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Abstract

This study examined the level of teachers’ professional development and its influence on instructional
practices in the District of San Jose de Buenavista, Antique, during the school year 2024-2025. Using a
descriptive-correlational research design, the study sought to determine the extent of teachers’ professional
development in terms of frequency of participation, relevance of training, and applicability to classroom
instruction, as well as the quality of their instructional practices in lesson planning, instructional delivery,
learner engagement, and assessment strategies. The respondents consisted of 213 teachers selected through
total enumeration to ensure comprehensive representation. Data were gathered using a researcher-
developed and validated questionnaire with a high reliability coefficient (Cronbach’s alpha = 0.88).
Descriptive statistics were used to describe the levels of professional development and instructional
practices, while Pearson Product-Moment Correlation was employed to determine the relationship
between the variables at a 0.05 level of significance. Results showed that teachers demonstrated high
levels of professional development and high-quality instructional practices. Relevance of training emerged
as the strongest dimension of professional development, while lesson planning received the highest rating
among instructional practices. Moreover, a significant positive relationship was found between
professional development and instructional practices, indicating that teachers who actively engage in
meaningful professional development tend to demonstrate more effective classroom practices. The
findings emphasize the importance of sustained and contextually relevant professional development in
strengthening instructional effectiveness and improving learner outcomes.
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INTRODUCTION

Professional development is widely acknowledged as a key factor in enhancing teacher quality,
instructional effectiveness, and student learning outcomes. It includes continuous training, workshops, and
learning programs that enable teachers to update their content knowledge, pedagogical skills, and
instructional strategies to address diverse learner needs (Darling-Hammond et al., 2017). Effective
professional development promotes reflective practice, collaboration, and the application of innovative
teaching approaches, all of which contribute to improved classroom instruction (Desimone, 2009).
Instructional practices refer to the methods and strategies teachers use to facilitate learning, including
lesson planning, instructional delivery, learner engagement, and assessment. Research consistently
indicates that high-quality instructional practices significantly influence learners’ engagement,
comprehension, and academic achievement (Hattie, 2009). Teachers who participate in relevant and well-
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structured professional development are more likely to adopt evidence-based strategies, integrate new
approaches, and respond effectively to learners’ varying needs (Guskey, 2002).

Despite the recognized importance of professional development, challenges persist in ensuring its
relevance, consistency, and effective translation into classroom practice, particularly within the Philippine
educational context. In the District of San Jose de Buenavista, Antique, factors such as training
accessibility, resource availability, and administrative support may affect how professional development
influences instructional practices. Understanding this relationship is essential for designing targeted
interventions that enhance teaching effectiveness and learner outcomes.

Thus, this study aimed to examined the level of teachers’ professional development and its influence on
instructional practices in the District of San Jose, Antique, during the school year 2024-2025.

Methodology

This study employed a descriptive-correlational research design to determine the level of teachers’
professional development and its influence on instructional practices in the District of San Jose, Antique,
during the school year 2024-2025. The descriptive component identified the current status of professional
development and instructional practices, while the correlational component examined the relationship
between these variables.

The respondents consisted of 213 teachers representing various grade levels and subject areas. Total
enumeration was utilized to ensure complete representation of teachers actively engaged in classroom
instruction.

Data were collected using a researcher-developed and validated questionnaire composed of two main
sections. Part I assessed teachers’ professional development in terms of frequency of participation,
relevance of training, and applicability to classroom instruction. Part II measured teachers’ instructional
practices in lesson planning, instructional delivery, learner engagement, and assessment strategies. The
instrument underwent expert validation and pilot testing, resulting in a Cronbach’s alpha of 0.88,
indicating high reliability.

Ethical considerations were strictly observed through informed consent, confidentiality of responses, and
anonymity of participants. Data analysis employed descriptive statistics and Pearson Product-Moment
Correlation at a 0.05 level of significance.

Results

The findings revealed that teachers demonstrated a high level of professional development, with an overall
weighted mean of 4.21 (SD = 0.39). Among its dimensions, relevance of training received the highest
rating (M = 4.28, SD = 0.35), followed by applicability to classroom instruction (M = 4.22, SD = 0.37)
and frequency of participation (M = 4.13, SD = 0.41). These results indicate that teachers actively
participate in professional development activities they perceive as meaningful and useful to their teaching
practice.

Teachers’ instructional practices were also rated high, with an overall weighted mean of 4.18 (SD = 0.38).
Lesson planning received the highest rating (M = 4.25, SD = 0.34), followed by instructional delivery (M
=4.20, SD = 0.36), learner engagement (M = 4.15, SD = 0.37), and assessment strategies (M = 4.12, SD
=0.39). This suggests that teachers consistently apply effective instructional approaches in the classroom.
Correlation analysis revealed a significant positive relationship between teachers’ professional
development and instructional practices (r = 0.61, p <0.01), indicating that higher levels of professional
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development are associated with more effective instructional practices.

Discussion

The results highlight professional development as a crucial factor in enhancing instructional practices.
Teachers who participate in relevant and applicable training are better prepared to plan lessons, deliver
instruction effectively, and engage learners meaningfully, supporting the assertions of Desimone (2009).
The strong performance in lesson planning and instructional delivery suggests that teachers are able to
translate professional learning experiences into concrete classroom practices, consistent with the findings
of Darling-Hammond et al. (2017). The significant positive correlation between professional development
and instructional practices further confirms that continuous and well-aligned training contributes to
improved teaching effectiveness, as emphasized by Guskey (2002).

Overall, the findings underscore the importance of sustained, high-quality professional development
programs in strengthening teacher competencies, enhancing instructional practices, and promoting
positive learner outcomes.

Conclusion

The study concludes that teachers in the District of San Jose, Antique demonstrate high levels of
professional development and consistently implement effective instructional practices. The relevance and
applicability of professional development activities indicate that teachers engage in learning opportunities
that directly support their classroom responsibilities. Likewise, the high ratings in lesson planning,
instructional delivery, learner engagement, and assessment reflect teachers’ ability to apply professional
learning in practical and meaningful ways.

The significant positive relationship between professional development and instructional practices
underscores the vital role of continuous, relevant, and well-supported professional development in
enhancing teaching effectiveness and improving learner outcomes.

Recommendations

Based on the findings, the study recommends the following:

Strengthen professional development programs by ensuring they are frequent, relevant, and aligned with
teachers’ instructional needs.

Encourage teachers to apply professional development learning in lesson planning, instructional delivery,
and learner engagement.

Establish mentoring, coaching, and peer collaboration systems to support the translation of professional
development into classroom practice.

Integrate continuous assessment and feedback mechanisms to evaluate the impact of professional
development on teaching effectiveness.

Promote reflective practice among teachers to support continuous professional growth.

Conduct further research on additional factors such as administrative support, resource availability, and
school culture that may influence instructional practices.
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