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Abstract

The purpose of this research paper is to illustrate how both Black Epistemology as well as Critical Race
Theory, particularly the latter one, can help minority school leaders create more equitable and inclusive
educational outcomes for students marginalized by the contemporary educational system instead of
benefiting majority learners. Primarily, based on the key characteristics of Critical Race Theory, the author
will define how its basic principles can help leaders understand and develop practices designed to address
structural barriers in education. This approach is designed to enhance the capacity of minority leaders and
their understanding of problems facing marginalized students so that their schools can become more
equitable.

Implementing Critical Race Theory (CRT) in educational leadership provides minority principals with
powerful tools to tackle systemic racism in schools. By applying CRT, these leaders can identify and
actively confront racial biases embedded in school practices, such as unfair discipline policies and color-
blind perceptions from teachers that often disadvantage marginalized students (Amiot et al., 2019). This
approach not only enables principals to scrutinize the underlying power dynamics but also encourages the
development of racial equity pathways that prioritize the needs and contexts of diverse student
populations. Addressing these biases involves systemic changes designed to dismantle the notion of racism
as whiteness as property, ensuring that all students are given equitable opportunities for success. Through
these targeted efforts, minority principals can foster a more inclusive and supportive educational
environment, transforming schools into spaces where all students can thrive.

Keywords: Black Epistemology, Critical Race Theory, Marginalized Students, Oppression, Systemic
Racism

Introduction

The principalship of an individual who is a member of a minority group is characterized by unique
challenges. Although the principals acknowledge the necessity of ensuring that students who have been
subjected to hegemony have equitable access to learning, they are unable to effectively navigate the
situation. The essay explores the intersection of Black Epistemology and Critical Race Theory by
establishing a connection between their concepts to assist minority principals in the development of their
leadership strategies. The principal is equipped with the necessary tools to challenge the profoundly
embedded patterns of systemic racism and employ them in the school context as a barrier to learning,
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despite the fact that Critical Race Theory is the most explicit framework. Educational leaders can gain a
more comprehensive understanding of the dynamics of inequality in student achievement, which is
influenced by a variety of factors, by combining Black Epistemology with the principles of Critical Race
Theory. This approach emphasizes the knowledge that is derived from the experience, culture, and social
life of Black people. By accommodating both of these frameworks, minority principals will be able to
tailor their leadership plan and accomplishments to the learners in their community.

Understanding Black Epistemology

Black Epistemology is a theoretical framework that aims to emphasize a culturally-informed conception
of knowledge or truth that is recognized as valid within the Black community. It originates from the lived
experiences, cultural heritage, and knowledge of the community, particularly in influencing their notions
of leadership and education. Rather than merely questioning conventional representations of reality, it
seeks to emphasize Afrocentric epistemologies and validate knowledge grounded in their cultural context,
frequently marginalized in dominant discourse. For minority principals, Black Epistemology is significant
as it amplifies the perspectives of Black leadership and informs how educational leaders should align their
practices with their historical and cultural backgrounds (Grillo et al., 2022). It validates and acknowledges
the distinctive contributions of Black educators, enabling them to identify the assumptions inherent in
conventional epistemologies that would otherwise marginalize or devalue the leadership roles of
minoritized individuals. Consequently, minority leaders operating from a Black Epistemological
perspective are more inclined to identify distinct methodologies for theorizing and practicing from their
leadership roles in the future.

Black Epistemology, while emphasizing the significance of Black communities' experiences, subverts
systemic pressures and frameworks to cultivate culturally pertinent leadership that prioritizes resilience,
awareness of political contexts and threats to freedom, and a commitment to self-determination for both
staff and students. For minority principals, this is a culturally relevant approach to leadership that resists
oppression and builds a sense of confidence and agency in students and staff. School leaders informed by
Black Epistemology utilize community-based knowledge and promote educational techniques that are
liberal, aimed at empowering students of color and those from poor socioeconomic backgrounds
(Williams, 2024). In recruitment and promotion decisions, principals that incorporate Black Epistemology
emphasize agency and advocacy. This influences the daily operations of the school, fostering productive
environments and relationships that enable students to feel assured that their histories and experiences are
esteemed within educational contexts. In this way, principals integrating the tenets of Black Epistemology
can create school spaces for learning where students feel a sense of belonging, are more engaged, and are
therefore likely to perform better academically.

Additionally, Black Epistemology provides a profound critique of educational methodologies from the
perspective of knowledge. It challenges the presumed impartiality and universality of the knowledge
systems favored by dominant institutions. Black Epistemology attacks the “grammar of coloniality”
ingrained within Western education, which has traditionally ignored other modes of ‘knowing,' hence
enabling different forms of, and culturally appropriate methods of ‘knowing' to be promoted within school
environments (Sefa & Adhami, 2021). By acknowledging and validating knowledge derived from lived
experiences, Black Epistemology challenges the validity of Eurocentric knowledge frameworks that have
historically dominated curricular material and influenced institutional decision-making processes. This
approach helps minority administrators see and accept the intellectual authority of students whose
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histories, experiences, and knowledge are not included in mainstream conversations. This legitimization
process not only enhances the learning environment but also empowers learners by acknowledging their
agency and promoting critical engagement and participation in the learning process (Sefa & Adhami,
2021).

Critical Race Theory: A Deep Dive

Critical Race Theory (CRT) is an intellectual and social movement as well as an analytical framework that
aims to scrutinize and reshape institutional practices that intersect race, racism, power, policy, and law,
primarily focusing on racism-related disparities in the justice system, policies, and education. CRT
emerged as a reaction to traditional civil rights debates that prioritized color-blind approaches; it does not
question the idea of color-blindness but reintroduces race and racism through practices embedded in
institutions associated with their laws (Delgado & Stefancic, 2023). CRT advocates accept some key ideas
and themes to effectively analyze and act on practices in contemporary institutions, including the notion
which suggests that race is not just a biological fact but also a social construct; racism is not an exception
but rather a normalized occurrence in all social institutions; intersectionality as a lens for examining
various identity and oppression aspects; and a rejection of liberal legalism because of its inadequacy in
tackling ongoing injustice. Thus, with the help of CRT ideas and themes, scholars are able to demonstrate
how academic institutions reinforce exclusion and undermine power relationships. Overall, CRT connects
and provides ideas that encourage reflection on practices aiming for reforms and institutional change to
achieve racial justice and equality (Delgado & Stefancic, 2023).

Additionally, the Critical Race Theory’s focus on experiential knowledge and counter-storytelling can
equip minority school leaders with effective strategies to disrupt systemic inequities in schools. By
employing counter-storytelling, these leaders are able to articulate and privilege narratives which subvert
the established stories and highlight the realities and experiences of students and staff that were
systematically marginalized and excluded from the curriculum and administrative decisions (Miles, 2019).
Through this practice, minority school leaders bring the student-and-staff experiences that have been
erased or misrepresented by the dominant culture to the forefront, thereby subverting the absence and
exclusionism that contributed to these inequities in the first place. By countering the majoritarian
narratives of privilege in schools through this kind of storytelling, minority educational leaders are able to
validate the experiences of students who have been historically undercounted or misrepresented in schools.
When minority school leaders adopt these CRT practices and strategies, they foster within their schools
and classrooms an appreciation of experiential knowledge, whereby the experiences and knowledge of all
members in the community are valued and infused in school and classroom policies and pedagogies
(Miles, 2019).

Furthermore, the Critical Race Theory’s criticism of colorblind policies provides an opportunity for
minority principals to deconstruct and address the problematic nature of colorblind approaches to race in
schools. CRT invites schools to reconsider how colorblindness gives cover to the structural reality of
privilege and exclusion. Not treating race as an important factor in the school’s decision-making
strengthens White property and privilege, and educators often reshape equity rhetoric into existing racial
narratives (Vaught & Castagno, 2020). Here, school leaders may oversubscribe to a colorblind
understanding of equality, where established patterns are further reinforced and a focus on group privilege
is avoided. CRT encourages minorities who head schools to go beyond the individualized understanding
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of equity and consider how to frame their interventions based on the institutional culture and practices that
continue to maintain inequitable treatment of the minority groups (Vaught & Castagno, 2020).

Similarly, the Critical Race Theory has the potential to highlight how the power dynamics are intricately
woven and played out in the school context, allowing a critique of structural inequalities. Critical Race
Theory insists on allowing school leadership to minority principals to question policies, curricula, and
punitive practices that try to maintain the stranglehold of power hierarchies related to race. The framework
calls school leaders to interrogate the “neutrality” of school structures, which often serve to disguise and
reproduce “the existing pattern of privilege” (Harrison et al., 2021). In this respect, CRT encourages school
leaders to be aware of both the “overt” and “covert” manifestations of privilege in the lives of the students.
This results in emboldening minority principals to expose the workings of the power structures, which
have typically normalized the invisibility of the marginalized students and their needs within the
educational environment. Most importantly, marginalization learners are empowered with the knowledge
that their rights are not being eclipsed, as their experiences are given a priority over the development of
school policies that hitherto reproduced mimicking equality (Harrison et al., 2021).

Systemic Racism in Education

Only after thoroughly examining the background of systemic racism in education and its conception may
the importance of CRT in educational leadership be articulated. Systemic racism in education may be
defined as “the historically-established process of exclusion, segregation, and unequal treatment that is
perpetuated by school policies, curricular choices, and administrative practices”. The aforementioned
process does not hinge upon explicit discrimination but rather encompasses institutional arrangements that
create and sustain racial hierarchies across the timeline (George, 2021). For example, the system of
segregated schooling epitomizes the resilience of the racial divide and unequal allocation of resources,
which persisted despite the landmark case Brown v. Board of Education, the latter being instrumental in
the progress to alleviate the situation. The historical context and systemic presence of racism illustrate
why CRT, which is the course of action to question and undo injustices at all levels, is so impactful
(George, 2021).

The Roots of Systemic Racism

Systemic racism within American education was historically ingrained through segregation and exclusion
from mainstream opportunities and access for certain groups. One of the earliest education systems
reflected separate schooling for Black and White students, where Black school communities often
experienced overcrowded and underfunded facilities limiting their educational opportunities for
generations (Figley, 2020). Exclusion also extended beyond students to hiring practices within the district
and the development of the leadership pipeline where networks and norms established consistently put up
barriers for women and people of color seeking access to principal roles (Tran et al., 2023). The
organizational culture reflected in the structures of these systems and practices created significant barriers
that were both racialized and gendered and helped to reproduce inequities within schools and classrooms
and continue a legacy of barring access for those in marginalized communities. As time went on, programs
at the district level for recruiting, hiring, and developing various opportunities for leadership continued to
replicate workplace scatterings of the marginalized and inequities in schools across the nation (Tran et al.,
2023).
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Thus, the legacies of systemic racism from historical realities continue to create inequities in schools,
resulting in ongoing outcomes for excluded students. This legacy may be manifested directly in the
underfunding of certain communities through inequitable funding mechanisms, or indirectly, through the
state of schools, lack of access to advanced classes, and discriminatory disciplinary policies that
disproportionately impact students of color (Lewis et al., 2023). As the Ed Trust illustrates, while equity
may be an increasingly common term in educational reforms, results without backing from the
organization and authentic commitment to an appropriate use of resources in objectives can result in empty
rhetoric, showing the inability to make changes to all levels of organization and positioning food systemic
impacts (Lewis et al., 2023). Some districts have focused on hiring chief equity officers to make changes
as a response to these inequities, but the research indicates that without authentic change similar to
leadership abstract shifts and changes in the way leadership is viewed, the hiring of this position may not
change much. Today, outcomes in schools are tied to both direct and indirect exclusionary practices in
their legacy and continuity, and authentic commitment may require more than a work of rhetoric, making
this a real challenge of change in the system’s structure (Lewis et al., 2023).

Manifestations in School Systems

Systemic racism manifests in unique ways in today’s school system, namely through practices such as
academic tracking, disparities in disciplinary actions, and resource allocation. Academic tracking often
directs students of color and those from disadvantaged backgrounds into less academically challenging
trajectories, limiting their opportunities for advanced classes and the potential for attaining more
prestigious educational outcomes. Disciplinary actions reflect systemic racism in the differences
observable across races in suspension, expulsion, and other forms of punitive outcomes directed at
students and contributing to the prison pipeline (Leithwood, 2021). Resources, both financial and material,
are often inequitably allocated across the school system, with schools serving more disadvantaged
populations receiving less funding, poorer facilities, and limited opportunities for academic enrichment.
Such forms of systemic racism in the education system reinforce achievement gaps and point to the
importance of equity-focused critical leadership in addressing these patterns (Leithwood, 2021).

As a result, racially and ethnically exclusionary aspects of academic tracking, disciplinary practices, and
resource disparities explicitly hinder students' access to significant academic opportunities, depending on
enforced systems and structures that limit access to superior instruction and advanced learning
opportunities. This sends a clear message about worth and ability that supports the idea that affected pupils
can't completely fit into school networks and should, therefore, be less involved. Evidence indicates that
this disengagement and consequent alienation are reflected in diminished enrollment in rigorous
coursework, lackluster ambitions for and access to postsecondary education, and restricted participation
in school activities. Research demonstrates that, in the absence of intentionality and an emphasis on equity
as a framework for fostering development and support activities, students from marginalized backgrounds
encounter enduring gaps in accomplishment and engagement (Rigby et al., 2019). In this context,
successful leadership structures that utilize race-implicit frameworks of equality underpin exclusionary
mechanisms; hence, feedback and developmental processes must evolve to embrace inclusivity.

The Role of Minority Principals
Minority principals are in a unique and advantageous position relative to the majority of their school
leadership counterparts given their ability to recognize and respond to the underlying systemic inequities
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that contribute to the school environment in a manner that is unable to be replicated. The unique
composition of their lived experience is heavily influenced by intersecting lines of race and in most cases,
gender, which provides them unique perspective and understanding relative to the barriers both their
school and staff experience that accompany their underrepresented status. Studies indicate that race and
gender are a persistent and lasting influence in the school workplace, affecting not only access to
educational leadership but methods of governance in schools and equity programs (Macias & Stephens,
2017). The minority principal is in a unique position to recognize patterns of discrimination or micro-
aggressions that would be subtle otherwise, and because of their own positional understanding, are
uniquely positioned to lead with informed and just mirroring of intersectionality. The minority principal
will act as the school’s best advocate for a school culture that is not only attentive to systemic inequities
but painstakingly demands that they be acted upon, providing a necessary foundation for practices aimed
at creating a more welcoming environment.

Leadership Challenges and Opportunities

These challenges, as a result, represent promising opportunities to initiate changes due to the fact that by
leveraging personal set of experiences and cultural knowledge, minority principals are capable to
reposition themselves and move beyond traditional practices. With this impact in mind, minority principals
are found to be positioned in a challenging environment that involves a history of resistance, structural
bias, and underrepresentation, limiting their ability to function as transformational leaders. Even though
the demographic diversity of school administrators is gradually increasing, disparities in hiring and
promotion persist, with the underrepresentation of Black and Latina educators remaining prevalent (Fuller
et al., 2019). Compared with their peers, minority candidates face the lowest odds of being appointed as
school principals since Black male teachers and Latino educators are particularly clustered in assistant
principal roles (Fuller et al., 2019). Besides, women of color are in disadvantaged positions: they have the
lowest odds for achieving and obtaining any type of leadership position, which can be explained by the
intersections of race, ethnicity, and gender biases embedded in the nation’s school systems (Fuller et al.,
2019).

Although structural bias and underrepresentation create institutional barriers, minority principals employ
various strategies to address these challenges and foster trust and engagement within underrepresented
communities. One way to deal with these problems is through intersectional leadership praxis, which
focuses on including the views, lived experiences, and historical resistance of community members,
especially Black women leaders who are battling against exclusion and oppression (Peters & Nash, 2021).
This collaborative strategy encourages leaders to interact with families and community organizations in
responses and student participation, enabling them to better address their needs. Minority principals can
safeguard and help their historically marginalized children by using anti-racist policies and practices when
they understand how race, gender, and class all affect each other and add to each other's effects. So,
minority principals utilize good tactics to deal with institutional hurdles and to make rules that build trust,
respect, and involvement among all community members. These policies help everyone work together to
help students succeed (Peters & Nash, 2021).

Implementing Equitable Practices
Critical Race Theory can also be applied, where minority principals can strategically overhaul school
policies and everyday practices to create pathways for change that explicitly value equity and inclusion.
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Minority principals can leverage CRT tenets to identify how racism operates through a “whiteness as
property” framework, looking at how this is enacted through teacher expectations, classroom practices,
and family engagement (Amiot et al., 2019). They can create pathways for change that explicitly value
racial equity at the school level, coordinating changes - using CRT scholarship - in student discipline that
may come from a colorblind framework with inequitable outcomes. For instance, CRT scholars can focus
on coordinating faculty professional development that interrogates school-wide racial bias and revises
discipline practices that lead to exclusionary outcomes. School leadership that is CRT-infused allows
school leaders to create school-wide expectations where teachers explicitly create goals to support students
needing special education services and English language learners, with a focus on ensuring that both
populations are explicitly valued and receiving the attention needed for meaningful academic gains (Amiot
etal., 2019).

For example, counter-narrative storytelling-based initiatives have been driven by minority principals
applying Critical Race Theory to disrupt the structural racism that persists in the schools due to racialized
habits. Black male school leaders in a southeastern urban district implemented counter-narrative
storytelling programs involving students and staff to publicly share their personal narratives and resist the
dominant narratives regarding who can lead and who can achieve. Programs also related regular
storytelling forums and projects based in the community to grant opportunities for discussion around
experiences of marginalization and challenge oppression coordinates presented by the educational system
(Pledger, 2024). Principals disrupting these narratives have contributed to avoid the reproduction of the
discriminated and separate patterns established before Brown. Their work has facilitated the realization of
CRT mapping into educational settings and daily implementation through minority school leaders’
practices, giving room for propositions that aim at combating inequities from their root and building
reflective and socially responsible schools (Pledger, 2024).

Strategies for Effective Education

Minority principals must take a coordinated approach based on Critical Race Theory and Black
Epistemology strategies to build equitable learning spaces. This involves, first and foremost, an open space
which provides opportunities for counter-narrative formations that allow students and staff to share
racialized experiences that undermine hegemonic narratives present within the school's displayed
curricular content and overall school culture (Busey et al., 2022). CRT identified a need for a curricular
design that questions race and racism as a central phenomenon, thus requiring leaders planning learning
opportunities that unsettle progressive and linear narrative accounts, while also recognizing a variety of
voices. Essential for curricular practices, major school initiatives based on Afrocentric or community-
centered knowledge systems also count on the incorporation of enhanced histories and agency from
marginalized groups into the schools' daily actions. Now marginalized students become part of the daily
classroom discussion and governing of the school. Based on these explicitly linked practices, minority
principals can move beyond tokenism and into accountability actions to privilege students to eliminate
structural inequities in their daily academic practices and student life (Busey et al., 2022).

Creating Inclusive Curricula

A central role of the minority principal is to design and advocate for inclusive curricula that are reflective
of the histories and lived experiences of all students. By utilizing the asset-based and intersectional
approaches to leadership, particularly those articulated by women leaders from the Black community,
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principals may recognize blind spots in the traditional curricula and respond with content and materials
that realize all aspects of the students’ identities present in the school (Miles Nash & Peters, 2020). This
involves a deliberate inclusion of narratives and voices that have been sidelined from mainstream
education, thereby nurturing a sense of being and acknowledgment among students who belong to diverse
groups. In this way, minority principal disrupts any reductive or exclusive paradigm and further
collaborates with teachers to reinvent curricula and pedagogical approaches, which not only increases the
academic interest, but also reflects and respects the cultural and social realities that influence the students’
identities and experiences and provide them with equitable opportunities for accessing knowledge within
the school community (Miles Nash & Peters, 2020).

Promoting Cultural Competency

Advocating cultural competency of the schools’ staff and students is significant to promote the purpose of
Critical Race Theory in an academic environment. Cultural competency is the process of developing the
enthusiasm, knowledge, and interests required to communicate with people from various cultural
backgrounds respectfully and efficiently. For school principals from minority backgrounds, integrating
the importance of cultural competency in education will help ensure that cultural differences are
acknowledged, understood, and evident throughout the schools’ operations. Consequently, it aligns with
the goals of CRT to break down the barriers of racism fostered by the institutions (Johnson & Fournillier,
2021). Staff and students’ ability to determine, understand, and acknowledge the cultural dissimilarities
will allow implementing this knowledge to combat the exclusion and foster equity in all school’s activities.
It will help minorities to support the perspective that resilience and perseverance should be the valued
components of the fair and just school environment and help continue the steps contributed to protecting
their rights on the institutional level (Johnson & Fournillier, 2021).

Conclusion

In conclusion, Black Epistemology, combined with Critical Race Theory, greatly enhances the minority
principal’s ability to effect positive change within the educational system that more genuinely addresses
the needs of marginalized students. Through the scholarly and practical understandings gained through
the application of these theories, a minority principal takes up the work of understanding and employing
the knowledge and experiences of Black people and their culture, which both validates the identity of the
marginal student and disrupts the exclusionary discourse that seeks their erasure. From a Critical Race
Theory perspective, the principal gains access to a more complex and rigorous critique of structures that
perpetuate racism such that their leadership practices can focus on genuine change rather than merely
symbolic approaches and that genuine disruption can occur through methods such as inclusive curricula
and culturally competent leadership that create actual opportunity rather than merely a sense of belonging.
The integration of these traditions of thought into the school policies and practices created by the minority
principal thus heightens the demand for ongoing systemic and structural change, establishing the minority
principal as an essential agent of change within the system.

References

1. Amiot, M. N., Mayer-Glenn, J., & Parker, L. (2019). Applied critical race theory: Educational
leadership actions for student equity. Race Ethnicity and Education, 23(2), 200-220.
https://doi.org/10.1080/13613324.2019.1599342

IJFMR260167911 Volume 8, Issue 1, January-February 2026 8



http://www.ijfmr.com/
https://doi.org/10.1080/13613324.2019.1599342

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

2. Busey, C. L., Duncan, K. E., & Dowie-Chin, T. (2022). Critical what what? A theoretical systematic
review of 15 years of critical race theory research in social studies education, 2004-2019.
Journals.Sagepub.Com, 93(3), 412—453. https://doi.org/10.3102/00346543221105551

3. Delgado, R., & Stefancic, J. (2023). Critical race theory: an introduction. Publisher.
https://books.google.com/books?hl=en&lr=&id=xU6VEAAAQBAJ&oi=fnd&pg=PA 19&dq=critical
+race+theory+systemictracism+int+education&ots=IuhD4rLOas&sig=ShCwacB6DonmCdOeDFI10
iINNtpA

4. Fuller, E., Hollingworth, L., & An, B. P. (2019). Exploring intersectionality and the employment of
school leaders. Journal of Educational Administration, 57(2), 134—151. https://doi.org/10.1108/JEA-
07-2018-0133

5. George, J. (2021). A lesson on critical race theory. JSTOR, 46(2), 2-5.
https://www.jstor.org/stable/27007479

6. Grillo, L. M., Jones, S., Andrews, M., & Whitehead, L. (2022). A Pouring Into: Theorizing Black
Women’s Educational Leadership Through the Afrocentric Epistemological Lens. Educational
Foundations, 35(1), 33-51. https://eric.ed.gov/?1d=EJ 1358861

7. Harrison, L., Hurd, E., & Brinegar, K. (2021). But is it really about critical race theory?: The attack
on teaching about systemic racism and why we must care. Middle School Journal, 52(4), 2-3.
https://doi.org/10.1080/00940771.2021.1953840

8. Johnson, N. N., & Fournillier, J. B. (2021). Intersectionality and leadership in context: Examining the
intricate paths of four black women in educational leadership in the United States. International Journal
of Leadership in Education, 26(2), 296-317. https://doi.org/10.1080/13603124.2020.1818132

9. Leithwood, K. (2021). A review of evidence about equitable school leadership. Mdpi.Com, 11(8), 377.
https://doi.org/10.3390/educscil 1080377

10. Lewis, M. M., Modeste, M. E., & Johnson, R. M. (2023). The rise of the school district chief equity
officer: Moving beyond mimetic isomorphism and promoting anti-racist systemic change. Educational
Administration Quarterly, 59(1), 143—178. https://doi.org/10.1177/0013161X231153404

11. Macias, A., & Stephens, S. (2017). Intersectionality in the field of education: A critical look at race,
gender, treatment, pay, and leadership. Journal of Latinos and Education, 18(2), 164-170.
https://doi.org/10.1080/15348431.2017.1383912

12. Miles, J. (2019). Historical silences and the enduring power of counter storytelling. Curriculum
Inquiry, 49(3), 253-259. https://doi.org/10.1080/03626784.2019.1633735

13. Miles Nash, A., & Peters, A. L. (2020). For us: towards an intersectional leadership conceptualization
by Black women for Black girls. Journal of Educational Administration and History, 52(3), 270-282.
https://doi.org/10.1080/00220620.2020.1785403

14. Peters, A. L., & Nash, A. M. (2021). I'm every woman: Advancing the intersectional leadership of
Black women school leaders as anti-racist praxis. Journal of School Leadership, 31(1-2), 7-28.
https://doi.org/10.1177/1052684621992759

15. Pledger, L. S. (2024). Reframing the Story: Counter-Narrative Storytelling and Black Men in
Educational Leadership in a  Southeastern, Urban District.  Search.Proquest.Com.
https://search.proquest.com/openview/a3tf04b7f88337706a2¢92373eal 8¢256/17pq-
origsite=gscholar&cbl=18750&diss=y

16. Rigby, J., Walsh, E. D., Boten, S., Deno, A., Harrison, M. S., Merrell, R., Pritchett, S., & Seaman, S.
(2019). A view from the field: The process of improving equitable systems leadership. Journal of

IJFMR260167911 Volume 8, Issue 1, January-February 2026 9



http://www.ijfmr.com/
https://doi.org/10.3102/00346543221105551
https://books.google.com/books?hl=en&lr=&id=xU6VEAAAQBAJ&oi=fnd&pg=PA19&dq=critical+race+theory+systemic+racism+in+education&ots=IuhD4rLOas&sig=ShCwacB6DonmCdOeDFI1oiNNtpA
https://books.google.com/books?hl=en&lr=&id=xU6VEAAAQBAJ&oi=fnd&pg=PA19&dq=critical+race+theory+systemic+racism+in+education&ots=IuhD4rLOas&sig=ShCwacB6DonmCdOeDFI1oiNNtpA
https://books.google.com/books?hl=en&lr=&id=xU6VEAAAQBAJ&oi=fnd&pg=PA19&dq=critical+race+theory+systemic+racism+in+education&ots=IuhD4rLOas&sig=ShCwacB6DonmCdOeDFI1oiNNtpA
https://doi.org/10.1108/JEA-07-2018-0133
https://doi.org/10.1108/JEA-07-2018-0133
https://www.jstor.org/stable/27007479
https://eric.ed.gov/?id=EJ1358861
https://doi.org/10.1080/00940771.2021.1953840
https://doi.org/10.1080/13603124.2020.1818132
https://doi.org/10.3390/educsci11080377
https://doi.org/10.1177/0013161X231153404
https://doi.org/10.1080/15348431.2017.1383912
https://doi.org/10.1080/03626784.2019.1633735
https://doi.org/10.1080/00220620.2020.1785403
https://doi.org/10.1177/1052684621992759
https://search.proquest.com/openview/a3f04b7f88337706a2e92373ea18e256/1?pq-origsite=gscholar&cbl=18750&diss=y
https://search.proquest.com/openview/a3f04b7f88337706a2e92373ea18e256/1?pq-origsite=gscholar&cbl=18750&diss=y

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

17.

18.

19.

20.

Educational Administration, 57(5), 484—500. https://doi.org/10.1108/jea-09-2018-0181

Sefa, G. J. S. D. A., & Adhami, A. (2021). Coming to know and knowing differently: Implications of
educational leadership. Journals.Sagepub.Com, 58(5), 780-809.
https://doi.org/10.1177/0013161x211036079

Tran, H., Buckman, D., Gause, S., Reabold, E., & Sauls, R. (2023). Systemic barriers in district
principal development and hiring practices for women and people of color in the principalship. Journal
of Research on Leadership Education, 19(4), 458—482. https://doi.org/10.1177/19427751231213096
Vaught, S. E., & Castagno, A. E. (2020). “I don’t think i’ma racist™: critical race theory, teacher
attitudes, and structural racism. Routledge. https://doi.org/10.4324/9781003005995-7

Williams, O. (2024). Black School Leader Truth: How Black School Leader Epistemology Influences
Liberatory Mindset Development in Their Staff. Digital.Sandiego.Edu.
https://doi.org/10.22371/05.2024.005

IJFMR260167911 Volume 8, Issue 1, January-February 2026 10



http://www.ijfmr.com/
https://doi.org/10.1108/jea-09-2018-0181
https://doi.org/10.1177/0013161x211036079
https://doi.org/10.1177/19427751231213096
https://doi.org/10.4324/9781003005995-7
https://doi.org/10.22371/05.2024.005

