachers to offer the required lessons, especially in small schools, where
financing for schools is effectively bound by the ratio of teachers to learners. Therefore, it is regarded as
a normal element of teachers' professional life, or at the very least, tolerated. Given these limitations, the
question becomes what a person is "competent" and "willing" to teach rather than what they are certi-
fied/approved to teach or what their area of expertise is (Hobbs, 2020).

Non-social studies teachers who teach history said they have a hard time understanding some concepts
and explaining historical events, despite history being the main focus of the social studies curriculum. As
a result, every social studies teacher should be well-versed in history topics, as it significantly impacts the
entire world, particularly the political and social movements. Accordingly, non-social studies teachers
must have the historical knowledge necessary for a successful social studies teacher in order to have ped-
agogical competency in teaching social studies (Aggarwal, 2019). Due to the demands of the new learning
modality, the non-social studies teachers encountered considerable difficulties. As stated by Alfanta and
Abarquez (2023), teachers faced challenges when planning and preparing modules, assessing students’
outputs, and providing timely feedback.

A study presented that three requirements must be met for a teacher to be considered highly qualified: the
teacher must have a bachelor's degree in the subject matter they teach, hold the necessary teaching cre-
dentials, and demonstrate subject matter expertise. This in no way implies that non-specialist teachers lack
qualifications. It can be characterized as an employment incompatibility (Simsek & Ontas, 2021). Many
previous studies have found that various factors, such as teacher supply and school organizational issues,
contribute to the continued practice of this phenomenon in teaching (Cascio, 2019).

How non-social studies teachers develop their professional identities has drawn criticism in teaching social
studies. Teachers' professional qualifications are influenced by various variables, including their personal
traits, professional demands, institutions, perspectives, professional stakeholders, situations, society, and
values (Soydas, 2020). However, some academics contend that qualifications are merely a confounding
factor. As such, how non-social studies teachers are impacted is crucial in professional identity perception
and professional identity considerations. This issue is exacerbated by how schools organize their subjects.
Most educators only use what they remember and understand about the subject area, particularly the topics
they learned in elementary school (Ball & McDiarmid, 2019).

Additionally, due to the COVID-19 pandemic, face-to-face learning was discontinued for the 2020-2021
school year. Lack of school funds, students' struggle with self-study and parents' lack of academic
knowledge were the main challenges of this modality (Garbe et al., 2020). The Department of Education
(DepEd) uses Modular Distance Learning to keep students engaged during the Covid-19 pandemic (Gon-
zales, 2021). As a result, the Philippine Educational Curriculum's Social studies subject has begun to in-
tegrate the use of modules to ensure that learning continues even in the event of a global pandemic.
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The problem with continuing educational advancement in one country is then addressed by various coun-
tries around the world introducing various solutions to the problem despite the pandemic (Schleicher,
2021). It has been stated that this solution includes the use of various media including technological ad-
vancements. To reach a wider audience, education ministries worldwide broadcast live transmissions of
lessons on various subjects across the country's TV channels. The modular distance learning approach was
implemented abruptly at the national level in response to the coronavirus pandemic's dramatic changes.
On the other hand, the requirements for this national project have not been assessed. Today's challenge is
comprehending and managing processes and rules regulating information in real time (Elfirdoussi, 2020).
Social science learning has demonstrated that students' learning performance has decreased due to inef-
fective learning due to COVID-19's impact on the world's life (Sunoto et al., 2021). Furthermore, it has
been discovered that students' academic performance is likely to decline in classes held for both year-end
and internal examinations due to reduced contact hours for learners and a lack of consultation with teachers
when learning and understanding difficulties due to the integration of a distance modular learning ap-
proach (Pokhrel, 2021).

More families are relying on technology and digital solutions to keep their children engaged in learning,
entertained and connected to the outside world as a result of school closures and strict containment
measures but not all children have the necessary knowledge, skills or resources to keep themselves
abridged to the gap of the integration of a new way to learn (Pokhrel, 2021). Self-learning modalities (such
as radio, television, paper-based learning kits, and even online platforms and mobile apps) are unlikely to
be effective in ensuring learning continuity unless teacher-guided modalities supplement them. Teachers
should remain involved during school closures to guide their students and support parents/caregivers. As
a result, a combination of self-learning and teacher-led modalities is required. When multiple learning
modalities are being implemented it is critical to integrate them into a larger education strategy that is
anchored to the curriculum (Lainchaur, 2020).

Furthermore, in the Philippine context, Magdaraog and Benavides (2019) reported that the 2017 National
Achievement Test (NAT) results revealed low performance essential skills such as problem solving
(40.31%), information literacy (41.44%), and critical thinking (39.02%) across five subjects’ areas: Fili-
pino, Mathematics, English, Science, and Hekasi. These scores are significantly below the target perfor-
mance level of 75%. The poor performance may be linked to the issue of out-of-field teachers, as supported
by Patalinghug (2018), who have knowledge and appropriate teaching strategies in subjects for which they
were not trained.

However, according to a results of a study, it has been presented that highly effective teachers have a deep
understanding of the subject matter they will teach, and teacher qualifications play only a minor role. As
a result, the subject matter and the students involved are valued at a much higher level. Furthermore, they
discovered that lower student achievement scores may have been caused by ineffective and more tradi-
tional teaching methods, such as the exclusive use of textbooks in teaching the subject area (Hobbs, 2020).
It is equally important for teachers to maintain contact with their students. Connecting with students reg-
ularly gives them a sense of routine and purpose and a way to keep their professional identities intact in
the face of uncertainty. Once schools reopen, these connections will help students and teachers re-establish
relationships and give teachers a better sense of how much their students have learned while away from
school. Teachers should also be involved in adapting and delivering the curriculum and lessons for
home/distance learning as well as supporting student and parent adoption of these modalities (Lainchaur,
2020).
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Meanwhile, this phenomenological research aims to explore and understand the teaching travails of non-
major social studies teachers in the utilization of modular distance learning, specifically in the teachers of
Lupon East District, Schools Division of Davao Oriental. This study will utilize qualitative research with
a phenomenological approach. This phenomenological study will determine how the participants re-
sponded to the challenges and problems in their teaching when utilizing a modular distance learning and
analyze collective reflections on those challenges. In addition, the data will be collected through in-depth
interviews and discussions in the focus group. Further, a thematic analysis will be used to analyze the data
collected and gathered. Moreover, the study can be a paradigm in the Department of Education as well as
for School Administrators to provide a basis for developing and crafting extensive seminars and work-
shops for teachers to give teaching with the use of modular distance learning, making it more meaningful
to the teachers as well as to the students. This study sought to answer the following research questions:
What are the experiences of non-major Social Studies teachers in teaching Social Studies in Modular
Distance Learning approach?, How do non-major Social Studies teachers cope with the challenges in
teaching Modular Distance Learning?, and What insights can the study participants share to the academic
community about their experiences?

Meanwhile, this study aims to produce insights about the lived experiences of non-major Social Studies
teachers in relation to modular distance learning to guarantee students' fair access to high-quality education
and encourage community involvement. According to the Social Constructivist Approach, the primary
learning ideas in education are autonomy, problem-solving, collaborative learning, discussion and debate,
and scaffolding to enhance meaningful learning achievement. (Mishra, 2023).

Globally, the challenges of modular distance learning (MDL), such as time-consuming module prepara-
tion, difficulty in monitoring student progress, lack of timely feedback, limited parental support, and the
need for teacher upskilling highlight the mental and practical burdens on teachers. Lagrio and SanJose
(2023), emphasized that addressing these issues offers valuable insights and strategies to inform interna-
tional teaching practices. Additionally, the experiences of non-major Social Studies teachers in MDL pro-
vide important pedagogical implications and evidence-based practices to improve education worldwide.
Similarly, non-major Social Studies teachers will also learn more about and be more aware of using better
teaching approaches, methods, strategies, and procedures that are adapted to the students' capacities and
skills to learn the topic through modular distance learning. Additionally, they will understand that teaching
Social Studies is a challenging endeavor, allowing them to recognize their ongoing assistance and viable
solutions better to support the implementation of the modular remote learning mode.

Lastly, to future researchers, this study will provide data that will serve as a foundation for further study.
This study would contribute to the corpus of information and literature about the struggles of non-major
social studies teachers on implementing modular distance learning. Additionally, this study will under-
score the necessity of additional research in this field, which would motivate other scholars to thoroughly
examine the phenomena and their impact on the academic community.

The challenges encountered by non-major Social Studies teachers in modular distance learning underscore
significant pedagogical implications and issues, following Sustainable Development Goal 4 (SDG 4),
which aims to ensure inclusive and equitable quality education and encourage lifelong learning opportu-
nities for everyone. The lived experiences of teachers assigned to teach subjects outside of their areas of
expertise who found themes like unfamiliar material, a dependence on extensive reading and online re-
sources, and adaptive coping strategies like self-directed learning and peer support (Del Pilar and Militante
Jr. 2020).
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On the other hand, the focus of this study was the experiences of non-major Social Studies teachers while
teaching under a modular distance learning modality. A phenomenological methodology was used for this
qualitative research. The study was conducted during the school year 2024-2025 in the Lupon East Dis-
trict, Schools Division of Davao Oriental. The study was conducted with twelve (12) non-major Social
Studies teachers as participants. Specifically, six (6) participants were chosen to participate in individual
in-depth interviews, and another six (6) participants were selected to participate in a focus group discus-
sion. Thus, the number of participants did not statistically represent the entire group of non-major Social
Studies teachers, as the study only collected data from the statements, experiences, coping strategies, and
insights shared by the teacher-participants regarding their teaching challenges in modular distance learn-
ing. The researcher used thematic analysis to analyze the data gathered through the interviews.

METHOD

This section presents the methodology employed in carrying out the research, including the study partici-
pants, materials and instruments, design, procedure, and ethical considerations. This portion guided the
readers on where and how the study was conducted.

Study Participants

As for the participants of the study, the researcher selected teachers under the Lupon East District, Division
of Davao Oriental, who were teaching non-major social studies subjects in Junior High School during the
school year 2019-2020 and 2021-2022. Each school under Lupon East District had a representative to
attain more diverse participants, which is the main focus of the purposive sampling technique (Alhazmi
& Kaufmann, 2022). These participants came from the six schools in the Lupon East District, namely
Tagboa Agricultural Vocational High School, Calapagan National High School, Don Mariano Marcos
National High School, Tiombocan National High School, Marayag National High School, and Macangao
Agricultural Vocational High School. Thus, the number of participants does not statistically represent the
whole group of non-major social studies teachers since it only collected the responses from the teacher-
participants’ statements, experiences, coping, and insights with regards to their teaching travails on mod-
ular distance learning. The researcher will use thematic analysis to analyze the data that will be gathered
through interviews.

Likewise, in this study, the researcher utilized a purposive sampling technique with six participants for
IDI and another six for FGD. A total of 12 participants is enough because, according to Moser and
Korstjens (2018), phenomenological research requires only fewer than 10 participants. In support,
Alhazmi and Kaufmann (2022) clarified that it is not about the number of participants but rather about the
intensity and diversity of participation. Nevertheless, participants should not be too large to extract thick
and rich data efficiently and not too small, which makes it challenging to achieve saturation (Onwuegbuzie
& Leech, 2015). A range from 1 to 20 (Alhazmi & Kaufmann, 2022) or between 16-20 participants is
enough for qualitative-phenomenological research (Ellis, 2016).

For IDI, the researcher selected one participant from Tagboa Agricultural Vocational High School, another
from Tiombocan National High School, three from Macangao Agricultural Vocational High School, and
one from Don Mariano Marcos National High School. The selection of participants for IDI is based on the
suggestion of Alhazmi and Kaufmann (2022) that phenomenological research can be within the range of
one to twenty, focusing more on diversity and intensity of participation rather than on the larger quantity
of participants.
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Furthermore, FGD will comprise six to eight participants, involving homogeneous participants with sim-
ilar experiences and knowledge of the studied phenomenon (Busetto et al., 2020). In this study, the re-
searcher selected six participants. One came from Tiombocan National High School, another three from
Marayag National High School, and two from Calapagan National High School.

Consideration was given to the inclusion, exclusion, and withdrawal criteria when choosing study partic-
ipants. Their participation was voluntary; a week before, the participants signed the informed consent
form. The researcher provided an orientation and explained the purpose of the study before conducting it.
The following are the inclusion criteria in selecting participants: non-major social studies teachers in Jun-
ior High School from Lupon East District; must have at least three years of teaching experience; and
should be teaching the subject from school year 2019-2020 up to school year 2021-2022. Moreover, those
teachers who were not actively involved in implementing MDL and who were not teachers, such as ad-
ministrative staff and school heads, were excluded from the study.

Participants can stop taking part in the study at any time if they feel threatened without any consequences
(Gordon & Prohaska, 2006). For the withdrawal criteria, the participants had the right to revoke their
consent at any time, either in writing, verbally, or by terminating their participation altogether. They also
had the right to refuse to participate or withdraw without penalty, even if they had already signed the
consent form, since their participation was voluntary. In that case, the researcher found other participants
to undergo the study and respect the participants' decision.

Materials and Instrument

Qualitative studies usually utilize self-made research questionnaires and are often validated locally
(Ranganathan et al., 2024). A framework of themes with a balance between primary questions, follow-
ups, and probes must be included in the questionnaire used during the semi-structured interview (Ruslin
et al., 2022). Likewise, the research questionnaire utilized during the semi-structured interview was self-
made for IDI and FGD. It comprised the preliminary phase, core questions, and concluding statements.
The introductory phase contained greetings, the purpose of the study and its importance, the length and
structure of the interview, and assigning codes to each participant. Part of the script was to remind the
participants about the voluntary nature of their involvement and the right to withdraw from the interview
at any time without penalty. This phase also explained the Data Privacy Act, including the reiteration of
anonymity and confidentiality of data, proper keeping of the information shared, data storage in password-
protected devices, and data disposal. This part also explained the purpose of audio recordings. It assures
them that the recorders were used solely for research purposes, that the recordings were stored privately,
and that they were immediately deleted after serving the intended purpose.

Similarly, three core questions with probing questions comprised the second phase. The challenges, coping
mechanisms, and insights of non-major social studies during MDL implementation were examined using
these open-ended questions. This section allowed participants to discuss their challenges, how they over-
came them, and lessons learned while implementing the modality. The closing statement thanked the par-
ticipants for their voluntary participation and contributions to the research, allowed them to clarify the
points, and reiterated data confidentiality and security.

The questionnaire was validated before being used. The validation process allows experts to review and
amend the data to increase credibility (Sousa, 2014). This phase assures that the tool is adaptive and will
generate a robust understanding of the particular questions in the context being studied (Ranganathan et
al., 2024). Similarly, the interview guide tool used in this study was validated by four internal validators

[JFMR250451273 Volume 7, Issue 4, July-August 2025 9



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

who came from the University of Mindanao (connected to the University of Mindanao), and the one ex-
ternal validator came from Davao Oriental State University (College Dean of Davao Oriental State Uni-
versity) prior to the conduct of the study. The validators were highly qualified individuals with doctoral
degrees in the field of social studies and proven track records. The overall validation rate was 8.6.
Design and Procedure

This qualitative research utilized a phenomenological approach to explore the lived experiences of non-
major social studies teachers in implementing the MDL. A qualitative study was gathered through the
words of one or more people or groups of people to understand better the participants' perspectives (Cre-
swell, 2015). It focuses on understanding observed phenomena in specific contexts by selecting individu-
als rather than formulating generalizations from the sample to the population (Johnson et al., 2020). The
researcher believed this approach could help understand the lived experiences of non-major social studies
in Lupon East District, Schools Division of Davao Oriental.

A phenomenological approach describes how people interpret specific occurrences, which enables re-
searchers to analyze people's perspectives, comprehensions, and emotions who have experienced the event
or situation under investigation firsthand (Giorgi, 2012) using an in-depth interview with single subjects
or small groups of participants (Arnett, 2017). It focuses on exploring lived experiences of individuals
about the phenomenon (Alhazmi & Kaufmann, 2022; Badil et al., 2023; Bliss, 2016; Creswell, 2007;
Groenewald, 2004; Moser & Korstjens, 2018; Neubauer et al., 2019; Smith & Osborn, 2015), which can
be approached as both descriptive or transcendental and interpretative or hermeneutic (Neubauer et al.,
2019; Rodriguez & Smith, 2018).

Descriptive phenomenology places more emphasis on consciousness as a direct experience and is helpful
when evaluating lived experiences (Shorey & Ng, 2022; Sundler et al., 2019). Conversely, hermeneutic
phenomenology asserts that in order to interpret a message, a researcher must first comprehend the mindset
and language of the subject, as these factors affect the subject's experiences and emphasize that lived
experience is an interpretive process rooted in a person's lifeworld (Neubauer et al., 2019; Pietkiewicz &
Smith, 2014). Regardless, a person's experiences can be approached through both descriptive and herme-
neutic phenomenology (Finlay, 2014). What is important is the data collection method. Instead of forcing
the phenomenon to fit the design, the data collection design should fit the phenomenon (Englander &
Morley, 2023).

In this study, data were collected through IDI and FGD, involving purposefully selected participants.
However, before the implementation of the actual interviews, the researcher sought the necessary clear-
ances from the College Dean of the University of Mindanao, the division superintendent of the Schools
Division of Davao Oriental, the district supervisor of Lupon East District, and the school heads.
Informed consent was signed before participation as evidence of their willingness to participate in the
study and to ensure their participation was voluntary. One week before the interview, the researcher met
them face-to-face so they could sign the consent form. Before they signed the consent form, the researcher
discussed with the participants the possible harm or risk that the participants may face while participating
in the research, which, according to Gengten (2021), includes physical, psychological or emotional, finan-
cial or economic, reputational, and legal, as well as how to mitigate them. Only those who signed their
informed consent form were included in the study. Their individually signed informed consent forms were
included in the appendices, with their names blurred to protect their privacy.

Once all approvals were obtained, the researcher conducted the IDI and FGD face-to-face. The data gath-
ering commenced by strictly adhering to the Data Privacy Act of 2012. During the IDI and FGD, the
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researcher utilized field notes and audio recordings. During the recording, the participants will be called
based on their given code names to safeguard their privacy, and informed consent should be obtained prior
to recording (Badil et al., 2023). Field notes will help capture behavior, environmental aspects, and non-
verbal cues, while recordings will capture the necessary information for the data analysis (Sutton & Austin,
2015).

For IDI, the researcher utilized the guidelines by Taherdoost (2022) in conducting interviews. First, the
researcher contacted those willing to participate before conducting the IDI and asked for their commit-
ment. Second, the researcher provided a short introduction about the research purpose and the interview
flow, and a brief orientation of their different rights. In this part, the researcher aimed to build trust and
establish a connection with the interviewees. Finally, with the participants’ consent to record their re-
sponses, the researcher asked the core questions.

For FGD, the researcher utilized the method by Van Eeuwijk (2017). The discussion first started with the
introduction of the participants and be followed by the introduction of the main topic and the research
questions, the asking of questions listed in the guide, and the concluding statement. During the discussion,
the researcher acted as the moderator to ensure that the relevant questions were covered while maintaining
the smooth flow of the discussion.

During the data collection, it is essential to prioritize building rapport with participants, acknowledge their
emotions, maintain open communication for follow-up, and minimize interruptions (Taherdoost, 2022).
With this, the researcher acted as a moderator, reminding the participants to refrain from speaking once
someone was sharing, while not refusing those who wanted to share more information.

After the interview, the data from the FGD and IDI were transcribed verbatim. According to Sutton and
Austin (2015), in data transcribing, after transcribing everything, the researcher must listen to the recorded
version of the interview, go over the completed transcript, and make any necessary corrections to spelling
or grammar. Likewise, the researcher accurately encoded and transcribed the responses meticulously to
avoid errors and check grammatical issues. Furthermore, their personal information was secured and was
not altered or modified for personal advantage. Additionally, the transcript should be anonymized to pre-
vent participant identity from being exposed (Badil et al., 2023; Sutton & Austin, 2015).

After the data had been transcribed, the researcher proceeded with data analysis. Thematic analysis was
employed to interpret the participants’ responses. This descriptive method included identifying, analyzing,
and reporting patterns or themes within the data. Using this approach proved helpful, allowing flexibility
and deeper interpretation, resulting in complex, substantial, and rich accounts of participant experiences
(Castleberry & Nolen, 2018). The researcher acted as the analyst and examined the collected data. Con-
cepts, expressions, or assertions were grouped into key ideas and categorized according to the study’s
research objectives, as the data analysis applied a thematic approach. To ensure the issue was not solely
interpreted from the researcher’s perspective, the assistance of an experienced analyst was sought. The
researcher ensured that all data processing was conducted securely and safely, both during and after the
research, including storing, archiving, and eventually deleting materials.

Moreover, the researcher utilized Colaizzi’s descriptive phenomenological method as recommended by
Morrow et al. (2015), which involved a distinct seven-step process for rigorous analysis, staying close to
the data at every stage. First, the researcher familiarized themselves with the data by repeatedly reading
the participants’ accounts. Second, all statements directly relevant to the phenomenon were identified.
Third, meaningful units that emerged from the significant statements were extracted through reflective
analysis, while preconceptions were bracketed. Fourth, these meanings were clustered into common
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themes across all narratives. Again, bracketing was emphasized to avoid the influence of existing theories.
Fifth, a complete, inclusive description of the phenomenon was developed, incorporating all emergent
themes. Sixth, this exhaustive description was condensed into a concise statement capturing the core struc-
ture of the experience. Lastly, this fundamental structure statement was returned to the participants for
validation and confirmation, and revisions were made as needed based on their feedback.

For the presentation of results and discussion, the researcher followed the suggestions of Sutton and Austin
(2015). The data presentation was structured like a narrative, prioritizing clarity and conciseness while
giving weight to participants’ responses. Quotations from individual interviews and focus group discus-
sions were included, with responses triangulated and supported by related theories and literature. The
researcher’s assumptions were grounded in the participants’ responses to ensure a coherent and meaning-
ful discussion.

Trustworthiness in qualitative research was upheld and strengthened through triangulation (Badil et al.,
2023). Trustworthiness involved the validity of results, interpretations, and procedures to ensure the re-
search’s quality (Polit & Beck, 2014). This study applied quality standards such as triangulation, interpre-
tative consistency, self-evidential quality, testimonial validation, usefulness for change, and consensus
among researchers. Data and preliminary findings were presented to participants for validation and veri-
fication (Lindheim, 2022).

Reliability was essential for confirming trustworthiness, demonstrating the consistency and repeatability
of the findings (Patton, 2002). The study utilized both individual interviews and focus group discussions
to collect data. Detailed procedures were documented to facilitate future replication. A comprehensive
account of fieldwork was provided, covering data collection, method effectiveness, and reporting of re-
sults. According to Lincoln and Guba (1985), confirmability is achieved when data clearly supports the
findings, ensuring researcher neutrality. This study maintained an audit trail, detailing each step of the
data analysis to reflect participant responses accurately. Raw data, such as written documents, voice re-
cordings, and handwritten notes, were analyzed and retained for third-party verification of the study’s
findings.

Furthermore, transferability referred to the applicability of the findings across different contexts, settings,
or populations (Crotty, 2020). As Bassey (1981) stated, researchers may apply findings when their con-
texts closely align with those in the study. Sufficient contextual information about fieldwork sites and
research processes was provided to support transferability. All collected data were later deleted and dis-
posed of by ethical practices, ensuring proper handling of sensitive materials.

The participants in this study were selected for their strong moral and ethical values. The researcher en-
sured their privacy and protection. Ethical clearance was obtained from the Research Ethics Committee
(REC) under UMERC Protocol No. UMERC-2024-311 before conducting the study. Several ethical stand-
ards were observed. Participation was voluntary, and participants were informed of their right to withdraw
at any time. The researcher safeguarded the participants’ privacy by not disclosing any identifying infor-
mation. Participation did not interfere with the teachers’ classroom schedules. Participants were informed
that the study might benefit them and the education sector by contributing to future modular distance
learning (MDL) modality improvements. As a gesture of gratitude, a small token of appreciation was given
to the participants after the study concluded.

Informed consent was another essential aspect. Before the study, participants were oriented correctly and
informed about the nature and purpose of the research. Consent forms were signed, indicating their agree-
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ment to participate. For focus group discussions, identification and participation only proceeded after ob-
taining formal consent. With permission, a voice recorder was used to ensure the accuracy and reliability
of the data collection process. Experts validated the interview questions. The researcher guaranteed that
no participant was placed at risk during the study.

Lastly, the findings of this research were intended to benefit teachers, schools, and the broader teaching
profession. They were expected to foster collaboration and contribute to more effective implementation
of the MDL modality, ultimately enhancing instructional performance. A purposive sampling approach
was employed, with voluntary participation. Participants were informed of the study’s objectives, benefits,
and risks. Before conducting interviews, the researcher secured and presented all necessary documenta-
tion, including an endorsement letter from the Professional School, an approval letter from the Division
Office, and clearance from the District Office.

The study was subjected to a Turnitin plagiarism check at the University of Mindanao to ensure no pla-
giarism occurred during the entire study. The study was subjected to the normal research protocol set by
the University of Mindanao's Professional Schools. There was no hint or proof of deliberate misrepresen-
tation, no fabrication of data or outcomes, and no deliberate presentation of incorrect conclusions. The
information in the manuscript contained no inconsistencies with the currently available literature.
Furthermore, the researcher ensured that all authors and mentioned sources were recognized in the paper
to avoid plagiarism. While doing so, the researcher undertook accurate transcription to ensure that the data
was analyzed objectively and without bias. Falsification, on the other hand, was reassured by the re-
searcher that all information supplied in the study precisely reflected how it was acquired. A conflict of
interest (COI) existed when a study was conducted because it was pertinent to particular organizations and
people rather than because the researcher was interested in doing it. The researcher ensured that no situa-
tion presents a chance for the participants’ comments to be compromised or used in the service of their
own interests or any other individual or group. The University of Mindanao Professional School required
completion of this course to grant a master's degree in education majoring in Teaching Social Studies.
The study contained no false information, and all that was written and reflected was accurate and verified
by numerous experts in their field. Lastly, a formal letter was issued to the Professional Schools, Schools
Division of Davao Oriental, Lupon East Public Schools District Supervisor, and School Heads to inform
them that authorization from the organization/location of the research was given formally, following eth-
ical standards. The study could only be carried out after receiving approval from the appropriate parties.
However, the study ensured that the information and findings were genuine.

The research was amended based on the suggestions provided by the adviser and panelists. The project
strictly adhered to the ethical standards set by the University of Mindanao Ethics Review Committee.
Throughout the study, the ethical norms of the review committee were upheld, ensuring that all procedures
met the university’s requirements for responsible and ethical research conduct.

RESULTS AND DISCUSSION
This section presents the findings and analysis from qualitative interviews conducted with non-major so-
cial studies teachers who facilitated modular distance learning. The results highlight on the challenges
they encountered, the strategies they adopted, and the valuable insights they gained throughout the process.
In addition, these findings provide lessons and implications for improving teaching practices and institu-
tional support in similar contexts.
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Experience of Non-major Social Studies in Modular Distance Learning

Table 1 shows the emerging themes among non-major social studies educators in the realm of modular
distance learning. The gathered responses were carefully examined and revealing the following key
themes: Challenges in Teaching Social Studies, Student Engagement Issues, Assessment Difficulties, Mod-
ular Distance Learning Constraints, and Emotional and Professional Impact on Teachers

Table 1
Experiences of Non-Major Social Studies Teachers in Teaching Social Studies
in Modular Distance Learning Approach
Emerging Themes Core Ideas

Challenges in Teaching Social Limited subject knowledge
Studies Difficulty in explaining complex topics
Struggle with unfamiliar terminologies

Student Engagement Issues Lack of interaction and participation
Challenges in motivating students
Students copying answers without learning

Assessment Difficulties Difficulty in evaluating students' learning
Delayed feedback due to lack of interaction
Difficulty in assessing higher-order thinking skills

Modular Distance Learning Con- Lack of resources and materials
straints Difficulty in adapting to a non-face-to-face setup
Limited real-time interaction with students

Emotional and Professional Im- Increased stress and workload
pact on Teachers Lack of confidence in teaching Social Studies
Need for self-learning and additional preparation

Challenges in Teaching Social Studies. As the first theme, non-social studies teachers in the in-depth in-
terviews and focus group discussions expressed their concerns regarding limited subject. This finding
aligns with the study by Boholan et al. (2022), which explored the personal experiences of public-school
teachers across Cebu Province during the implementation of modular distance learning. Additionally,
teachers highlighted difficulties in explaining complex topics, which hindered their ability to deliver con-
tent effectively because of unfamiliar terminology and multifaceted subjects (Enrique, 2022).

One participant expressed uncertainty about his level of understanding, demonstrating self-awareness as
he humbly said,

“Karamihan ng oras ko, medyo kulang ang pag-unawa, 'noh.” (IDI01)

[ usually have a somewhat limited understanding.

Meanwhile, one participant expressed her frustration on the challenges posed by the complex topic,

“Ang mga problema o ang mga hamon ay ang mga complex topics, iyong mga limited na kulang ang
expertise ko doon...” (IDI05)
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The problems or challenges are those complex topics, and my limited expertise as a teacher regarding that.
In addition, during interview, one participant shared how she struggled with unfamiliar terms in teaching
social studies subject,

“Difficulties...yung ano Maam terminologies.” (IDI03)

The difficulties, Ma'am, are the terminologies.

Student Engagement Issues. The transition to alternative learning modalities amid the COVID-19 pan-
demic posed significant challenges for both students and educators. Non-major social studies teachers
encountered difficulties on how to formulate varied instructional activities aimed at fostering student en-
gagement. This similarly supported in the study of Rajan et al. 2024, explored how the shift to alternative
learning modalities during the pandemic affected student engagement and motivation. Similarly, Ander-
son and Rivera (2023) highlighted that teachers struggled to adapt their instructional approaches to the
context of remote learning, resulting in lessons that were often monotonous and less interactive. These
studies underscore the need for targeted teacher support and innovative strategies to maintain student en-
gagement, especially for educators teaching subjects outside their area of specialization.

One participant sincerely expressed his concern about the significant lack of interaction in the learning
environment, highlighting how this issue has affected both their teaching experience and the students'
engagement,

Lack of interaction. That is what we usually encounter.(IDI01)

Moreover, another participant empathetically expressed as she

acknowledged and understand the struggles of students.

Ensuring students engagement was difficult as many struggled to read and understand the modules inde-
pendently. (FGD4)

One participant expressed feelings of worry for students copying answer without learning, stating:

The reason that hindered me to teach the subject effectively is that the fact that the learners are focused
only in completing the task, even it if it means copying everything from online sources. (FGD2)
Assessment Difficulties. Assessment is a crucial aspect in learning, serving as feedback tool for teachers
by providing rich and valuable insights into students' progress and identifying areas for growth (Sadler,
1989). During the interview phase, participants specifically highlighted their struggles in evaluating stu-
dents' outputs, including delays in providing feedback caused by limited interaction and the challenges of
assessing higher-order thinking skills. This aligns with the findings of Gallardo et al. (2023), which em-
phasize significant challenges in learning assessment practices during the pandemic, such as time-con-
suming feedback processes and the negative impact of reduced face-to-face interaction on assessment
quality.

In this interview, one participant expressed his desire for guidance or clarity on how to effectively assess
students in this learning modality, emphasizing the need for support and resources as she stated,

The difficulty I encountered in utilizing modular distance learning in teaching social studies is how to
evaluate whether the student truly understood the lesson.(IDI05)

On the other hand, one participant felt a sense of guilt for not being able to support her students adequately.
I find it difficult to give timely feedback affecting students’ progress and understanding. (FGDS5)

Then, one participant thoughtfully reflected,

Depth of understanding is really a challenge for me.(IDIOT)

Modular Distance Learning Constraints. Many educators have faced significant challenges in implement-
ing effective teaching strategies during the transition to module-based distance learning, particularly
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amidst the COVID-19 pandemic (Gallardo et al. 2022). Non major social studies teachers have had to
confront significant challenges in modular distance learning, including a lack of resources and materials,
difficulties in adapting to a non-face-to-face setup, and limited real-time interaction with students. This is
further supported by findings showing that teachers encountered numerous barriers such as inadequate
resources, time-consuming processes, and difficulties in adapting to the modular format, which ultimately
affect their ability to deliver content effectively and assess student understanding (Cabardo, 2022). Below
were the responses of the participants:

One participant expressed,

The real difficult, Ma'am, is the lack of learning materials.IDI03)

With a sense of apprehension, one participant noted

Ahmm, yes, it is challenging, there are challenges that I encountered as a teacher during modular distance
learning(ID106)

Recalling the past, one participant nostalgically remarked,

It was really different. Teaching social studies in school in person is far easier than using modular distance
learning. (FGD1)

Emotional and Professional Impact on Teachers. Emotional and professional challenges greatly impact
teachers' effectiveness and well-being, particularly as they navigate the complexities of modular distance
learning (Alfanta & Abarquez,2022). Non-major social studies teachers often find themselves over-
whelmed by increased stress and heavy workloads. Many teachers struggle with their ability to effectively
deliver the subject while also feeling the pressure to engage in self-learning and undertake additional
preparation. These factors highlight their real struggles in adapting to a modular distance learning setup.
This is supported by the study of Hidalgo (2022), which emphasizes that teachers are experiencing height-
ened stress and workload due to new responsibilities. They often feel uncertain about adapting to this new
teaching modality and recognize the need for ongoing self-learning and preparation to meet its demands.
Through this, participants expressed a range of emotions, as reflected in their responses during the Focus
Group Discussion (FGD).

As participant overwhelmingly expressed,

As a teacher, it affects my mental health because I need to extend beyond working hours to researching
and preparing modules... (FGD3)

While one of the participants expressed her insecurity regarding their ability to teach effectively, stemming
from a lack of confidence in their content knowledge, as she noted,

As a non-major social studies teacher in modular distance learning, I struggled and feel not confident with
limited content knowledge... (FGD4)

Then, one participant highlighted a sense of inadequacy in their ability to teach social studies effectively,
stating,

Non-major social studies teachers that teach social studies during the modular distance learning experience
quite a challenge due to less preparation... (FGD2)

Non-major Social Studies teachers encountered significant challenges in modular distance learning due to
limited subject knowledge, which affected their ability to explain complex topics and engage students
effectively. In addition, they also struggled with assessing student learning because of delayed feedback
and low interaction. These difficulties, combined with lack of resources and increased workload, exacer-
bated stress and reduced confidence. This aligns with studies by Boholan et al. (2022) and Hidalgo (2022).
From the perspective of Cognitive Theory, teachers experienced overwhelming cognitive demands from
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managing unfamiliar content and new teaching demands, highlighting the need for targeted training and
mental health support.

Table 2
Coping Mechanisms of Non-Major Social Studies Teachers in Teaching Modular Distance Learn-
ing
Emerging Themes Core Ideas

Seeking Support and Collaboration  Consulting colleagues and mentors for guidance
Attending seminars and training for to learn and con-
sult with professional experts
Using a buddy system among teachers for mutual sup-
port

Utilizing Online and Multimedia Searching the internet for additional resources
Resources Using YouTube and online videos to enhance lessons
Sending educational videos to students

Enhancing Student Engagement and Creating group chats for students to ask questions
Communication Collaborating with parents and students through mes-

saging apps
Using social media for communication and learning

Developing  Effective Teaching Simplifying complex topics for better student under-
Strategies standing
Allocating additional study time for unfamiliar topics
Modifying teaching materials to make them more ac-
cessible

Implementing Efficient Module Setting up drop boxes for module distribution and re-
Management trieval
Keeping track of module submissions and follow-ups
with parents
Ensuring students comply by monitoring their submis-
sions closely

Coping Mechanisms of Non-major Social Studies in Modular Distance Learning

As presented in Table 2, the emerging themes highlight the coping mechanisms employed by non-major
social studies teachers in navigating the challenges of modular distance learning. Participants’ insights
were thoroughly observed and examined; several major themes were identified; Seeking Support and Col-
laboration, Utilizing Online and Multimedia Resources, Enhancing Student Engagement and Communi-
cation, Developing Effective Teaching Strategies, Implementing Efficient Module Management.

Seeking Support and Collaboration. Non-major social studies teachers in modular distance learning often
face unique challenges due to limited content knowledge. Seeking support and collaboration becomes vital
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for these educators as it provides opportunities to enhance their skills, share resources, and combat feelings
of inadequacy, ultimately improving their effectiveness and well-being. This incorporated on the self-
efficacy theory where people learn from one another through observation, imitation, and modeling (Ban-
dura, 1994). Conversely, participants in the modular distance learning environment exhibited a range of
emotions that reflected their dedication to their students' success. They engaged in various strategies to
enhance their effectiveness, such as consulting colleagues and mentors for guidance, attending seminars
and training for professional development, and utilizing a buddy system among teachers for mutual sup-
port. Below are some of their actual responses:

One participant expressed a blend of vulnerability in seeking help and determination to overcome chal-
lenges for professional growth,

I ask AP major teachers for help with the challenges.(IDI3)

One participant exhibited proactiveness and commitment by seeking help from social studies teachers, as
she remarked,

I attend seminars and training sessions and ask AP teachers for guidance.(IDI4)

Further, one participant agreeably noted,

We have a buddy system among teachers so we can help each other.(IDI2)

Utilizing Online and Multimedia Resources. In the context of the growing opportunities presented by
technology in education, it becomes crucial to adopt innovative approaches that address the challenges of
modular distance learning to enhance learning outcomes. The study supports this (Choiriyah et. al, 2022),
which emphasizes the necessity of incorporating online and multimedia resources to facilitate knowledge
and skill acquisition despite the challenges emerging from modular distance learning. The following sec-
tions present the responses gathered from the participant during the in-depth interview.

As expressed by one of the participants, she demonstrated being resourceful when he/she stated,

I search the internet because the book is not enough.(IDI12)

Another participant similarly shared,

I watch YouTube and other online resources to expand my knowledge.. ” (IDI2)

Another participant likewise shared her care for student understanding when she noted,

I send video materials to students so they can better understand the lesson.(IDI5)

Enhancing Student Engagement and Communication. Fostering student engagement and effective com-
munication is essential to overcome the challenges associated with modular distance learning. These ele-
ments are critical for ensuring that students stay motivated, connected, and actively involved in their learn-
ing process. During the interviews, participants highlighted the importance of addressing students' needs
for interaction, emphasizing the significance of connecting with them throughout the learning process.
This is supported by studies such as those by Kokoc (2019) and Tang & Hew (2022), which underscore
the importance of collaborative learning, emotional engagement, and technology tools to promote inter-
action and reflection. These strategies enhance student participation, cultivate a sense of belonging, and
improve overall learning outcomes.

One participant added, showcasing her supportiveness and responsibility, as she remarked,

I created a group chat so students can ask questions if they don't understand something.(ID14)

In addition, one participant conveyed a strong sense of duty in reaching out to the parents of the students,
as she elaborated in detail:

I collaborated with parents and students through Messenger.(ID16)

Also, one participant concurrently stated,
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I used technology and social media like Facebook and Messenger.(FGD1)

Developing Effective Teaching Strategies. Innovative teaching strategies are vital for overcoming the chal-
lenges faced by educators teaching social studies outside their area of expertise in modular distance learn-
ing. These strategies allow educators to adapt to the specific demands of remote instruction while main-
taining student engagement and promoting active student participation (Pating et al. 2023). The partici-
pants in this study demonstrate a strong commitment to enhancing student learning through thoughtful
and adaptive teaching practices. This is evident in their efforts to simplify complex topics for better student
understanding, allocate additional study time for unfamiliar topics, and modify teaching materials to make
them more accessible.

Furthermore, it is consistent with Gadamer's Fusion of Horizons Theory. (1975), which posits that indi-
viduals seek to understand new situations by integrating their existing experiences with new ones. By
applying this concept, educators can develop teaching strategies that connect personal experiences with
new information, making their approaches more adaptive and responsive. Below are the following re-
sponses for reference.

As one of the participants in Focus group discussions responsibly expressed,

I simplify complex lessons so students can understand them better.(FGD4)

Moreover, another participant narrated,

I spend extra time to better understand my topics.(FGD2)

One participant further added,

Non social studies major teachers usually modify and simplify teaching materials.(FGDS5)

Implementing Efficient Module Management. Efficient module management plays crucial role in address-
ing the challenges encountered by non-major social studies teachers in modular distance learning. Re-
search has shown that well-structured and organized instructional materials greatly enhance student en-
gagement and significantly improve academic performance (Tanucan et al. 2023). By ensuring that mod-
ules are accessible, clear, and aligned with learning objectives, teachers and students can better navigate
the demands of distance education.

Insights from the interviews revealed several effective practices that participants use to manage modules
efficiently. A key strategy involves setting up drop boxes managing module distribution and retrieval,
which streamline the processes and ensures students have consistent and reliable access to their learning
materials. Participants also emphasized the importance of tracking module submissions and following up
with parents to maintain accountability. Additionally, they highlighted the need for closely monitoring
student compliance with submission deadlines to ensure that learners stay on track. A recent study (Bo-
rabo,2024) supports these practices, highlighting that efficient module management systems help reduce
delays in submission and improve overall student performance in distance learning environments. By
adopting these strategies, educators can create a more organized and supportive framework that enhances
student learning outcomes in modular distance education. The subsequent responses from participants
provide insights into how these strategies are implemented in practice.

While this participant displayed practicality and consideration as he stated,

We set up a drop box to make it easier to distribute and collect the modules.(IDI/1)

In her statement, participant exhibited responsibility and commitment as she expressed,

I regularly communicate with students and parents to remind them of deadlines.(FGD4)

Ultimately, this participant demonstrated his dedication to student progress,

I constantly check on the students to monitor their progress.(FGD3)
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Non-major Social Studies teachers adopted a range of coping mechanisms to navigate the challenges of
modular distance learning. These included seeking support from colleagues and mentors, leveraging
online and digital resources, fostering student engagement through consistent communication, developing
adaptive teaching strategies, and managing modules efficiently. Such strategies enabled them overcome
limited content knowledge and resource constraints while sustaining student motivation and academic
progress. This aligns with studies by Choiriyah et al. (2022) and Pating et al. (2023), which emphasize the
critical role of collaborative support and innovative teaching in distance education. Grounded in Bandura’s
self-efficacy theory, these coping mechanisms demonstrate how teachers increase their confidence and
professional competence through social learning, modeling, and proactive problem-solving, which ulti-
mately improves their teaching effectiveness, even within the demanding context of modular learning
environment.

Insights of Non-major Social Studies in Modular Distance Learning

Table 2 outlines the emerging themes concerning the coping mechanisms employed by non-major social
studies teachers in modular distance learning. Participants' responses were meticulously analyzed and sys-
tematically categorized, resulting in the identification of four major themes; Strengthening Support Sys-
tems, Need for Professional Development, Enhancing Instructional Strategies, and Need for Passion and
Dedication.

Table 3
Insights of Non-Major Social Studies Teachers Teaching Modular Distance Learning

Themes Core Ideas

Strengthening Support Sys- Maximizing digital tools and online resources

tems Seeking guidance from colleagues
Building parent-teacher partnership

Need for Professional De- Seminars and training for content mastery

velopment Demand for more structured support from DepEd
Teachers’ willingness to learn and improve

Enhancing Instructional Use of effective strategies to engage students

Strategies Simplifying complex topics for better comprehension
Promoting self-directed learning

Need for Passion and Dedi- Commitment to overcoming challenges despite difficulties
cation Dedication to fulfilling the role of a teacher for students' learn-
ing
Teaching with love and a sense of purpose

Strengthening Support Systems. To overcome the challenges associated with modular distance learning,
the need for collaboration among school heads, colleagues and parents are essential factors. The partici-
pants of this study emphasized that having access professional and emotional support enabled them to
share resources, exchange teaching strategies, and address common struggles effectively. Through these
networks educators receiving support which helped combat their feelings of loneliness while providing
skills needed to address the instructional requirements of remote learning. Through building connected-
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ness between teachers, the networks helped improve teaching practices and students' educational achieve-
ments. The research of Dizon et al. (2023) supports these findings because they recognized how stake-
holder support improves teachers' education delivery capabilities in modular distance learning environ-
ments.

In relation to this theme, the following are the detailed responses provided by participants during the qual-
itative interview:

The participant displayed a proactive attitude toward maximizing digital tools and online resources as she
stated,

You really have to be resourceful so that your teaching strategy will be more effective.. (IDI5)

Echoing this sentiment, the participant said,

It gave me access to lot of digital tools like online textbooks, multimedia context and interactive simula-
tions. (FGD3)

While this participant demonstrated a strong sense of solidarity among educators by emphasizing the im-
portance of seeking guidance and support from colleagues, as she mentioned,

Collaborate and share resources to lighten the load and improve your teaching strategies....... I've learned
that building strong support systems, with colleagues....is key to overcoming challenges and ensuring
effective learning. (FGD4)

In agreement, this participant stated,

Connect with colleagues if you find it difficult—especially if you have a mentor, ask questions, don’t be
afraid to ask for help. That’s it, I guess. You can effectively teach Social Studies in the modular distance
learning modality.(IDI1)

In addition, IDI6 participant expressed a profound realization and appreciation about building parent-
teacher partnership as she remarked,

There is really a need to collaborate with parents... because before, we didn’t really notice their role, but
when the pandemic happened, we realized their importance.(ID1106)

Added to the above statement, one participant also stated,

When it comes to the distribution of modules, you have to communicate with the students and the par-
ents.(IDIOS)

Need for Professional Development. Non-major social studies teachers identified the necessity of profes-
sional development as the primary requirement for addressing modular distance learning challenges. Par-
ticipants stressed that teachers need ongoing training because remote instruction environment requires
different teaching skills. Participants expressed advancement training opportunities focusing on effective
teaching methods and digital platform tools applied to modular teaching. In addition, participants shared
that professional development strengthens their professional abilities and increases their teaching compe-
tence. According to Alfanta and Abarquez (2022), teachers who received professional development
demonstrate increased preparation for addressing modular learning challenges. To prioritize continuous
growth, the institutions can empower teaching personnel to improve the effectiveness in teaching, partic-
ularly by fostering students' engagement and learning outcomes.

During the interview, IDI3 recommended that,

they should conduct trainings and seminars for non-Social Studies majors so that they can still effectively
teach even if it is not their major.(IDI103)

Further, one participant also suggested,
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DepEd should provide specialized professional development programs aimed at non-major social studies
teachers. These programs could cover enhancing content knowledge, teaching strategies specific to social
studies and effective approaches for delivering lesson in a modular learning setting. (FGDS5)

IDIS5 shared similar statement,

Of course, DepEd should provide training... especially for non-major teachers because it is really different
if it is your major subject.(IDIS)

Meanwhile, one participant expressed a strong sense of encouragement and determination, stating,

Just keep on striving as teachers and always attend training for professional and personal development.
(IDI6)

Concurrently, one participant noted,

Continuous learning can enable teachers to deliver effective instruction. By embracing professional de-
velopment, leveraging technology and maintaining open communication with students, non-major (social
studies) teachers can overcome obstacles and create meaningful learning experiences in social studies.
(FGD6)

Enhancing Instructional Strategies. The participants encountered difficulties with teaching their lessons
successfully in modular structures because traditional methods did not align well with the new instruc-
tional approach that is adaptive to the needs of the time. The participants explored modern instructional
methods involving practical examples combined with visual aids and emphasized the need for training in
modular teaching strategies to meet the educational demands. Pating et al. (2023) researchers emphasized
that targeted professional development should focus on creating lessons that meet students varied educa-
tional requirements.

One participant expressed,

It is really a very challenging job as a teacher, so in that case, I always tell myself that I really have to
exert effort and find strategies to effectively deliver the lesson, because it is modular, and that makes it
difficult.(IDI4)

On other hand, FGD4 proposed, as she stated,

Simplify lessons by breaking down complex topics into smaller, more understandable parts to help stu-
dents grasp the material better. (FGD4)

Moreover, another participant felt joyfully shared,

I've also seen how crucial clear communication and well-prepared modules are in helping students learn
independently. (FGD4)

Need for Passion and Dedication. Teaching professionals who commit themselves wholeheartedly to their
work see this as the key to handling challenges that lead to better student achievements. Participants high-
lighted their deep commitment, enabling them to develop innovative educational approaches and adapt
varied teaching strategies to cater the diverse learning needs of the students. Teachers noted that their
devotion leads to better pedagogical approaches while creating a diverse environment where students
value the material in depth. The research work of Grubaugh and Levitt (2023) confirms that teachers
driven by passion are more adept which enable better motivation management among students alongside
creating enriched educational settings.

Educational psychologist Deci and Ryan (1985) established through Self-Determination Theory that pas-
sionate dedication and intrinsic motivation aid teachers to become effective while keeping students active
in their studies. The educational practice supports improvement in student outcomes by fulfilling students'
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psychological needs of autonomy competence and relatedness through environments that teachers build
(Ryan & Deci, 2000). One participant passionately conveyed her commitment, stating,

“No matter how difficult things are, there is nothing you cannot do if you are determined. Even if you are
not a Social Studies major, as long as you are willing to learn and willing to teach with love for the work,
you can do it.”(IDI3)

Then, this participant acknowledged that "it will not be always easy, but it will always worth it" expressing
his dedicating as she expressed,

Just do all the things that you could do. It will not be always easy but it will always worth it. Live with a
deep edge mantra: para sa bata, para sa bayan. (FGD1)

Finally, one participant remarked,

And then, we need to do everything for God's glory and always put our heart into the things that we are
doing because if you love what you are doing, everything will just come so easy.(IDI6)

The insights from non-major Social Studies teachers underscore the importance on the crucial role of
strengthening support systems, ongoing professional development, enhancing instructional strategies, and
maintaining passion and dedication in navigating modular distance learning challenges. These educators
highlighted the value of collaboration with colleagues and parents, access to digital tools, and continuous
learning opportunities as essential for strengthening their competence and effectiveness. This perspective
aligns with Cognitive Theory, which emphasizes knowledge acquisition and skill development through
active engagement and social interaction. Moreover, teachers adapted teaching methods by simplifying
content and fostering student autonomy, demonstrating cognitive processes of scaffolding and meaningful
learning. These findings corroborate existing literature (e.g., Dizon et al., 2023; Alfanta & Abarquez,
2022; Grubaugh & Levitt, 2023) that highlights the significance of professional growth, support networks,
and dedication in effective modular teaching, reinforcing Cognitive Theory’s premise that learning and
teaching are dynamic processes shaped by both internal motivation and external resources.

IMPLICATION AND CONCLUDING REMARKS

This portion discusses the implications drawn from the findings of the study. Interviews and focus groups
were facilitated to explore the challenges encountered, and how the coping mechanism of the participants
successfully managed it. In addition, participants shared their personal insights and reflections through
their detailed concluding remarks.

Implication for Practice

As we navigate the complexities of modular distance learning, it becomes evident that challenges are an
integral part of our educational journey. However, by embracing these challenges and leveraging them as
a potential opportunity for growth, educators can cultivate a resilient and adaptable learning environment.
This study highlights the crucial role of instructional innovation and teacher support in overcoming the
travails faced by non-major social studies teachers, ultimately enhancing student engagement and aca-
demic achievement.

The Department of Education emphasizes the importance of innovation in teaching that aligns with mod-
ern educational demands. Non-major social studies teachers face specific challenges, such as managing
module content, distribution, and retrieval, and assessing student progress in a self-directed learning en-
vironment. Schools can cultivate a more adaptable and inclusive environment that addresses diverse stu-
dent needs by integrating technology-enhanced learning tools and fostering collaboration among educa-

[JFMR250451273 Volume 7, Issue 4, July-August 2025 23



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

tors. This means embracing flexible strategies and continuous professional development for teaching prac-
tice to improve student engagement and achievement. School supervision calls for proactive leadership
that delivers targeted training, supports effective module management, promotes peer collaboration, and
strengthens partnerships with parents. Ultimately, such efforts empower teachers and optimize educational
outcomes in modular distance learning contexts.

Implications for Future Research

The lived experiences of non-specialist social studies teachers navigating modular distance learning reveal
a crucial area for future research to enhance and support educational practices. A key recommendation is
conducting longitudinal studies to track how these teachers' strategies and coping mechanisms evolve.
This could provide valuable insights into whether their approaches lead to sustained improvements in
content delivery and student engagement, shaping more effective pedagogical strategies.

Future researchers can enrich their findings by broadening the participant pool to include educators from
various school contexts, such as urban and rural, public, and private institutions. This approach allows for
a deeper exploration of how different environments impact the teaching experiences of non-major social
studies teachers. Understanding these contexts could help identify challenges and effective strategies
suited to various educational settings.

Moreover, assessing the impact of targeted professional development programs is vital. Research should
focus on training that enhances content mastery, digital skills, and adaptive teaching methods tailored to
their needs. A combination of qualitative insights and quantitative data can gain a more comprehensive
understanding of how these programs influence teaching effectiveness and student outcomes. Another
valuable study area involves exploring the emotional and psychological effects of modular distance learn-
ing on non-major social studies teachers. Investigating their stress levels, motivation, and professional
identity can provide crucial insights that inform the development of more effective support systems and
mental health resources for educators.

Moreover, future research could explore specific areas such as the effectiveness of mentoring programs
for non-major social studies teachers, the role of parental involvement in modular distance learning, and
the integration of emerging educational technologies to enhance student engagement and comprehension.
Investigating these topics would build on the current study’s findings and provide actionable insights to
improve teaching practices and policy development.

By pursuing these areas of research, future scholars can contribute to the development of more effective
teacher training programs, refine educational policies, and ensure that non-major social studies teachers
are better equipped to manage evolving teaching challenges with confidence and skill, and increased
adaptability, ensuring they are better prepared to respond to future demands.

Concluding Remarks

As 1 conducted this research, I gained a deeper understanding of the resilience and dedication of non-
major social studies teachers navigating the complexities of modular distance learning. Despite challenges
such as limited content knowledge and technological barriers, they demonstrated adaptability, creativity,
and an unwavering drive to support student learning. Notably, their collaborative efforts, innovative ad-
aptations to instructional materials, and openness to new teaching strategies highlighted their determina-
tion to overcome challenges and ensure effective learning outcomes. The journey of non-major social
studies teachers in modular distance learning is a testament to their resilience, flexibility, and unwavering
commitment to education. Thrust into a challenging and unfamiliar teaching landscape, these educators
proved that passion and determination can indeed surpass subject expertise. As they navigated uncharted
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territory alongside their students, they not only transformed into more than just facilitators of knowledge
but also evolved into pillars of support, creative content curators, and empathetic mentors guiding learners
through new obstacles.

This study sheds light on the fundamental truth: the strength of an educator lies not solely in their academic
specialization but in their ability to connect, inspire, and persevere in the face of adversity. The challenges
they confront, from mastering unfamiliar content to managing the emotional strain of isolation and dis-
connection, reflect a profound dedication that merits recognition and, more importantly, systemic support.
Moving forward, educational institutions must acknowledge and address the unique struggles faced by
non-major social studies teachers. By providing continuous professional development and institutional
support, creating accessible instructional resources, and fostering collaborative environments can trans-
form these challenges into opportunities for growth. Moreover, recognizing the lived experiences of these
educators as valuable contributions to the evolving educational landscape reinforces the idea that all edu-
cators, regardless of specialization, play a vital role in shaping informed, critical-thinking citizens.

Let this study serve as a call to action, a reminder that every teacher’s voice matters. By embracing the
lessons learned from non-major social studies teachers, we can pave the way for a more inclusive, sup-
portive, and resilient education system that honors the heart, grit, and humanity of those who teach, no
matter the subject they were initially trained for. It is crucial to recognize that beyond subject mastery, the
heart of effective teaching lies in empathy, creativity, and determination, qualities that non-major Social
Studies teachers consistently embody. By celebrating their achievements and providing continuous sup-
port, we can foster an educational landscape where passion and adaptability are valued just as much as
content expertise. Let this study serve as a reflection of their struggles and a call to action for more inclu-
sive, compassionate, and empowering educational practices.
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