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ABSTRACT

This study investigates the effectiveness of Project STaRR (Strategies in Teaching as Reading
Remediation) in improving the reading skills of Grade 11 students at Monkayo National High School. The
research aims to determine the impact of the intervention on students' word recognition, fluency, and
comprehension skills. Using a quasi-experimental design, 33 Grade 11 students identified as struggling
readers were divided into experimental and control groups. The experimental group underwent the Project
STaRR intervention, while the control group followed traditional reading activities. Pretest and posttest
scores were obtained using the Philippine Informal Reading Inventory (Phil-IRI) to assess students'
reading proficiency. Statistical treatment involved paired t-tests to compare pretest and posttest scores
within groups and an independent t-test to analyze differences between groups. Results revealed
significant improvements in the experimental group's reading proficiency compared to the control group,
with the posttest scores demonstrating statistically significant gains (p < 0.05). The findings indicate that
Project STaRR is a highly effective intervention for addressing reading difficulties and enhancing literacy
skills among senior high school students. These results underscore the importance of evidence-based
strategies in fostering student reading development and academic success.
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The Problem and Its Background

Reading difficulties among students present a significant challenge to educational systems worldwide.
Most students have problems such as difficulties in word recognition, fluency, and comprehension, which
inhibit them from making academic progress thereby affecting their overall development. Traditional
teaching methods are not effective in solving these problems. Therefore, there is a need for new, innovative
interventions that would suit the diverse learners' needs.

Globally, reading issues have been growing among basic education students, especially those at the senior
high school level. The study by Vazquez-Lopez and Huerta-Manzanilla (2021) assessed students' reading
skills in 80 countries. It was noted that a staggering 217 million secondary school students, or 60% of the
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world's adolescents, have not reached minimum levels of reading proficiency by the end of secondary
school. These statistics speak of a critical global concern in education, which indeed demands quick action.
Reading is also an evident issue among high school students in the Philippines. Filipino students were
rated last among the countries regarding reading proficiency, with only 19% meeting the minimum
standards (Level 2) in the PISA 2018 test (Bernardo et al., 2021). This sheds light on the primary concern
regarding reading skills that become evident among 15-year-old students. This statistical figure spells out
broader literacy problems among high school students nationwide, compounded by unadjusted teaching
strategies and limited best practices.

Additionally, schools in Davao De Oro observed a rapid increase in students who struggle or have reading
difficulties (Marcelo, 2015). Given such time of education, to look for reading remediation strategies in
Davao de Oro's schools, the Provincial Government of Davao de Oro, in collaboration with the Department
of Education-Division of Davao de Oro, connects initiatives to organize an intervention for readers
focusing on improving the fundamentals of comprehension and reading skills called iDdO Read: Have
Fun in Reading (Reading Remedial Instruction for Elementary - Secondary Learners) to assist the reported
non-readers in learning to read.

In Monkayo National High School-Senior High, Project STaRR (Strategies in Teaching as Reading
Remediation) was introduced as an innovative approach to bridge these gaps to enhance students' reading
skills. Project STaRR aims to implement targeted reading interventions, enhance students' literacy skills
through differentiated instruction, and provide supportive learning environments that cater the diverse
reading needs. It focuses on improving word recognition, fluency, and comprehension through structured
remediation strategies, teacher-guided reading sessions, and interactive learning activities. This research
study is a foundation for developing an intervention that could significantly address reading difficulties
and benefit struggling learners.

Review of Related Literature

This portion contains literature related to the problem in focus. Specifically, this includes researches and
studies already conducted discussing on the use of reading interventions to address reading difficulties of
the students.

Project StaRR (Strategies in Teaching as Reading Remediation). The teaching strategies literature
concerning reading remediation, particularly Project STaRR, has expounded on various approaches and
intervention programs meant to enhance the reading skills of struggling readers. In a closely related study,
"Strategic Reading Intervention for Left-Behind Learners in the Philippines", the authors proposed that
particular reading strategies should be applied rather than the common generic approaches. Hence, they
developed a set of strategic reading intervention materials that included learning contents and guides,
which greatly improved the reading abilities of the learners after the intervention (Pocaan et al., 2022).

A different research effort entitled "Remedial Reading Programs: Identification, Instruction, and Impacts
of a Separate System for Learning" states that reading scholarship policies built over the six decades have
not been responsive to the work these learners need. A call is made to change towards a holistically
conceived understanding of readers and their literacy strengths and challenges before constructing ideal
secondary reading programs (Frankel, 2022).

In addition, the systematic review "Exploring the Benefits of Information and Communication
Technologies (ICT) and Gamification in Strengthening Reading Skills" addresses the engagement ICT and
gamification provide in the classroom setting to help students read. The benefits of these approaches may
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be evident; however, the study cites obstacles in the implementation such as equitable access to technology
(Cano et al. 2023).

The integration of articulation and phonemic awareness is depicted as important in the pilot study
"Coupling Articulatory Placement Strategies With Phonemic Awareness Instruction to Support Emergent
Literacy Skills in Preschool Children." The evidence showed that collaboration between teachers and
speech-language pathologists could improve literacy skills when articulation was linked to phonemic
awareness activities (Becker & Sylvan 2021).

Peer Reading Strategy. Marking a comprehensive study on Impartial Peer Selection, the reading list
traces the mechanisms of peer selection in academic peer review as a site where members can improve
how groups select their best members. Although each member wishes to be chosen, understanding these
selection processes enables the group to fare better overall. The authors provide an annotated reading list
covering the fundamentals and some of the latest considered developments in the field, all to improve peer
selection in different settings (Lev et al., 2024).

Moreover, the peer assessment study in reading comprehension examines how beneficial the Padlet digital
platform can be in fostering collaborative learning among university students at A2 level. The research
comprises 26 participants who want to improve their reading comprehension skills during growing
pressure in Ecuador for students to gain proficiency in English. The results collected from the pretest,
posttest, qualitative interviews, and an application of peer assessment strategy showed that peer
assessment can significantly facilitate better reading comprehension outcomes and can develop positive
student perspectives toward collaborative learning tools like Padlet (Reyes, 2024).

In addition, the study entitled "Peer up! (practice and enhance through engaging in reading using peer
tutoring): pagpapaunlad sa kasanayan sa wikang filipino ng mga mag-aaral sa sekondarya" investigates
the efficacy of the PEER UP intervention geared toward improvement of reading comprehension skills
among secondary school students through peer tutoring. The study used a pre-experimental design with a
one-group pretest and posttest model, which revealed a statistically significant development in the
students' reading skills after the intervention, thus indicating that peer tutoring is an effective strategy for
the enhancement of language skills in the Filipino context of education (Caparos et al., 2024).
Furthermore, the application of the Peer teaching method to enhance students' skills in reading the Al-
Qur'an at SMK Negeri 2 Karanganyar would map towards student-student collaborations in learning
processes and children narrating their learning experience from the qualitative approach used for data
collection through interview, observation, and documentation (Kamelia & Inayati, 2023). On the other
hand, Safitri and Rahmawati (2023) examine the peer teaching mechanism to improve some aspects of
early reading ability among elementary school students with a first-grade focus. A qualitative approach,
exploratory-descriptive in nature, was employed through observations, interviews, and documentations to
substantiate the claim that peer teaching promotes students' reading fluency and understanding of words
in a collaborative learning milieu. The paper concludes by advocating for proper selection of tutors and
preparation before applying this method.

Similarly, Bjorn (2023) analyzes the approaches of academic social collaborative annotation (SCA) in
critical reading for graduate education. The study conducted on doctoral students demonstrated that SCA
could facilitate reading and comprehension through real-time interaction and misunderstanding correction
as well as create a supportive learning environment. This method addresses the absence of explicit in
critical reading in graduate programs and promotes inclusivity, especially for radio linguistically diverse
students.
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In addition, peer collaborative strategic reading and reflective journal writing to see how these activities
impacted ninth graders' reading strategies and reading comprehension. The experimental group that
received strategy training significantly outperformed the comparison group in comprehension and
frequency of strategy use, emphasizing the importance of collaboration and reflection in developing
reading strategies (Pinninti, 2024).

On the other hand, in peer tutoring concerning reading comprehension among primary school students,
the authors' study further indicates significant improvements associated with various peer tutoring formats
and roles. Data has been collected from over 8,000 students from different schools from 2012 to 2022
(Ribosa & Duran, 2024).

Thus, the study regarding peer tutoring and reading comprehension level of young learners in Claveria,
Misamis Oriental, showed that a large number of participants were indicated as "frustrated" reading levels,
with a few "independent" or" instructional before the intervention. After tutoring sessions were held, some
learners increased their reading comprehension levels; however, the overall results showed no statistically
significant difference between the pretest and posttest due to the short duration of tutoring sessions. More
extended tutor sessions should be considered for future research to evaluate fully the effectiveness of peer
tutoring in reading comprehension. (Jumuad et al., 2023).

Moreover, a collaborative reading system is meant to stimulate the social act of annotating in school-based
settings, highlighting how individual annotations can positively contribute to understanding learners and
collaborative learning processes. The authors recommend applying state-of-the-art techniques from
natural language processing to generate automatic feedback. (Wang et al., 2023).

In addition, Rho (2022) examines peer interaction in synchronous online reading classes in English by 6th
graders. They focus on how different pairing conditions, such as proficiency levels and gender, affect the
interaction dynamic. They identify seven distinctive interaction patterns based on equality, contribution,
and participation. They reveal homogeneous pairs as by proficiency and gender to foster high per-
participation equality, while heterogeneous pairs are found to have significant contributions in academics.
Furthermore, Peer Tutoring towards Improved Reading Comprehension in Grade 10 Learners of a
National High School looks at peer-tutoring strategies for improving reading comprehension with Grade
10 learners. Using an experimental design, it particularly investigates comparing performance in both oral
and written assessments through pretests and posttests, demonstrating significant gains in the experimental
group as opposed to the control (Robison, 2022).

According to a study on Grade 2 nonreaders in Toledo City, researchers identified a variety of reading
difficulties such as mispronunciations, omissions, and non-recognition among pupils, several of whom
were from low-income families. This research showed that a peer mentoring program proved effective in
dealing with the reading concerns raised, and it recommended a thorough diagnostic approach to be
applied on students from Grade Two to Grade Six, to understand the root causes of reading disabilities
(Kilag et al., 2023).

Furthermore, peer-led and teacher-led discussions in conceptualizing texts through cooperative learning
explore how different forms of cooperative learning (peer-led and teacher-led discussions) impact reading
comprehension and literary understanding of students. One finding from the study is that competitive
learning encourages students to make more connections between texts. However, teacher-led lectures
enable students to delve into more in-depth, richer analysis and understanding of the author's craft than
peer-led discussions. The findings suggest a need for a better balance of cooperative learning within more
traditional spaces for deeper exploration of literature (Klang et al., 2023).
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Moreover, Lisan (2022) explores how peer-assisted learning strategies can help bridge the reading skills
gap between high and low proficiency learners. The reasons for focusing on reading within the research
include the fact that reading represents an important input of second language acquisition and that Peer-
Assisted Learning Strategies (PALS) encourage interaction and cooperation among learners, thereby
improving their reading fluency, pronunciation, and word recognition.

For instance, a longitudinal study conducted by FILiZ et al. (2024) demonstrated that participants in
structured interventions showcased greater gains in reading proficiency compared to their peers who did
not receive such interventions. Likewise, a meta-analysis by Devi and Suroto (2024) reaffirmed that
interventions based on systematic and explicit instruction yield significant improvements in reading
abilities for at-risk students. As stated by Rivera and McKeithan (2022), frequent progress monitoring
facilitates responsive adjustments in instruction and ensures that interventions are yielding the desired
outcomes.

Thus, Peer Group Reading Program (PGRP) is useful for cultivating tenacity, self-resilience, and
adaptation to university life in the new entrants of S University. Using a quasi-experimental design, the
research placed the experimental group in the PGRP and the control group in a general program for 13
weeks. The results show that the experimental group significantly improved in tenacity and self-resilience
after the intervention, hinting that a structured reading program may benefit personal development and
adaptation to university life (Hwang, 2020).

Give me Five strategy. This classroom management and instructional technique is designed to quickly
gain students’ attention and promote active engagement. A study conducted by Kulkarni et al. (2023)
viewed people who are meant to replace great teachers; instead, technology should augment the teaching-
learning process, demonstrated more affectively by good use from well-skilled professional teachers. The
paper presents a systematic five-point approach towards the improvement of teaching methods, which
goes quite a way to respond to very demanding and quick changes in educational practices brought about
by the pandemic. This strategy stemmed from a survey undertaken before the implementation, and it was
applied to subjects like Electronics and Communication and Electrical and Electronics disciplines, finally
culminating in a noticeable change of a learning curve in students' lives.

However, applying five strategies- activating prior knowledge, questioning, text structure analysis,
visualizing, and summarizing- should be investigated to see whether they improve EFL students' reading
comprehension. The results show that these strategies allow students to retrieve prior knowledge, ask
relevant questions, and visualize structures, improving their comprehension of text and the possibility of
interacting with textbooks actively. The situation is common among Indonesian EFL students, and
comprehension reading level includes those worthwhile challenges (Surayatika, 2014).

Furthermore, studying techniques, the authors bring to fore the growing concern of researchers and
educators to applying cognitive principles for enhancement use within educational practice, and the use
of strong methods for better learning identified by some reviews. (Miyatsu et al., 2018)

Similarly, to acquire the meaning of meishi lexicon, particularly through the comic, "Yotsubato!" The
research shows that Yotsuba uses six strategies, namely naming new categories, reference strategies, etc.,
which add to the substantial vocabulary the child acquires from the preoperational stage of development.
(Ingrida & Ainie, 2023).

Furthermore, appropriate classroom management techniques go a long way in English teaching, and the
article explains some of the varied methods, like establishing clear expectations, nurturing positive
relationships, and using positive reinforcement, that help make the learning environment constructive. The
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authors state that by keeping a uniform standard of discipline in their classrooms, educators can use time
management and varied methods to engage students and create better learning outcomes. Additionally, the
article emphasizes technology, good seating arrangements, and effective communication in establishing a
productive climate while stressing that teaching practices must also incorporate the student voice and
address problems that surface for improvements to take place (Yousuf, 2023).

Furthermore, the study mentions the strategies employed by English teachers at SMA Islam Sultan Agung
1 Semarang to cope with students' difficulties in learning English. The teachers used similar strategies,
such as brainstorming, games, and songs, to promote the learning atmosphere and tackle the problems
faced by students, which improved the learning process (Cahyaningdyas et al., 2023).

In addition, the study conducted at IAIN Bone examines different approaches to teaching English. It
stresses the importance of an approach that develops students' language skills, knowledge, and motivation.
It found that effective strategies for teaching an English language lesson include using methods suited to
the subject matter, explaining clarifications clearly, enabling students to realize the knowledge for
themselves, being aware of the different backgrounds and values each student brings to the class, and
establishing a strong rapport with the students (Ishak & Nahdhiyah, 2020).

Similarly, Abdiyeva (2024) discusses the strategies in Teaching English as a Second Language and
examines innovative teaching methods such as cooperative, problem-based, and project-based learning to
improve language acquisition. The study emphasizes participative learning wherein all these strategies
foster student engagement, communication, and critical thinking through collaborative activities group
work, peer editing, and role-playing. This article provides useful recommendations and practical steps to
all teachers of English in view of the existing educational reform in Uzbekistan.

Thus, consider planning, implementation, and assessment strategies for teaching young English learners.
An in-depth qualitative case study of observation, interviews, and document analysis reveals substantial
enhancement in student participation and motivation using various strategies such as icebreaking,
brainstorming, and games. Thus, well-designed teaching methods are highly important for effective
English language learning in the international primary school context (Lestari et al., 2019).

Furthermore, Aslamiah (2022) explores diverse approaches, such as Multiple Intelligences, Situational
Language Teaching, and Communicative Language Teaching, to enhance English language skills. The
article emphasizes the importance of engaging learning strategies and interactive, enjoyable experiences
tailored to student needs, highlighting how these methodologies improve English teaching and learning.
Moreover, Anuradha (2023) discusses various innovative teaching strategies that can improve students'
learning experience, especially highlighting that cooperative learning, problem-based learning, and
project-based learning can enhance language learning and provide a more engaging and effective setting
for the whole teaching-learning process.

In addition, the study examined the speaking strategies used across educational levels. Employing a
descriptive qualitative method with focused group discussions, the study found that teachers tailor
strategies to student needs and speaking components like pronunciation and fluency. Common strategies
such as discussion, storytelling, and role-playing are used across levels, with implementation variations.
The article recommends future research to consider time constraints and strategy effectiveness (Wulandari,
2020).

Gomes-Koban et al., (2019) posit that these interventions should be evidence-based and tailored to meet
the unique needs of each learner, thus reinforcing the necessity for individualized approaches within
frameworks. Moreover, research by Contesse et al. (2020) establishes that intensive interventions can
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significantly benefit at-risk students when implemented effectively. Lindstrom and Roberts (2022)
indicates that the effectiveness of reading interventions significantly improves with well-prepared
educators.

Therefore, this research study has explored the strategies to gain active attention in a large sixth-grade
English classroom at Chone City, Ecuador. The study proves the battle of engaging 62 students with a
further stress on interactive methods, such as group discussions, multimedia presentations, and so on.
Continuous professional development for teachers is essential to applying contemporary techniques to
keep students interested (Molina Andrade et al., 2024).

Reading Difficulties. Reading difficulties among senior high school students have been a persistent
challenge, affecting academic performance and overall literacy development. Crawford et al. (2024)
identified gaps in early literacy education as a primary contributor to these challenges, emphasizing the
importance of foundational reading skills. Similarly, Nasrullah et al. (2024) highlighted that poor decoding
and fluency impede comprehension, particularly when students encounter complex academic texts.

The transition to senior high school often exacerbates reading difficulties due to increased academic
demands. According to Aziz et al. (2024), students with insufficient reading skills struggle to adapt to the
higher-level texts required in this stage of education. Godfrey (2019) observed that this struggle often
leads to disengagement and lower self-esteem, further compounding the issue.

Moreover, schema theory is important in comprehending and tackling reading challenges encountered by
English learners. Research indicates that difficulties stem from multiple aspects, including visual
processing issues, lack of context, and subjective reader perceptions. The insufficient activation of past
information (schemata) is a significant obstacle to comprehension. A lack of understanding of good
reading practices intensifies these challenges. The research underscores the need for instructional methods
incorporating schema theory into reading education. By promoting active participation and urging learners
to link new information with prior knowledge, this method can improve reading comprehension, address
learning challenges, and elevate reading speed. This corresponds with modern educational trends
emphasizing active learning and accommodating many learning styles, departing from conventional
passive learning approaches (Li, 2024; Zhang & Dong, 2023).

Schema theory, originating from Kantian philosophy and further developed by Rumelhart (2017), posits
that reading comprehension requires the activation of prior knowledge (schemata) to comprehend a text
correctly. This is beyond mere decoding, emphasizing the fundamental role of language, content, and
rhetorical frameworks in the reading experience. Effective reading instruction must incorporate activities
that engage these schemata before, during, and after the reading process. Schema-based training
significantly enhances learners' understanding and retention of material by creating connections between
new information and existing knowledge structures (Yan, 2020).

The application of schema theory in fundamental English education aims to transform children from
passive readers into active learners who can autonomously organize and understand content. Incorporating
schema theory into reading instruction allows educators to improve students' reading skills and foster
increased enthusiasm for reading, as evidenced by research on middle school English teaching (Xiao,
2024).

Holmes et al. (2022) found that students with working memory deficits struggle to retain and apply
information from texts. Corso et al. (2024) emphasized that addressing these cognitive barriers through
targeted interventions can significantly enhance reading outcomes.
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Moreover, Nigerian classrooms include diverse student learning abilities and insufficient cognitive
engagement during instruction. Many teachers lack a deep understanding of the cognitive processes
involved in reading, leading to ineffective teaching methods. While research demonstrates that integrating
cognitive strategies like metacognition and visualization can enhance reading comprehension, translating
these strategies into effective classroom practice remains challenging for many educators. Furthermore,
the literature emphasizes the crucial role of parental involvement and community engagement in
promoting literacy development, yet this aspect is often overlooked. The review underscores the urgent
need for comprehensive professional development programs for teachers, focusing on cognitive theory
and effective instructional practices to improve reading outcomes for Nigerian students (Olufemi et al.,
2024).

Furthermore, Al-Majdawi (2022) underscores the vital importance of cognitive processes, including
phonological processing, syntactic awareness, and working memory, in inefficient reading development.
Studies demonstrate that adolescents with reading problems frequently encounter substantial difficulties
in these domains, affecting their capacity to interpret and understand text. The review differentiates
between reading comprehension and word recognition, emphasizing the need for distinct assessments.
Different classifications of cognitive processes in reading, such as decoding, fluency, and comprehension,
are examined as essential for proficient reading. Literature indicates that effective reading education must
specifically target these cognitive skills, as numerous struggling readers lack essential cognitive
underpinnings. The study highlights the advantages of incorporating cognitive training programs into
educational environments to assist struggling readers.

A study of Sand et al. (2024) highlighted a significant challenge faced by students with intellectual
disabilities in reading and comprehension, while also pointing towards potential strategies for
improvement through enhanced listening practices. The study found that a significant number of students
with intellectual disabilities (ID) demonstrated reading abilities that were below the average levels
expected for grade 3 students in compulsory school. This indicates a substantial gap in reading skills
among these students, highlighting the need for targeted educational interventions.

Pezzino et al. (2019) showed that children with intellectual disabilities have delayed development in oral
language, a crucial foundation for reading comprehension. Deficiencies in phonological processing are
linked to difficulties in word recognition and hinder reading development. The literature highlights the
variability in reading proficiency among individuals with intellectual disabilities, influenced by factors
such as the severity of the condition and the presence of syndromes. The investigation highlights the need
for tailored educational strategies that address the unique cognitive profiles of individuals with intellectual
impairments to enhance their reading skills and promote effective literacy development.

The research of Najafabadi et al. (2025) found significant correlations between reading skills and the
variables of orthographic knowledge (OK), phonological awareness (PA), rapid automatized naming
(RAN), and phonological working memory (PWM). This indicates that these cognitive skills are closely
linked to how well children read. The study also identified that OK and RAN were the strongest predictors
of reading abilities. This suggests that understanding the structure of written language and the speed of
naming objects or letters are crucial for reading success in this language. The result also showed that the
relationship between reading skills and the cognitive factors was most pronounced in fourth-grade
students. This implies that as children progress in their education, the influence of these cognitive skills
on reading becomes more significant On the other hand, Nachshon and Horowitz-Kraus (2018) explain
that dyslexia is chiefly defined by reading difficulties that cannot be ascribed to other causes and frequently
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occurs alongside issues in language learning and cognitive control. Children with reading difficulties may
encounter emotional concerns, including diminished self-esteem, anxiety, and sadness, which can
intensify their learning obstacles. Research indicates a bidirectional association between reading
difficulties and emotional concerns, where challenges in reading contribute to emotional suffering and
vice versa. Executive functions, essential for reading, are frequently compromised in children with reading
difficulties and are associated with increased emotional challenges. This study seeks to elucidate the
complex interplay among emotional competencies, executive functions, and reading proficiency,
highlighting the necessity for thorough examinations that incorporate emotional assessments for children
experiencing reading challenges.

Humairoh, Rezeki, and Salam (2023) noted that anxiety related to reading tasks can hinder students' ability
to focus and process information effectively. Yasir et al. (2023) suggested that creating a supportive
classroom environment can alleviate anxieties and encourage greater engagement with reading activities.
Research on English as a Foreign Language (EFL) has predominantly concentrated on negative emotions,
neglecting the significance of positive emotions such as enjoyment, hope, and pride. This research used
the Control-Value Theory (CVT) to examine the impact of pleasant emotions on self-regulation and
English as a Foreign Language (EFL) performance among Chinese senior high school students. Research
indicates that kids exhibit differing degrees of these emotions and self-regulatory abilities. The research
indicates that self-regulatory capacity partially mediates the connection between happy emotions and EFL
performance, corroborating the CVT framework. These findings underscore the necessity for more studies
to elucidate how pleasant emotions, via their impact on self-regulation, can improve EFL performance,
especially in high-stakes educational contexts (Li et al., 2024).

Furthermore, a study by Acatrinei (2024) underscores the substantial interaction between motivation and
academic emotions in affecting student performance. Motivation influences learning engagement,
although both good and negative emotions encountered during the learning process substantially affect
student behavior, cognition, and attention. This study examines the distinct functions of motivation and
several categories of academic emotions (activating and deactivating) as determinants of high school
student success. Research indicates that positive and activating emotions impact performance more than
motivation alone, highlighting the necessity of cultivating pleasant emotional environments in educational
settings to improve learning efficacy.

In addition, studies indicate a significant relationship between reading competency (RC) and emotional
intelligence (EI), with proficient readers typically demonstrating enhanced emotional regulation and
empathy. Emotional intelligence can boost reading comprehension, and the effects of reading for pleasure
on emotional development, such as stress alleviation and enhanced conduct, are well-established.
Incorporating emotional learning into reading programs has been suggested to enhance reading
proficiency and emotional development. Nonetheless, the correlation between RC and EI is not
consistently reliable, warranting additional investigation. This study examines the effects of a two-year
reading intervention on reading comprehension (RC) and emotional intelligence (EI) in high school
students, offering significant insights into the beneficial influence of structured reading programs on
students' emotional and cognitive growth. The research review emphasizes the significance of using both
reading and emotional intelligence in educational techniques to enhance student learning results (Jiménez-
Pérez, 2023).

Furthermore, Destacamento's (2018) Educational research underscores the substantial influence of
academic emotions (worry, delight, pride) on student achievement. Research indicates that happy
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emotions facilitate learning, but negative emotions impede it. This study examines the impact of academic
emotions during pivotal activities (class attendance, studying, and test-taking) on the performance of
senior high school students. The study utilized a descriptive-correlational and descriptive-comparative
research design, revealing a substantial correlation between heightened emotional engagement and
enhanced academic achievement, which explained 12.8% of the outcome variability. These findings
highlight the significance of emotional self-regulation and the necessity for treatments that improve
students' emotional experiences in educational settings to foster enhanced academic achievement.

In addition, Maulida et al. (2024) mentioned in their research on reading comprehension has
predominantly concentrated on cognitive elements, overlooking the impact of emotive components,
especially within the Indonesian setting of English language acquisition. This study emphasizes the
significance of affective elements, such as learning motivation, academic self-efficacy, and self-concept,
in enhancing reading comprehension among senior high school students. Research demonstrates that
learning motivation and academic self-efficacy substantially influence reading comprehension, accounting
for around 8.9% and 4.4% of the variance in scores, respectively. In contrast, self-concept seems to exert
a minimal effect. This literature review underscores educators' need to adopt strategies that enhance
motivation and self-efficacy to elevate students' reading comprehension abilities, bridging the current
research gap by recognizing the significant influence of affective components in this domain.

Lervag (2019) argued that students from low-income backgrounds often lack access to adequate reading
materials, resulting in limited vocabulary development. Porta (2022) added that these disparities are
further magnified by a lack of exposure to enriching literacy experiences at home.

Effective interventions are crucial in addressing reading difficulties. Nurmahanani (2023) highlighted that
tailored reading programs significantly improve comprehension and fluency among struggling students.
Similarly, Griffin and Scullin (2024) emphasized incorporating evidence-based strategies, such as peer-
assisted learning and guided reading sessions, to support literacy development.

However, the research underscores the substantial impact of socio-cultural factors on pupils' reading
comprehension, including socioeconomic position, cultural experiences, and individual attitudes. Students
from varied socio-economic backgrounds frequently demonstrate differing degrees of involvement and
motivation, influencing their academic success. Although students may exhibit strong general reading
comprehension in higher education, individual variances, especially grammatical proficiency, require
customized assistance. Knowledge, attitude, and personal experiences profoundly affect reading
comprehension. This literature emphasizes acknowledging socio-cultural variables in educational contexts
to effectively improve students' reading and language abilities (Garil, 2024).

In addition, Shero et al. (2023) highlight that socioeconomic status (SES) substantially moderates the
genetic impact on reading proficiency. Children from lower socioeconomic status backgrounds
demonstrate diminished heritability for reading abilities relative to those from higher socioeconomic status
backgrounds. The notion of gene-location interactions highlights the heterogeneity of genetic and
environmental factors across various geographic areas. This research, centered on twin pairs in Florida,
validates a significant gene-SES interaction, revealing reduced heritability rates for reading
comprehension in lower SES households. The findings underscore the intricate interaction of
socioeconomic status, geographic location, and genetic factors in influencing reading achievement,
stressing the necessity of examining these elements collectively when analyzing differences in educational
outcomes.
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Research defines the alarming frequency of reading difficulties among students, estimating that
approximately 20% of children experience profound challenges due to diverse factors, including
socioeconomic status and language proficiency (Terry et al., 2023). Research regularly illustrates the
substantial influence of socioeconomic status (SES) on reading proficiency, with kids from
underprivileged families frequently attaining inferior academic results. A study of Michael and Kyriakides
(2023) examined the mediating effect of academic motivation, mastery-approach orientation, enjoyment
of reading, and anticipated occupational status in the correlation between socioeconomic status and
reading achievement. The study, employing data from the PISA 2018 cycle, demonstrates that anticipated
occupational status and reading enjoyment substantially influence the connection between socioeconomic
status and reading achievement. The findings indicate that enhancing intrinsic motivation and elevating
educational expectations may be essential strategies for augmenting reading achievement in students from
lower socioeconomic status backgrounds, consistent with advocacy for educational interventions that
promote equity and assist disadvantaged students.

Research has demonstrated that student-teacher relationships (STRs) and socioeconomic status (SES)
substantially impact reading achievement. This research, employing a substantial sample of first-grade
pupils and educators, examines the relationship between these two characteristics. Research demonstrates
that both socioeconomic status (SES) and student-teacher relationships (STRs) independently influence
reading achievement; however, their combination is more significant for students from low SES families.
Fostering less contentious student-teacher relationships can markedly improve reading outcomes for these
students. This finding corroborates current evidence that highlights the significance of supportive teacher-
student relationships in alleviating the problems encountered by students from disadvantaged
backgrounds, underscoring the necessity for educational measures that promote good STRs in diverse
classroom environments (Olsen & Huang, 2022).

Theoretical Framework

Bruner's Scaffolding Theory (1976) forms the basis of this study. The premise of this theory is that learning
happens by means of guided interaction between teacher and student or between a more knowledgeable
person and a learner. According to Bruner, students learn better when they are given scaffolded support
and that support needs to be reduced gradually as the students learn to conduct and to learn independently.
Scaffolding eventually enables the co-construction of abilities and knowledge that learners can master
until they are able to perform a task independently. In Project STaRR, teachers assume the role of
facilitators in guiding their struggling readers in word recognition, fluency, and comprehension, aided by
systematic instructional support. As the student makes progress, they will receive less assistance in order
to become truly independent readers, aligning with the scaffolding approach.

In this case, the theory assumes significance in structured, varying levels of instruction in which students
are given supports based on individual reading level. Project STaRR features interactive and engaging
reading activities that promote active student participation while solving specific reading problems.
Scaffolding techniques provide remedies that increase student confidence and competence in reading by
imparting literacy skills essential for their academic pathway. Project STaRR, showing the gradual,
structured support required in reading remediation, is found valuable in stimulating reading skills in
struggling learners.

This study is also supported by Anderson’s Schema Theory (1970). According to this theory,
understanding is based on an individual's knowledge or schemas that help interpret and understand new
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information. For this reason, students need schemas to construct meaning from reading. However, when
these schemas are weak or poorly developed, understanding becomes difficult. Project STaRR applies this
theory by incorporating structured reading interventions that activate and scaffold students' background
knowledge so that they can connect new information to what they already know.

As an application to the teaching and learning process, this theory highlights and can serve as a starting
point for this study. It argues that teachers should use the reader's prior knowledge and experiences, define
straightforward comprehension objectives, and ask relevant questions before, during, and after reading
classes.

Figure 1 shows that the independent variable is Project STaR and the dependent variable is Reading
Proficiency. Project STaRR consists of the Peer Reading Strategy and the Give Me Five Strategy. These
strategies act as interventions to improve students' reading skills. The Peer Reading Strategy is focused on
collaborative learning in which students support one another in developing reading fluency and
comprehension. The Give Me Five Strategy offers structured steps to ensure that students actively read
and then engage with texts in understanding terms or meanings. This strategy ensures that students
systematically process and understand texts. In general, all strategies work as scaffolding mechanisms to
help struggling readers in their literacy.

Reading proficiency is the dependent variable measured through pretests, posttests, and evaluations of
student's progress before and after the implementation of the Project STaRR. The relationship between
the two variables concerned is how the intervention strategies directly affect reading ability of students. It
follows a more engaging approach through structured peer interactions and guided reading techniques,
enabling the achievement of improvement in word recognition, fluency, and comprehension. The pretest
establishes a baseline for their initially existing reading levels; the posttest assesses how effective Project
STaRR has been in eliminating reading difficulties. Such a framework displays the cause and effect
relationship where strategic teaching can have a significant impact on literacy results for learning disabled
readers.

Independent Variable Dependent Variable

Reading Profeciency

Project STaRR « Pretest

e Peer Reading |\ o Posttest
Strategy

e Give Me Five
Strategy

Figure 1: Conceptual Framework
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Statement of the Problem

The study aimed to determine the level of effectiveness on the use of Project STaRR as a reading
remediation intervention in enhancing the reading proficiency of Grade 11 students of Monkayo National
High School- Senior High, Monkayo, Davao De Oro for school year 2024 — 2025. Specifically, this study
sought to answer the following questions:

1. What is the level of competency of the students in pretest scores in terms of:

1.1. Peer Reading, and

1.2. Give Me Five Strategy?
2. What is the level of competency of the students in posttest scores in terms of:

2.1. Peer Reading, and

2.2. Give Me Five Strategy?

3. Is there a significant difference between the pretest and posttest mean scores

of the experimental group?

Null Hypothesis

In order to treat the problems extensively and accurately, the following hypotheses were formulated:

HO 1. There is no significant difference between the mean scores of the pretest and posttest mean scores
of the students in the experimental group.

Scope and Delimitation of the Study

The project STaRR, Strategies in Teaching as Reading Remediation, seeks its effectiveness with 20 Grade
11 students through this quasi-experiment approach and quantitative study that measured the reading
proficiency of the students through Phil-IRI scores, with Project STaRR by determining the effectivity of
specific components of the intervention, Peer Reading and Give Me Five strategies, on Phil-IRI scores;
however, this research used grade 11 learners in the said school was limited only for the school year 2024-
2025 and would not include any other grade levels, interventions, or outside influences. Important
information was provided on the efficiency of this intervention and its potential for future purposes.

Significance of the Study

The findings would benefit the following:

Learners. The result of the study would help enhance their reading and comprehension skills, making
them the primary beneficiaries of the intervention.

Teachers. The result of the study would improve teachers' teaching strategies, allowing them to become
facilitators of learning rather than merely providers of knowledge. It would enable teachers to be more
creative in preparing and planning for reading interventions.

Administration Personnel. The study's results would provide the school administrator with a factual
basis to guide the other strategic options, which can help them in their decisions to improve classroom
instructions that address students' reading problems.

Department of Education. The study would help the institution assess the curriculum precisely to
determine Project STaRR's relevance and impact on teachers and students.

Future Researchers. Finally, the result of the study would benefit other researchers, serving as a guide
in conducting similar studies and developing methods to enhance the use of Project STaRR within school
settings.
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METHODS

Research Design

The specific approach of this particular piece of research was quasi-experimental design. This method
allowed researchers to examine the effects of an intervention in a real-world setting where random
assignment may not be feasible (Sheehan et al., 2024). The research was done using a single-group quasi-
experimental design with only one group receiving the treatment or intervention without a control group
to compare with. This design incorporated pre-test and post-test measures to ascertain within-group
changes over time. Despite its disadvantages in making causal inferences due to the missing control
condition, single-group quasi-experimental designs may still provide useful outcome data demonstrating
possible beneficial effects of an intervention as a precursor to further investigations (Nianogo et al., 2023).
In this study, the Phil-IRI scores of the students were compared to investigate the impact of Project STaRR
on their reading and comprehension skills. Additionally, scores of Phil-IRI of students according to the
intervention were also compared to test the most effective intervention utilized.

Research Locale

The study was conducted in Monkayo National High School, particularly in the Senior High School
Department, a public school in the Division of Davao de Oro, which is known as the “Breeding Ground
of Achievers”. Monkayo belongs to the northern locality of what is now called Davao de Oro, where the
school is located in the Municipality of Barangay Poblacion, Monkayo, Davao De Oro.

Subjects of the Study

The subjects of the study were the 20 Grade 11 students identified as struggling readers of Monkayo
National High School- Senior High for the school year 2023-2024. They were from the different sections
in Grade 11. The study used a purposive sampling technique, which a non-random sampling method where
participants are selected based on specific characteristics or criteria relevant to the research objectives.

Research Instrument

The primary instrument used in this study was the Philippine Informal Reading Inventory (Phil-IRI), a
standardized tool designed to assess students' reading proficiency in fluency, comprehension, and word
recognition. This tool was used to measure the reading performance in the pretest and posttest of Grade
11 students under the implementation of Project STaRR.

The researcher then prepared a module that encompasses the lessons intended for discussion. Four lessons
were incorporated, including the activities and tasks the students experienced during the experiment. Each
of these four lessons covered the complete one-month lessons taught during the study.

Validation of the Research Instrument

This study utilized the Philippine Informal Reading Inventory (Phil-IRI) material, a standardized and
validated instrument extensively applied in assessing reading proficiency among students in the different
literacy categories, including fluency, comprehension, and word recognition. As evidence of its relevance
for the supplementary module prepared by the researcher, the validation process involved experts in
reading instruction and curriculum development. The available module consisted of four lessons with
activities and tasks congruent with the aims of Project STaRR and gives skills in the one-month
intervention. Inputs from the validators were incorporated to improve the lessons to correctly handle the
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reading problems observed in the pretest. Such efforts ensured the reliability of the instrument and module
and aligned them with the study's objectives.

Data Gathering Procedure

The researcher provided a letter of authorization to the relevant authorities, which was approved, signed,
and granted clearance by the ethics review committee and an endorsement letter from the Dean of Graduate
School to conduct the research. First, a formal letter was sent to the Davao de Oro Schools Division
Superintendent's office to request permission to conduct the study at Monkayo National High School-
Senior High. Upon approval, the researcher wrote letters to the school administrators, starting from the
School Head of Monkayo National High School. Thereafter, the actual experimental process of the study
commenced.

Before the intervention, the experimental group obtained pretest results, which were recorded as the
baseline data for comparison. After the pretest, the intervention was given through Strategic Project
STaRR at specified intervals. In first week, for example, the lesson focused on the short story "The
Magician's Camera," where the intent was for students to learn how accidents could be connected to real-
life experiences and lead to discoveries.

At the start of the lesson, the students practiced the peer reading strategy by grouping the students and
talking about the important aspects of a story, including themes, characters, and lessons that could be
learned from it. Each pair was assigned to analyze a story together; promoting teamwork and critical
thinking. As a follow-up activity, they answered comprehension questions to check whether they
understood the text. Meanwhile, the other group of students used the Give Me Five Strategy, which
required them to individually pick five unfamiliar words in the story, study them, and then used them in
sentences or as part of their discourse to their vocabulary.

During the first week of discussion, students showed a willing spirit to cooperate and engage with their
peers in discussion. However, some students struggled to grasp strategies such as Peer Reading and Give
Me Five, which involved active contribution and self-determination in learning. In time and with
consistent guidance and practice, students gradually adapted and participated more confidently in their
activities, where they gradually improved their skills and comprehension of reading events.

The second week's lesson revolved around the story "The Unseen Hero," relating to bravery and
selflessness. Students once again participated in the Peer Reading Strategy by pairing and talking about
the actions and motives of the story's character. They also analyzed how the hero's silent contributions
were significantly impactful, linking these lessons to real lives. Students using the Give Me Five Strategy
find difficult words, define them, and use them in context to enrich their vocabulary.

In the third week, learning materials would specifically focused on learning the story "The Climb to the
Top," which is a story that teaches one about the importance of perseverance and determination when
confronting problems. The experimental group was introduced to the Peer Reading Strategy in the story
discussion, which involved how characters accomplished their desires and dreams, having overcome
several obstacles. This discussion encouraged collaborative thinking and problem-solving for the students.
Students' use of the Give Me Five Strategy focused on identifying words synonymous with challenges and
perseverance for more in-depth text interaction.

In the fourth week, students explored "The Whispering Forest," perhaps one of the most story-dense
imaginations with environmental themes. Peer Reading Strategy allowed students to think through the
play's mysterious setting and talk about the story's core message and its importance attached to nature.
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Those applying the Give Me Five Strategy expanded their knowledge through new vocabulary within the
confines of the story-tied themes and application of the same into subsequent activities.

Then, the posttest was administered to the experimental group after experimentation. In addition, the
researcher strictly observed ethics in conducting the study. No names were mentioned, and no personal
information was disclosed. The researcher recorded data to be forwarded it to the statistician for statistical
treatment, and hence, it was subjected to further analysis and interpretation.

Statistical Treatment of Data

Statistical treatment of data is essential in experimental research. The following statistical tests were used
to analyze and interpret the various data collected in this study accurately.

Mean. This was used to determine the average Phil-IRI pretest and posttest scores of Grade 11 students
in the experimental. It provided insights into the central tendency of their reading proficiency scores before
and after the intervention.

T-test. This was used to compare the means between two groups to determine if there is a statistically
significant difference between them. In this study, it is used to compare the effectiveness of Project STaRR
as remediation in reading in reading proficiency of the students.

Ethical Consideration

This quantitative study raised several ethical considerations and issues primarily due to its methodology.
These considerations address the right to conduct the research, as well as the protection of participants'
secrecy and anonymity. The researcher was committed to maintaining high ethical standards by adhering
to the following principles:

Voluntary participations. Participation in the study was entirely voluntary. Participants were informed
that their involvement is not mandatory and that they have the right to decline or withdraw from the
research at any stage without facing any consequences or penalties.

Privacy and confidentially. All personal and sensitive information provided by the participants will be
kept confidential. Data were anonymized to protect participants' identities, and only aggregated results
were reported. Secure storage measures were implemented to prevent unauthorized access to the data.
Informed consent process. Respondents were provided with an informed consent form that clearly
outlines the purpose of the study, the procedures involved, potential risks, and the anticipated benefits.
This ensured that participants were fully aware of their rights and responsibilities before agreeing to
participate in the study.

Recruitment. The recruitment process was fair and inclusive, targeting the Grade 11 students at Monkayo
National High School. Respondents were selected based on predefined criteria related to the study's
objectives without any bias or discrimination.

Benefits. The study aimed to contribute to the academic performance of the students and professional
development of teachers teaching English Language by providing effective instructional strategies and
learning materials. While respondents may not receive direct monetary benefits, the findings would
contribute to the enhancement of teaching practices and curriculum alignment.

Plagiarism. The research maintained originality and adhere to the highest standards of academic integrity.
Proper acknowledgment was given to all sources referenced, and plagiarism-checking tools were
employed to ensure compliance.
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RESULTS
Competency Level in the Pretest Scores of the Experimental Group. Table 1 shows the results of
the Mean competency of the pretest scores of the experimental groups.

Table 1
Competency Level of the Pretest Scores of Experimental Group
Strategies | No. of students | Mean | Class Proficiency Competency Level
Peer Reading 10 7.80 39% Did Not Meet Expectations
Give Me Five 10 6.70 33% Did Not Meet Expectations
Overall 20 7.25 36% Did Not Meet Expectations

The above shows the mean competency of the pretest scores of the experimental group. The overall
mean pretest score of the experimental group is 7.25, with a class proficiency of 36%. Based on the
competency level classification, this indicates that students did not meet expectations before the
intervention. This suggests that the students had low reading proficiency at the start of the study and
required further instructional support to enhance their skills.

Among the two intervention strategies, the Peer Reading group has the highest mean score of 7.80,
with a class proficiency of 39%, followed by the Give Me Five group, which has a lower mean score
of 6.70 and a class proficiency of 33%. Despite the variation in scores, both groups still fallen within
the did not meet expectations category, highlighting the need for targeted intervention to improve their
reading competency.

Competency Level in the Posttest Scores of the Experimental Group. Table 2 shows the posttest
scores of the experimental group that employed the Project STARR intervention.

Table 2
Competency Level of the Posttest Scores
Strategies | No. of students | Mean | Class Proficiency Competency Level
Peer Reading 10 15.60 78% Fairly Satisfactory
Give Me Five 10 14.30 72% Did Not Meet Expectations
Overall Mean 20 14.95 75% Fairly Satisfactory
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The data in Table 2 presents the competency levels of the post-test scores for the Experimental Group.
The overall mean posttest score of the experimental group was 14.95, with a class proficiency of 75%.
This indicates a significant improvement from the pretest scores, moving the students from did not
meet expectations category to a fairly satisfactory competency level. The results suggest that the
intervention strategies positively impacted students’ reading proficiency.

Among the two intervention strategies, the Peer Reading group achieves the highest mean score of
15.60, with a class proficiency of 78%, placing them in the fairly satisfactory category. The Give Me
Five group followed with a mean score of 14.30 and a class proficiency of 72%, which still fell under
did not meet expectations category. These findings indicate that while both strategies contributed to
improved reading skills, Peer Reading was slightly more effective in enhancing students’ overall
reading proficiency.

Result of the Hypotheses

Significant difference between the mean scores in the pretest and posttest scores of the students in
experimental group. Table 4 shows the results of the paired t-test that was conducted to test the
significant difference between pre and posttest of experimental group.

Table 3
Comparison of the Achievement of the Students in Experimental Group
Mean t-Value P-Value Decision
PRETEST 7.25
-12.414 000 Significant
POSTTEST 14.95 '

The table shows the comparison of the achievements of the learners who belong to the experimental
group. Paired t-test was used to find if there is a significant difference between the pretest and posttest
of the experimental group. The mean indicates the result of the pretest scores that get 7.25, and posttest
scores get 14.95. As a result, the P-value is .000 less than 0.05, indicating that the decision is
significant. Therefore, the null hypothesis is rejected and proves that there is a significant difference
between the students' achievements in the experimental group on the use of Project ST=RR in
addressing reading difficulties. The data suggest that the intervention or treatment ar ‘tered
positively affects their performance.

Chapter IV

DISCUSSIONS AND CONCLUSION

This chapter presents the discussions, conclusion and recommendations of the conducted research
study. The sequence of the presentation and the organization of the findings were based on the
problems presented.

Discussions

The following discussions are arranged based on the presentation of problems of the study.
Competency Level in the Pretest Scores of the Experimental Group. The results showed a low
mastery level in the subject through the pretest score of the experimental group since their class mean
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proficiency was below 50%. This means that the teachers should look into interventions such as
Project STaRR when adapting it for use by the learners so that they can enjoy their learning-
assessment experience. Indeed, many valuable strategies and methods for effective teaching and
learning contribute to successful student outcomes and mastery levels.

Interactive methods of teaching are said by Saydibragimova (2024) to be very effective in eliciting
meaningful learning. It argues for the importance of learner-centered methods that encourage students
to participate actively, collaborate, and think critically. It is through these methods that learners
engage deeply in cognitive processing and in assuming responsibility for their own learning path.
Interaction-based activities engage students with the study material at a higher conceptual level,
resulting in an enhanced understanding of concepts and consequent retention over an extended period
of time (Wilcox et al., 2020).

In addition, Karim et al. (2024) highlight how collaborative learning and the integration of real -world
applications positively impact student engagement and academic performance. Their findings show
that when students work together to solve problems or apply knowledge in authentic contexts, they
not only understand the material better but also develop essential life skills such as communication
and teamwork. These approaches align with constructivist principles, which advocate that learning is
most effective when students are actively involved in constructing their own knowledge (Sharma,
2020).

Competency Level in the Posttest Scores of the Control and Experimental Group. The result of
the posttest scores of the experimental groups showed an above-mastery level of the subject, as their class
proficiency exceeded 50%, which highlights the improvement compared to their pretest scores. It implies
that the usage of Project STaRR as an intervention by the teacher to address students' reading difficulties
had a significant impact on their performance, surpassing their pretest results.

Therefore, using Project STaRR as an intervention proved helpful in improving learners’ educational
outcomes in the classroom (Subba & Gotamey, 2022). Similarly, Reschly (2020) concluded that targeted
interventions effectively enhance students' learning abilities and engagement, particularly in addressing
skill gaps. Rosero et al. (2024) highlighted the importance of structured and interactive strategies in
creating meaningful learning experiences and sustaining improvements over time. This underscores the
need for well-designed instructional strategies to foster higher competency and proficiency levels among
learners.

Difference between Pretest and Posttest scores of the Experimental Group. Indicating that the null
hypothesis was rejected which reveals a significant difference in students' achievement in the experimental
group, the proof is supported by comparing their pretest and posttest scores. The experimental group was
subjected to the Project STaRR intervention, which confirmed the significant effect of the treatment
rendered. According to Corso et al. (2024), specifically addressed interventions such as Project STaRR
can enhance students' literacy skills by mitigating specific reading comprehension-fluency deficits. Thus,
reading intervention is designed to engage, energize, and build stronger base skills through which students
can perform better academically (van der Sande et al., 2023).

In addition, Dighliya (2024) showed that structured and innovative teaching strategies create a positive
learning environment supporting learners' skill development and confidence. The results of this study
show that Project STaRR significantly enhanced the reading competencies of the experimental group, as
reflected in their post-test scores. This intervention proved to be a practical and effective approach to
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addressing reading difficulties in the classroom. The significant improvement in the experimental group
underscores the importance of incorporating innovative interventions into traditional teaching methods.
Furthermore, Macharia (2022) emphasized that integrated interventions address immediate learning gaps
and equip students with lifelong skills that improve their overall academic performance. This highlights
the critical role of research-based practices in achieving better educational outcomes for learners.

Conclusion

This study concludes that Project STaRR is a highly effective intervention in improving the reading and
comprehension skills of Grade 11 students at Monkayo National High School. The significant
improvement in students' performance, as evidenced by their pretest and posttest scores, highlights the
program's impact on fostering critical reading abilities. Integrating innovative strategies, such as
interactive activities and contextualized learning materials, proved instrumental in maintaining student
engagement and promoting deeper comprehension. Moreover, the program addressed individual learning
gaps effectively, ensuring inclusivity and equity in the learning process. Consequently, Project STaRR
demonstrates its potential as a valuable tool for addressing reading challenges, enhancing literacy, and
supporting academic success in the classroom.

Recommendations

Based on the result of this study, it is proven that Project STaRR helps in improving reading and

comprehension skills of grade 11 students. Thus, this study recommends the following:

1. English teachers are encouraged to utilize Project STaRR intervention to improve students' reading
and comprehension skills.

2. Encouraged English teachers to integrate interactive and contextualized learning strategies in their
daily instruction to sustain student engagement and promote deeper understanding.

3. School administrators are encourage to capacitate all teachers in the implementation and monitoring
of the utilization of the intervention.

References

1. Abdelkader, R., Raafat, S. S., Sakr, W., Abdelaziz, M., & ElNoamany, S. (2022). Augmentation
Mastopexy: A Five-step Standardized Strategy Approach. Plastic and Reconstructive Surgery. Global
Open, 10. https://doi.org/10.1097/GOX.0000000000004349

2. Abdiyeva, S. (2024). Novel strategies in teaching english as a second language.
https://doi.org/10.52773/tsuull.conf.teach.foreign.lang.2024.8.5/fogv7215

3. Acatrinei, A. M. (2024). The Influence of Motivation and Academic Emotions on Academic
Performance in High School Learning. JOURNAL of INNOVATION in PSYCHOLOGY, EDUCATION
and DIDACTICS, 28(1), 37-46. https://doi.org/10.29081/jiped.2024.28.1.04

4. Al-Majdawi, A. M. G. (2022). THE COGNITIVE PROCESSES OF READING
SKILLS. International Journal of Education Humanities and Social Science, 05(04), 231-240.
https://doi.org/10.54922/ijehss.2022.0427

5. Anuradha, C. (2023). Novel strategies in teaching english as a second language. 10(04), 52-57.
https://doi.org/10.54513/j0ell.2023.10409

6. Aslamiah, S. (2022). English Language In Teaching Methodology. 1(1), 8-18.
https://doi.org/10.56489/peel.v1il.72

IJFMR250452799 Volume 7, Issue 4, July-August 2025 20



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
7. Aziz, A., Ahmad, T. S. A. S., Awang, S., Aziz, R. A., Ahmad, S. N., & Azlan, N. A. B. (2024). Student

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Insights: Challenges in Acquiring Critical Academic Reading Skills. International Journal of Research
and Innovation in Social Science, 8(9), 938-950. doi: 10.47772/1jriss.2024.80908 1

. Becker, R., & Sylvan, L. (2021). Coupling Articulatory Placement Strategies With Phonemic

Awareness Instruction to Support Emergent Literacy Skills in Preschool Children: A Collaborative
Approach. Language,  Speech, and  Hearing  Services in  Schools, 52(2), 661-674.
https://doi.org/10.1044/2020 Ishss-20-00095

Benyoussef, E., & Barkat, S. (2022). Five-level DTC-ANN with Balancing Strategy of DSIM.
International Journal of Energy, 16, 52—59. https://doi.org/10.46300/91010.2022.16.8

Bernardo, A. B., Cordel, M. O., Lucas, R. I. G., Teves, J. M. M., Yap, S. A., & Chua, U. C. (2021).
Using machine learning approaches to explore non-cognitive variables influencing reading proficiency
in  English among Filipino learners. Education Sciences, 11(10), 628. doi:
10.3390/EDUCSCI11100628

Bjorn, G. (2023). The Power of Peer Engagement: Exploring the Effects of Social Collaborative
Annotation on Reading Comprehension of Primary Literature. 41 Computer Science and Robotics
Technology, 2. https://doi.org/10.5772/acrt.24

Cahyaningdyas, A. L., Ekaningsih, N., Nugroho, K. Y., & Maharani, M. M. (2023). Teachers’ strategy
to overcoming students’ difficulties in learning english at sma islam sultan agung I semarang.
https://doi.org/10.24176/simple.v1i1.10764

Cano, H., N. J., Mejia Rios, J., & Diaz T¢llez, A. S. (2023). Exploring the benefits of information and
communication technologies (ICT) and gamification in strengthening reading skills: a systematic
review. Multidisciplinary Reviews, 6(1), 2023003. https://doi.org/10.31893/multirev.2023003
Caparos, C. C., Cristal, K. P., Lacsi, L. A., & Semblante, S. J. P. (2024). Peer up! (practice and enhance
through engaging in reading using peer tutoring): pagpapaunlad sa kasanayan sa wikang filipino ng
mga mag-aaral sa sekondarya. EPRA International Journal of Multidisciplinary Research, 408—416.
https://doi.org/10.36713/epral 8256

Cardenas Reyes, C. I. L. (2024). Peer Assessment in Reading Comprehension Facilitated By Padlet.
Ciencia Latina. https://doi.org/10.37811/cl_rcm.v8il.10474

Cham, H. (2021). Quasi-Experimental Designs. doi: 10.1016/b978-0-12-818697-8.00214-4
Contesse, V. A., Campese, T., Kaplan, R., Mullen, D., Pico, D. L., Gage, N. A., & Lane, H. B. (2020).
The Effects of an Intensive Summer Literacy Intervention on Reader Development. Reading &
Writing Quarterly, 37(3), 221-239. https://doi.org/10.1080/10573569.2020.1765441

Corso, H. V., Corso, L. V., & de Salles, J. F. (2024). Intervention in Reading Comprehension Skills.
In Neuropsychological Interventions for Children-Volume 1: From Early-Preventive Stimulation to
Rehabilitation (pp. 181-191). Cham: Springer Nature Switzerland. doi: 10.1007/978-3-031-53586-
4 13

Crawford, M., Raheel, N., Korochkina, M., & Rastle, K. (2024). Inadequate foundational decoding
skills constrain global literacy goals for pupils in low-and middle-income countries. Nature Human
Behaviour, 1-10. doi: 10.1038/s41562-024-02028-x

Destacamento, R. (2018). Academic Emotions And Performance of the Senior High School Students:
Basis for Intervention Program. SMCC  Higher  Education  Research  Journal, 5(1).
https://doi.org/10.18868/sher5;.05.01213.04

IJFMR250452799 Volume 7, Issue 4, July-August 2025 21



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
21. Devi, A. P., & Suroto, S. (2024). Explicit reading strategy instruction in an online reading classroom.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

ELT Forum: Journal of  English Language Teaching, 13(2), 125-136.
https://doi.org/10.15294/elt.v13i2.1639

Dighliya, B. (2025). Innovative Teaching Methods for Skill Development. In Insights Into
International Higher Education Leadership and the Skills Gap (pp. 229-250). IGI Global. doi:
10.4018/979-8-3693-3443-0.ch009

Engineering of Riga Technical University (RTUCON) (pp. 1-6). IEEE. doi:
10.1109/rtucon60080.2023.10413029

FILIZ, T., Demir, M., & Kaya, M. (2024). Effects of Instructional Intervention Programs on Reading
Skills of Students with Reading Difficulties. Participatory Educational Research, 11(5), 146—168.
https://doi.org/10.17275/per.24.68.11.5

Frankel, K. K. (2022). Remedial Reading Programs: Identification, Instruction, and Impacts of a
Separate System for Learning (pp. 61-87). springer. https://doi.org/10.1007/978-3-031-08510-9 3
Garil, B. A. (2024). Socio-cultural Factors Affecting Reading Comprehension Levels and
Demographic-based Grammatical Competence of Higher Education Students. Forum for Linguistic
Studies, 6(3), 184—197. https://doi.org/10.30564/fls.v613.6564

Godfrey, C. M. (2019). Responsive pedagogy: Meeting the reading needs of adolescents. doi:
10.26199/ACU.8VYQQ

Gomes-Koban, C., Calet, N., & Defior, S. (2019). Intervention programs in educational psychology:
bridging  research and  practice. Anales De Psicologia, 35(3), 378-388.
https://doi.org/10.6018/ANALESPS.35.3.327941

Griffin, R., & Scullin, B. (2024). Empowering Readers: Student-Centered Strategies for Literacy
Success. Georgia Journal of Literacy, 46(2), 1-3. doi: 10.56887/galiteracy.179

Holmes, J., Byme, E., & Graham, A. (2022). Working memory and classroom learning. The
Cambridge Handbook of working memory and Language (pp. 835-858). Cambridge University Press.
doi: 10.1017/9781108955638.044

Humairoh, R., Rezeki, Y. S., & Salam, U. (2023). A DESCRIPTIVE STUDY ON JUNIOR HIGH
SCHOOL STUDENTS FACTORS IN READING. JEELL (Journal of English Education, Linguistics
and Literature) English Departement of STKIP PGRI Jombang, 10(1), 45-55. doi:
10.32682/jeell.v10i1.3201

Hwang, E. J. (2020). Effects of The Peer Group Reading Program on Tenacity, Self-Resilience,
University Life Adaptation of University Entrants. Journal of the Korea Academia Industrial
Cooperation Society, 21(5), 532—542. https://doi.org/10.5762/KAIS.2020.21.5.532

Ingrida, R. N., & Ainie, I. (2023). Strategi penguasaan makna leksikon meishi pada anak berusia 5
tahun. Skeptic. https://doi.org/10.25139/akira.v1i1.5966

Ishak, I., & Nahdhiyah, N. (2020). The strategies of english language teaching at iain bone. 2(2), 83—
94. https://doi.org/10.24252/ELTIES.V212.15159

Jiménez-Pérez, E. D. P., de Vicente-Yagiie Jara, M. L., Ledn Urrutia, M., & Garcia Guirao, P. (2023).
Emotions and reading: When reading is the best way to improve skills in adolescents. Frontiers in
Psychology, 14, 1085945. https://doi.org/10.3389/fpsyg.2023.1085945

Jumuad, S. S., Mendez, J. P., Redondo, K. R., & Cagas, R. L. (2023). Effects of Peer-tutoring on the
Level of Reading Comprehension of Young Learners. International Journal of Educational
Management and Development Studies, 4(3), 1-15. https://doi.org/10.53378/352995

IJFMR250452799 Volume 7, Issue 4, July-August 2025 22



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
37. Kamelia, A. M. N., & Inayati, N. L. (2023). Penerapan Metode Tutor Sebaya sebagai Upaya

38.

39.

40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

Peningkatan Kemampuan Membaca Al-Qur’an Peserta Didik di SMK Negeri 2 Karanganyar. Media
Penelitian Pendidikan: Jurnal Penelitian Dalam Bidang Pendidikan Dan Pengajaran.
https://doi.org/10.26877/mpp.v17i2.16891

Karim, M., Antoni, S., & Oktarina, K (2024). Meta-Analysis of Collaborative Learning Approaches
in Educational Management and Their Impact on Student Performance. Doi: 10.61991/ijeet.v2i2.85
Kilag, O. K. T., Canubas, A. L. B., Uy, L. M. R., Lumando, E. B., Balicoco, J. R. M., & Delima, S. D.
(2023). Establishing an Effective Peer Support Program for Reading Remediation. 1(2), 40—49.
https://doi.org/10.61796/ejheaa.v1i2.100

Klang, N., Asman, J., Mattsson, M., Nilholm, C., & Wiksten Folkeryd, J. (2023). Envisioning texts
through cooperative learning - peer-led and teacher-led discussions. Nordic Journal of Literacy
Research, 9(1), 1-20. https://doi.org/10.23865/njlr.v9.3627

Kulkarni, U. P., Desai, A., & Ingale, A. (2023). Five Point Strategy to Augment Teaching-Learning
Process.  Journal  of  Engineering  Education Transformations, 36(4), 94-99.
https://doi.org/10.16920/jeet/2023/v3614/23119

Lervag, A., Dolean, D., Tincas, 1., & Melby-Lervag, M. (2019). Socioeconomic background,
nonverbal IQ, and school absence affect the development of vocabulary and reading comprehension
in children living in severe poverty. Developmental science, 22(5), e12858. doi: 10.1111/DESC.12858
Lestari, R. P., Asrori, M., & Sulistyawati, H. (2019). The English Teaching Strategies for Young
Learners in an International Primary School in Surakarta. English in Education, 7(2), 151-163.
https://doi.org/10.20961/EED.V712.35816

Lev, O., Lyon, H., & Mattei, N. (2024). Impartial Peer Selection: An Annotated Reading List.
SIGecom Exchanges, 22(1), 113—-117. https://doi.org/10.1145/3699824.3699834

Li, L. (2024). The Application of Schema Theory in Teaching Reading in Senior High
School. Frontiers in Science and Engineering, 4(5), 94-96. https://doi.org/10.54691/cwn4sa50

Li, S., Wu, H., & Wang, Y. (2024). Positive emotions, self-regulatory capacity, and EFL performance
in the Chinese senior high school context. Acta  Psychologica, 243,  104143.
https://doi.org/10.1016/j.actpsy.2024.104143

Lindstrom, E. R., & Roberts, G. J. (2022). Preparing Teachers to Facilitate Engagement in Reading
Intervention Through Embedded Behavioral Supports. Intervention In School And Clinic,
105345122211300. https://doi.org/10.1177/10534512221130067

Lisan, K. H. (2022). The Role of Peer-Assisted Learning Strategies (PALS) in Enhancing Students’
Reading Skills For Second Language Acquisition. Edu-Ling, 5(2), 132. https://doi.org/10.32663/edu-
ling.v5i2.2681

Macharia, J. M. (2022). Systematic literature review of interventions supported by integration of ICT
in education to improve learners' academic performance in stem subjects in Kenya. Journal of
Education and Practice, 6(3), 52-75. doi: 10.47941/jep.979

Maulida Faizzatul Fitria, Wahyuningsih Usadiati, & Rusfandi Rusfandi. (2024). Exploring the
multifaceted influence of affective factors on English reading comprehension among senior high
school students. Psychology Evaluation and Technology in Educational Research, 6(2).
https://doi.org/10.33292/petier.v6i2.221

Mertens, W., Pugliese, A., & Recker, J. (2017). Quantitative data analysis. A companion, 1-8.

IJFMR250452799 Volume 7, Issue 4, July-August 2025 23



https://www.ijfmr.com/
https://doi.org/10.54691/cwn4sa50

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
52. Michael, D., & Kyriakides, L. (2023). Mediating effects of motivation and socioeconomic status on

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

reading achievement: a secondary analysis of PISA 2018. Large-Scale Assessments in
Education, 11(1). https://doi.org/10.1186/s40536-023-00181-9

Miyatsu, T., Nguyen, K., & McDaniel, M. A. (2018). Five Popular Study Strategies: Their Pitfalls and
Optimal  Implementations.  Perspectives on  Psychological — Science, 13(3), 390-407.
https://doi.org/10.1177/1745691617710510

Molina Andrade, S. S., Zambrano Ocampo, M., & Alcivar Calderon, V. E. (2024). Methodological
strategies to extend the attention of the students of the sixth year EGB of the Educational Center “5 de
mayo” in the teaching-learning process of the English language. Ciencia Latina, 8(4), 8525—-8546.
https://doi.org/10.37811/cl rcm.v8i4.13014

Nachshon, O., & Horowitz-Kraus, T. (2018). Cognitive and emotional challenges in children with
reading difficulties. Acta Paediatrica, 108(6). https://doi.org/10.1111/apa.14672

Najafabadi, F., Soleymani, Z., Zadehlabbaf, F., & Kohansal, A. (2025). The contribution of
orthographic knowledge, phonological awareness, rapid automatized naming and phonological
working memory to the reading skills of typically developing children. Applied Neuropsychology.
Child, 1-13. https://doi.org/10.1080/21622965.2024.2443745

Nasrullah, R., Laksono, K., Prayogi, A., Parmin, P., & Inayatillah, F. (2024). Establishing Literacy
Foundations: Policies and Interventions for Indonesia's Future Excellence. Jurnal Kependidikan:
Jurnal Hasil Penelitian dan Kajian Kepustakaan di Bidang Pendidikan, Pengajaran dan Pembelajaran,
10(3), 1219-1230. Doi: 10.33394/jk.v10i3.11011

Nianogo, R. A., Benmarhnia, T., & O’Neill, S. (2023). A comparison of quasi-experimental methods
with data before and after an intervention: an introduction for epidemiologists and a simulation
study. International Journal of Epidemiology. https://doi.org/10.1093/ije/dyad032

Nurmahanani, I. (2023). Effectiveness of a Mixed Methods-Based Literacy Program in Improving
Reading Comprehension, Vocabulary Mastery, and Reading Fluency Skills of Early Grade Students.
International Journal of Learning, Teaching and Educational Research, 22(7), 324-343. doi:
10.26803/ijlter.22.7.17

Olsen, A. A., & Huang, F. L. (2022). Interaction of Socioeconomic Status and Class Relations on
Reading. Journal of Literacy Research, 54(3), 346-3609. https://doi.org/10.1177/1086296x221116866
Olufemi Stephen Idowu, & Ogundeko, Ibukun Raphael. (2024). MITIGATING COGNITIVE
CHALLENGES FACED BY TEACHERS OF ENGLISH IN TEACHING AND LEARNING
READING IN NIGERIAN SECONDARY SCHOOLS. PUPIL International Journal of Teaching
Education and Learning, 8(1), 47-63. https://doi.org/10.20319/pijtel.2024.81.4763

Pezzino, A.-S., Marec-Breton, N., & Lacroix, A. (2019). Acquisition of Reading and Intellectual
Development Disorder. Journal of Psycholinguistic Research, 48(3), 569-600.
https://doi.org/10.1007/s10936-018-9620-5

Pinninti, L. R. (2024). The Impact of Peer-Collaborative Strategic Reading and Reflective Journal
Writing on Orchestrated Reading Strategy Use and Comprehension. TESL-EJ, 27(4).
https://doi.org/10.55593/e).27108a3

Pocaan, J. M., Pocaan, J. P. T., & Bailon, L. L. (2022). STRATEGIC READING INTERVENTION
FOR LEFT-BEHIND LEARNERS IN THE PHILIPPINES. LLT Journal: A Journal on Language and
Language Teaching, 25(2), 367-378. https://doi.org/10.24071/11t.v2512.5087

IJFMR250452799 Volume 7, Issue 4, July-August 2025 24



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
65. Porta, M. E. (2022). Towards a model of word reading acquisition in children from low-income

66.

67.

68

69.

70.

71.

72.

73.

74.

75.

76.

77.

78.

79.

80.

81.

backgrounds. Journal of Early Childhood Literacy, 14687984221125983. doi:
10.1177/14687984221125983

Reschly, A. L. (2020). Interventions to enhance academic engagement. Student engagement: Effective
academic, behavioral, cognitive, and affective interventions at school, 91-108. doi: 10.1007/978-3-
030-37285-9 5

Rho, A. R. (2022). Patterns of peer interactions in synchronous online English reading classes.
Co’deung Yeong’eo Gyo’yug, 28(2), 97—125. https://doi.org/10.25231/pee.2022.28.2.97

. Ribosa, J., & Duran, D. (2024). How does peer tutoring contribute to the development of reading

comprehension? Evidence from ten years of practice. https://doi.org/10.1016/j.psicoe.2024.05.003
Rivera, M. O., & McKeithan, G. K. (2022). Progress Monitoring of Language Acquisition and
Academic Content for English Learners. 37(3), 216-225. https://doi.org/10.1111/1drp.12290
Robison, J. (2022). Peer Tutoring towards Improved Reading Comprehension of Grade 10 Learners
in a National High School. [International Journal of Multidisciplinary, 3(7), 1379-13809.
https://doi.org/10.11594/ijmaber.03.07.17

Rosero, V. P. R., Novay, E. G. Z., Villacrés, R. C. L., & Chiluiza, B. E. Y. (2024). Interactive games
for meaningful learning in the area of Language and Literature. Revista Iberoamericana de la
Educacion, 8(2). Doi: 10.31876/i.e. v8i2.268

Rumelhart, D. E. (2017). Schemata: The building blocks of cognition. In Theoretical issues in reading
comprehension (pp. 33-58). Routledge.

Safitri, P. W., & Rahmawati, F. P. (2023). Peer Teaching for Early Reading of Elementary School
Students: Classroom Implementation and Challenges.
https://doi.org/10.23887/jpiundiksha.v12i4.62284

Sand, C., Selenius, H., Félth, L., & Svensson, I. (2024). Reading Ability and a Comparison of Reading
and Listening Comprehension for Students Aged 16-22 with Intellectual Disability. International
Journal of Disability Development and Education. https://doi.org/10.1080/1034912x.2024.2355341
SAYDIBRAGIMOVA, Y. (2024). Using interactive methods in teaching English at the universities.
UzMU xabarlari, 1(1.3. 1), 313-317. Doi: 10.69617/uzmu.v1il.3.1.1676

Sharma, N. M. (2020). Constructivist teaching and learning. https://doi.org/10.51767/JE0905
Sheehan, P., Kwon, M., & Steiner, P. M. (2024). Quasi-experimental designs for causal inference:
Addressing threats to validity — from a graphical models perspective.
https://doi.org/10.31234/osf.i0/pdt63

Shero, J., Florina Erbeli, Reed, Z., Rasheda Haughbrook, Davis, O., Hart, S. A., & Taylor, J. (2023).
Where You Live Matters: Visualizing Environmental Effects on Reading Attainment. PsyArXiv (OSF
Preprints). https://doi.org/10.31234/0sf.i0/xjwsb

Stalk, G., & Butman, J. (2008). Five Future Strategies You Need Right Now.
https://www.amazon.com/Five-Future-Strategies-Need-Right-ebook/dp/B005D7V6JY

Steensen, E. F. (2014). Five Types of Organizational Strategy. Social Science Research Network.
https://papers.ssrn.com/sol3/papers.cfm?abstract 1d=2595501

Subba, S. B., & Gotamey, H. K. (2022). The Effects of the Intervention Program on Low Achiever
Students’ Learning Achievement in Classroom. Journal of Education, Society, and Behavioural
Science, 35(1), 58-68. doi: 10.9734/jesbs/2022/v351130399

IJFMR250452799 Volume 7, Issue 4, July-August 2025 25



https://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com
82. Surayatika, D. (2014). High 5 strategies as an alternative teaching strategy in efl classroom. 3(1).

83.

&4.

85.

86.

87.

88.

89.

90.

91.

92.

93.

https://doi.org/10.36982/JGE.V311.20

Terry, N. P., Zuckerman, A. P., & McCardle, P. (2023). Examining Reading Difficulty and Reading
Disability in Racially and Socioeconomically Diverse Student Populations. Elementary School
Journal, 123(3), 363—-366. https://doi.org/10.1086/723376

van der Sande, L., van Steensel, R., Fikrat-Wevers, S., & Arends, L. (2023). Effectiveness of
interventions that foster reading motivation: A meta-analysis. Educational Psychology Review, 35(1),
21. doi: 10.1007/s10648-023-09719-3

Vazquez-Lopez, V., & Huerta-Manzanilla, E. L. (2021). Factors related to underperformance in
reading proficiency, the case of the program for international student assessment 2018. European
Journal of Investigation in Health, Psychology and Education, 11(3), 813-828. doi:
10.3390/EJIHPE11030059

Wang, S., Zhang, L., Lin, B., & Liu, L. (2023). Reading Together: A Case Study of a Collaborative
Reading System in Classroom Teaching. https://doi.org/10.1145/3544549.3573840

Wilcox, B. R., Pollock, S. J., & Bolton, D. R. (2020). Retention of conceptual learning after an
interactive introductory physics course. arXiv: Physics Education.
https://doi.org/10.1103/PHYSREVPHYSEDUCRES.16.010140

Waulandari, H. (2020). Strategies in Teaching Speaking used by Teachers of Young, Junior High
School, Senior High School, and University Students. 3(02), 115-130.
https://doi.org/10.33633/ES.V3102.4225

Xiao, Y. (2024). The Use of Schema Theory in the Teaching of Reading Comprehension. Frontiers
in Sustainable Development, 4(3), 112—118. https://doi.org/10.54691/qr122w34

Yan, N. (2020). A Brief Analysis of the Schema Theory on the Teaching of English
Reading. Proceedings of the International Conference on Modern Educational Technology and
Innovation and Entrepreneurship (ICMETIE 2020). https://doi.org/10.2991/assehr.k.200306.108
Yasir, G. M., Andleeb, N., & Ajmal, M. (2023). Analyzing the Role of a Supportive Classroom
Environment through Effective Feedback at Ghazi University Dera Ghazi Khan. Voyage Journal of
Educational Studies, 3(1), 241-253. doi: 10.58622/vjes.v3i1.42

Yousuf, M. M. (2023). Exploring Effective Classroom Management Techniques in English Teaching.
International Journal on Recent and Innovation Trends in Computing and Communication, 11(11),
382-393. https://doi.org/10.17762/ijritcc.v11111.9772

Zhang, Y., & Dong, J. (2023). Reading Obstacles and Strategies from the Perspective of Schema
Theory: A Case Study of Senior English Majors in Northwestern Polytechnical
University. International Journal of Languages Literature and Linguistics, 9(3), 214-219.
https://doi.org/10.18178/1j111.2023.9.3.407

IJFMR250452799 Volume 7, Issue 4, July-August 2025 26



https://www.ijfmr.com/
https://doi.org/10.54691/qr122w34

