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Abstract 

This theoretical paper introduces a novel framework for understanding and fostering student engagement 

by mapping the ancient Indian Panchakosha philosophy onto modern psychological constructs. It posits 

that student engagement is a holistic state influenced by five interconnected dimensions: physical 

(Annamaya), energetic (Pranamaya), mental-emotional (Manomaya), intellectual (Vijnanamaya), and 

spiritual/bliss (Anandamaya). Synthesizing literature from educational psychology and holistic 

education, this paper presents a theoretical model illustrating how nurturing each kosha can cultivate 

robust student engagement. This interdisciplinary approach addresses a critical gap by offering a 

comprehensive, culturally integrated perspective. The paper provides educators, researchers, and 

policymakers with a framework for fostering students who are not only academically proficient but also 

resilient, purposeful, and joyful. This work is conceptual; it does not contain empirical data but provides 

clear directions for future validation studies. 
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1. Introduction 

Secondary education stands at a critical juncture, grappling with pervasive challenges such as student 

disengagement, academic burnout, and escalating mental health concerns among adolescents (Marks, 

2000). Traditional educational paradigms, often rooted in cognitively focused models, have 

predominantly emphasized academic achievement and intellectual development while overlooking the 

intricate non-academic dimensions that profoundly influence a student’s overall well-being and capacity 

for learning (National Research Council, 2004). This narrow focus has inadvertently contributed to what 

can be described as an engagement gap, where students, despite being physically present in classrooms, 

are often emotionally detached, behaviorally compliant but unenthusiastic, and cognitively superficial in 

their learning (Fredricks et al., 2004). The long-term consequences of this disengagement are far-

reaching: reduced academic performance, increased dropout rates, and a diminished sense of purpose 

and belonging, all of which are detrimental not only to individual development but also to societal 

progress (Archambault et al., 2009). 
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In response to these limitations, there has been growing recognition of the need for holistic educational 

frameworks that address the “whole child” (Noddings, 2005). Holistic education, an alternative 

paradigm, seeks to nurture every aspect of a student’s being—intellectual, emotional, social, physical, 

artistic, and spiritual—recognizing their inherent interconnectedness (Miller, 2007). Within this 

paradigm, ancient wisdom traditions offer profound insights into human development and well-being 

that can complement modern psychological understandings. Among these traditions, the Panchakosha 

philosophy, originating from the ancient Indian Taittiriya Upanishad (Swami Gambhirananda, 1995), 

provides a powerful and comprehensive framework for understanding the multidimensional nature of 

human existence (Raina, 2002). This philosophy describes five interconnected layers or “sheaths” 

(koshas) that constitute the human being, ranging from the gross physical to the subtle spiritual 

dimensions. 

Despite increasing emphasis on holistic approaches in education, a significant gap persists in the 

academic discourse. Existing models of student engagement, while valuable, often compartmentalize a 

student’s experience into behavioral, emotional, and cognitive domains, failing to fully capture the 

synergistic interplay between a student’s physical health, energetic balance, emotional regulation, 

intellectual capacity, and inner sense of purpose. This paper addresses this gap by proposing that the 

Panchakosha framework offers a more integrated and comprehensive model of student engagement. 

While the Panchakosha philosophy has been applied in wellness and some educational contexts 

(Chapagain, 2011; IJNRD, 2019), its specific application to secondary student engagement remains a 

critical and unexplored area. 

Therefore, this paper puts forth a theoretical framework that bridges this divide, advancing the current 

understanding of student engagement by providing a model that is not only holistic but also culturally 

rich and deeply humanistic. This work is conceptual in nature and does not include empirical data; 

however, it lays the groundwork for future empirical validation, intervention studies, and the 

development of new tools for measuring engagement through a Panchakosha-informed perspective. 

 

2. Conceptualizing Student Engagement 

Student engagement is a multifaceted construct that has garnered considerable attention in educational 

research because of its strong correlation with academic success, positive developmental outcomes, and 

overall well-being (Christenson, Reschly, & Wylie, 2012). It is generally defined as the active 

participation, emotional investment, and cognitive commitment of students to their learning activities, 

encompassing multiple dimensions that reflect their connection to school and learning (Skinner, 

Kindermann, & Furrer, 2009). While conceptualizations have evolved, a widely accepted framework—

especially influential in secondary education—identifies three primary dimensions: behavioral, 

emotional, and cognitive engagement (Fredricks, Blumenfeld, & Paris, 2004). 

 

Dimensions of Student Engagement 

Behavioral Engagement 

Behavioral engagement refers to a student’s observable participation in academic and extracurricular 

activities. It includes effort, persistence, attention, and adherence to school rules and norms. Concrete 

examples include regular attendance, completion of assignments, active participation in classroom 

discussions, and involvement in school-based clubs or sports (Marks, 2000). This form of engagement is 

often considered the most overt manifestation of commitment to learning and school life. 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250557034 Volume 7, Issue 5, September-October 2025 3 

 

Emotional Engagement 

Emotional engagement encompasses a student’s affective reactions to school, teachers, peers, and 

academic tasks. It includes positive feelings such as interest, enjoyment, and a sense of belonging, while 

also reflecting the absence of boredom, anxiety, or alienation. Emotionally engaged students perceive 

school as a meaningful and supportive environment and experience positive affect that enhances 

motivation (Archambault, Janosz, Fallu, & Pagani, 2009). 

Cognitive Engagement 

Cognitive engagement reflects a student’s psychological investment in learning. It involves 

thoughtfulness, use of deep learning strategies, self-regulation, and persistence in mastering challenging 

academic tasks. Students high in cognitive engagement employ critical thinking and problem-solving 

approaches, preferring to grapple with complex material rather than relying on rote memorization 

(Fredricks et al., 2004). 

Although conceptually distinct, these three dimensions are interconnected. Positive emotional 

experiences, for example, can encourage behavioral participation, which may then support deeper 

cognitive processing. Conversely, insufficient cognitive challenge can diminish emotional interest, 

thereby weakening behavioral effort (Skinner et al., 2009). Thus, engagement is best understood as an 

integrated construct rather than as three isolated domains. 

Beyond the Core Dimensions: Agentic Engagement 

In addition to the traditional triad, scholars have proposed agentic engagement as a fourth dimension. 

This construct captures students’ proactive contributions to their learning environments, such as asking 

questions, expressing preferences, and providing feedback to teachers (Reeve & Tseng, 2011). Unlike 

behavioral engagement, which emphasizes compliance, agentic engagement reflects a student’s active 

agency in shaping the learning process. This addition highlights a shift toward student-centered 

education, where learners are viewed as co-constructors rather than passive recipients of knowledge. 

Factors Influencing Engagement 

Student engagement is not a fixed trait but the result of complex interactions between individual, 

relational, institutional, and socio-cultural factors. Prominent influences include: 

School Climate. Supportive school climates characterized by fairness, safety, inclusivity, and 

community foster higher levels of behavioral and emotional engagement (Wang & Eccles, 2013). 

Teacher–Student Relationships. Positive, respectful, and caring relationships with teachers enhance 

student motivation, emotional security, and classroom participation (Noddings, 2005). Teachers who 

show care, provide autonomy, and offer constructive feedback promote sustained engagement. 

Motivation. Self-Determination Theory emphasizes autonomy, competence, and relatedness as drivers of 

intrinsic motivation and engagement (Ryan & Deci, 2000). Likewise, Expectancy–Value Theory 

highlights that students engage more when they value tasks and believe they can succeed (Wigfield & 

Eccles, 2000). 

Authentic Learning Activities. Engagement is greater when learning tasks are meaningful, relevant, and 

connected to real-world contexts. Project-based learning, collaboration, and problem-solving approaches 

deepen both cognitive and emotional involvement, while rote memorization tends to diminish interest 

(Lombardi & Sinatra, 2010). 

Although these factors are well established, most are discussed in isolation. What remains underexplored 

is a holistic framework that integrates physical health, energy regulation, emotional balance, intellectual 

development, and inner purpose as interconnected foundations of engagement. The ancient Panchakosha 
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model provides such a framework, offering a culturally grounded yet universally relevant lens to 

reconceptualize student engagement. 

 

3.The Panchakosha Model – A Multidimensional View of the Learner 

The Panchakosha (Sanskrit: pañcakosha, meaning “five sheaths”) is a profound philosophical framework 

originating from the Taittiriya Upanishad, one of the foundational texts of Vedic philosophy (Swami 

Gambhirananda, 1995). This model conceptualizes the human being as composed of five interconnected 

and nested layers, ranging from the grossest material aspect to the subtlest spiritual essence (Raina, 

2002). Much like the layers of an onion, these koshas are not separate entities but interdependent 

dimensions of existence, each influencing and permeating the others. The ultimate goal of understanding 

the Panchakosha is to recognize the Self (Atman) beyond these sheaths, leading to holistic well-being 

and self-realization (Chapagain, 2011). 

Although rooted in spiritual philosophy, the Panchakosha model provides a remarkably insightful 

framework for education, as it emphasizes the holistic development of the learner. It resonates strongly 

with contemporary calls for addressing the “whole child” (Miller, 2007). The koshas highlight how 

physical, energetic, emotional, intellectual, and spiritual dimensions intertwine, suggesting that 

imbalances or neglect in one layer inevitably affect the others. In an educational context, this means that 

fostering student engagement requires nurturing all five koshas rather than focusing narrowly on 

cognitive or behavioral dimensions. 

 

Detailed Description of Each Kosha and Its Educational Relevance 

Annamaya Kosha (The Physical Sheath). 

The Annamaya Kosha (Sanskrit: annamayakośa), the outermost sheath, represents the physical body 

sustained by food, rest, and activity (Taras, 2005). It is the tangible vehicle through which individuals 

interact with the world and serves as the foundation for all human experiences. For students, the 

condition of this kosha directly affects concentration, stamina, and participation in learning tasks. 

Adequate nutrition, physical exercise, and sufficient sleep are essential for optimal cognitive 

performance and emotional regulation (Donnelly et al., 2016; Curcio, Ferrara, & De Gennaro, 2006). 

Research demonstrates that healthy physical habits improve attention, memory, and problem-solving 

skills (Fedewa & Ahn, 2011). Conversely, poor physical health results in fatigue, irritability, and 

reduced focus, all of which hinder behavioral engagement and academic success. By fostering healthy 

routines, schools provide the stability and energy needed for sustained engagement in academic and 

extracurricular pursuits. 

Pranamaya Kosha (The Energetic Sheath). 

The Pranamaya Kosha (Sanskrit: prāṇamayakośa) represents the vital energy (prana) that animates the 

body and governs physiological processes (Sovik, 2000). It influences vitality, mood, and resilience in 

the face of stress. For adolescents, who often experience heightened stress levels, this sheath plays a 

pivotal role in regulating energy and emotions. Practices such as mindful breathing, yoga, and 

meditation directly impact the Pranamaya Kosha, helping students manage stress and improve 

attentional control (Brown & Gerbarg, 2005; Biegel et al., 2009). Cultivating awareness of one’s 

energetic states enhances self-regulation, emotional balance, and persistence in learning tasks. For 

example, students who use simple breathing techniques before examinations are better able to maintain 
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composure, concentrate, and perform consistently. Thus, nurturing this kosha strengthens both emotional 

and behavioral engagement. 

Manomaya Kosha (The Mental–Emotional Sheath). 

The Manomaya Kosha (Sanskrit: manomayakośa) governs thoughts, emotions, and sensory perceptions 

(Damasio, 1994). It processes experiences, shapes attitudes, and underlies social interactions. In 

education, this sheath is crucial for emotional literacy, motivation, and relationship-building. During 

adolescence—a period marked by emotional fluctuations—developing the Manomaya Kosha through 

practices like reflective journaling, mindfulness, and social-emotional learning (SEL) programs is 

particularly important (Goleman, 1995; Durlak et al., 2011). Strengthening this kosha helps students 

regulate emotions, reduce anxiety, and cultivate positive peer and teacher relationships, which enhance 

emotional engagement. Moreover, emotionally regulated students are better positioned to free up 

cognitive resources for deeper learning, thus indirectly supporting cognitive engagement. 

Vijnanamaya Kosha (The Intellectual Sheath). 

The Vijnanamaya Kosha (Sanskrit: vijñānamayakośa) is the sheath of higher reasoning, wisdom, and 

discernment (Sternberg, 1997). It encompasses critical thinking, problem-solving, creativity, and 

metacognition. In education, this kosha represents the intellectual core that enables students to engage 

deeply with complex ideas, analyze information critically, and take intellectual risks (Flavell, 1979; 

Piaget, 1950; Vygotsky, 1978). While schools traditionally emphasize this layer, the Panchakosha model 

suggests that its optimal development depends on the balance of the other koshas. A student who is 

physically healthy, emotionally stable, and energetically regulated is more likely to engage in sustained 

inquiry, apply effective strategies, and derive satisfaction from learning. Nurturing this sheath thus 

fosters robust cognitive engagement. 

Anandamaya Kosha (The Bliss Sheath). 

The Anandamaya Kosha (Sanskrit: ānandamayakośa), the innermost and most subtle sheath, embodies 

joy, peace, and intrinsic motivation (Maslow, 1943; Csikszentmihalyi, 1990). It reflects a deep sense of 

fulfillment and purpose beyond external rewards. In education, this kosha aligns with the ultimate goal 

of meaningful engagement—helping students find intrinsic joy in learning. When connected to this 

sheath, students demonstrate resilience, persistence, and curiosity driven by self-determined motivation 

(Ryan & Deci, 2000; Seligman & Csikszentmihalyi, 2000). Mihaly Csikszentmihalyi’s concept of 

“flow” exemplifies the Anandamaya Kosha, as students enter states of complete absorption in tasks that 

challenge yet inspire them. Nurturing this sheath through opportunities for creativity, self-expression, 

and value-based education helps transform learning from mere obligation into a joyful journey of self-

discovery. 

Educational Significance of the Panchakosha Model 

Taken together, the five koshas provide a holistic framework for understanding students as 

multidimensional beings. They emphasize that neglect in one domain—whether physical, energetic, 

emotional, intellectual, or spiritual—can undermine engagement across all dimensions. Conversely, 

intentional nurturing of each kosha creates conditions for authentic, sustainable engagement. The model 

resonates with contemporary calls for integrative education, but it adds cultural depth and spiritual 

grounding often absent in modern theories. Thus, the Panchakosha framework not only bridges ancient 

wisdom with modern psychology but also offers educators a comprehensive blueprint for cultivating 

well-rounded, resilient, and joyful learners. 
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4. Theoretical Mapping – Linking Panchakosha to Student Engagement 

This paper proposes a theoretical model that systematically maps the five koshas of the Panchakosha 

philosophy onto the established dimensions of student engagement (behavioral, emotional, and 

cognitive). Rather than viewing engagement as a unidimensional construct, this model frames it as a 

holistic state that emerges from the harmonious integration of all five koshas. The nested structure of the 

koshas suggests a dynamic interplay in which the health and balance of inner, subtler layers influence 

the outer, more observable ones, ultimately shaping how engagement manifests in classrooms. At the 

same time, external interventions that target specific forms of engagement (e.g., behavioral or cognitive) 

can produce ripple effects across the koshas. 

A visual representation of this theoretical model (Figure 1) depicts the koshas arranged as concentric 

layers, moving from the Annamaya Kosha at the outermost level toward the Anandamaya Kosha at the 

innermost core. Arrows illustrate the multi-directional influences among koshas and their corresponding 

links to the behavioral, emotional, and cognitive dimensions of student engagement. 

 

Figure 1: Proposed Theoretical model for Panchakosha Framework for Student Engagement 
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Annamaya Kosha → Behavioral Engagement 

The Annamaya Kosha, representing physical well-being, forms the foundation for behavioral 

engagement. A student’s physical health directly affects their capacity for sustained effort, persistence, 

and active participation in schoolwork. Proper nutrition, adequate rest, and regular physical activity 

equip students with the physiological resources needed for attention, stamina, and adherence to school 

norms (Taras, 2005; Donnelly et al., 2016).For example, research has shown that adequate sleep 

improves alertness and reduces impulsivity, thereby enabling students to attend classes regularly, 

complete assignments, and engage consistently in academic tasks (Curcio et al., 2006). Similarly, 

physical activity has been linked to better executive functioning, memory, and self-discipline (Fedewa & 

Ahn, 2011). In contrast, fatigue, illness, or nutritional deficiencies often translate into absenteeism, 

disengagement, or lack of persistence.Thus, nurturing the Annamaya Kosha provides the stable platform 

upon which behavioral engagement can flourish. While the relationship is primarily unidirectional—

healthy physical conditions enabling behavioral participation—it underscores the necessity of addressing 

physical well-being as a prerequisite for meaningful engagement. 

Pranamaya Kosha → Emotional & Behavioral Engagement 

The Pranamaya Kosha governs vital energy (prana), linking directly to emotional stability and stress 

regulation. This kosha influences both emotional and behavioral engagement by shaping a student’s 

inner energetic state and physiological responses to external demands (Sovik, 2000). 

Balanced prana promotes calmness and focus, whereas disturbances manifest as anxiety, fatigue, or 

restlessness. Practices such as pranayama (breathing exercises) and mindfulness directly impact this 

kosha, enabling students to regulate stress and maintain composure in challenging situations (Brown & 

Gerbarg, 2005; Napoli, Krech, & Holley, 2005). 

Empirical studies show that breathwork and mindfulness reduce anxiety in adolescents, enhance 

attentional focus, and improve emotional regulation (Biegel et al., 2009). For instance, a student who 

calms pre-exam jitters with deep breathing is more likely to approach the test with persistence 

(behavioral engagement) and optimism (emotional engagement). By cultivating the Pranamaya Kosha, 

schools can promote resilience, emotional balance, and behavioral consistency. 

Manomaya Kosha → Emotional & Cognitive Engagement 

The Manomaya Kosha, or the mental-emotional sheath, governs thoughts, emotions, and sensory 

perceptions. It is intimately tied to both emotional engagement and cognitive engagement, as it shapes 

how students interpret experiences and respond to challenges (Damasio, 1994). 

Students with a well-developed Manomaya Kosha can regulate their emotions, manage stress, and build 

supportive relationships, thereby fostering emotional connection to learning environments (Goleman, 

1995). Social-emotional learning programs, reflective journaling, and peer discussions all strengthen this 

sheath by promoting emotional literacy and self-regulation (Durlak et al., 2011). 

Emotionally stable students are also able to allocate more cognitive resources toward problem-solving 

and deep learning. Without the burden of unmanaged anxiety or frustration, their working memory and 

attentional capacity expand, allowing for sustained cognitive engagement. For example, a student who 

journals about academic struggles may clarify emotions and redirect energy into effective strategies, 

simultaneously supporting emotional and cognitive dimensions of engagement. 

Vijnanamaya Kosha → Cognitive Engagement 

The Vijnanamaya Kosha, associated with wisdom and discernment, directly maps onto cognitive 

engagement. This kosha encompasses higher-order thinking, reasoning, problem-solving, and metacogn- 
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ition (Flavell, 1979; Sternberg, 1997). 

Students whose intellectual sheath is nurtured demonstrate deeper engagement with academic tasks, 

preferring challenging problems over rote memorization. They display critical inquiry, analytical 

reasoning, and reflective judgment (Piaget, 1950; Vygotsky, 1978). Yet, the effective functioning of this 

kosha depends on balance in the outer sheaths. For example, physical health (Annamaya), emotional 

stability (Manomaya), and energetic regulation (Pranamaya) create the conditions for cognitive 

resilience and persistence. 

Thus, while schools often prioritize intellectual development, the Panchakosha framework reminds us 

that cognition cannot thrive in isolation. True cognitive engagement emerges when the Vijnanamaya 

Kosha is cultivated alongside the other koshas. 

Anandamaya Kosha → All Dimensions of Engagement 

The Anandamaya Kosha, the innermost sheath of bliss, represents intrinsic joy, fulfillment, and self-

determined motivation (Maslow, 1943; Csikszentmihalyi, 1990). Unlike the other koshas, this sheath 

influences all three engagement dimensions—behavioral, emotional, and cognitive. 

Students connected to this kosha exhibit remarkable persistence, resilience, and self-direction 

(behavioral engagement). They approach learning with curiosity, passion, and emotional satisfaction 

(emotional engagement). At the same time, they pursue knowledge for its own sake, engaging in creative 

problem-solving and critical inquiry (cognitive engagement). 

The concept of “flow” (Csikszentmihalyi, 1990) epitomizes the Anandamaya Kosha in action: learners 

become deeply absorbed in tasks, balancing challenge and skill, and deriving intrinsic joy from the 

process itself. By cultivating environments that encourage creativity, self-expression, and purpose-

driven learning, educators can activate this innermost sheath, fostering sustainable engagement across all 

domains. 

 

Summary of Mapping 

In summary, each kosha aligns with specific dimensions of engagement but also exerts ripple effects 

across others: 

Annamaya Kosha → primarily Behavioral Engagement 

Pranamaya Kosha → Emotional and Behavioral Engagement 

Manomaya Kosha → Emotional and Cognitive Engagement 

Vijnanamaya Kosha → primarily Cognitive Engagement 

Anandamaya Kosha → all three dimensions of engagement 

Table 1 synthesizes the koshas, their associated engagement dimensions, and corresponding educational 

practices. Together, they present a culturally rooted yet globally relevant framework for understanding 

and enhancing student engagement. 

 

Table 1: Panchakosha Framework and Student Engagement 

Kosha Description 
Mapped Engagement 

Dimension(s) 
Educational Practices 

Annamaya 

(Physical) 

The sheath of the 

physical body, sustained 

by food. 

Behavioral engagement 

Health education, nutrition, sports, 

adequate rest, movement breaks, 

school meals. 
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Kosha Description 
Mapped Engagement 

Dimension(s) 
Educational Practices 

Pranamaya 

(Energy) 

The sheath of vital 

energy (prana), regulates 

stress. 

Emotional and 

behavioral engagement 

Breathing exercises, yoga, 

mindfulness, structured routines, 

relaxation practices. 

Manomaya 

(Mind) 

The sheath of thoughts, 

emotions, and 

perceptions. 

Emotional and 

cognitive engagement 

Social–emotional learning (SEL), 

journaling, counseling, peer 

discussions, reflective tasks. 

Vijnanamaya 

(Intellect) 

The sheath of higher 

reasoning and 

discernment. 

Cognitive engagement 

Inquiry-based learning, debates, 

problem-solving tasks, critical 

thinking exercises. 

Anandamaya 

(Bliss) 

The innermost sheath of 

joy, purpose, and 

fulfillment. 

All dimensions: 

behavioral, emotional, 

cognitive 

Value-based education, creativity, 

self-expression, opportunities for 

flow, autonomy support. 

 

5. Implications for Educational Practice 

The proposed Panchakosha framework carries significant implications for educational practice. By 

moving beyond fragmented approaches, it offers a holistic, individualized, and culturally sensitive 

model of teaching and learning. It encourages educators to consider the interconnectedness of the 

physical, energetic, emotional, intellectual, and spiritual aspects of learners, ensuring that engagement is 

fostered comprehensively and sustainably. 

Curriculum Design 

A Panchakosha-informed curriculum would intentionally integrate practices that support all five koshas, 

rather than treating them as peripheral or optional add-ons. This requires shifting from a solely content-

driven curriculum toward one that also prioritizes student well-being, self-awareness, and personal 

growth. Practical strategies include: 

Annamaya Kosha (Physical): Embedding health education, nutrition awareness, and physical activity 

into daily routines. Schools can ensure access to healthy meals, schedule regular movement breaks, and 

emphasize the role of sleep in cognitive functioning (Taras, 2005). 

Pranamaya Kosha (Energetic): Incorporating short mindfulness and breathing exercises into the school 

day to regulate energy and reduce stress (Brown & Gerbarg, 2005). Teachers might begin lessons with 

two minutes of guided breathing to promote attentiveness. 

Manomaya Kosha (Mental–Emotional): Embedding social–emotional learning (SEL) competencies 

across subjects by integrating reflective journaling, class discussions on ethical dilemmas, and empathy-

building activities (Durlak et al., 2011). 

Vijnanamaya Kosha (Intellectual): Designing inquiry-based and project-based learning tasks that 

promote critical thinking, creativity, and problem-solving (Vygotsky, 1978). 

Anandamaya Kosha (Bliss): Creating opportunities for self-expression, student-led projects, and value-

based education to help learners connect learning with intrinsic joy and purpose (Csikszentmihalyi, 

1990). 

Pedagogical Approaches 

The Panchakosha model also encourages a shift from teacher-centered to student-centered pedagogy. In- 

https://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR250557034 Volume 7, Issue 5, September-October 2025 10 

 

structional strategies should be relational, experiential, and sensitive to multiple dimensions of student 

growth: 

For the Annamaya Kosha, teachers may integrate kinesthetic learning, movement-based activities, and 

flexible seating. 

For the Pranamaya Kosha, a calm classroom atmosphere and predictable structure reduce stress and 

foster focus. 

For the Manomaya Kosha, restorative practices and nurturing relationships build a safe emotional 

climate. 

For the Vijnanamaya Kosha, Socratic seminars, debates, and collaborative inquiry challenge students 

intellectually. 

For the Anandamaya Kosha, opportunities for choice, creativity, and autonomy connect learning to 

students’ sense of meaning and joy. 

Teacher Training and Professional Development 

Educators themselves need support in adopting this holistic approach. Teacher education programs 

should go beyond technical pedagogy to emphasize teacher well-being, reflective practice, and holistic 

principles: 

Embodied Learning: Teachers should personally engage in practices like mindfulness, yoga, and 

journaling to internalize what they will later model in classrooms. 

Self-Care: Programs must address teacher stress and burnout, recognizing that teacher well-being 

directly influences student engagement (Noddings, 2005). 

Holistic Pedagogy: Training should include both the theoretical foundations of holistic education and 

practical strategies for integrating Panchakosha principles. 

Assessment and Evaluation 

Traditional assessment practices that prioritize test scores should be complemented by holistic measures 

of growth. A Panchakosha-informed approach calls for: 

Mixed Methods: Combining quantitative tools (surveys, performance data) with qualitative insights 

(student reflections, teacher observations). 

Student Voice: Encouraging students to self-assess and set personal growth goals. 

Focus on Growth: Prioritizing formative feedback and longitudinal tracking over single summative 

outcomes. 

By aligning curriculum, pedagogy, teacher training, and assessment with the Panchakosha framework, 

schools can create learning environments that cultivate not just academic success but also resilience, joy, 

and purpose. 

 

6. Conclusion and Future Research 

This paper has proposed a novel theoretical framework that integrates the ancient Indian philosophy of 

Panchakosha with the modern construct of student engagement. By systematically mapping the five 

koshas—Annamaya (physical), Pranamaya (energetic), Manomaya (mental-emotional), Vijnanamaya 

(intellectual), and Anandamaya (bliss)—onto the behavioral, emotional, and cognitive dimensions of 

engagement, the framework presents a comprehensive and holistic lens for understanding how students 

connect with learning. It is argued that authentic and sustainable engagement is not the product of 

isolated cognitive or behavioral interventions, but emerges from nurturing the whole person. The health 
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of the body, the regulation of energy, the balance of emotions, the sharpening of intellect, and the 

cultivation of inner joy collectively create the conditions for deep and meaningful engagement. 

The integration of this ancient wisdom with contemporary educational psychology provides a culturally 

rooted counter-narrative to fragmented models of modern schooling. It calls for a paradigm shift: one 

where academic rigor coexists with emotional safety, physical vitality, and spiritual enrichment. 

Directions for Future Research 

While this work is conceptual, it lays the foundation for several avenues of empirical inquiry: 

Intervention Studies: Designing and testing holistic programs that incorporate practices aligned with all 

five koshas, followed by evaluating their impact on engagement, well-being, and academic outcomes. 

Qualitative Studies: Conducting case studies and phenomenological research to explore how students 

experience engagement when framed through the Panchakosha model. 

Measurement Tools: Developing valid and reliable instruments to assess holistic outcomes, including 

physical vitality, energy regulation, emotional balance, intellectual growth, and intrinsic motivation. 

Cross-Cultural Research: Examining how the Panchakosha framework can be adapted across diverse 

cultural and educational contexts. 

In conclusion, the Panchakosha model offers a timeless and profound approach to addressing some of 

education’s most pressing challenges. By integrating this ancient wisdom into modern educational 

practice, we can move toward a system that nurtures learners who are not only academically proficient 

but also resilient, purposeful, and joyful — qualities essential for thriving in an increasingly complex 

world. 
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