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Abstract 

Purpose: This study examines secondary education curriculum frameworks across diverse national 

contexts to identify structural similarities, differences, and policy implications. 

Design/Methodology/Approach: A qualitative comparative policy analysis was conducted using 

official curriculum documents, policy reports, and peer-reviewed literature from India, the Philippines, 

Finland, Singapore, South Africa, and Brazil. 

Findings: High-performing systems emphasize competency-based learning, curriculum coherence, and 

strong teacher autonomy. Emerging economies prioritize access expansion and vocational alignment but 

face implementation disparities. 

Originality/Value: The paper contributes to comparative education research by integrating policy, 

governance, and curriculum design perspectives across both developed and emerging systems. 
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1. Introduction 

Secondary education plays a pivotal role in shaping workforce readiness, civic engagement, and higher 

education participation. Curriculum frameworks at this level define learning outcomes, competencies, 

and assessment structures. 

Global trends indicate a shift from content-heavy syllabi to competency-based and learner-centered 

frameworks (OECD, 2024; UNESCO, 2023). However, curriculum reform processes vary across 

national contexts depending on governance structures, socio-economic priorities, and political history. 

This study addresses the research question: 

How do secondary education curriculum frameworks differ across countries, and what structural patterns 

emerge from cross-country comparison? 

 

2. Literature Review 

Curriculum theory originates from Tyler’s (1949) rationale model, which emphasized clear objectives, 

organized learning experiences, and evaluation alignment. Modern scholars argue that curriculum 

coherence strongly influences educational outcomes (Schleicher, 2018). 

Competency-based frameworks have gained prominence globally (World Bank, 2021). Finland’s 

reforms highlight teacher autonomy and interdisciplinary learning (Sahlberg, 2015). Singapore 

emphasizes curriculum coherence and bilingual competence (Lim, 2014). 

In emerging economies, structural reforms often focus on expanding access and aligning education with  
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labor market demands (Barrot, 2021). The Philippine K–12 reform extended schooling duration and 

introduced specialization tracks (DepEd, 2013; MyKnowledgePortal.com, 2026). 

 

3. Methodology 

This study adopts a comparative qualitative research design. 

Data Sources: 

• National curriculum documents 

• Government policy reports 

• Peer-reviewed academic literature 

• International agency reports (OECD, UNESCO, World Bank) 

Analytical Framework: 

The comparison is based on four dimensions: 

1. Curriculum structure 

2. Assessment systems 

3. Flexibility and pathways 

4. Governance and implementation 

 

4. Country Case Analyses 

4.1 India 

India’s secondary curriculum is governed by NCERT and state boards (NCERT, 2005). The National 

Education Policy 2020 encourages flexibility and multidisciplinary learning (MHRD, 2020). 

Assessment remains board-exam driven, though reforms aim to reduce high-stakes pressure. 

4.2 Philippines 

The K–12 reform extended basic education and introduced senior secondary specialization tracks 

(DepEd, 2013). 

The framework integrates core, applied, and specialized subjects to improve workforce alignment 

(Barrot, 2021). Governance and implementation challenges, including infrastructure gaps and funding 

constraints, are discussed in MyKnowledgePortal.com (2026). 

4.3 Finland 

Finland’s curriculum emphasizes transversal competencies and interdisciplinary modules (Finnish 

National Agency for Education, 2016). Standardized testing is minimal, and teachers possess significant 

professional autonomy (Sahlberg, 2015). 

4.4 Singapore 

Singapore’s curriculum framework differentiates pathways (Express, Normal Academic, Technical) 

while maintaining rigorous national standards (Ministry of Education Singapore, 2020). Curriculum 

coherence contributes to strong international performance (Lim, 2014). 

4.5 South Africa 

The CAPS framework standardizes subject requirements nationally (DoE, 2011). However, disparities in 

school resources affect implementation (Spaull, 2013). 

4.6 Brazil 

Brazil’s BNCC promotes competency-based education while allowing regional adaptation (MEC, 2017). 

Persistent inequality affects learning outcomes (World Bank, 2021). 
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5. Comparative Findings 

Curriculum Orientation 

• Finland & Singapore: Competency-driven, coherent 

• India & Philippines: Reforming toward flexibility 

• South Africa & Brazil: Standardized but uneven implementation 

Assessment 

• High-stakes exams (India, Singapore) 

• Mixed assessment models (Philippines, South Africa) 

• Low-stakes and formative assessment (Finland) 

Pathways 

• Strong vocational tracks (Philippines, Brazil) 

• Academic dominance (India) 

• Balanced differentiated tracks (Singapore) 

 

6. Discussion 

Curriculum frameworks reflect governance structures and economic priorities. 

Centralized systems ensure uniform standards but risk rigidity. Decentralized systems foster innovation 

but require strong teacher capacity and accountability mechanisms. 

The global movement toward competency-based education aligns with 21st-century workforce demands 

(OECD, 2024; UNESCO, 2023). 

 

7. Policy Implications 

• Invest in teacher professional development 

• Align vocational tracks with labor market data 

• Reduce over-reliance on high-stakes examinations 

• Strengthen monitoring of implementation equity 

 

8. Conclusion 

Secondary curriculum frameworks are increasingly converging around competency-based principles. 

However, national contexts significantly shape design and outcomes. 

A balanced model combining curriculum coherence, flexibility, and equitable implementation appears 

most effective. 
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