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Abstract

Neurological conditions such as Attention Deficit Hyperactivity Disorder (ADHD) and dyslexia are
commonly viewed through deficit-oriented educational frameworks, a tendency that becomes more
pronounced in the case of girls, whose needs are often under-identified and misunderstood. Social stigma,
inadequate awareness, and gendered expectations further hinder acceptance and the development of
responsive support systems. When ADHD and dyslexia coexist, these challenges intensify, influencing
academic engagement, emotional wellbeing, and social participation, and increasing vulnerability to
marginalization within educational and societal contexts.

Despite these challenges, individuals with ADHD and dyslexia often demonstrate remarkable resilience,
adaptive coping strategies, and strong psychosocial capacities. Neurological diversity does not restrict
intellectual potential, creativity, or leadership abilities, rather, it calls for environments that recognize and
nurture individual strengths. Emphasizing empathetic inclusion, gender-sensitive understanding, and
strength-based educational practices can transform perceptions of ADHD and dyslexia, fostering equity,
empowerment, and meaningful participation across learning and professional spaces.
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Introduction

Neurodevelopmental conditions such as Attention Deficit Hyperactivity Disorder (ADHD), Attention
Deficit Disorder (ADD), and dyslexia are increasingly present in school classrooms, yet they continue to
be widely misunderstood and insufficiently addressed within educational systems. Learners with these
conditions often exhibit difficulties related to attention, impulse control, reading, writing, and information
processing. However, these challenges are frequently interpreted through deficit-oriented perspectives,
leading to misconceptions about students’ abilities, motivation, and intelligence. As a result, many learners
are labeled as careless, slow, or academically weak, rather than being recognized as individuals with
distinct learning needs and potential.

The situation is further complicated by delayed identification and limited awareness among educators,
parents, and peers. In many cases, children with ADHD, ADD, and dyslexia remain undiagnosed until the
upper primary or middle school years. By this stage, repeated experiences of academic failure, negative
feedback, and social exclusion may have already eroded self-esteem and emotional wellbeing. The
coexistence of ADHD/ADD and dyslexia intensifies these challenges, as difficulties in attention regulation
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intersect with language-based learning barriers, amplifying frustration and disengagement within the
classroom environment.

These realities highlight the urgent need for inclusive, empathetic, and strength-based educational
approaches that move beyond clinical labeling and deficit narratives. Recognizing ADHD, ADD, and
dyslexia as expressions of neurodiversity encourages a shift toward early identification, responsive
pedagogy, and supportive classroom ecologies. Such a perspective emphasizes individual strengths,
resilience, and adaptive capacities, fostering educational environments that enable all learners to
participate meaningfully and achieve their full academic and personal potential.

Background of the Problem

During her teaching experience, the researcher observed that ADHD/ADD was one of the most common
special needs encountered in school classrooms. Despite its prevalence, it remained grossly
underdiagnosed and underrepresented. Until Grades 6 or 7, students exhibiting ADHD-related behaviors
were frequently labeled as disruptive, careless, or academically weak. These labels often resulted in
exclusion, low expectations, and emotional distress.

By the time formal diagnosis and acceptance occurred—by parents, teachers, students, and the classroom
ecology—the cumulative academic and psychological damage was often considerable. This gap between
identification and intervention underscores the urgency for research that humanizes lived experiences
beyond clinical descriptions.

Literature review

Barkley (2015), in his work Attention-Deficit Hyperactivity Disorder: A Handbook for Diagnosis and
Treatment, conceptualized ADHD as a neurodevelopmental disorder primarily affecting executive
functioning, self-regulation, and sustained attention. He emphasized that academic difficulties often arise
not from lack of intelligence but from challenges in organization, impulse control, and working memory.
Similarly, Shaywitz (2003), in Overcoming Dyslexia, identified dyslexia as a neurologically based,
language-specific learning difficulty that affects reading fluency and decoding despite adequate
intelligence and instruction. Both authors highlighted that delayed identification and deficit-based labeling
contribute to poor academic outcomes, low self-esteem, and emotional distress among affected learners.
Research on comorbidity and gender differences further deepens this understanding. Willcutt et al. (2010),
in their paper Comorbidity of Reading Disability and Attention-Deficit/Hyperactivity Disorder, reported
that the coexistence of ADHD and dyslexia significantly increases academic risk due to overlapping
cognitive and processing deficits. Quinn and Madhoo (2014), in A4 Review of Attention-
Deficit/Hyperactivity Disorder in Women and Girls, emphasized that girls with ADHD and related
learning difficulties are frequently underdiagnosed because their symptoms are less disruptive and more
internalized. Contemporary scholars such as Armstrong (2017), in The Power of Neurodiversity, advocate
a strength-based and neurodiversity-oriented approach, arguing that inclusive and empathetic educational
practices can transform learning experiences by recognizing resilience, creativity, and adaptive potential
in students with ADHD and dyslexia.

Research Gap
Existing literature on ADHD and dyslexia has extensively examined their clinical characteristics,
cognitive deficits, and academic challenges, largely through quantitative and diagnostic frameworks.
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While studies have addressed intervention strategies and comorbidity patterns, there is limited focus on
the lived experiences of individuals, particularly from a humanistic and phenomenological perspective.
Most research emphasizes observable difficulties and risk factors, often overlooking resilience, adaptive
strategies, identity formation, and psychosocial strengths that develop over time.

Furthermore, there is a noticeable gap in gender-sensitive and context-specific research, especially
concerning girls with coexisting ADHD and dyslexia, whose experiences remain underrepresented due to
delayed diagnosis and subtle symptom presentation. Few studies explore how educational environments,
societal attitudes, and support systems interact to shape long-term academic and professional trajectories.
This gap highlights the need for in-depth, qualitative, single-case explorations that move beyond deficit-
based narratives to capture meaning-making, perseverance, and strength-based outcomes, thereby
informing more empathetic and inclusive educational practices.

Need of the Study

There is a growing need to move beyond deficit-oriented and clinically dominant perspectives in
understanding ADHD and dyslexia, especially within educational contexts. Most existing research
emphasizes symptoms, limitations, and academic risk, which often reinforces negative labeling and
stigma. This study is needed to foreground human experiences, resilience, and adaptive capacities, offering
a more balanced and empathetic understanding of neurodevelopmental differences.

Another important need arises from the persistent delay in identification and intervention for students with
ADHD and dyslexia. In many educational settings, especially in developing contexts, lack of awareness
and teacher preparedness leads to misinterpretation of learning and behavioral differences. Addressing
this gap can contribute to early recognition, informed responses, and supportive classroom practices.

The need is further intensified when ADHD and dyslexia co-occur, as compounded challenges are rarely
addressed holistically. Most interventions target either attention-related difficulties or literacy skills in
isolation. A comprehensive understanding is required to highlight how overlapping conditions influence
academic, emotional, and social development across time.

Gender sensitivity represents another critical area of need. Girls with ADHD and dyslexia are frequently
underdiagnosed due to less disruptive symptom expression and societal expectations of compliance. Their
struggles often remain invisible, resulting in prolonged emotional distress and missed opportunities for
timely support. Research focusing on such experiences is essential for promoting equity and inclusivity.
Finally, there is a need to inform educational practice and policy through strength-based and
neurodiversity-informed perspectives. Understanding how individuals with ADHD and dyslexia navigate
challenges, develop coping strategies, and achieve success can guide teachers, parents, and institutions
toward more inclusive, humane, and empowering educational environments.

Significance of the Study

The significance of this study lies in its contribution to reframing ADHD and dyslexia from a deficit-based
lens to a strength-oriented and humanistic perspective. By emphasizing lived experiences, resilience, and
adaptive strategies, the study promotes empathy and deeper understanding among educators, parents, and
stakeholders, fostering more inclusive attitudes and practices.

Additionally, the study holds practical significance for teacher education and classroom pedagogy.
Insights derived can support the development of responsive instructional strategies, early identification
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practices, and supportive learning ecologies, ultimately enhancing academic engagement, emotional
wellbeing, and equitable educational outcomes for neurodiverse learners.

Delimitation of the Study

The study is delimited to a qualitative, single instrumental case focusing on the lived experiences of a girl
with  ADHD and dyslexia. It does not aim to generalize findings to all individuals with
neurodevelopmental conditions but seeks to provide in-depth, contextual insights. The scope is confined
to educational and psychosocial experiences within a specific context, excluding medical or
pharmacological intervention analysis.

Objectives of the Study: To explore the lived educational experience of an individual with ADHD and
dyslexia.

Challenges Faced by These Students

Students with ADHD, ADD, and dyslexia encounter a range of academic, social, and emotional challenges
within mainstream educational settings. Difficulties related to sustained attention, impulse control,
organization, reading fluency, spelling, and written expression often result in inconsistent academic
performance. These learning differences are frequently misunderstood as carelessness, lack of effort, or
low ability, leading to negative labeling and reduced academic expectations. Such responses can limit
opportunities for participation and growth, reinforcing feelings of failure and frustration.

In addition to academic difficulties, these students often experience social and emotional challenges. Peer
misunderstanding, repeated criticism, and exclusion from classroom activities can adversely affect self-
esteem and emotional wellbeing. Anxiety, low confidence, and behavioral concerns may emerge as
secondary outcomes of prolonged academic stress. When ADHD/ADD and dyslexia coexist, the
compounded impact intensifies these difficulties, increasing the risk of disengagement from learning and
marginalization within the school environment.

Early Identification and Intervention

Early identification of ADHD, ADD, and dyslexia is essential for addressing learning needs before
challenges escalate. Recognizing early indicators—such as persistent inattention, hyperactivity,
impulsivity, delayed reading skills, or difficulties in language processing—enables timely assessment and
appropriate support. Early diagnosis helps educators and parents understand the underlying causes of
learning and behavioral differences, reducing misinterpretation and stigma.

Timely intervention allows for the implementation of individualized instructional strategies,
accommodations, and supportive classroom practices. These may include structured routines,
multisensory teaching approaches, differentiated instruction, assistive technologies, and behavioral
support systems. Early intervention also promotes collaboration among teachers, parents, and specialists,
ensuring a consistent and supportive learning environment that addresses both academic and emotional
needs.

Significance of Early Identification and Intervention

The significance of early identification and intervention lies in its potential to transform educational
experiences and outcomes for students with ADHD, ADD, and dyslexia. By preventing the accumulation
of academic gaps and emotional distress, early support fosters resilience, self-confidence, and positive
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learning attitudes. A proactive, strength-based approach not only enhances academic achievement but also
promotes inclusion, equity, and long-term personal and social development.

Research Design :This study adopts a qualitative single-case research design, appropriate for in-depth
exploration of complex human experiences within their real-life context.

e Type of Case: Single instrumental case study,

e Approach: Humanistic and phenomenological

Reason for Selection of the Research Design

The qualitative single-case research design was selected to enable an in-depth and holistic understanding
of complex human experiences as they unfold within real-life contexts. A single instrumental case study
allows focused exploration of a specific instance not merely for its uniqueness, but for the broader insights
it offers into the lived realities of individuals with ADHD and dyslexia. Adopting a humanistic and
phenomenological approach ensures that the emphasis remains on personal meaning, subjective
experiences, and emotional realities, thereby capturing dimensions that are often overlooked in
quantitative or deficit-oriented research. This design is particularly suitable for giving voice to individual
experiences, fostering empathy, and generating rich, contextualized understanding that can inform
inclusive and strength-based educational practices.

Research Method: A qualitative research method was employed, emphasizing meaning-making,
subjective experience, and contextual interpretation rather than generalization.

Variables of the Study
e Independent Variables: ADHD, Dyslexia
e Dependent Variables: Academic achievement, professional recognition, self-efficacy

Context and Participants

e Context: Higher education and academic research environment

e Participants: One individual (single-case participant)

The participant represents individuals often misclassified as intellectually limited due to neurological
differences.

Tools Used

The following tools were used for data generation:

e Semi-structured interview schedule

e Reflective narrative journal (auto-ethnographic tool)

Methods of Data Collection

e Ethnographic reflection based on prolonged engagement in academic settings

e In-depth narrative interview focusing on challenges, coping mechanisms, and growth
e Document analysis of certifications, degrees, and recognitions

Data Analysis
Sources of Data
The study draws upon ethnographic reflection, in-depth narrative interviews, and document analysis to
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capture a holistic understanding of lived experience. Ethnographic reflections are based on prolonged
engagement within academic and professional settings, enabling sustained observation of learning
behaviors, motivation patterns, coping strategies, and growth over time. This approach allowed for
contextual interpretation of experiences within real educational environments.

An in-depth narrative interview was conducted to explore personal challenges, motivational factors,
adaptive strategies, and psychosocial development. The narrative emphasized goal orientation, structured
support, creativity, and resilience as key contributors to sustained academic engagement. Document
analysis included verification of academic credentials, certifications, awards, publications, and
recognitions, providing objective evidence of academic progression, professional competence, and
achievement.

Reflexive Narrative: Motivation, Learning, and Identity

The participant identifies strong motivation when engaged in environments characterized by meaningful
goals, clear expectations, and recognition of effort and progress. Structure, achievable milestones, and a
clear sense of purpose support focus and sustained engagement, particularly when work is connected to
broader goals. Curiosity, creativity, and problem-solving emerge as intrinsic motivators, with optimal
performance observed in contexts that encourage initiative and the use of individual strengths.

As a learner with ADHD, supportive educational conditions—such as clear communication, constructive
feedback, and flexibility in learning approaches—play a critical role in managing attention and
maintaining momentum. Conversely, unclear instructions, prolonged absence of feedback, and
unstructured environments act as demotivating factors. Over time, adaptive strategies have been
developed, including task segmentation, use of planning tools, and proactive clarification-seeking. These
strategies reflect self-awareness, resilience, and a growth-oriented mindset.

Academic Identity and Engagement with Literature

A deep engagement with literature forms a central aspect of academic identity. Literature is approached
not merely as a discipline, but as an ongoing intellectual and emotional journey encompassing storytelling,
language, culture, and human experience. This engagement is driven by curiosity, creativity, and intrinsic
enjoyment, reinforcing sustained academic commitment. Literature is perceived as a reflection of life and
society, shaping both pedagogical philosophy and personal worldview.

The reflexive identity statement— “Born dyslexic, powered by ADHD —captures a reframing of
neurodiversity as a source of perspective and strength rather than limitation. Dyslexia is described as
influencing the processing of written language, not comprehension, teaching ability, or leadership
capacity. The lived experience of navigating dyslexia and ADHD has fostered resilience, empathy,
adaptability, and resourcefulness—qualities central to effective teaching and leadership.

Academic and Professional Achievements

Despite systemic and cognitive challenges, the participant has demonstrated sustained academic

excellence and professional recognition, including:

1. Completion of a Master’s degree and qualification for PhD admission

2. Qualification of the UGC—NET examination in the second attempt

3. Recipient of the Bharatiya Bhanusimha Puraskar (2025) awarded by the Dawn Research and
Development Council (DRDC)
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4. Certification in Computer Hardware through a skill development program (2019)

Recipient of the Rabindranath Tagore Literature Award (2025)

6. Recognition for achieving the maximum number of certificates in a single academic year, awarded by
the World Excellence Book of Records

7. Publication of more than three research papers in university journals and conference proceedings

8. Nomination for the World Talent Network — Icon Award (2025)

9. Recipient of the Naya Bharat Gaurav Samman (2025)

These achievements challenge prevalent myths surrounding ADHD and dyslexia and demonstrate that

9]

academic success, teaching competence, and leadership capability can coexist with neurodevelopmental
differences—not in spite of them, but alongside them.

Findings

The analysis revealed the following key findings:

e Neurological disorders did not limit intellectual potential but required alternative learning pathways
e Strong will and intrinsic motivation enabled sustained academic engagement

e Emotional resilience and self-awareness played a critical role in achievement

e Institutional misunderstanding, rather than disability, posed the greatest barrier

Core finding: Strong will find new ways where conventional systems fail.

Evidence of Achievement

The participant achieved multiple academic and professional milestones, including:
e National and international awards for academic excellence (2025)

e Multiple research publications

e Recognition by global talent and record organizations

These achievements substantiate the findings and reinforce the study’s validity.

Conclusion

This case study concludes that ADHD and dyslexia are not barriers to excellence but alternative pathways
of cognition and experience. When supported by empathy, perseverance, and inclusive mindsets,
individuals with neurological differences can thrive academically and professionally. The study calls for
a paradigm shift—from labeling learners to understanding them.
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