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Abstract

Child Care Institutions (CCIs) in India form an essential part of the child protection system, providing
care, education, and rehabilitation for children in need of care and protection. Yet research on CCls remains
dominated by administrative audits, quantitative indicators, and policy evaluations. What is missing is a
multi-layered, interpretive, and contextually grounded understanding of institutional life. This paper
presents a comprehensive 14-Point Interpretive Case Study Framework for studying CCls qualitatively.
Drawing from ethnography, institutional ethnography, sociocultural theory, ecological systems theory,
trauma-informed approaches, and contemporary rehabilitation discourse, the framework offers researchers
a structured yet flexible tool for producing thick, theoretically rich case studies. Each of the fourteen
components, ranging from spatial setting and daily rhythms to peer dynamics, agency, and reintegration
pathways, is explicated in relation to existing scholarship and Indian child protection contexts. The paper
argues that this integrated framework addresses critical gaps in Indian social science literature by enabling
researchers to conceptualise CCIs not merely as administrative entities but as lived spaces where
childhoods are renegotiated under conditions of vulnerability, discipline, and care. The framework has
methodological, theoretical, and policy significance for advancing child-centred research and supporting
reforms in institutional care.

Keywords: Child Care Institutions (CCls), Interpretive case study framework, Institutionalised childhood,
Educational rehabilitation, Reintegration pathways.

1. Introduction

Child Care Institutions (CClIs) occupy a central role within India’s Juvenile Justice (Care and Protection
of Children) Act, 2015, serving children who have encountered abandonment, neglect, abuse, exploitation,
trafficking, conflict with the law, or other vulnerabilities. Across the country, thousands of children live in
CCls; yet their everyday realities remain poorly documented in scholarly literature. Much of the existing
work focuses on structural assessments, compliance with minimum standards, financial transparency, legal
procedures, and occasionally reports of abuse or systemic failures. While these studies are vital, they offer
only a partial understanding of institutional life.

What remains insufficiently explored are the sociocultural, emotional, pedagogical, and relational
dimensions of CCIs, factors that profoundly shape children's developmental trajectories. The Indian
research landscape shows a scarcity of ethnographic and interpretive studies that examine CCIs as
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everyday worlds, where childhood is lived within a mix of care, constraint, learning, and negotiation.
International scholarship increasingly recognises institutional care as a layered lived experience rather
than a static category (James & Prout, 2003), but Indian scholarship continues to lean toward normative
and administrative analyses (Singh, Tariyal, & Bhardwaj, 2022).

Responding to this gap, the present paper proposes a 14-Point Interpretive Case Study Framework,
developed through a synthesis of theoretical perspectives and extensive qualitative field engagement. The
framework offers a robust methodological architecture for constructing holistic, thickly textured case
studies of CCls in India. It is designed to help researchers:

e capture spatial and sensory environments

e interpret organisational norms and routines

e analyse pedagogical and rehabilitative practices

e understand emotional climates

e examine peer culture

e trace reintegration pathways

e synthesise insights through theoretical interpretation

The purpose of the framework is not to “audit” CCIs but to understand them as lived institutional
ecosystems shaped by everyday rhythms, relational practices, socio-emotional complexities, and cultural
logics.

2. Theoretical and Conceptual Grounding

The 14-point framework rests on five major theoretical pillars. These perspectives ensure that institutional
analysis extends beyond superficial description to interpretive, multi-layered understanding.

2.1 Ethnography and Thick Description

Geertz’s (1973) notion of thick description emphasises the importance of capturing both observable
behaviour and the meanings behind such behaviour. In CCls, thick description enables researchers to
document not only the visible routines but also the emotional undertones, symbolic practices, cultural
codes, and interpretive contexts that give meaning to institutional life.

Ethnography, as a methodology, also sensitises the researcher to voice, atmosphere, and embodiment,
essential for writing meaningful case studies that reflect children’s experiences as lived realities, not
administrative abstractions.

2.2 Institutional Ethnography and Organisational Sociology

Smith’s (2005) institutional ethnography and Goffman’s (1961) analyses of institutional settings illuminate
how power, hierarchy, discipline, surveillance, and organisational scripts shape daily life. Although CClIs
are not “total institutions,” they share structural similarities like fixed routines, supervision, differential
power, and limited personal autonomy.

Institutional ethnography guides researchers to examine:

e How institutional decisions shape children’s lives

e How staff negotiate constraints and responsibilities

e How rules and routines construct “normalcy”

e How bureaucratic processes mediate care

This perspective ensures CCls are studied as organised systems of practice and meaning.

2.3 Ecological Systems Theory

Bronfenbrenner’s (1979) ecological model positions human development within nested systems: microsy-
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stems, mesosystems, exosystems, and macrosystems. For institutionalised children:

e Microsystems include routines, classrooms, dormitories, interactions with staff.

e Mesosystems include linkages between CCI and family, school, CWC.

e Exosystems include funding patterns, court orders, NGO management decisions.

e Macrosystems include cultural norms around childhood, gender, religion, caste, poverty, and
protection.

The ecological approach encourages multi-level analysis of how CCls shape and are shaped by broader

structures.

2.4 Sociocultural Learning Theory

Vygotsky (1978) asserts that learning is socially mediated and culturally situated. In CCls, educational

rehabilitation occurs not only in classrooms but through:

e interactions with peers

e guided participation with caregivers

e engagement in routines

e cexposure to informal learning contexts

Rehabilitation becomes a collective, relational, and contextualised process, not merely an instructional

one.

2.5 Trauma-Informed and Psychosocial Perspectives

Most children in CClIs carry psychosocial burdens: abuse, neglect, displacement, violence, or disrupted

attachments (Perry & Pollard, 1998). Trauma-informed models emphasise:

e cmotional safety

e predictability

e relational trust

e attuned caregiving

Such models are essential in analysing institutional climates, behavioural patterns, and rehabilitative

processes. The framework embeds these insights to understand children’s behavioural expressions,

adjustment challenges, and coping mechanisms.

These theoretical lenses collectively inform the articulation of the 14-point framework.

3. The 14-Point Interpretive Case Study Framework

This section expands each component to build a comprehensive interpretive architecture suitable for
Indian child protection research.

3.1 Context and Spatial Setting: Thick Environmental Description

Spatial setting forms the bedrock of interpretive case study research. Institutional architecture structures
not only movement but also emotional states and social interactions. Spaces such as classrooms,
dormitories, prayer areas, playfields, and administrative offices provide clues about organisational
priorities, access control, and symbolic hierarchies.

Researchers must attend to:

e soundscapes (noise levels, echoes, background music)

e sensory cues (light, colour, temperature)

e material arrangements (furniture, beds, storage, learning materials)

e visibility and surveillance (CCTV presence, open/closed spaces)
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e segregation or integration of age groups

Children’s bodies inhabit and negotiate these spaces daily; thus, spatial ethnography reveals foundational
insights into institutional culture (Disney, 2018).

3.2 Entry Vignette: First-contact Emotional Tone

An entry vignette serves as an interpretive anchor. It establishes:

e the emotional temperature of the institution

e the researcher’s positionality

e the ambience and mood on arrival

e the immediate impression of relational dynamics

Narrative openings produce interpretive resonance (Denzin, 2001). The vignette is not decorative; it
frames the reader’s understanding of institutional life and reflects how institutions present themselves to
outsiders.

3.3 Institutional Background and History

Institutions are historically shaped entities. Details regarding founding motivations, establishment
timelines, shift in missions, funding structures, and administrative transitions illuminate how CCIs
understand themselves and how they position children within their care philosophy.

This includes:

e origins of the NGO or organisation running the CCI

e documented mission statements

e changes in management

e historical challenges and reforms

e the demographic evolution of children sserve

Such contextualisation links micro-level observations to macro-level structures influencing institutional
behaviour.

3.4 Organisational Structure and Staffing Patterns

Staffing consisting of its adequacy, diversity, training, and emotional labour constitutes a crucial analytic
category. Institutional care is relational by nature; the quality of interactions depends heavily on staff
capacity and stability.

Analysis includes:

o staff hierarchy (director, in-charge, educators, caregivers, counsellors, support staff)

e roles and responsibilities

e gendered distribution of labour

e training levels (special educators, counsellors)

e staff-child ratios

e emotional labour and burnout

e internal communication channels

Organisational sociology suggests that staff routines, task allocations, and decision-making hierarchies
deeply influence children's experiences.

3.5 Daily Rhythms and Institutional Routines

Every institution produces time. Routines of morning prayers, hygiene checks, study hours, vocational
training, meals, silence hours construct a rhythm that regulates behaviour and emotional states.
Institutional routines reveal:
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e implicit disciplinary logics

e normative expectations

e temporal organisation of care

e points of tension or flexibility

¢ hidden curricula of obedience, punctuality, and conformity

Routines also shape predictability, which is central to trauma recovery (Bath, 2008).
3.6 Educational Rehabilitation: Teaching—Learning Processes

Education in CCIs is not merely schooling but a rehabilitative process. Institutionalised children often
arrive with disrupted learning histories. Therefore, educational rehabilitation must be:
o flexible

individualised

e socio-emotionally responsive

scaffolded with therapeutic sensitivity

This section examines:

e pedagogical methods

e grouping strategies (mild, moderate, severe needs)

e curriculum adaptations

e NIOS or open schooling integration

e teacher training and professional identities

e assessment and progress tracking

Vygotskyan theory foregrounds the role of guided participation and scaffolding in such environments
(Vygotsky, 1978).

3.7 Emotional and Psychosocial Climate

Emotional climate constitutes the heart of institutional life. Children’s developmental trajectories depend
on whether the environment cultivates trust, predictability, empathy, and relational safety.

Key elements for analysis:

e staff sensitivity and attunement

e cmotional availability

e conflict management

e stress behaviours

e opportunities for comfort and regulation

e affective atmosphere (warmth, rigidity, indifference, chaos)

Trauma-informed principles stress that emotional safety precedes cognitive learning or behavioural
adjustment (Cook et al., 2005).

3.8 Peer Dynamics and Informal Social Life

Peer relations are central to children's social identity and emotional resilience. Within CCls, peer cultures
develop unique dynamics influenced by institutional structure, age mix, trauma histories, and shared
experiences.

Areas of analysis:

e friendships and alliances

e peer mentoring

e conflicts, exclusions, dominance patterns
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e informal learning spaces

e cmergent cultural norms

e humour and play

Peers serve as emotional anchors and as agents of socialisation (Corsaro & Everitt, 2015).

3.9 Vocational and Skill Development

Vocational training correlates strongly with reintegration outcomes in Indian CCIs (MWCD, 2016). Skill
development is therefore both a rehabilitative and protective factor.

Researchers examine:

e range and quality of vocational activities

e gendered occupational patterns

e children’s motivation and agency

e alignment with labour market realities

e institutional partnerships

e sustainability and continuity of training

This section situates vocational training within the broader socio-economic landscape of children’s post-
institutional futures.

3.10 Behavioural Norms and Supervision

Institutions manage behaviour through explicit rules and implicit norms. Behavioural supervision reveals
institutional philosophies of care, discipline, and relational authority.

Analysis includes:

e rule systems

e monitoring mechanisms

e strategies for managing hyperactivity, trauma responses, or resistance

e disciplinary actions

e relational tone of correction

e boundaries between care and control

Liebel (2020) cautions against systems that emphasise obedience over dignity; this framework encourages
researchers to examine how CCls balance authority and respect.

3.11 Child Participation and Agency

Agency is central to rights-based child protection. Institutional settings often limit agency structurally;
however, children still express preferences, negotiate routines, and carve out spaces of autonomy.
Researchers analyse:

e participation in decision-making

e opportunities for responsibility-sharing

e choice in activities

e democratic practices

e blocked or constrained agency

e institutional responsiveness

Grounded in UNCRC principles, this dimension emphasises the dignity and rights of the child (Lansdown,
2005).

3.12 Reintegration Pathways and Transitional Experiences

Reintegration is a complex, multi-dimensional process shaped by emotional readiness, academic compete-
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nce, vocational skills, family context, and institutional follow-up.

Researchers examine:

e family tracing and preparation

e child’s hopes, fears, and identity transitions

e after-care structures

e linkages with community and educational institutions

e relapse risks and vulnerabilities

Successful reintegration requires continuity of care across systems (van Ijzendoorn et. al., 2011).

3.13 Theoretical Interpretation

This is the analytic core of the case study. The researcher synthesises observations and data through

theoretical frameworks: ethnographic, sociocultural, institutional, ecological, trauma-informed, or

feminist.

Theoretical interpretation:

e cexplains patterns across the 12 preceding components

e connects institutional practices to broader cultural and policy contexts

e identifies contradictions, paradoxes, and hidden mechanisms

e advances new conceptual insights

Maxwell (2013) emphasises that interpretation transforms qualitative description into scholarly

contribution.

3.14 Thick Interpretive Summary

The concluding section weaves together:

e spatial ccontex

e organisational norms

e emotional climate

e peer cultures

e learning trajectories

e institutional philosophies
This section reframes the opening vignette, bringing the narrative and analytic threads into a coherent
conceptual depiction of institutional life. It provides interpretive closure while acknowledging
complexity, fluidity, and the contested nature of institutional childhoods.

4. Methodological Significance of the Framework

The 14-Point Interpretive Framework offers a rigorous scaffold for researchers seeking to investigate
institutionalised childhoods in India. Its methodological contribution is multidimensional.

4.1 Holistic and Multi-Layered Analysis

Traditional auditing frameworks deployed by state agencies or monitoring committees tend to prioritise
quantifiable indicators such as infrastructure, staffing numbers, or documented compliance. While these
metrics are critical, they cannot capture the lived, affective, relational, and cultural dimensions of
institutional life.

The proposed framework brings together spatial, sensory, organisational, pedagogical, psychosocial, and
sociocultural layers. This multidimensionality allows researchers to construct case studies that reflect the

IJFMR250664342 Volume 7, Issue 6, November-December 2025 7



http://www.ijfmr.com/

~ Y International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com

human complexity of CCls—children’s adaptations, staff dilemmas, the interplay of structure and agency,

and the everyday ethics of care.

This approach resonates with Indian qualitative traditions that emphasise context-dependence, cultural

embeddedness, and interpretive richness.

4.2 Integration of Narrative and Analytical Modes

Case study research, especially within ethnographic traditions, benefits from the interplay between

narrative and analysis. The framework’s inclusion of an entry vignette, thick description, and theoretical

synthesis ensures that the case study is not a purely descriptive chronicle but a blend of humanised

storytelling and analytic depth.

Denzin’s (2001) interpretive interactionism advocates for research that evokes, interprets, and theorises

lived experience. The current framework operationalises this by structuring narrative elements (vignette,

spatial description) alongside rigorous interpretive components (theoretical interpretation, psychosocial

analysis, reintegration pathways).

4.3 The Indian Context and Cultural Specificity

Many international frameworks for institutional research emerge from Western contexts where child

welfare paradigms, socio-family structures, and state responsibilities differ significantly from India’s.

Indian CCls operate within:

e socio-economic inequalities

e caste-based vulnerabilities

e gendered norms

e communal and linguistic diversities

e legal pluralism

e resource variability

The 14-point framework is rooted in field engagement within Indian CClIs and therefore reflects contextual

realities such as the prevalence of open schooling, diversity of vocational skills, culturally embedded

routines (prayers, festivals), and the complexities of extended family reintegration.

4.4 Facilitates Cross-Case Comparison

By standardising the structure of analysis, the framework makes it possible to compare:

e different CCIs within a district

e CCls across states

e state-run vs NGO-run homes

e Dboys’ vs girls’ CCls

e homes serving CNCP vs CCL populations

Cross-case synthesis can reveal:

e systemic weaknesses

e cxemplary practices

e regional inequities

e institutional cultures

e staff training gaps

e psychosocial vulnerabilities

e Thus, the framework contributes not only to individual case studies but to comparative institutional
research.
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4.5 Enhances Researcher Reflexivity

The narrative components (vignette, thick description) demand that the researcher confront their own
positionality. Reflexivity becomes essential in interpreting emotional atmospheres, staff-child power
dynamics, and the researcher’s influence on the field.

Maxwell (2013) notes that reflexivity strengthens conceptual clarity and validity in qualitative inquiry. By
embedding reflexivity within the structure, the framework enhances methodological integrity.

5. Implications for Research, Policy, and Practice

The adoption of this framework has significant implications across academic, policy, and practitioner
domains.

5.1 Implications for Research

5.1.1 Strengthening Indian Qualitative Scholarship. Indian literature on CClIs is dominated by surveys,
audits, and legal analyses. The proposed framework fosters ethnographic and interpretive scholarship,
enabling social scientists to produce textured, grounded accounts that illuminate children’s lived
experiences.

5.1.2 Interdisciplinary Relevance. The framework is appropriate for researchers in:

e education

social work

e psychology

e childhood studies

e anthropology

e sociology

e criminology

Its interdisciplinary applicability promotes conceptual cross-pollination and broadens methodological
repertoire.

5.1.3 Advancing Theory-Building. Through its emphasis on theoretical interpretation, the framework
encourages researchers to extend existing theories or develop new constructs relevant to Indian
institutional childhoods.

5.2 Implications for Policy

5.2.1 Moving Beyond Administrative Audit. Policymakers rely heavily on Minimum Standards of Care
checklists. While essential, they overlook the emotional and relational dimensions of care. The framework
highlights:

emotional climate

e agency

e peer socialisation

e staff relational practices

e pedagogical strategies

e reintegration pprocesse
Integrating these into policy evaluations could lead to more child-centred guidelines.
5.2.2 Supporting Rights-Based Approaches. The UNCRC emphasises participation, dignity, and agency.
The framework foregrounds these principles in its analytic design, promoting rights-based reforms in
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CCls.

5.2.3 Addressing Psychosocial Gaps. Trauma-informed care is not yet fully integrated into Indian CCI
policy. By analysing emotional climate, behavioural norms, and counselling structures, the framework
reveals psychosocial gaps that require policy attention.

5.3 Implications for Practice

5.3.1 Improving Institutional Self-Assessment. CCI administrators can use the 14 points as a reflective
tool to examine:

e routine structuring

e staff-child communication

e peer culture

e vocational relevance

e reintegration preparedness

This supports internal reform beyond compliance mandates.

5.3.2 Enhancing Training and Capacity-Building. Insights from case studies built on this framework
can inform:

e staff training modules

e counsellor deployment

e trauma-informed care practices

e pedagogy for mixed-ability learners

5.3.3 Strengthening Reintegration Support. By identifying gaps in transition planning and aftercare,
practitioners can develop stronger family-based, community-based, and educational reintegration
interventions.

6. Conclusion

The 14-Point Interpretive Case Study Framework offers a comprehensive, contextually responsive, and
theoretically grounded methodology for studying Child Care Institutions in India. It synthesises
ethnographic narratives, organisational analysis, psychosocial perspectives, educational theory, and
reintegration-focused inquiry to capture the complexity of institutional life.

In contrast to administrative or compliance-driven approaches, the framework conceptualises CCls as
dynamic sociocultural environments where children’s everyday experiences, relationships, emotions, and
learning processes unfold. It challenges researchers to attend to the nuances of space, routine, pedagogy,
emotional climate, peer culture, agency, and transition—all of which shape the trajectories of
institutionalised children.

By encouraging thick description, reflexive interpretation, and theoretical synthesis, the framework
enhances the quality of qualitative research in India’s child protection sector. It not only deepens scholarly
understanding but also supports more compassionate, informed, and effective institutional practices.
Adopting this framework can contribute to reforms that honour children’s dignity, strengthen rehabilitation
processes, and promote sustainable reintegration, ensuring that CCIs function not merely as shelters but
as spaces where young lives can heal, learn, and imagine futures beyond adversity.
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