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Abstract 

This study examined the effectiveness of peer tutoring in improving the reading fluency of Grade 3 

learners at Kapatungan Elementary School. Participants were identified as performing at the frustration 

level in reading fluency through the Philippine Informal Reading Inventory (Phil-IRI) Group Screening 

Test (GST). Utilizing a quasi-experimental design, the study compared the performance of control and 

experimental groups before and after the intervention. Pre-test results showed that both groups were 

performing at the frustration level across all components of reading fluency. However, post-test findings 

revealed significant improvements in the experimental group, which consistently outperformed the control 

group in reading speed, accuracy, and prosody. The t-test for independent samples indicated a statistically 

significant difference (p = 0.000) in post-test scores between the two groups These findings highlight the 

potential of structured, interactive, and learner-centered strategies like peer tutoring in addressing reading 

difficulties that persist under traditional instruction. The study encourages the integration of peer-based 

interventions in early-grade literacy programs to bridge learning gaps and accelerate reading fluency 

development among struggling readers. 
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INTRODUCTION 

The Problem and Its Background 

Reading fluency, the ability to read accurately, quickly, and with expression, is essential for bridging word 

recognition and comprehension (Rasinski, 2020). It involves decoding, automaticity, and prosody (Kuhn 

et al. 2019) and is key to academic success in elementary learners. Given ongoing fluency challenges, peer 

tutoring has gained attention as an effective strategy to support reading development. This study examines 

whether peer tutoring can significantly improve the reading fluency of learners compared to traditional 

instruction (Cabantac-Lumabi, 2024). 

Reading fluency is essential for comprehension, vocabulary growth, and academic success. However, 

many elementary pupils struggle due to limited practice, lack of engagement, and ineffective instruction, 

Hudson et al. (2020). Fluency issues often stem from poor decoding automaticity, slowing reading rates 

and comprehension (Zimmermann & Reed, 2021). Peer tutoring offers a promising solution by providing 

structured practice, corrective feedback, and peer modeling to enhance fluency (Neitzel et al. 2022). 

In Malaysia, studies show that students with low fluency struggle to meet national reading benchmarks, 

with peer-assisted reading interventions improving fluency scores by 22%, Avramidis et al. (2019). In 
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Indonesia, structured peer reading programs have led to an 18% improvement in reading speed and 

accuracy among elementary pupils (Chen et al., 2023). 

In the Philippines, national assessments indicate that 90% of students do not meet grade-level fluency 

expectations (DepEd, 2021). Research in Manila highlights that students who participate in peer tutoring 

programs demonstrate a 28% improvement in reading fluency compared to those in traditional reading 

instruction (Moliner & Alegre, 2020). 

A study in Prosperidad District revealed that 65% of Grade 3 pupils struggle with reading fluency, affecting 

their comprehension and overall academic performance (Saro et al., 2023). Similarly, in Bayugan City, 

research found that fluency deficits among early graders contributed to poor literacy rates, with students 

reading 30% below the expected speed and accuracy levels (Acedillo, 2023). 

Another study in San Francisco, Agusan del Sur, highlighted that students who lack fluency also exhibit 

lower engagement in reading activities, further widening the literacy gap (Valle & Pinaaling, 2023). These 

findings emphasize the need for effective fluency interventions to address the persistent reading challenges 

in the province. Similar patterns have been observed in Kapatungan Elementary School by educators in 

various local classrooms, where struggling readers tend to withdraw from reading tasks and show 

diminished confidence. Their reluctance to participate often affects not only their individual progress but 

also the dynamics of peer-supported learning. These findings underscore the urgent need for targeted 

fluency interventions to address persistent reading challenges in the province. 

Despite the growing body of research on reading fluency interventions, there remains limited empirical 

data on the long-term impact of peer tutoring on fluency development. Most existing studies concentrate 

on comprehension, often overlooking fluency as a distinct and essential component of reading proficiency. 

Additionally, the influence of socio-economic status, instructional design, and linguistic diversity on the 

effectiveness of peer tutoring remains underexplored. To address these gaps, this experimental study 

employs a control and experimental group to evaluate the impact of structured peer tutoring on the reading 

fluency of elementary pupils. The study seeks to provide evidence-based insights that may inform future 

literacy interventions and policy development by comparing outcomes between students receiving peer 

tutoring and those undergoing traditional instruction. 

Review of Related Literature and Studies        The 

researcher extensively searched for the existing literature intending to support and strengthen the study by 

applying peer tutoring on learners' reading fluency. These include the works of literature directly or 

indirectly related to this study, and the effectiveness of peer tutoring on learners' reading fluency. 

Reading Fluency. A major component of literacy development is reading fluency, although many 

elementary students find it difficult to master this ability. Rivera and Aggabao (2020) claim that inadequate 

phonemic awareness and restricted vocabulary commonly blame for reading issues among grade school 

students, impeding their capacity to read with speed and precision. Arevalo (2023) underlines even more 

how fluency difficulties result in poorer comprehension levels, thereby making it harder for students to 

quickly understand textual content. Likewise, Librea et al. (2023) point out that fluency shortages are a 

big obstacle to academic performance, especially for students from underdeveloped nations with restricted 

access to organized reading programs. These results emphasize how urgently fluency problems must be 

addressed if we are to raise general literacy rates. 

Reading fluency develops in direct line with methodical, repeated exposure to text. Advocates of guided 

repeated reading as a means to improve students' fluency, Brennan and Barr (2020) say that organized oral 

reading activities greatly increase accuracy and pace. Bagolong and Usop (2021) also corroborate this 
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assertion, pointing out that struggling readers have benefited from intervention programs concentrated on 

repeated reading practices. Lu (2022) also claims that a lack of organized reading support at home and in 

classrooms causes many elementary students to have poor fluency, therefore aggravating their literacy 

problems. These studies highlight the need of organized reading programs in promoting fluency. 

Among young students, limited instructional tactics and poor teaching techniques help to explain ongoing 

fluency problems. According to Cabalo & Cabalo (2019), a gap in fluency development results from multi-

grade classes often lacking the tools to offer customized reading instruction. In same vein, Aşıkcan and 

Bakkaloğlu (2023) noted that many teachers find it difficult to apply successful fluency training, especially 

in varied classrooms with different literacy rates. Students need exposure to varied and leveled reading 

materials to improve their fluency, Celeste and Alves (2019) underline, although many schools neglect to 

offer such materials. These difficulties emphasize the need of better teaching strategies and availability of 

suitable reading resources. 

Effective ways for raising reading fluency have been shown to be peer tutoring and others. By encouraging 

frequent reading practices and instantaneous feedback, Cockerills, Thurston, and O'Keeffe (2023) 

discovered that structured peer-assisted learning programs greatly improve fluency among poor readers. 

Comparably, Vargas and Octavo (2022) showed that peer reading treatments based on technology help 

with word recognition as well as reading speed. Marín-Marín et al. (2023) underline even more how 

cooperative learning settings inspire drive and involvement, thereby improving fluency results. These 

findings confirm that correcting fluency problems depends critically on peer-assisted reading programs. 

The link between understanding and fluency emphasizes the need of early intervention. As students who 

struggle with reading pace often find it difficult to grasp texts, Canuto et al. (2024) contend that fluency 

acts as a bridge to comprehension. Low fluency rates in elementary learners cause long-term literacy 

difficulties, which emphasizes in Badawi et al. (2021) early identification and remediation are therefore 

necessary. Paige (2020) also underlines how fluency tests should be included into literacy education to 

track development and adjust treatments. These results support the need of quick and efficient fluency 

development techniques to guarantee reading competency among young learners. 

Reading fluency is also a fundamental literacy ability covering accuracy, speed, and prosody. Accuracy, 

according to Hudson et al. (2020), is the capacity to accurately identify words; speed is the rate of reading; 

prosody is expressive reading with proper phrasing and tone. Early literacy education must include fluency 

since research by Tsuei et al. (2020) shows that it connects word recognition with comprehension. 

Furthermore, underlined by Neitzel et al. (2022) is how well fluent reading lowers cognitive burden so 

that readers may concentrate on meaning instead of decoding individual words, thereby enhancing general 

comprehension. 

Academic performance and early literacy skills development depend much on reading fluency. Strong 

fluency skills have been linked by Alegre, Moliner, and Maroto (2019) to improved comprehension and 

academic achievement of students. Early fluency development, according to Reed et al. (2019), builds 

early confidence in reading, which increases interest and drive. Similarly, especially for struggling readers, 

Xu et al.  (2019) underline that early intervention programs aiming at fluency greatly improve later reading 

achievement. These results confirm the need of include fluency-building exercises in primary courses to 

assist in the increase of literacy. 

Though its crucial, many elementary students struggle with fluency for a variety of reasons. Arif and Halim 

(2020) claim that fluency deficiencies are caused in part by little exposure to organized reading activities 

and insufficient instructional support. Moliner and Alegre (2020) underline that students who struggle with 
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reading typically feel frustrated, which reduces their self-efficacy and causes them to skip reading 

assignments. Furthermore, Hudson et al. (2020) discovered that variations in phonological patterns 

between languages cause children in multilingual environments extra difficulties learning fluency. To 

properly improve fluency, these obstacles must be broken through with focused interventions including 

structured reading programs and peer tutoring. 

Understanding story elements depends on fluency since narrative books demand readers to progressively 

absorb information while still keeping comprehension. Because of their familiarity with narrative 

structures, elementary students typically show better fluency rates when reading narrative texts than other 

text kinds, according to Aşıkcan and Bakkaloğlu (2023). Likewise, Quinn and Paulick (2022) underlined 

how stories help pupils to acquire expressive reading skills, so improving prosody and general fluency. 

Furthermore, Liebfreund (2021) underlined that in narrative reading, comprehension and fluency are 

closely related since students who struggle with decoding often overlook important plot events, therefore 

influencing their reading confidence. 

Reading fluency in instructional materials presents specific difficulties since these books can include 

sophisticated sentence construction and specialized terminology. Melanlıoğlu (2023) observed that pupils 

read informative books less fluently than stories, perhaps because of the quantity of factual knowledge 

that calls for more advanced cognitive processing. While adept readers could keep pace and accuracy, 

Abu-Rabia (2019) discovered that struggling readers showed regular pauses and mispronunciations, 

therefore indicating problems with technical phrases. Similarly, Gutierrez de Blume, Soto, and Quinn 

(2021) contended that as students must properly negotiate non-fiction structures to retain comprehension, 

reading fluency in informational texts calls for a mix of word recognition abilities and past knowledge. 

Poetry presents a special difficulty for reading fluency since its structure, rhythm, and metaphorical 

language call for expressive and rapid reading. As students battled inconsistent line breaks and changing 

sentence patterns, Wallot (2021) noted that fluency rates in poetry were often lower than in narrative and 

instructional texts. According to Flynn (2018), prosody is absolutely important for poetry reading and calls 

for pupils to change intonation and expression to fit the emotional tone of the poem. Moreover, while 

rhythmic and melodic patterns enable pupils to absorb pace and word identification, Javourey-Drevet et 

al.  (2022) discovered that choral reading and repeated exposure to poetry greatly improved fluency. 

A basic component of reading fluency is accurate reading; studies show that primary school kids vary in 

their degree of ability. With struggling readers often falling below 80%, Namaziandost et al. (2019) 

discovered that pupils' reading accuracy percentages often range from 85% to 95%. Likewise, while 

children with lower accuracy struggle with meaning creation, Jones et al. (2019) found that reading 

accuracy rates greatly influence understanding. Emphasizing that interventions like peer tutoring can 

increase reading accuracy percentages by reinforcing decoding abilities and word identification, Schwartz 

and Rothbart (2020) eventually help to improve general reading fluency. 

Though reading accuracy is important, differences exist among elementary students resulting from 

different teaching strategies and literacy exposure. Students in underfunded schools had lower reading 

accuracy percentages, averaging 75% to 85%, compared to their counterparts in well-supported literacy 

contexts, according to Toste, Capin, and Williams (2019). Linguistic hurdles influencing word recognition 

cause English language learners (ELLs) to show reduced reading accuracy rates, Capin et al. (2021). Early 

therapies emphasizing on phonemic awareness and guided reading procedures greatly increase pupils' 

reading accuracy, thereby reducing performance gaps, according to Domingue et al.  (2021). 
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Reading speed. A major component of fluency, reading speed affects understanding and academic 

performance for elementary school kids. According to Khan, Shahbaz, and Kumar (2020), the average 

reading speed for elementary students ranges greatly; proficient readers reach 120–150 words per minute 

(WPM), while struggling readers read at rates less than 80 WPM. In a similar vein, Melendez-Armenta et 

al. (2021) found that exposure to formal literacy initiatives influences reading speed variations; students 

in resource-rich surroundings show faster rates Particularly for problematic students, Memisevic et al. 

(2022) underlined even more how regular practice and guided interventions can improve reading speed. 

Many elementary school students show slow reading rates despite their importance because of poor 

phonemic awareness and decoding ability. Students without explicit fluency instruction fail to keep an 

ideal reading pace, according to Durukan (2020), who commonly pause frequently and reread words. 

According to Khasawneh (2021), digital reading strategies such as assisted reading programs raise reading 

rates among kids with learning problems. Analogously, Jamshidifarsani et al. (2019) observed that 

technology-based reading interventions enable pupils to simultaneously raise their reading speed and 

comprehension. These results imply that reading fluency can be much improved with the use of organized 

interventions. 

Fluency depends much on reading speed since it directly influences comprehension and general literacy 

development. Higher reading speed students show, according to research, more text processing efficiency, 

which enhances retention and understanding (Aldhanhani & Abu-Ayyash, 2020). Structured interventions 

such as peer tutoring and repeated reading have shown to dramatically raise reading rates among 

elementary school students (Hudson et al., 2020). Furthermore connected to improved automatic word 

identification is faster reading speed, which helps pupils to concentrate on comprehension and lowers 

cognitive load (Su & Huang, 2019). Fostering reading fluency and academic achievement depends on 

developing appropriate reading speed. 

Prosody. A major component of reading fluency, rhythm, emphasis, and intonation all greatly affect 

comprehension. On a standardized prosody scale, fluent readers scored between 13 and 16 while 

struggling readers dropped below 10. Aşıkcan and Bakkaloğlu (2023) evaluated the prosody scores of 

elementary students. In 2019, Celeste and Alves also noted that students with lower prosody scores 

displayed monotone reading patterns and weak phrasing, therefore impairing text comprehension. Sappok 

(2023) also highlighted how younger pupils can lack expressive reading skills, which calls for planned 

interventions like peer-assisted reading to enhance prosodic features and general reading fluency. 

Though prosody is crucial for reading development, many pupils lack the best prosodic expression because 

of insufficient teaching. Celebi (2023) underlined that bad prosody scores are associated with poor 

comprehension since readers who read without appropriate expression find it difficult to transmit meaning. 

Interventions combining choral reading and repeated reading techniques greatly raised students' prosody 

scores, so improving their oral reading fluency, according to Lee, Kim, and Kang (2019). Andrade et al. 

(2019) also emphasized how organized peer tutoring programs improve prosody by motivating rhythm 

and intonation practice, therefore promoting fluency and understanding concurrently. 

The expressive element of reading fluency, prosody, is absolutely important for understanding and general 

development of literacy. Strong prosodic ability development among students appears to correlate with 

better reading comprehension and text engagement (Lee et al., 2019). Correct intonation, emphasis, and 

rhythm define prosodic reading, which increases retention and helps one to interpret text meaning 

(Rahmawati & Rosmalina, 2020). Furthermore greatly improving pupils' reading performance have been 
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fluency interventions stressing prosody, including peer-assisted learning and repeated reading (Wolters et 

al., 2022). These results emphasize the need of prosody in fluent reading. 

Peer Tutoring. It is well known that peer tutoring is a successful teaching tool for social as well as 

academic development. Peer tutoring promotes collaborative learning, according to Avramidis et al. 

(2019), which lets students exchange knowledge while strengthening understanding skills. Carvalho and 

Santos (2022) underlined similarly that peer tutoring promotes metacognitive growth since instructors 

improve their own knowledge by guiding their peers. Slavin (2022) underlined even more how well-

organized peer tutoring programs raise student enthusiasm and performance, especially in reading-related 

activities. This research taken together highlight how well peer-assisted learning works for elementary 

schooling. 

Beyond only helping students academically, peer tutoring is quite important for developing social skills 

and confidence in elementary school students. Moliner and Alegre (2020) claim that students engaged in 

peer tutoring show better degrees of involvement and communication abilities, therefore fostering a more 

inclusive learning environment. Peer tutoring improves students' self-efficacy, according to Arco-Tirado 

et al. (2020), especially for those who find regular classroom learning difficult. Hughes, Gillespie, and 

Kail (2024) also contended that peer tutoring offers emotional and cognitive support, therefore enabling 

more accessible and less frightening learning. These results draw attention to peer tutoring as a whole 

strategy for improving education. 

Peer tutoring's efficacy also comes from its flexibility in many learning environments. Particularly in 

reading and mathematics, Rosenthal (2019) showed that peer mentoring programs including cross-age 

tutoring much improve subject-specific competency. Peer-assisted learning programs are a cost-effective 

remedy for struggling students as Bugaj et al. (2019) observed they are successful even in resource- 

constrained classrooms. Moreover, Wong (2023) underlined the need of organized peer tutoring programs 

since supervised interactions between students result in better knowledge of learning ideas and retention. 

These studies show that, with long-term advantages, peer tutoring is a scalable and flexible teaching tool. 

Originally started in the early 19th century as teachers looked for reasonably priced ways to teach big 

numbers of children, peer tutoring has changed dramatically. Lundie and Golder (2019) emphasized how 

the Lancasterian system first formalized peer tutoring that is, how older students may help younger 

colleagues in controlled learning settings. Grimm (2024) observed that whereas early types of peer tutoring 

concentrated on rote learning and memorization, modern models stress cognitive engagement and skill 

development. Modern peer tutoring, according to Mullen and Klimaitis (2021), combines metacognitive 

techniques meant to improve academic achievement and social learning outcomes. 

Improvements in educational research and technology have shaped the way peer tutoring is evolving. 

Traditional face-to-peer tutoring has evolved, according to Anderson et al. (2019), to encompass digital 

and online platforms, therefore enabling more accessibility and flexibility. Emphasizing the change from 

informal peer learning to organized, evidence-based programs, Arco-Tirado et al.  (2020) shown improved 

efficacy in many fields. Modern peer tutoring, according to Perry et al. (2019), combines scaffolding 

methods whereby tutors progressively lessen their help as tutees grow more competent, therefore insuring 

greater understanding and independent learning skills. 

Peer tutoring nowadays emphasizes diversity, teamwork, and adaptive learning strategies. Yang (2023) 

investigated how cooperative peer tutoring programs help to create a more student-centered learning 

environment, therefore supporting both social and academic gains. Emphasizing the part Vygotsky's socio-

cultural theory plays in peer tutoring, Bodrova and Leong (2024) contended that social interactions among 
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peers with different degrees of experience maximize learning. Haydn and Stephen (2021) underlined the 

requirement of ongoing professional development for peer tutors so they may apply successful techniques 

catered to various learning conditions. These revelations show how peer tutoring keeps shifting to fit the 

new terrain of education. 

It is well known that peer-assisted learning (PAL) improves students' academic performance and 

participation. Guraya and Abdalla (2020) claim that PAL promotes group learning by letting students 

actively participate in instruction and therefore reinforce their knowledge. As students feel more at ease 

learning from their peers, Mockler (2023) also discovered that PAL improves motivation and self-efficacy. 

Furthermore underlined by Mumtaz et al. (2022), PAL fosters critical thinking and problem-solving 

abilities especially in reading comprehension and fluency. These results imply that PAL may be a useful 

teaching tool to raise learning results and academic achievement. 

PAL is much more important for enhancing pupils' social and emotional growth than only for their 

intellectual development. Saccardi (2023) underlined that PAL supports cooperative learning, thereby 

enabling students to acquire good communication and teamwork abilities. Peer-assisted learning, 

according to Walkup-Amos (2020), creates an inclusive classroom climate that helps children with 

learning issues by offering individualized direction. Moreover, Fungamwango (2023) mentioned that PAL 

boosts students' confidence since peer interactions foster a conducive learning environment. These studies 

highlight PAL's wider influence in creating a cooperative and inclusive learning environment outside of 

only intellectual development. 

PAL approaches have shown success in several kinds of educational environments. Structured peer-

assisted learning programs, according to Hamilton-Hinch et al. (2021), promote self-directed learning 

practices, therefore fostering long-term benefits. A meta-analysis by Zhang and Maconochie (2022) found 

that PAL greatly raises students' rates of engagement and retention in the development of reading and 

literacy. Morales et al. (2022) further contended that PAL offers a very affordable way to decrease literacy 

disparities, so it is especially helpful in schools with low resources. These results show that PAL is a 

scalable and durable method for improving student social and academic growth. 

Peer tutoring. Development of phonemic awareness necessary for reading fluency depends critically on 

peer tutoring. Peer-supported reading remedial programs, according to Kilag, Canubas, and Uy (2023), 

help children better discriminate phonemes, therefore strengthening their decoding abilities. By 

strengthening letter-sound correspondence, Erickson (2021) discovered that organized peer-assisted 

phonemic awareness treatments greatly improved early reading skills. Robison (2022) also noted that peer 

tutoring lets struggling readers improve their phonemic awareness by providing instantaneous corrective 

feedback. These results imply that peer tutoring is a good approach to improve elementary kids' 

fundamental literacy competencies. 

Peer tutoring programs help greatly increase word recognition, a fundamental component of reading 

fluency. Gamified peer-tutorial reading exercises improve word recognition skills among students with 

reading challenges, Barwasser, Urton, and Grünke (2021) underlined Peer tutoring sessions including sight 

word games and repeated reading activities speed up instinctive word recognition, Morken (2024) 

observed. Similar results were obtained by Bøg et al. (2021) on multimodal peer-assisted learning methods 

helping pupils create stronger grapheme-phoneme connections, so producing more fluid reading. These 

studies highlight how well peer tutoring develops word recognition and reading confidence. 

Peer tutoring improves general literacy outcomes beyond only phonemic awareness and word recognition. 

Additional word recognition techniques used in peer tutoring sessions, according to Benner et al. (2022), 
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enhance comprehension and fluency. Peer-assisted phonological training greatly helps English language 

learners (ELLs), according to Tang, Irby, and Tong (2021), therefore improving both decoding abilities 

and vocabulary acquisition. Fisher et al. (2022) underlined even further how peer tutoring helps students 

assess their development and develop literary independence by means of self-regulated learning. These 

results suggest that peer tutoring offers a complete strategy for improving literacy. 

Repeated reading and oral practice. By improving automatic word recognition and prosody, repeated 

reading and oral practice have been found to dramatically raise reading fluency. Aldhanhani and Abu-

Ayyash (2020) underlined that consistent text exposure increases decoding efficiency, thereby enhancing 

fluency and understanding. Oral reading practice with instantaneous feedback, according to Rupley et al. 

(2020), helps struggling readers create more expressive and smoother reading patterns. Particularly for 

those with learning difficulties, Mize and Bryant (2020) have discovered that assistive technology mixed 

with frequent reading greatly increases pupils' spoken reading fluency. These results highlight how 

important controlled reading practice is to fluency development. 

Repeated reading's benefits on cognitive processing and reading endurance help to explain its 

effectiveness. Paige (2020) discovered that pupils who regularly read demonstrate faster reading speed 

without compromising accuracy which is absolutely essential for fluency. According to Calet et al. (2019), 

regular oral reading improves prosody, which helps reading to be more natural and expressive and 

therefore benefits comprehension. Young et al. (2019) also observed that repeated reading fluency 

treatments help students recall textual material, hence encouraging greater interaction with reading 

resources. These studies emphasize how often reading helps with behavior and cognition. 

Beyond conventional classroom spaces, repeated reading techniques have shown success in many kinds 

of learning environments. By lowering reading anxiety and raising confidence, Gedik and Akyol (2022) 

showed how often reading interventions help struggling readers. Foster (2020) maintained that by 

strengthening pronunciation and intonation patterns, oral fluency exercise helps second-language learners. 

Clemens et al. (2019) also discovered that repeated readings in fluency-building exercises significantly 

increase reading comprehension. These findings taken together point to oral practice and consistent 

reading as essential elements of literacy education, therefore helping children in many different learning 

environments. 

Feedback and scaffolding. By giving kids organized guidance, feedback and scaffolding greatly help to 

improve reading skills. According to Xu et al. (2019), fluency and comprehension were much enhanced 

by instantaneous corrected feedback during reading assignments. Comparably, Nisa, Safura, and Kasmita 

(2020) underlined how scaffolding strategies including guided questioning and modeling help struggling 

readers decode challenging books. Yan and Carless (2022) underlined that scaffolding lets children 

progressively move from teacher-dependent learning to autonomous reading mastery. These studies show 

that scaffolding and organized comments help elementary school students become literate. 

Scaffolding's capacity to offer customized and slow support helps to explain its efficacy in reading 

education. 2020's Rochanavibhata and Marian found that scaffolding techniques including chunking text 

and using context clues improve word recognition and fluency. Han and Xu (2020) also found that peer-

assisted scaffolding in which more skilled readers help weaker peers improves reading accuracy and 

interest. Tedick and Lyster (2019) underlined that deeper understanding and retention are promoted by 

dynamic scaffolding where support is changed depending on student development. These results imply 

that scaffolding interventions ought to be flexible and sensitive to personal needs of each learner. 
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Apart from reading fluency, feedback systems affect students' self-regulation and motivation in the course 

of literacy development. Formative comments during peer reading activities, highlighted Noroozi et al. 

(2020), increase confidence and reading perseverance. Technology-enhanced feedback tools such as 

interactive reading apps allow customized scaffolding and engagement, according to Guo, Wang, and Chu 

(2022). Feedback mixed with scaffolding, according to Tedick and Lyster (2019), develops a growth 

mentality and helps kids to see reading challenges as chances for development. These studies taken 

together show how scaffolding and feedback support cognitive as well as affective elements of reading 

development. 

Cross-age Tutoring. Improving reading fluency and comprehension has been shown by cross-age 

tutoring, in which older students teach younger colleagues. Cross-age tutoring improves younger 

students's reading competency while simultaneously supporting older students's teaching and 

communication abilities, according to Talaee, Mohammadi, and Bararpour (2022). Morken (2024) 

underlined how well organized cross-age tutoring programs increase sight word retention, hence 

enhancing reading accuracy. Emphasizing the peer-mediated method of this model where younger students 

gain from tailored instruction and older students validate their learning by tutoring Bayne (2022) stressed 

its effectiveness. 

Beyond only improving academic achievement, cross-age tutoring promotes social and emotional 

development. Working with senior colleagues helps younger students show more reading confidence and 

motivation, according to Alwi, Samson, and Shahzadi (2019). Through controlled peer interactions, Flores 

et al. (2024) discovered that tutors and tutees had improved reading fluency and comprehension. Mauer 

and Swanson (2024) underlined even more how cross-age tutoring benefits struggling readers by offering 

a less scary learning environment where mistakes are addressed by positive reinforcement. These results 

imply that cross-age tutoring improves literacy and peer relations by acting as a two-edged tool. 

By use of controlled peer interactions, cross-age tutoring is a successful teaching tool promoting literacy 

development. Older students, when coached as tutors, improve their metacognitive skills while 

simultaneously raising the reading fluency and comprehension of younger pupils, Chang et al. (2025) 

underlined Since younger students feel more at ease getting direction from peers, Talaee et al. (2022) 

discovered that cross-age tutoring improves self-esteem and motivation. Flores et al. (2024) underlined 

how such initiatives enhance reading prosody and accuracy, thereby supporting fluency advances. These 

results show how advantageous cross-age tutoring is for tutors as well as for tutees. 

Furthermore, proven to be successful in many educational environments, especially resource-limited 

institutions, is cross-age tutoring. Cross-age peer tutoring programs, which use older children as 

instructional tools, efficiently eliminate reading gaps even in underfunded schools, according to Johnson 

(2019). Chang and Mauer (2024) underlined the need of organized instruction for older students to 

maximize the effect of tutoring sessions on fluency and understanding. A meta-analysis by Sytsma, 

Panahon, and Houlihan (2019) shows that reading fluency of English language learners is much improved 

by cross-age tutoring. These studies support the flexibility and efficiency of cross-age tutoring in many 

kinds of learning settings. 

Same-Age Peer Tutoring. It is well known that same-age peer tutoring is a good strategy for raising 

reading fluency. Huang et al. (2023) underlined that by encouraging active participation and cooperative 

learning, reciprocal peer tutoring improves students's comprehension skills. Fixed tutor-tutee models, 

according to Racha (2022), guarantee continuous improvement in reading accuracy and fluency by 

providing ordered help. Malik (2019) also underlined how peer socializing inside same-age tutoring 
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programs improves both cognitive and metacognitive reading techniques, thereby enabling kids to 

internalize phonetic patterns and acquire self-monitoring abilities. These results imply that via active 

involvement, peer tutoring improves reading competency. 

By letting students alternately be a tutor and a tutee, reciprocal peer tutoring helps them to reinforce their 

knowledge of reading techniques. Stilwell (2022) observed that by means of ongoing practice and 

feedback cycles, reciprocal peer tutoring helps students to improve their reading fluency. Crucially for 

expressive reading, Flores et al. (2024) found that guided oral reading sessions greatly improve reading 

prosody. White (2019) further contended that tailored peer-tutoring programs enhance the self-perceptions 

of tutors' and tutees' reading competency, hence enhancing motivation and confidence. These studies 

highlight how crucial reciprocal peer tutoring is for the improvement in fluency. 

Fixed-role peer tutoring offers controlled learning settings whereby one student regularly tutors another 

while the tutee stays the same. Fixed tutor-tutee positions, according to Otoshi (2019), help to deepen 

understanding since tutors strengthen their reading ability and grow in leadership and instructional ability. 

Structured peer-tutoring programs, according to Duran et al. (2019), improve oral fluency and word 

recognition really nicely. LePelch (2021) underlined that early literacy development is where fixed 

tutoring approaches shine most, thereby ensuring that weak readers get continuous direction. These studies 

confirm that both fixed and reciprocal peer tutoring programs help elementary students have better reading 

results. 

Through controlled interactions, same-age peer tutoring creates a cooperative learning environment 

whereby students of like age groups improve their reading fluency. Kromminga (2021) underlined that 

since both the tutor and the tutee strengthen reading abilities by means of guided practice, reciprocal peer 

tutoring promotes mutual learning. Fixed tutor-tutee configurations, according to Eaton (2019), guarantee 

struggling readers receive regular instructional support, hence enhancing literacy results. Doohen (2024) 

underlined that peer tutoring in same-age groups improves academic ties, so motivating and involving the 

students. These results support the fact that both fixed and reciprocal peer tutoring approaches improve 

reading ability rather well. 

Class wide Peer Tutoring. Under the organized instructional approach known as classwide peer tutoring 

(CWPT), every student engages in peer-assisted learning to raise reading fluency. Collaborative learning 

among students helps CWPT improve oral reading fluency and comprehension, according to Vardy, Al 

Otaiba, and Breadmore (2022). Whole-class peer tutoring programs, according to Tsuei, Cheng, and 

Huang (2020), improve phonemic awareness and decoding skills, therefore improving reading efficiency. 

Romero, Burns, and Wan (2025) underlined that organized CWPT treatments greatly help emergent 

bilinguals and show their efficacy in many school environments. These studies highlight how well CWPT 

promotes literacy growth. 

CWPT's success comes from its capacity to establish a motivating and encouraging reading environment. 

Particularly for struggling readers, Ayvazo and Aljadeff-Abergel (2019) discovered that organized peer 

tutoring in whole-class environments increases reading accuracy and speed. Antoniou (2021) underlined 

that CWPT encourages active engagement so that students may improve their reading abilities by means 

of repeated exercises and instantaneous feedback. Imam (2022) underlined the need of organized, peer-

mediated instruction in early reading development since CWPT implementation results in notable literacy 

increases in lower primary pupils. These results imply that CWPT improves fluency using cooperative, 

methodical learning. 
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Beyond just reading fluency, CWPT increases student involvement in literacy activities and motivation. 

Students engaged in whole-class peer tutoring shown higher reading confidence and willingness to 

participate in oral reading tasks, according to Farlow (2024). Structured peer interactions within CWPT 

help students to self-regulate their learning, therefore enhancing their capacity to control their learning 

and resulting in long-term reading success, according to McCullough and Wright (2020). Pedersen (2024) 

underlined that by offering a non-threatening setting for reading practice, CWPT is especially helpful in 

helping struggling readers. These studies show how CWPT promotes a good literacy culture by means of 

student involvement and motivation enhancement. 

Classwide peer tutoring (CWPT) has also proved successful in a variety of learning environments, 

including inclusive classrooms. Structured peer tutoring, according to Love and Anyamene (2021), 

provides individualized reading support inside a whole-class framework, therefore fostering fair learning 

possibilities. According to Kazachiner and Boychuk (2023), CWPT meets a variety of student learning 

demands and helps to facilitate differentiated instruction. Phlegm (2019) pointed out that by providing 

scaffolded peer assistance in a methodical and orderly way, CWPT helps pupils with reading challenges. 

These results confirm that CWPT is a flexible and adaptive teaching tool improving reading fluency in 

various school environments. 

 

Synthesis 

The examined studies show how much peer tutoring helps primary school students become more proficient 

in reading. Studies show that organized peer tutoring programmes significantly raise reading speed, 

accuracy, and comprehension. Results imply that peer-assisted learning improves phonemic awareness, 

prosody, word recognition, and collaborative learning environment, using which Peer tutoring has also 

been demonstrated to raise student confidence, motivation, and reading activity participation. Peer tutoring 

is helpful in improving reading fluency since its efficacy as an evidence-based instructional strategy for 

literacy development supports its function in many educational environments. 

 

Theoretical framework 

This study was anchored on Rasinski’s Theory of Reading Fluency (2004), which emphasizes the role of 

accuracy, automaticity, and prosody in developing proficient readers. According to Rasinski, fluency is a 

critical bridge between word recognition and comprehension, allowing readers to process text with ease 

and understanding (Rasinski, 2020). His theory asserts that fluent reading is developed through repeated 

practice, immediate corrective feedback, and meaningful engagement with texts, all of which are 

fundamental components of peer tutoring interventions (Zimmermann & Reed, 2021). 

In the context of peer-assisted learning, Rasinski’s framework supports the idea that students benefit from 

structured reading interactions where tutors model fluent reading and provide guided practice to their 

peers. This aligns with the concept that fluency is not merely about speed but also about expressive and 

meaningful reading, which enhances comprehension and reading motivation, Hudson et al, (2020). Peer 

tutoring provides repeated exposure to text, opportunities for oral reading, and social interaction, 

reinforcing fluency skills through scaffolded learning. 

The theoretical underpinnings of Rasinski’s fluency model serve as the foundation of this study, guiding 

the investigation into how peer tutoring can improve reading fluency among elementary pupils. The 

conceptual framework below was used in this study; the figure represented the overall process of the 

research study. As shown, it illustrated the following variables and the intervention of the study. 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250453016 Volume 7, Issue 4, July-August 2025 12 

 

Pre-test and post-test will be used to administered both Control and experimental group, while the given 

intervention is being applied only to the experimental group and traditional method to the other one. 

 

 

Statement of the Problem 

The study explored the effectiveness of peer tutoring in improving the reading fluency of elementary 

pupils. This study aimed to assess whether structured peer tutoring interventions would significantly 

enhance pupils’ reading speed, accuracy, and prosody. 

Specifically, it sought to answer the following questions: 

1. What is the reading fluency level of the learners based on their pretest scores in both the control and 

experimental group in terms of: 

1.1 Reading speed; 

1.2 Reading accuracy; and 

1.3 Prosody? 

2. What is the reading fluency level of the learners based on their posttest scores in both the control and 

experimental group in terms of: 

2.1 Reading speed; 

2.2 Reading accuracy; and 

2.3 Prosody? 

3. Is there a significant difference between the pretest and posttest mean scores of the learners in the 

control group? 

4. Is there a significant difference between the pretest and posttest mean scores of the learners in the 

experimental group? 

5. Is there a significant difference in the posttest mean scores of the learners in the control and 

experimental group? 

6. Based on the findings of the study, what intervention plan could be developed? 

 

Null Hypotheses 

To determine statistically the answers to the research questions, the following null hypothesis were 

formulated at 0.05 level of significance: 

Ho1: There is no significant difference between the pretest and posttest mean scores of the learners in the 

controlled group. 

Ho2: There is no significant difference between the pretest and posttest mean scores of the learners in the 

experimental group. 

Ho3: There is no significant difference between the posttest mean scores of the learners in the controlled 

and experimental group. 

 

Scope and Delimitation of the Study 

This quasi-experimental study aimed to determine the effectiveness of peer tutoring in improving reading 

fluency, focusing specifically on reading speed (measured in words per minute), accuracy (word 

recognition), and prosody (intonation and expression). The research was conducted from June to August 

of School Year 2025–2026 and involved Grade 3 pupils at Kapatungan Elementary School, located in 

Kapatungan, Trento, Agusan del Sur, Philippines. 
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A total of 20 pupils in Grade 3 were identified at the frustration level using the Group Screening Test 

(GST) of the Philippine Informal Reading Inventory (Phil-IRI) and they will participate in the study. These 

pupils were divided into two groups: 10 in the experimental group and 10 in the control group. The 

experimental group undergone a six-week intervention consisting of structured, peer-assisted reading 

sessions, while the control group received regular classroom instruction without the peer tutoring 

component. The scope of this study was limited to Grade 3 learners in the selected school and does not 

encompass other grade levels, schools, or literacy components such as comprehension, vocabulary, or 

long-term retention. As such, the findings are specific to the study population and context and may not be 

generalized to all elementary learners in Agusan del Sur. 

 

Significance of the Study 

The findings of this study would provide valuable insights into the effectiveness of peer tutoring in 

improving the reading fluency of elementary pupils in Agusan del Sur. This study would benefit the 

following stakeholders: 

Learners. Elementary pupils would directly benefit from the study as it would determine the impact of 

peer tutoring on their reading fluency. Students would have more opportunities to practice reading, develop 

automaticity, and enhance their comprehension skills. Improved reading fluency would contribute to their 

overall literacy development, boosting confidence and academic performance. 

Teachers. Teachers would gain insights into how peer tutoring can be an effective reading intervention. 

The study would provide data-driven evidence on the role of peer-assisted learning in developing students’ 

reading fluency, which would help teachers refine their instructional strategies. Additionally, it would 

highlight best practices for implementing peer tutoring to support struggling readers. 

School Administrators. School principals and administrators would benefit from the study as it would 

offer empirical evidence on the effectiveness of peer tutoring programs. The findings would help in 

designing school-based interventions to improve reading fluency among elementary pupils. 

Department of Education (DepEd) Officials. The study would provide DepEd officials and 

policymakers with research-based insights into the reading fluency challenges in Agusan del Sur and the 

potential of peer tutoring as a solution. The results would inform the development of reading remediation 

programs and instructional reforms aimed at improving early-grade literacy rates nationwide. 

Future Researchers. This study would serve as a reference for future research on reading fluency 

interventions, peer tutoring, and literacy development among elementary pupils. Future researchers would 

find this study useful in exploring related topics, expanding the research to other regions, or evaluating 

additional variables that influence reading fluency improvement. 

 

METHODS 

Research Design 

This study employed a quasi-experimental research design to determine the effectiveness of peer tutoring 

in improving the reading fluency of elementary pupils in a selected public school in Agusan del Sur. A 

quasi-experimental design was appropriate in real-world educational settings where random assignment 

is not feasible, but comparison between groups is still possible (Campbell & Stanley, 2015). The study 

involved a total of 20 Grade 3 pupils identified at the frustration level using the Phil-IRI Group Screening 

Test. These pupils were divided into two groups: 10 in the experimental group, who received the peer 

tutoring intervention, and 10 in the control group, who continued with regular classroom instruction. 
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The study utilized a non-equivalent groups pretest-posttest design, in which both groups will be assessed 

on reading fluency before and after the six-week intervention period. Reading fluency was measured in 

terms of reading speed (words per minute), reading accuracy (correct word recognition), and prosody 

(intonation and expression). The results were analyzed to determine whether the experimental group shows 

greater improvement compared to the control group. Findings from this study aimed to provide empirical 

support for peer tutoring as an effective intervention in improving reading fluency, particularly in low-

resource educational contexts. 

Research Locale 

This study was conducted at Kapatungan Elementary School, a public elementary school located in 

Kapatungan, Trento, Agusan del Sur, Philippines. Agusan del Sur is a landlocked province located in the 

Caraga Region of Mindanao. It is a home to various indigenous groups including the Manobo, Mamanwa, 

Higaonon, Banwaon, Aeta, and Bagobo. And they maintain their rich cultural traditions and languages. In 

the Philippines province of Agusan del Sur, Municipality of Trento is a first-class municipality as of 2020 

census, Trento has a population of 54, 492 representing 7.37% of the province’s total population. 

Kapatungan Elementary School serves a diverse population of learners, including students from rural and 

indigenous communities. It was selected as the research site due to its demographics, literacy challenges, 

and the need for effective reading fluency interventions. The school has faced ongoing concerns regarding 

reading fluency among its elementary pupils, particularly in Grade 3, where many students struggle with 

reading speed, accuracy, and prosody. As part of the broader efforts of the Department of Education 

(DepEd) in Agusan del Sur to improve literacy, the school has implemented various reading programs, 

making it an ideal setting for evaluating the effectiveness of peer tutoring as a reading fluency intervention. 

Furthermore, Kapatungan Elementary School is known for its strong collaborative teaching practices, 

making it a suitable environment for conducting peer-assisted learning strategies. The study was focused 

on the school's Grade 3 students, who undergone a structured peer tutoring program to determine its impact 

on their reading fluency development. 

Subjects of the Study 

The subjects of this study were the Grade 3 pupils enrolled at Kapatungan Elementary School for School 

Year 2025–2026. Selection was focused on students exhibiting difficulties in reading fluency, as identified 

through the Philippine Informal Reading Inventory (Phil-IRI) Group Screening Test (GST). 

All Grade 3 pupils were administered the Phil-IRI GST to assess their reading fluency levels. From the 

total population, 20 pupils who fall under the frustration level were selected as participants in the study. 

These pupils were divided into two groups: 10 pupils were assigned to the experimental group, which 

undergone a structured peer tutoring intervention, and 10 were form the control group, which received 

regular classroom reading instruction without peer tutoring. 

The study employed a pretest-posttest design to assess changes in reading fluency across both groups. Pre-

intervention and post-intervention assessments were focus on three components of fluency: reading speed, 

accuracy, and prosody. This setup allowed the researcher to compare the outcomes of peer tutoring against 

traditional instruction within a real-world classroom context. 

Research Instrument 

This study utilized the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) Oral Reading Fluency 

(ORF) assessment, a standardized tool designed to measure reading speed, accuracy, and prosody among 

elementary students. The DIBELS ORF test is widely used in literacy research and instructional settings 

to evaluate a student’s ability to read a passage fluently within a given time limit (Good et al., 2019). The 
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instrument provides a benchmark for oral reading fluency and aligns with national and international 

reading fluency standards. 

The DIBELS ORF assessment consists of short, grade-level passages that students read aloud for one 

minute while an examiner records the number of correctly read words per minute (WPM) and errors 

(miscues, omissions, substitutions, and hesitations) (Kaminski & Good, 2020). The test was structured to 

assess three critical components of reading fluency: (1) Reading Speed, which refers to how quickly a 

student reads a passage, measured by WPM; (2) Reading Accuracy, which evaluates the correct 

identification and pronunciation of words; and (3) Prosody, which includes appropriate expression, 

intonation, and phrasing (Powell-Smith & Stollar, 2021). These elements collectively indicate a student’s 

ability to decode and comprehend text efficiently. 

The DIBELS ORF assessment had been validated through extensive research and is recognized for its 

high reliability and predictive validity in measuring reading proficiency (Good et al., 2019). The tool is 

sensitive to instructional changes, making it ideal for pretest-posttest designs in quasi-experimental 

research like the present study. Furthermore, DIBELS ORF scores correlate strongly with reading 

comprehension outcomes, supporting its use in evaluating interventions aimed at improving fluency 

(Kaminski & Good, 2020). 

For this study, the DIBELS ORF was administered as both a pretest and posttest to determine the 

effectiveness of peer tutoring as an intervention. The pretest established baseline fluency levels, while the 

posttest measured progress following the intervention. Trained raters scored the students' oral reading 

performance based on WPM, accuracy rate, and prosodic features. The standardized nature of the DIBELS 

ORF ensures consistency in scoring and minimizes examiner bias. 

Prior to full implementation, the instrument undergone pilot testing to ensure its appropriateness for the 

local context and target grade level. The results of the pilot test were used to refine administration 

procedures and establish baseline reliability under classroom conditions. In addition, the research 

instruments and procedures were subjected to validation by three experts in the field of education and 

literacy instruction. Their feedback guided necessary revisions to enhance the tool’s clarity, relevance, and 

content validity. 

By employing the DIBELS ORF assessment, this study objectively measure the impact of peer tutoring 

on reading fluency and provide quantifiable data that can guide future literacy interventions in elementary 

education. 

Validation of Research Instruments 

The research instruments, including the Phil-IRI Initial Screening Test, Pretest, and Posttest, were 

subjected to expert validation before their administration to ensure their content validity, reliability, and 

appropriateness for measuring reading fluency. These instruments were presented to three experts in 

language and literacy education, such as reading specialists, elementary education professors, and 

curriculum developers. Their comments and suggestions were incorporated to refine the instruments and 

improve their clarity, relevance, and effectiveness. 

Before their formal use, the validity of the instrument was evaluated through a pilot testing procedure. The 

Group Screening Test was first be administered to identify students at the Frustration Level in reading 

fluency, ensuring that only those who need fluency interventions will be included in the study. After the 

screening, the pretest was conducted to assess students' baseline reading fluency levels, covering: Set A: 

Reading Speed (words per minute), Set B: Reading Accuracy (word recognition and decoding skills), Set 

C: Prosody (intonation, rhythm, and phrasing). 
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After the peer tutoring intervention, a posttest was administered to determine fluency improvement, using 

the same sets of assessment criteria. The reliability of the pretest and posttest were measured using 

Cronbach’s Alpha, ensuring that the tool produces consistent results. Based on expert validation and pilot 

testing, the instruments were finalized before the formal data collection. The reliability index and 

validation results will be documented in the appendices for reference. 

Research Procedures 

The data collection process followed a structured and systematic approach to ensure the validity, reliability, 

and ethical compliance of the study. Since this research used an experimental design, the following steps 

were undertaken to ensure proper implementation: 

Ethical Review and Approval. Before conducting the study, the research undergone review by the Ethics 

Review Committee to ensure compliance with ethical research standards. The review assessed the study’s 

adherence to informed consent, confidentiality, and the protection of participants’ rights. After receiving 

ethical approval, an endorsement letter from the Graduate School was secured, which served as formal 

documentation verifying the study’s academic legitimacy. 

Permission from Educational Authorities. A formal request for permission was sent to the Schools 

Division Superintendent (SDS) of Agusan del Sur, seeking authorization to conduct the study within 

selected elementary schools. Once approval was granted, the researcher coordinated with school principals 

and teachers to explain the purpose, scope, and significance of the study. The identified schools were 

chosen based on accessibility and the presence of Grade 3 pupils struggling with reading fluency. 

Selection and Screening of Participants. The study is focused on Grade 3 pupils from Kapatungan 

Elementary School, a public school in Trento, Agusan del Sur. To determine eligible participants, all 

enrolled Grade 3 pupils were screened using the Philippine Informal Reading Inventory (Phil-IRI) Group 

Screening Test (GST). Students who fall under the "Frustration Level" in reading fluency, characterized 

by below-level performance in reading speed, accuracy, and prosody were considered for inclusion in the 

study. 

A total of 20 pupils who meet this criterion were elected and divided into two groups: 10 pupils in the 

experimental group and 10 pupils in the control group. The selection followed non-random purposive 

sampling, ensuring that both groups are matched in terms of reading fluency level. The experimental group 

undergone a structured peer tutoring intervention, while the control group continued to receive regular 

classroom reading instruction. 

Administration of the Pretest. Before the intervention begins, both groups took a pretest using the Phil-

IRI Individualized Assessment Tool. This assessment was measured three components of reading fluency: 

Reading Speed (measured in Words Per Minute), Reading Accuracy (correct word recognition), and 

Prosody (intonation, rhythm, and expression). 

The pretest scores were established a baseline of each student’s reading fluency performance. 

Implementation of the Peer Tutoring Intervention. The experimental group participated in a structured 

peer tutoring program over a period of six weeks. During this time, pupils were paired with trained peer 

tutors and engage in guided oral reading sessions. These sessions included modeling fluent reading, 

providing corrective feedback, and repeated practice to develop speed, accuracy, and prosody. 

The control group did not receive any peer tutoring and continued with standard reading instruction 

practices under their classroom teacher. 

Administration of the Posttest. After the six-week intervention period, both groups took a posttest using 

the same Phil-IRI assessment tool. This allowed for a comparative analysis of reading fluency gains 
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between the experimental and control groups. The posttest results were analyzed to evaluate whether the 

peer tutoring intervention led to statistically significant improvements in reading speed, accuracy, and 

prosody. 

Scoring and Interpretation of Data 

The following tables present how the data were evaluated and how the results were interpreted to answer 

the research questions. 

 

DepEd (Phil-IRI-Based) Reading Speed Indicator for Grades 1-3 

Words Per Minute (WPM) Reading Level DepEd-Aligned Remarks 

Below 60 WPM Frustration Level 
Needs intensive intervention and 

guided reading 

60 – 79 WPM Instructional Level 
Developing fluency; needs regular 

support and monitoring 

80 – 109 WPM 
Approaching 

Independent 

Nearly fluent; can read with minimal 

help 

110 – 130 WPM Independent Level 
Grade-level fluent reader with good 

comprehension 

131 WPM and above Advanced Reader 
Above grade level; excellent oral 

reading and understanding 

 

Reading Accuracy Level Indicator (DepEd / Phil-IRI) 

Accuracy Rate (%) Accuracy Level Interpretation / Remarks 

90% – 100% Independent Level 
Learner can read on their own with excellent 

word recognition 

75% – 89% Instructional Level Learner needs guided reading support 

Below 74% Frustration Level 
Learner struggles significantly; intensive 

intervention needed 

 

Reading Prosody Level Indicator (DepEd / Phil-IRI) 

Score Range Prosody Level Dep-Ed Aligned Remarks / Description 

0 – 2 Very Limited 
Monotone voice, word-by-word reading, little or 

no attention to punctuation or phrasing 

3 – 5 Emerging 
Some phrasing; pauses may be incorrect; limited 

intonation or expression 

6 – 8 Developing 
Reads in short phrases; attempts proper intonation 

and punctuation; occasional choppiness 

9 – 10 Proficient 
Reads in meaningful phrases; good pacing, 

intonation, and attention to punctuation 

11 Advanced/Fluent 
Natural, expressive reading; excellent phrasing, 

rhythm, and intonation 
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Statistical Treatment of Data 

The data collected from the pretest and posttest results were compiled, organized, and analyzed using  

appropriate statistical tools to ensure accuracy in interpreting the effectiveness of peer tutoring in 

improving the reading fluency of elementary pupils. The following statistical treatments were applied: 

Mean. The mean was used to determine the average reading fluency levels of students before and after 

the intervention. This included computing the average words per minute (WPM), reading accuracy 

percentage, and prosody scores in both the pretest and posttest results. 

Standard Deviation. The standard deviation (SD) was used to measure the variation in scores, indicating 

whether students' fluency improvements are consistent across the sample. A lower SD suggests that 

students' scores are more uniform, while a higher SD indicates greater variability in fluency levels among 

students. 

Paired Sample t-Test. A paired sample t-test was applied to compare the pretest and posttest mean scores 

within each group (control and experimental). This determines whether there is a significant improvement 

in reading fluency within each group after the intervention. A statistically significant difference indicates 

that changes in fluency levels are not due to chance but rather due to the instructional method used. 

Independent Sample t-Test. To determine if there is a significant difference between the posttest scores 

of the experimental group and the control group, an independent sample t-test was conducted. This test 

assessed whether students who received peer tutoring achieved greater fluency improvements than those 

who underwent traditional reading instruction. A significant result confirmed the effectiveness of peer 

tutoring as an intervention strategy for enhancing reading fluency. 

 

Ethical Considerations 

Ethical considerations was strictly observed throughout this study to ensure the protection, privacy, and 

well-being of the participants. The study adhered to ethical research guidelines, ensuring that the rights of 

all participants, particularly elementary pupils, are respected. Approval from school administrators, 

parental consent, and participant assent were obtained before data collection to ensure voluntary 

participation. 

Social Value. This study would contribute to educational research by providing empirical evidence on the 

effectiveness of peer tutoring in improving reading fluency among elementary pupils in Agusan del Sur. 

The findings would serve as a basis for school administrators, teachers, and policymakers in implementing 

evidence-based interventions to address reading fluency challenges. Additionally, the results would 

support literacy development efforts under the Department of Education’s (DepEd) Reading Program, 

benefiting both educators and students. 

Informed Consent and Assent. Since the participants were minors, informed consent will be obtained 

from parents or legal guardians, and assent will be secured from the student participants before their 

involvement. The consent and assent forms outlined the purpose, procedures, risks, benefits, and 

confidentiality measures of the study. The study ensured that participation remains voluntary, and students 

will have the right to withdraw at any time without negative consequences. 

Privacy and Confidentiality. To protect the identities of participants, all personal information were 

anonymized using unique codes instead of names. The collected data were stored securely, and only the 

researcher will have access to the raw data. In compliance with Republic Act No. 10173 – Data Privacy 
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Act of 2012, all recorded data were permanently deleted after the study's completion. No identifying 

details were disclosed in research reports or publications. 

Risks, Benefits, and Safety. This study posed minimal risks to participants, as it only involves pretest and 

posttest reading assessments and peer tutoring interventions. However, students who experience reading 

difficulties may feel discomfort or frustration during assessments. To mitigate distress, positive 

reinforcement and encouragement were be given, and students were penalized for errors. The anticipated 

benefits include improved reading fluency, increased reading confidence, and enhanced peer interaction, 

leading to better academic outcomes. 

Justice and Fair Selection of Participants. Participants were selected fairly, ensuring that all eligible 

pupils who struggle with reading fluency would have an equal opportunity to be included in the study. No 

participant was excluded based on gender, socio-economic background, or ethnicity. The study ensured 

that both the control and experimental groups could have equal opportunities for learning, and ethical 

considerations were upheld throughout the intervention. 

Transparency and Ethical Responsibility. Throughout the study, full transparency was maintained 

regarding research objectives, methods, and findings. Participants, parents, and school officials were 

informed of any modifications in the research process. The results were shared with school administrators, 

teachers, and educational stakeholders to support literacy interventions. Furthermore, all research 

activities complied with ethical research standards set by DepEd and educational research ethics 

committees. 

 

Chapter III 

RESULTS 

This chapter presents the results obtained from the collected data together with the analyses and 

interpretation based on the problems presented. 

Comparative Pre-Test Reading Fluency of Control and Experimental Group Learners 

This section presents the results to the first statement of the problem that examines the pre-test reading 

fluency of the learners in the control and experimental group. Displayed in the following tables are the 

results of each category in reading fluency on their pre-test. 

Learners’ Reading Speed Pre-test. Table 4 presents the pre-test mean scores of the learners in terms of 

reading speed. 

 

Table 4 

Pre-Test Mean Reading Speed of the Learners 

Constructs Mean Remarks 

Control 54.1 Frustration 

Experimental 54.3 Frustration 

 

As shown in the table, both the control and experimental groups were categorized under the frustration 

level in their reading speed pre-test performance. The control group obtained a mean score of 54.1, while 

the experimental group had a mean of 54.3. These results indicate that learners from both groups were 

significantly struggling with reading skills at the beginning of the study. 

Learners’ Accuracy Rate Pre-test. Table 5 displays the pre-test mean scores of the learners in terms of 

reading accuracy. 
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Table 5 

Pre-Test Mean Accuracy Rate of the Learners 

Constructs Mean Remarks 

Control 69.7 Frustration 

Experimental 67.0 Frustration 

 

The data presented in the table reveal that both the control and experimental groups fell within the 

frustration level in terms of reading accuracy during the pre-test phase. The control group achieved a mean 

score of 69.7, while the experimental group obtained a slightly lower mean of 67.0. These findings suggest 

that learners from both groups exhibited considerable challenges in accurately identifying and decoding 

words. 

Learners’ Reading Prosody Pre-test. Table 6 shows the pre-test mean scores of the learners in terms of 

reading prosody. 

Table 6 

Pre-Test Mean Reading Prosody Level of the Learners 

Constructs Mean Remarks 

Control 3.3 Emerging 

Experimental 3.4 Emerging 

 

The results indicate that both the control and experimental groups demonstrated an emerging level of 

reading prosody during the pre-test. The control group obtained a mean score of 3.3, while the 

experimental group recorded a slightly higher mean of 3.4. These scores suggest that learners in both 

groups exhibited initial signs of developing expressive and fluent reading yet still lacked consistency in 

this reading skill. 

Comparative Post-Test Reading Fluency of Control and Experimental Group Learners 

This section presents the results to the second statement of the problem that examines the post-test reading 

fluency of the learners in the control and experimental group. Shown in the following tables are the results 

of each category in reading fluency on their post-test. 

Learners’ Reading Speed Post-test. Table 7 presents the post-test mean scores of the learners with 

respect to their reading speed. 

 

Table 7 

Post-Test Mean Reading Speed of the Learners 

Constructs Mean Remarks 

Control 56.1 Frustration 

Experimental 71.0 Instructional Level 

 

The post-test results in reading speed reveal a notable difference between the control and experimental 

groups. The control group registered a mean score of 56.1 words per minute, which still falls within the 
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frustration level, indicating minimal progress. In contrast, the experimental group achieved a higher mean 

of 71.0 words per minute, placing them within the instructional level of reading speed. This improvement 

suggests that the intervention implemented with the experimental group positively influenced their reading 

speed. 

Learners’ Reading Accuracy Post-test. Table 8 presents the learners' post-test mean accuracy rate of the 

learners, reflecting their performance after the intervention. 

 

Table 8 

Post-Test Mean Accuracy Rate of the Learners 

Constructs Mean Remarks 

Control 77.7 Instructional 

Experimental 90.9 Independent 

The post-test results in reading accuracy show a clear distinction between the control and experimental 

groups. The control group obtained a mean score of 77.7, which corresponds to the instructional level. 

Meanwhile, the experimental group achieved a significantly higher mean of 90.9, placing them within the 

independent level. This substantial gain in the experimental group suggests that the intervention peer-

tutoring effectively enhanced learners' decoding skills and word recognition accuracy. 

Learners’ Reading Prosody Post-test. Shown in the table 9 is the post-test mean reading prosody level 

of the learners. 

 

Table 9 

Post-Test Mean Reading Prosody Level of the Learners 

Constructs Mean Remarks 

Control 3.6 Emerging 

Experimental 8.0 Developing 

 

The post-test findings in reading prosody highlight a significant contrast in the oral reading fluency of the 

two groups. The control group obtained a mean score of 3.6, which remains within the emerging level. In 

comparison, the experimental group attained a mean score of 8.0, placing them in the developing level. 

This upward shift suggests that the intervention had a meaningful impact on enhancing the prosodic 

reading skills of the experimental group. 

T-test for Paired Samples Analysis on the Pretest and Posttest Mean Scores under the Control Group 

This section presents the results to the third statement of the problem that examines if there is a significant 

difference in the pre-test and post-test mean score of the students in the control group. Shown in following 

tables are the results of each category in reading fluency. 

Statistical Test of the Null Hypothesis on Reading Speed in the Control Group. Table 10 displays the 

t-test paired samples analysis on the post-test mean scores of the control group in their reading speed. 

 

Table 10 

T-test for Paired Samples Analysis on the Pre-Test and Post-test Scores of the Control Group in 

Reading Speed 
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Constructs N 
Mean 

(M) 

Standard 

Deviation 

(SD) 

t p value Cohen’s ds Remarks 

Pre-test 
10 

54.1 6.57 
-3.09 0.013 0.441 Significant 

Post-test 56.9 6.10 

The results of the paired samples t-test revealed a statistically significant difference between the pre-test 

and post-test scores of the control group in reading speed, t value = -3.09, p = 0.013. The mean reading 

speed increased from 54.1 words per minute (SD = 6.57) in the pre-test to 56.9 words per minute (SD = 

6.10) in the post-test. Although the improvement was statistically significant, the effect size, measured by 

Cohen’s d = 0.441, indicates a moderate practical effect on the control group’s reading speed. 

Statistical Test of the Null Hypothesis on Reading Accuracy in the Control Group. The table below 

presents the paired samples t-test analysis of the control group’s post-test mean scores in reading accuracy. 

 

Table 11 

T-test for Paired Samples Analysis on the Pre-Test and Post-test Scores of the Control Group in 

Reading Accuracy 

Constructs n Mean (M) 
Standard 

Deviation (SD) 
t 

p value Remarks 

Pre-test 
10 

69.7 3.31 
-10.85 0.000 

Highly 

Significant Post-test 77.7 3.87 

 

The results from the pre-test (M = 69.7, SD = 3.31) and post-test (M = 77.7, SD = 3.87) scores of the 

control group in reading accuracy show an increase in performance. This difference is highly significant 

because the null hypothesis is rejected, p(0.000) < 0.05, indicating a meaningful improvement in the 

control group’s reading accuracy. 

Statistical Test of the Null Hypothesis on Reading Prosody in the Control Group. Shown below is the 

result of the paired samples t-test conducted on the control group’s post-test mean scores in reading 

prosody. 

 

Table 12 

T-test for Paired Samples Analysis on the Pre-Test and Post-test Scores of the Control Group in 

Reading Prosody 

Constructs n 
Mean 

(M) 

Standard 

Deviation 

(SD) 

t p value Cohen’s ds Remarks 

Pre-test 
10 

3.3 0.483 
-1.96 0.041 0.6 Significant 

Post-test 3.6 0.516 

 

The paired samples t-test analysis revealed a statistically significant difference in the reading prosody 

scores of the control group between the pre-test and post-test, t value = -1.96, p = 0.041. The mean score 

increased from 3.3 (SD = 0.483) in the pre-test to 3.6 (SD = 0.516) in the post-test, indicating a slight but 

meaningful improvement. The computed Cohen’s d of 0.6 suggests a moderate effect size, demonstrating 

that the observed improvement had practical significance despite the relatively small gain. 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250453016 Volume 7, Issue 4, July-August 2025 23 

 

T-test for Paired Samples Analysis on the Pretest and Posttest Mean Scores under the Experimental 

Group 

This section presents the results to the fourth statement of the problem that examines if there is a significant 

difference in the pre-test and post-test mean score of the students in the experimental group. Shown in 

following tables are the results of each category in reading fluency. 

Statistical Test of the Null Hypothesis on Reading Prosody in the Experimental Group. Displayed in 

Table 13 is the paired samples t-test analysis examining the experimental group’s post-test performance 

in reading speed. 

 

Table 13 

T-test for Paired Samples Analysis on the Pre-Test and Post-test Scores of the Experimental Group 

in Reading Speed 

Constructs n Mean (M) 
Standard 

Deviation (SD) 
t p value Remarks 

Pre-test 
10 

54.3 10.29 
-7.16 0.000 

Highly 

Significant Post-test 71.0 5.89 

 

As can be seen in the table, the results from the pre-test (M = 69.7, SD = 3.31) and post-test (M = 77.7, 

SD = 3.87) scores of the experimental group in reading speed show an increase in performance. This 

difference is significant because the null hypothesis is rejected, p(0.00) < 0.05. In other words, the 

intervention program resulted in an improvement in learners’ reading speed. 

Statistical Test of the Null Hypothesis on Reading Prosody in the Experimental Group. Table 14 

presents the paired samples t-test analysis examining the experimental group’s post-test performance in 

reading speed. 

 

Table 14 

T-test for Paired Samples Analysis on the Pre-Test and Post-test Scores of the Experimental Group 

in Reading Accuracy 

Constructs n Mean (M) 

Standard 

Deviation 

(SD) 

t p value Remarks 

Pre-test 
10 

67.0 4.69 
-10.85 0.000 

Highly 

Significant Post-test 90.9 3.60 

 

The paired samples t-test results revealed a highly significant difference in the reading accuracy scores of 

the experimental group from pre-test to post-test, t value = -10.85, p = 0.000. The pre-test mean score was 

67.0 (SD = 4.69), while the post-test mean increased substantially to 90.9 (SD = 3.60), indicating a 

dramatic improvement in learners’ reading accuracy skills. The statistically significant p-value, p(0.000) 

< 0.05, provides strong evidence to reject the null hypothesis and affirm the effectiveness of the 

intervention. 

Statistical Test of the Null Hypothesis on Reading Prosody in the Experimental Group. The table 

below illustrates the paired samples t-test results for the experimental group’s reading prosody based on 

their post-test scores. 
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Table 15 

T-test for Paired Samples Analysis on the Pre-Test and Post-test Scores of the Experimental Group 

in Reading Prosody 

Constructs n Mean (M) 

Standard 

Deviation 

(SD) 

t p value Remarks 

Pre-test 
10 

3.4 0.516 
-9.22 0.000 

Highly 

Significant Post-test 8.0 1.70 

 

Prior to the implementation of the intervention, the experimental group recorded a pre-test mean score of 

3.4 (SD = 0.516) in reading prosody. After the intervention, the post-test mean increased markedly to 8.0 

(SD = 1.70). The results of the paired samples t-test indicate a highly significant difference, t value = -

9.22, p = 0.000, providing strong statistical evidence to reject the null hypothesis. This significant 

improvement suggests that the intervention had a strong and positive effect on enhancing learners’ 

prosodic reading skills, 

T-test for Independent Samples Analysis on the Posttest Mean Scores of the Control and 

Experimental Group 

This section presents the results to the fifth statement of the problem that examines if there is a significant 

difference in the post-test mean score of the students in the control and experimental group. Shown in 

following tables are the results of each category in reading fluency. 

Statistical Test of the Null Hypothesis on Post-Test Reading Speed of the Control and Experimental 

Group. Displayed below is the independent samples t-test analysis examining the control group and 

experimental group post-test performance in reading speed. 

 

Table 16 

T-test for Independent Samples on the Post-test Reading Speed of the Learners 

Constructs n Mean (M) 
Standard 

Deviation (SD) 
t p value Remarks 

Control 
10 

53.4 5.60 
-6.85 0.000 

Highly 

Significant Experimental 71.0 5.89 

 

To test whether the post-test reading speed (M=53.4, SD = 5.60) of the learners in the control group is 

statistically significantly different from the post-test reading speed (M = 71.4, SD = 5.89) of the learners 

under the experimental group, an independent samples t-test analysis was performed. As viewed from the 

table (t = -6.85), the p value (p=0.000) is less than the alpha value (p<0.05) providing strong evidence to 

reject the null hypothesis. Thus, the post-test mean reading speed (M=53.4, SD = 5.60) of the learners in 

the control group is statistically significantly different from the post-test mean reading speed (M=53.4, 

SD = 5.60) of the learners under the experimental group. 
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Statistical Test of the Null Hypothesis on Post-Test Reading Accuracy of the Control and 

Experimental Group. Table 16 provides the results of the independent samples t-test analysis in the 

control group and experimental group reading accuracy in their post-test. 

 

 

Table 17 

T-test for Independent Samples on the Post-test Reading Accuracy of the Learners 

Constructs n Mean (M) 

Standard 

Deviation 

(SD) 

t p value Remarks 

Control 
10 

77.7 3.87 
-7.92 0.000 

Highly 

Significant Experimental 90.9 3.60 

 

To determine whether the post-test reading accuracy of the control group (M = 77.7, SD = 3.87) 

significantly differed from that of the experimental group (M = 90.9, SD = 3.60), an independent samples 

t-test was conducted. As shown in the table, the computed t-value of -7.92 and the corresponding p-value 

of 0.000 indicate a statistically significant difference, as the p-value is well below the 0.05 significance 

level. This result provides strong evidence to reject the null hypothesis. 

Statistical Test of the Null Hypothesis on Post-Test Reading Prosody of the Control and 

Experimental Group. Table 17 presents the statistical analysis of the control group and experimental 

group’s post-test reading prosody using an independent samples t-test. 

 

Table 18 

T-test for Independent Samples on the Post-test Reading Prosody of the Learners 

Constructs n Mean (M) 
Standard 

Deviation (SD) 
t p value Remarks 

Control 
10 

3.6 0.52 
-7.83 0.000 

Highly 

Significant Experimental 8.0 1.70 

 

An independent samples t-test was conducted to examine whether there was a significant difference in the 

post-test reading prosody scores between the control group (M = 3.6, SD = 0.52) and the experimental 

group (M = 8.0, SD = 1.70). The analysis yielded a t-value of -7.83 with a p-value of 0.000, which is well 

below the 0.05 level of significance. This result provides compelling evidence to reject the null hypothesis, 

indicating that the difference in prosody performance between the two groups is statistically significant. 

Peer Tutoring Intervention Plan for Reading Fluency Using DIBELS ORF 

This section presents the developed intervention plan based on the fifth statement of the problem. 

The intervention plan presented (see Appendix D) is a structured six-week program designed to enhance 

the reading fluency of Grade 3 learners through guided peer tutoring sessions. It incorporates the Dynamic 

Indicators of Basic Early Literacy Skills (DIBELS) Oral Reading Fluency (ORF) assessment as a tool to 

monitor learners’ progress in key fluency components—reading speed, accuracy, and prosody. The 

intervention begins with orientation and baseline assessment, followed by focused weekly activities 

targeting decoding, phrasing, vocabulary, comprehension, and independent reading. Weekly objectives, 

assessments, and success indicators ensure continuous monitoring and adjustment of strategies. The 
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program culminates in a post-test and reflection, emphasizing measurable improvement and student 

engagement in reading. 

Moreover, the intervention holds significant implications for improving early grade literacy by 

demonstrating the effectiveness of peer tutoring as a supportive, learner-centered approach to enhancing 

reading fluency. The measurable gains observed among participants highlight the value of interactive 

interventions in bridging fluency gaps that may not be sufficiently addressed through traditional 

instruction alone. This approach promotes a more inclusive and responsive learning environment, making 

it as an alternative strategy for teachers seeking to accelerate literacy development among struggling 

readers. 

 

Chapter IV 

DISCUSSIONS AND CONCLUSION 

This chapter presents the discussions, conclusion and recommendations. 

Discussions 

This section presents the discussions, conclusion and recommendations based on the results in the previous 

chapter. 

Comparative Pre-Test Reading Fluency of Control and Experimental Group Learners. The pre-test 

results revealed that both the control and experimental groups were performing at the frustration level in 

terms of reading speed. This indicates a significant struggle in fluency, suggesting limited ability to read 

grade-level texts independently. Similarly, reading accuracy scores also placed both groups under the 

frustration level, highlighting their difficulty in decoding and correctly identifying words. Furthermore, in 

reading prosody, both groups were at an emerging level, pointing to the early development of expressive 

reading but with noticeable inconsistencies. Together, these results imply that students in both groups had 

significant deficiencies in the reading fluency components before they started the intervention, requiring 

focused and intensive instructional intervention. Likewise, Librea et al. (2023) point out that fluency 

shortages are a big obstacle to academic performance, especially for students from underdeveloped nations 

where access to organized reading programs is still restricted. These results emphasize how urgently 

fluency problems must be addressed if we are to raise general literacy rates. 

A major component of literacy development is reading fluency, although many elementary students find 

it difficult to reach mastery in this ability. Rivera and Aggabao (2020) claim that inadequate phonemic 

awareness and restricted vocabulary commonly blame for reading issues among grade school students for 

impeding their capacity to read with speed and precision. Arevalo (2023) underlines even more how 

fluency difficulties result in poorer comprehension levels, thereby making it harder for students to quickly 

understand textual content. Likewise, Librea et al. (2023) point out that fluency shortages are a big obstacle 

to academic performance, especially for students from underdeveloped nations where access to organized 

reading programs is still restricted. These results emphasize how urgently fluency problems must be 

addressed if we are to raise general literacy rates. 

Comparative Post-Test Reading Fluency of Control and Experimental Group Learners. The post-

test results reveal a notable improvement in reading fluency among the experimental group compared to 

the control group. In terms of reading speed, the control group remains within the frustration level, 

indicating only minimal progress. In contrast, the experimental group achieved a significantly higher 

mean, placing them at the instructional level, demonstrating the positive effect of the intervention. 

Similarly, in reading accuracy, the control group was in the instructional level, while the experimental 
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group reached had an improved mean, placing them at the independent level. This considerable 

improvement suggests that peer-tutoring effectively enhanced learners' decoding and word recognition 

skills. Furthermore, the post-test results in reading prosody showed a significant contrast: the control group 

remained at the emerging level, whereas the experimental group advanced to the developing level. These 

findings indicate that the intervention meaningfully supported the development of reading fluency skills 

among learners in the experimental group. 

The findings of the study are supported by the study of Brennan and Barr (2020) who stressed out that 

organized oral reading activities greatly increase accuracy and pace. Bagolong and Usop (2021) also 

corroborate this assertion, pointing out that struggling readers have benefited from intervention programs 

concentrated on repeated reading practices. Lu (2022) also claims that a lack of organized reading support 

at home and in classrooms causes many elementary students to have poor fluency, therefore aggravating 

their literacy problems. These studies highlight the need of organized reading programs in promoting 

fluency. 

Moreover, reading fluency develops in direct line with methodical, repeated exposure to text. Advocates 

of guided repeated reading as a means to improve students' fluency, Brennan and Barr (2020) say that 

organized oral reading activities greatly increase accuracy and pace. Bagolong and Usop (2021) also 

corroborate this assertion, pointing out that struggling readers have benefited from intervention programs 

concentrated on repeated reading practices. Lu (2022) also claims that a lack of organized reading support 

at home and in classrooms causes many elementary students to have poor fluency, therefore aggravating 

their literacy problems. These studies highlight the need of organized reading programs in promoting 

fluency. 

Statistical Test of the Null Hypothesis on the Pretest and Posttest Mean Scores under the Control 

Group. The findings indicate that the control group made statistically significant improvements in reading 

speed, accuracy, and prosody between the pre-test and post-test. However, the effect sizes were moderate, 

suggesting that the gains, while meaningful, were not impactful. This implies that typical classroom 

instruction alone may not be sufficient to produce strong improvements in reading fluency. Therefore, 

more focused and structured interventions may be necessary to accelerate learners' reading development 

and move them beyond minimal progress. 

The link between understanding and fluency emphasizes the need of early intervention. As students who 

struggle with reading pace often find it difficult to grasp texts, Canuto et al. (2024) contend that fluency 

acts as a bridge to comprehension. Similarly, low fluency rates in elementary learners cause long-term 

literacy difficulties, which emphasizes in Badawi et al. (2021) early identification and remediation are 

therefore necessary. Paige (2020) also underlines how fluency tests should be included into literacy 

education to track development and adjust treatments. These results support the need of quick and efficient 

fluency development techniques to guarantee reading competency among young learners. 

Statistical Test of the Null Hypothesis on the Pretest and Posttest Mean Scores under the 

Experimental Group. The statistical test on the pretest and posttest mean scores of the experimental 

group revealed highly significant improvements in reading speed, accuracy, and prosody. The 

experimental group moved from the frustration to the instructional level in reading speed, demonstrating 

significant progress. In reading accuracy, the mean score increased significantly, placing the group within 

the independent level, which reflects strong gains in decoding and word recognition. Reading prosody 

also showed a marked improvement, with scores rising from the emerging to the developing level, 

indicating enhanced expressive and fluent reading. These findings confirm that the intervention had a 
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meaningful and practical impact on the reading fluency of the experimental group. Moreover, this suggests 

that structured peer-tutoring strategies can be a powerful tool in addressing reading difficulties and 

accelerating learners’ progress. 

The claims are supported by the study of Schwartz and Rothbart (2020), who emphasized that 

interventions like peer tutoring can increase reading accuracy percentages by reinforcing decoding 

abilities and word identification, eventually helping to improve general reading fluency. Likewise, 

structured interventions such as peer tutoring and repeated reading have been shown to dramatically raise 

reading rates among elementary school students (Hudson et al., 2020). Also, Sappok (2023) highlighted 

how younger pupils can lack expressive reading skills, which calls for planned interventions like peer-

assisted reading to enhance prosodic features and general reading fluency. 

In addition, Andrade et al. (2019) pointed out how organized peer tutoring programs improve prosody by 

motivating rhythm and intonation practice, therefore promoting fluency and understanding concurrently. 

T-test for Independent Samples Analysis on the Post-test Mean Scores of the Control and 

Experimental Group. The t-test for independent samples analysis on the post-test mean scores of the 

control and experimental groups revealed statistically significant differences in reading speed, accuracy, 

and prosody. The experimental group consistently outperformed the control group, with higher mean 

scores in all three components of reading fluency. These results indicate that the intervention had a 

significant impact on the performance of the experimental group compared to regular instruction received 

by the control group. The findings imply that structured and focused interventions are more effective in 

developing learners’ reading fluency skills. This highlights the importance of implementing the peer-

tutoring intervention, to enhance reading outcomes in the classroom. 

In connection, peer-supported reading remedial programs help children better discriminate phonemes, 

therefore strengthening their decoding abilities (Kilag et al, 2023). By strengthening letter-sound 

correspondence, Erickson (2021) discovered that organized peer-assisted phonemic awareness treatments 

greatly improved early reading skills. Robison (2022) also noted that peer tutoring lets struggling readers 

improve their phonemic awareness by providing instantaneous corrective feedback. These results imply 

that peer tutoring is a good approach to improve elementary kids' fundamental literacy competencies. 

Furthermore, peer tutoring improves general literacy outcomes beyond only phonemic awareness and 

word recognition. Word recognition techniques used in peer tutoring sessions, enhance comprehension 

and fluency (Benner et al, 2022). Consequently, peer-assisted phonological training greatly helps English 

language learners (ELLs), therefore improving both decoding abilities and vocabulary acquisition (Tang 

et al, 2021). In addition, Fisher et al. (2022) underlined even further how peer tutoring helps students 

assess their development and develop literary independence by means of self-regulated learning. These 

results suggest that peer tutoring offers a complete strategy for improving literacy. 

Moreover, Talaee et al. (2022) discovered that cross-age tutoring improves self-esteem and motivation. 

Flores et al. (2024) underlined how such initiatives enhance reading prosody and accuracy, thereby 

supporting fluency advances. These results show how advantageous cross-age tutoring is for tutors and 

tutees. Similarly, Malik (2019) underlined how peer socializing inside same-age tutoring programs 

improves cognitive and metacognitive reading techniques, enabling kids to internalize phonetic patterns 

and acquire self-monitoring abilities. 

 

Conclusion 
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The results of the study support the effectiveness of the peer-tutoring intervention in improving reading 

fluency among learners, particularly in reading speed, accuracy, and prosody. While the control group 

exhibited minimal progress, the experimental group achieved statistically significant gains, progressing 

from frustration to instructional and independent levels. These results highlight the advantage of structured 

peer-assisted learning, which promotes collaboration, reinforces foundational skills, and actively engages 

learners in meaningful reading tasks. The consistent improvements in the post-test scores of the 

experimental group underline the usefulness of interactive and learner-centered techniques in overcoming 

reading challenges that remain under traditional instruction alone. 

Moreover, the study suggests that integrating peer-tutoring strategies into the reading curriculum can 

significantly enhance fluency outcomes, especially for learners who struggle with word recognition and 

expression. The intervention addresses key challenges in decoding and prosody by creating a supportive 

environment where learners learn from and with their peers. Furthermore, the findings encourage 

educators and school leaders to adopt peer-based interventions as a supplemental method to traditional 

instruction to bridge learning gaps and accelerate fluency development. The implementation of peer-

tutoring boosts reading performance and cultivates confidence, cooperation, and active participation—

skills essential for long-term academic success in diverse learning settings. 

 

Recommendations 

Based on the findings regarding the effectiveness of the peer-tutoring intervention in improving the 

reading fluency of the learners, the following recommendations were drawn: 

1. Schools should formally incorporate peer-tutoring interventions into the reading curriculum, especially 

for early grade levels, to enhance learners’ reading speed, accuracy, and prosody. 

2. Teachers and selected peer tutors must be given adequate training on effective tutoring techniques, 

reading fluency components, and instructional scaffolding to ensure the success and consistency of the 

peer-tutoring approach. 

3. The DepEd should consider endorsing peer-tutoring as a complementary strategy in the national read-

ing programs, especially in schools with low reading proficiency rates. 

4. Regular monitoring and assessment should be conducted to track learners' progress under peer-teach-

ing programs and make necessary adjustments. 

5. Future studies may explore the long-term effects of peer-tutoring interventions on learners’ overall 

literacy performance, including comprehension and vocabulary development. 
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