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Abstract

This study aimed to determine the effects of language differences on effective communication among
grade 12 senior high school Humanities and Social Sciences (HUMSS) students at Siargao Island
Institute of Technology during the School Year 2025-2026. Specifically, it examined the influence of
social dialects, media exposure, motivation, and first language influence on students’ communication
skills, as well as the significant differences when respondents were grouped according to age and sex.

A descriptive quantitative research design was employed in the study. The respondents consisted of
eighty-five (85) Grade 12 HUMSS students selected through random sampling. Data were gathered
using a researcher-made questionnaire validated by a subject expert. Statistical tools such as frequency
count, percentage distribution, weighted mean, standard deviation, Kruskal-Wallis test, Mann—Whitney
U test, and pairwise comparisons were used to analyze the data. The findings revealed that social
dialects, media exposure, motivation, and first language influence all affected students’ communication
skills, with media exposure having the greatest effect. Significant differences were found across all
variables when respondents were grouped according to age and sex.

Based on the findings, it was concluded that language differences significantly influence students’
communication skills and that demographic factors play an important role in how these differences are
experienced. The study recommends the integration of media-based instructional strategies, inclusive
communication practices, and continued research on language differences to enhance effective
communication in multilingual educational settings.

Keywords: Language Differences, Effective Communication, Social Dialects, Media Exposure,
Motivation, First Language Influence, HUMSS Students, Senior High School

I. INTRODUCTION

Effective communication is the purposeful and clear exchange of information that ensures messages are
accurately understood by all individuals involved. It is a crucial element in building collaboration,
preventing misunderstandings, and achieving goals across various personal, educational, and
professional contexts. However, the success of communication is often challenged by language
differences, especially in multicultural environments. As emphasized by Kumar (2023), language
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differences remain a significant obstacle to effective communication, frequently leading to confusion,
misinterpretation, and reduced efficiency in diverse settings.

In a world where interconnectedness is the norm, and global migration and diverse populations are
increasingly frequent, educational institutions everywhere face a singular challenge: language. This
refers to the linguistic constraints that prevent mutual understanding between speakers who do not share
a common language or who have contrasting levels of proficiency in the language being used
(UNDESA, 2024).

Language differences, in essence, arise when individuals do not share a common language or possess
limited proficiency in each other’s language. These challenges can severely affect mutual understanding
and the flow of ideas, particularly in diverse academic or professional settings. Lee and Norton (2021)
highlight that language differences not only hinder students’ academic performance but also impede
their ability to engage in collaborative learning and develop a sense of belonging in multicultural
educational environments.

Therefore, this study is both timely and significant, given the increasing linguistic and cultural diversity
in contemporary society. The findings are expected to contribute meaningfully to the enhancement of
communication practices within educational institutions, particularly benefiting both students and
teachers. By examining the effects of language differences, this research aims to assist schools,
especially those in rural and multilingual contexts such as the Siargao Island Institute of Technology
(SIIT), in developing more inclusive, adaptive, and effective communication strategies that can improve
educational engagement and learning outcomes.

II. LITERATURE REVIEW

This chapter presents a review of related literature and studies that support the research objectives,
focusing on identifying knowledge gaps that the current study aims to address. It explores the effects of
language differences on students’ academic performance, classroom participation, self-expression, and
overall educational experience.

In multilingual countries such as the Philippines, communication is often complicated by the coexistence
of numerous native dialects and varying degrees of fluency in the country's official academic languages,
English and Filipino. These linguistic differences pose significant challenges in both verbal and written
communication, particularly within formal educational settings where standardized language proficiency
is essential for academic success. According to Universidad del Zulia (2019), language differences are
widely acknowledged as major impediments in crucial sectors such as education, healthcare, and
business. In educational contexts specifically, these barriers can manifest in various forms: from
misunderstandings between teachers and students to diminished classroom engagement and difficulty in
articulating abstract or complex ideas.

Moreover, Sison (2019) highlights that Filipino students often experience anxiety when using English,
driven by limited vocabulary and a persistent fear of making grammatical errors. This anxiety often
leads to reduced classroom participation and a lack of confidence, which negatively impacts the students'
overall academic performance and learning outcomes. Similarly, Absalon et al. (2019) observed that
Grade 12 Humanities and Social Sciences students at Bestlink College of the Philippines struggled with
grammar, vocabulary, and pronunciation. These linguistic limitations hindered their ability to contribute
actively in classroom discussions, group presentations, and other interactive learning activities.

This issue is not unique to the Philippines. In a broader international context, Patel and Sharma (2021)
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found that students in other multilingual societies such as Canada and India also grapple with similar
challenges. These include disparities in language proficiency, regional accents, and diverse cultural
modes of expression, all of which complicate classroom communication and comprehension. As a result,
students often face barriers to fully accessing educational content, engaging in collaborative learning,
and performing well in assessments.

Collectively, these studies underscore the pervasive and multifaceted effect of language differences in
education, particularly in settings where linguistic diversity is the norm. They call attention to the urgent
need for inclusive communication strategies, language support programs, and culturally responsive
pedagogy that can bridge linguistic gaps and foster more equitable learning environments.

In both English as a Second Language (ESL) and English as a Foreign Language (EFL) classroom
settings, language differences serve as significant obstacles to student engagement and academic
performance. These differences manifest not only in students’ linguistic limitations but also in their
emotional and psychological responses to language use. For instance, Tan and Low (2022) emphasized
that many learners exhibit reluctance to speak in class due to the fear of committing grammatical or
pronunciation errors. This anxiety directly translates into reduced classroom participation, preventing
students from practicing language skills essential for fluency.

Building on this, Kim (2023) explored the experiences of South Korean university students and found
that limited confidence in their English proficiency led to lower performance in oral tasks such as group
discussions and presentations. This lack of engagement not only hindered their academic outcomes but
also curtailed opportunities for social interaction and peer collaboration, both of which are vital for
holistic learning.

In the Philippine context, Ayawan et al. (2022) observed similar patterns among criminology students,
who reported feelings of anxiety and self-doubt when required to present in English. This emotional
differences made it difficult for them to express ideas clearly and confidently. Complementing these
findings, Dela Cruz et al. (2023) highlighted that the frequent exposure of students to informal English,
particularly through social media platforms, led to weakened command of formal grammar and
academic vocabulary. As a result, students often struggled with written and spoken tasks that required
higher-level language skills.

Moreover, the sudden transition to online learning during the COVID-19 pandemic exacerbated these
challenges. According to Victoriano and Ocbefia (2024), students encountered additional communication
difficulties in virtual classrooms. The lack of face-to-face interaction, coupled with technical issues and
unfamiliarity with digital tools, further reduced students' willingness to participate. Many resorted to
code-switching, alternating between English and their native languages, or avoided speaking altogether
due to heightened anxiety and limited language proficiency.

Collectively, these studies underscore the profound effect of language differences on learners’ academic
engagement and success, particularly in multilingual and EFL/ESL contexts. They highlight the need for
targeted interventions that address not only linguistic competence but also the psychological factors that
influence communication in educational environments.

In Communication Strategies and Pedagogical Interventions, Villanueva and Santos (2023) emphasized
that effective classroom communication strategies are essential in addressing the challenges posed by
language differences in education. According to their research, such strategies not only improve
understanding but also create a more inclusive and supportive learning environment. They highlighted
several practices that educators can adopt to help students overcome communication difficulties. These
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include the use of visual aids such as charts, images, and videos to supplement verbal instruction,
thereby catering to diverse learning styles and enhancing comprehension. Additionally, they advocated
for promoting group discussions and peer interactions, which allow students to practice language skills
in a less intimidating setting and foster a sense of community. Moreover, they suggested incorporating
multilingual resources, such as bilingual texts or allowing code-switching, when necessary, to validate
students’ linguistic backgrounds and reduce the anxiety often associated with speaking in a second
language. These inclusive practices aim to build students' confidence, lower communication
apprehension, and ultimately facilitate more meaningful participation in classroom activities.

Similarly, Akbar, et. al (2022) explored the effect of classroom culture on communication in Pakistani
second-language (L2) classrooms. Their findings revealed that traditional classroom structures—
characterized by rigid hierarchies and teacher-dominated instruction, can significantly inhibit student
communication. In such environments, learners often feel reluctant to speak up or express themselves
due to fear of making mistakes, being judged, or not being given the opportunity to engage. This
suppression of language use and interaction limits both language development and overall academic
progress. The researchers proposed a shift toward more collaborative and learner-centered approaches,
where students are encouraged to take an active role in their learning. By fostering open dialogue, peer
collaboration, and shared authority in the classroom, educators can create a space where students feel
empowered to communicate more freely and confidently.

Together, these studies underscore the critical role that teaching strategies and classroom culture play in
either mitigating or exacerbating language differences. They call for intentional, student-focused
pedagogies that prioritize communication equity and language development.

On the Case of MTB-MLE, the implementation of the Mother Tongue-Based Multilingual Education
(MTB-MLE) policy in the Philippines, while intended to promote inclusive and effective learning, has
presented a number of significant challenges in practice. According to Alberto et al. (2023), one of the
core issues arise when the language designated as the "mother tongue" for instruction does not align with
the actual home language spoken by the students. This mismatch leads to confusion and a lack of
comprehension during lessons, defeating the purpose of using the mother tongue as a bridge for learning.
Furthermore, the policy assumes a level of readiness among educators that often does not exist. Many
teachers, particularly those assigned to linguistically diverse regions, have not received adequate training
in the use of local dialects as instructional mediums. Nor do they have access to standardized teaching
materials in these languages. As a result, classrooms experience frequent misunderstandings,
instructional breakdowns, and overall reduced learning outcomes due to low student engagement and
comprehension.

Compounding this issue is the transition from mother tongue instruction in early grades to English and
Filipino in later grades. Santos and De Guzman (2020) reported that many Filipino Senior High School
Humanities and Social Sciences students experience difficulty articulating complex thoughts in English,
which hampers their ability to participate actively in discussions. This often leads teachers to rely on rote
memorization techniques rather than fostering critical thinking and interactive learning.

Additionally, Delos Reyes and Torio (2021) also highlighted the negative effects of code-switching
between English and Filipino in the classroom. Their findings suggest that frequent switching between
these languages fragments the learning process and impedes language fluency, particularly in rural areas
where students may already have limited exposure to academic forms of either language. Such

[JFMR260275257 Volume 8, Issue 2, March-April 2026 4



http://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com

fragmented communication disrupts the continuity of instruction and affects students’ ability to develop
a strong linguistic foundation in any one language.

Collectively, these studies emphasize that while the MTB-MLE policy promotes linguistic diversity and
inclusion on paper, its practical implementation is hindered by systemic gaps in teacher preparation,
curriculum support, and language alignment. Consequently, the transition from native to formal
academic languages remains problematic, especially in underserved areas, undermining the policy’s
educational objectives.

On Global Perspectives on Language Differences in Education, globally, a growing body of research
underscores the detrimental effect of language differences on learners’ educational experiences and
outcomes. These differences not only hinder comprehension and academic performance but also affect
student engagement, participation, and overall integration into the learning environment.

For instance, Jackson, Pierce, and Castro (2024) investigated the experiences of migrant adult learners in
the United Kingdom and discovered that limited language proficiency posed significant obstacles to
their participation in classroom activities and their ability to comprehend instructional content. However,
the study also highlighted that implementing tailored support systems—such as language assistance
programs and inclusive institutional policies, can play a vital role in alleviating these challenges and
fostering a more equitable learning environment.

Similarly, Li et al. (2020) conducted a study involving international medical students in China and found
that language difficulties negatively influenced students’ perceptions of the quality of their education
and their preparedness for clinical practice and graduation. These findings suggest that linguistic
challenges extend beyond the classroom and into professional readiness, particularly in disciplines that
require precise communication, such as medicine.

Further supporting this, a meta-analysis published in Higher Education (2022), which reviewed 313
empirical studies, concluded that second-language proficiency is a pivotal factor in both academic
success and social integration for international and non-native students. The review also pointed out a
significant research gap regarding peer communication among co-nationals, students from the same
home country, who may rely on each other for support yet might experience limited linguistic immersion
as a result.

In the Southeast Asian context, Firdausa et al. (2021) examined language-related difficulties among
English majors in Indonesia and classified the barriers into four key types: semantic (meaning-related
confusion), mechanical (grammar and syntax issues), ecological (environmental factors such as lack of
language exposure), and psychological (anxiety or lack of confidence in using a second language). These
multifaceted challenges led to reduced classroom participation and student disengagement,
demonstrating the pervasive influence of language on learner motivation and behavior.

Building on these insights, a 2024 study using Communication Accommodation Theory explored how
factors like accent, local slang, overreliance on translation tools, and perceived power imbalances can
further complicate intercultural communication among international students in Indonesia. The study
emphasized that such linguistic and sociocultural nuances often obstruct mutual understanding, limit
inclusivity, and hinder the development of meaningful academic relationships.

Collectively, these studies emphasize that language barriers remain a critical issue in global education,
affecting not only academic comprehension but also social inclusion, confidence, and long-term success.
Addressing these challenges requires comprehensive strategies, including linguistic support services,
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culturally responsive teaching, and policy reforms that foster inclusive educational environments for all
learners.

In Rural Education, Digital Divide, and Al Integration. In rural areas, the development of English
language proficiency is often hindered by limited exposure and insufficient access to quality language
instruction. This lack of immersion in English-speaking environments can significantly delay students'
acquisition of key language skills. A study published in Frontiers in Education (2024) highlighted that
rural students exhibited substantial improvement in their communication abilities after participating in
training programs based on the LSRW framework, Listening, Speaking, Reading, and Writing. These
programs, implemented under a collaborative teaching model, emphasized interactive and integrative
language experiences. The findings suggest that structured, skill-specific interventions tailored to rural
contexts can effectively bridge communication gaps.

In line with the pursuit of innovative solutions, Fitas (2025) explored the role of artificial intelligence
(AI) in mitigating language barriers in early education. The review showed that Al-powered tools, such
as real-time translation systems and adaptive learning platforms, significantly enhanced student
engagement, particularly among multilingual learners and children with special needs. These
technologies allowed learners to access content in their preferred languages and at their own pace,
fostering more inclusive and equitable learning environments. However, the study also raised critical
concerns regarding the ethical deployment of Al in education, especially issues related to data privacy,
algorithmic bias, and unequal access to digital infrastructure, collectively referred to as "digital equity."
Further highlighting regional challenges, studies by Javed et al. (2024) and Halimuzzaman & Sharma
(2024) investigated the socio-cultural barriers that rural students in Bangladesh face when learning
English. Their research identified key obstacles, including limited community support, traditional
resistance to English instruction, and a lack of adequate educational resources. These factors contribute
to a learning environment where students may feel demotivated or alienated from the language learning
process. To counteract these issues, the researchers advocate for culturally responsive teaching methods
that align language learning with students’ local identities and values. They also recommend
strengthening community engagement through grassroots education programs and parental involvement
to foster a more supportive atmosphere for English acquisition.

Collectively, these studies underscore the complex interplay between educational strategies,
technological tools, and cultural contexts in addressing language differences in rural education. They
emphasize that while innovative interventions such as LSRW-based training and Al applications hold
great promise, sustainable progress requires a holistic approach—one that is sensitive to local cultures,
inclusive of marginalized learners, and equitable in terms of access to educational resources.

Overall, the reviewed literature reveals that language differences extend far beyond mere grammar and
vocabulary issues, they influence students' confidence, participation, social belonging, and access to
quality education. Studies consistently show that when students are not fluent in the language of
instruction, they often experience anxiety, hesitation, and self-doubt, which negatively affects their
willingness to speak up in class or engage with their peers and teachers. This lack of confidence can
hinder their academic performance and limit their potential. Furthermore, these language challenges
often make students feel isolated or excluded from the school community, reducing their sense of social
belonging and increasing their risk of disengagement or dropout. Language proficiency, therefore,
becomes a gatekeeper not just for learning, but also for full inclusion in the educational experience.
While multilingual policies exist, gaps in implementation, teacher preparation, and classroom practices
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continue to obstruct effective communication. Many educational systems, especially in multilingual
countries, have introduced policies aimed at embracing linguistic diversity and supporting learners from
different language backgrounds. However, the effectiveness of these policies is often undermined by a
lack of proper implementation. Teachers may not be adequately trained to work in linguistically diverse
classrooms or to use strategies that accommodate students with limited language proficiency.
Additionally, classroom resources and teaching methodologies frequently prioritize dominant or official
languages, leaving non-native speakers at a disadvantage. These gaps between policy and practice create
persistent barriers that prevent students from fully accessing the curriculum. Addressing these challenges
requires not only linguistic interventions but also structural support, inclusive pedagogy, and culturally
aware teaching strategies that honor students’ diverse language backgrounds. Solving the problem of
language differences in education is not just about teaching grammar or vocabulary. It involves a
comprehensive and inclusive approach. Structural support includes allocating resources for teacher
training, multilingual learning materials, and language support programs. Inclusive pedagogy means
designing instruction that considers the needs of all learners, including those who speak different first
languages. Culturally responsive teaching, meanwhile, validates and incorporates students’ cultural and
linguistic identities into the classroom, making them feel seen and respected. When these elements work
together, they create an environment where linguistic diversity is seen as an asset rather than an obstacle.
Academic Performance, Language differences significantly impair students’ ability to comprehend
instructional content and perform academically. As seen in the studies by Absalon et al. (2019) and Kim
(2023), students with limited language proficiency often struggle with grammar, vocabulary, and
pronunciation, which hinders participation in academic tasks such as discussions and oral presentations.
These difficulties reduce not only their performance but also their ability to absorb subject matter
effectively, as linguistic challenges act as constant cognitive obstacles. In international contexts,
Jackson, Pierce, and Castro (2024) further reinforced that poor language skills among migrant learner’s
limit both understanding and achievement, showing this issue’s global relevance.

Classroom Participation, Participation in class is heavily influenced by students’ confidence in using the
language of instruction. Sison (2019) and Tan & Low (2022) reported that anxiety stemming from fear
of grammatical mistakes or pronunciation errors leads to reluctance in speaking up. This fear-based
silence diminishes interaction, which is crucial for developing language fluency and fostering deeper
engagement with educational material. These findings are echoed in the experiences of Filipino
criminology students (Ayawan et al., 2022) and South Korean university students (Kim, 2023), showing
that psychological barriers rooted in language insecurity are pervasive across cultural contexts.
Emotional and Psychological Impact, Language challenges are closely tied to emotional distress,
including anxiety, embarrassment, and loss of confidence. Students experiencing language differences
often internalize their struggles, leading to a diminished sense of self-efficacy. According to Firdausa et
al. (2021), psychological factors like fear and low confidence frequently hinder students’ willingness to
participate. Victoriano and Ocbefia (2024) found that this effect was magnified in online learning
settings, where technical and communicative limitations added another layer of emotional burden,
especially for those with already fragile language proficiency.

Language Different Challenges, Language different challenges manifest as significant obstacles when
individuals from varied linguistic backgrounds attempt to communicate meaningfully. In educational
contexts, this issue becomes even more pronounced, especially in multilingual nations like the
Philippines where diverse native dialects intersect with formal academic languages such as English and
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Filipino. Universidad del Zulia (2019) emphasized that language differences are a widespread issue in
sectors like education, where communication misalignments hinder understanding and academic
development. Similarly, Patel and Sharma (2021) observed that in multilingual countries such as Canada
and India, linguistic differences, including regional accents and varying levels of fluency, create
challenges in classroom interactions. These complications impair students’ ability to comprehend
content, engage in discussions, and perform effectively in assessments. Firdausa et al. (2021) further
classified these differences into semantic, mechanical, ecological, and psychological types, illustrating
how language difficulties extend beyond mere word use to include deeper cognitive and environmental
factors that influence communication and learning.

Reduction in Learning Participation, Linguistic challenges often lead to psychological effects that
reduce student engagement and participation in learning environments. Sison (2019) found that Filipino
students frequently experience anxiety in using English, driven by limited vocabulary and fear of
grammatical mistakes. This anxiety leads to reduced classroom participation, preventing students from
engaging actively in discussions and presentations. Reinforcing this, Tan and Low (2022) noted that
many students exhibit reluctance to speak due to fear of being corrected or judged, which significantly
curtails their language practice and fluency development. Kim (2023) echoed these findings in a study of
South Korean university students, where limited English proficiency led to poor participation in oral
tasks and social interactions, diminishing both academic and interpersonal growth. In the Philippine
context, Ayawan et al. (2022) observed that criminology students’ self-doubt when presenting in English
reduced their ability to articulate ideas. Additionally, Victoriano and Ocbefia (2024) found that remote
learning environments heightened these anxieties, causing students to withdraw or code-switch, further
limiting their academic contributions. Together, these studies demonstrate how language differences
contribute not only to academic gaps but also to behavioral disengagement.

Social Media Informal Exposure to English Affects Formal Grammar and Vocabulary, in today’s digital
age, exposure to English through social media plays a significant role in language acquisition, but its
influence is not always beneficial in academic contexts. While social media platforms may increase
familiarity with English, the exposure is often limited to informal and colloquial usage, which may
hinder students’ ability to use the language correctly in formal settings. Dela Cruz et al. (2023)
highlighted this issue, revealing that constant engagement with informal English on social media
contributed to a weakened grasp of proper grammar and academic vocabulary among students. This
deficiency negatively affected their performance in tasks requiring formal communication, such as
essays, presentations, and structured classroom discourse. The gap between informal online language
use and formal academic expectations emphasizes the importance of interventions that promote
awareness of register, code-switching strategies, and the application of appropriate language forms in
different contexts.

Social dialects refer to variations in language use based on social or regional groups. Among students,
differences in accents, pronunciation, and vocabulary can create misunderstandings and hinder smooth
communication. In a classroom with learners from diverse linguistic backgrounds, these dialectal
variations may cause confusion and reduce participation, especially when students struggle to
understand each other’s speech patterns. Recognizing and addressing these dialectal differences is vital
to achieving effective communication and promoting inclusiveness in class discussions. According to
Hajam et al. (2025) Social dialects arise from differences in social factors such as class, ethnicity, age,
gender, and social networks, which shape how people use language within their groups.
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The influence of a student’s first language affects pronunciation, grammar, and overall fluency in
English communication. When students apply the rules or sound of their native tongue to English, errors
in structure or pronunciation may occur, leading to misunderstandings. This phenomenon, known as
language interference, can either hinder or aid learning depending on how it is managed. Teachers who
use examples from students’ first languages can help bridge understanding, but excessive dependence
may limit their fluency in English. Balancing both languages fosters better comprehension and
communication. According to Perkins et al. (2022) Balancing the use of both languages in the classroom
is shown to foster better comprehension and communication, as it allows students to draw on their
linguistic strengths while gradually building proficiency in English.

Teaching Strategies and Classroom Culture, Classroom culture and the pedagogical approach play vital
roles in either reinforcing or mitigating the effects of language differences. Villanueva and Santos
(2023) stressed the importance of multimodal teaching, incorporating visuals, multilingual resources,
and peer collaboration, to foster more inclusive learning environments. Similarly, Akbar, Asif, and
Ahmad (2022) revealed that hierarchical, teacher-centered classrooms discourage students from
expressing themselves freely, exacerbating language-related challenges. A shift toward student-centered,
dialogic instruction can empower learners to use language more confidently and effectively.
Unsupported Shift from Mother Tongue to English and Filipino Academic Dialects, the transition from
the mother tongue to English and Filipino as mediums of instruction presents a major challenge in
Philippine education, particularly due to a lack of systemic support. Alberto et al. (2023) pointed out that
the Mother Tongue-Based Multilingual Education (MTB-MLE) policy, though well-intentioned, often
fails in practice because the language chosen as the “mother tongue” may not match the students’ actual
home language. This misalignment creates confusion and undermines the policy’s educational
objectives. Moreover, many teachers lack proper training in using local dialects or navigating
multilingual instruction, which results in frequent misunderstandings and instructional breakdowns. As
students’ progress to higher grade levels, Santos and De Guzman (2020) observed that they struggle to
express complex ideas in English and Filipino due to insufficient preparation during the transition. Delos
Reyes and Torio (2021) further noted that excessive code-switching fragments learning and weakens
fluency, particularly in rural areas where access to formal English or Filipino exposure is limited. These
studies collectively highlight how the lack of adequate support for language transition disrupts learning
continuity and undermines the goals of inclusive, multilingual education.

Synthesis of Literature Review:Language differences in education, especially in multilingual settings
like the Philippines, affect not just communication but also students’ confidence, belonging, and
academic success. Although strategies like MTB-MLE, inclusive teaching, multilingual resources, and
Al tools exist, their effectiveness is limited by policy gaps, inadequate teacher training, and lack of
materials. Globally, these challenges contribute to educational inequality, emphasizing the need for
holistic, cultural and technologically informed solutions to ensure equitable learning.

I11. FRAMEWORK OF THE STUDY

This study is primarily grounded in the Communication Accommodation Theory, as discussed by Furat
(2025). This theory explains how individuals modify their communication styles to reduce linguistic
differences and promote mutual understanding, thereby influencing the effectiveness of communication.
In multilingual learning environments, such as senior high school classrooms, students adjust their
language use based on social dialects and first language backgrounds, which may affect their level of
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participation and interaction. The conceptual framework of the study builds upon the Communication
Accommodation Theory by identifying specific factors that affect language difference among Grade 12
Humanities and Social Sciences students at Siargao Island Institute of Technology.

The following figure demonstrates the process of this study. The Input stage, represented in the first box
involves gathering the demographic profile of respondents (sex, age) and identifying their experiences
with common language differences. Subsequently, a survey questionnaire is used to collect the necessary
data. After analyzing the study's results, conclusions and recommendations are proposed.

Input Process Output

Language  Differences

Profile of the Encountered.

e Social Dialects

Respondents Recommendation for
e Media Exposure . .
‘ ‘ improving  student
1.1 Sex * Motivation communication.
1.2 Age e [First Language

Influence

IV. RESEARCH QUESTIONS
Statement of the Problem
This study aimed to assess how language differences affect the communication skills of the Senior High
School Humanities and Social Sciences students at Siargao Island Institute of Technology.
It specifically seeks to address the following questions:
1. What is the profile of the respondents in terms of:
e Age;and
o Sex
2. How do this language differences affect communication in the classroom in terms of:
e Social Dialects;
e Media Exposure;
e Motivation; and
e First Language Influence
3. Which of the variables affects the communication skills of the Humanities and Social Sciences
students?

[JFMR260275257 Volume 8, Issue 2, March-April 2026 10



http://www.ijfmr.com/

~ Y International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijffmr.com e Email: editor@ijfmr.com

4. Is there a significant difference between the language differences encountered by Senior High
School Humanities and Social Sciences students when grouped according to profiled variables?
5. Based on the findings, what recommendations for enhancement can be formulated?

V. METHODOLOGY

This study employed a descriptive research design using the quantitative approach. This design was
selected because it enables researchers to systematically describe the existing condition of language
differences and their effects on effective communication among Grade 12 Humanities and Social
Sciences students at Siargao Island Institute of Technology. The respondents of this study were the
Grade 12 Senior High School Humanities and Social Sciences students at Siargao Island Institute of
Technology for the School Year 2025-2026. They were chosen as respondents because they are in a
crucial stage of preparing for higher education and future professional careers, where effective
communication is a vital skill. Random sampling techniques were used in selecting the respondents
since the study specifically focused on the Humanities and Social Sciences students. The total
population of Grade 12 Senior High School Humanities and Social Sciences students were considered,
and all available students were given the opportunity to participate in the survey. This ensured that the
findings reflected the collective experiences and perspectives of the group. This study was conducted at
Siargao Island Institute of technology (SIIT), located in the municipality of Dapa on Siargao Island.
Siargao is a popular tourist destination, attracting people from various parts of the Philippines and the
world. This creates a linguistically diverse environment where students, especially those in the HUMSS
strand that focuses on human behavior and society, are likely to encounter a mix of languages and
dialects. This linguistics diversity can lead to challenges in classroom communication, making SIIT
relevant and significant locale to study the effects of language differences. This research study used a
researcher-made questionnaire validated by a faculty member with expertise in the field to determine the
quantitative data. There were two parts to the research questionnaire. Part I included the demographic
profile of the respondents like age and sex while part II determined the effects of language differences
on effective communication of Grade 12 Senior High School Humanities and Social Sciences (HUMSS)
at Siargao Island Institute of Technology (SIIT) in terms of social dialects, media exposure, motivation,
first language influence. The researchers followed a systematic procedure in gathering the data needed
for the study titled “Language Differences and Their Effects on Effective Communication among Senior
High School Humanities and Social Sciences (HUMSS) Students at Siargao Island Institute of
Technology A.Y. 2025-2026.” First, the researchers sought permission from the school administration
to conduct the study through a correspondence. Once approval was granted, the respondents were
identified. The target respondents were selected Grade 12 Senior High School Humanities and Social
Sciences (HUMSS) students enrolled in the academic year 2025-2026.

The primary tool for data collection was a researcher-made survey questionnaire, which contained
questions related to the (experiences), (challenges), and effects of language differences on
communication. Before the actual data gathering, respondents were asked to sign a consent form to
ensure their voluntary participation. They were assured that all the information provided remained
confidential and used for academic purposes. The researchers then distributed the questionnaires to the
respondents and collected them once completed. The responses were recorded, organized, and prepared
for analysis. The gathered data were analyzed using both descriptive and inferential statistical tools.
Frequency count and Percentage distribution were used to describes the profile of the respondents. the
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Mean and Standard Deviation were utilized to identifies how language differences affect communication
skills in terms of social dialects, media exposure, motivation, and first language influence. Weighted
Mean was employed to interpret the level of effect of each variable on communication skills. Kruskal—

Wallis test was used to determine if there were significant differences among the three age groups.
Dwass-Steel-Critchlow-Fligner (DSCF) pairwise comparisons were conducted to identify which specific
groups differed from each other. Mann—Whitney U test was used to determine if there was a significant
difference between male and female respondents.

VI. RESULTS AND DISCUSSION
I. Profile of the respondents

Table 1.1. Frequencies of Age
Age || Counts || % of Total | Cumulative %
17 59 69.4% 69.4%
18 24 28.2% 97.6%
19 2 2.4% 100.0%

Age Distribution of Grade 12 HUMSS Students at Siargao Island Institute of Technology.

Table 1.2. Frequencies of Sex

Sex Counts || % of Total | Cumulative %
Male 41 48.2% 48.2%
Female || 44 51.8% 100.0%

Table 2. Variables that affect the communication skills of the Humanities and Social Sciences

students at Siargao Island Institute of Technology.

Variable N Mean Median SD

Social Dialects 85 3.10 3.20 0.597
Media Exposure 85 3.28 3.40 0.676
Motivation 85 3.20 3.20 0.621
First Language Influence 85 3.14 3.20 0.641
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Table 3.1. Kruskal-Wallis Test on the language differences encountered by Senior High School

Humanities and Social Sciences students when grouped according to age.

Variable e df p

Social Dialects 14.3 2 <.001

Media Exposure 47.5 2 <.001

Motivation 44.7 2 <.001

First Language Influence 40.8 2 <.001

Table 3.2. Pairwise comparisons - Social Dialects

Age Group 1 | Age Group 2 | W p

17 years old 18 years old | -5.106 <.001

17 years old 19 years old -2.148 0.282

18 years old 19 years old || 0.346 0.968

Table 3.3. Pairwise comparisons - Media Exposure

Age Group 1 | Age Group2 | W p

17 years old 18 years old -9.34 <.001

17 years old 19 years old -3.56 0.032

18 years old 19 years old -3.32 0.050

Table 3.4. Pairwise comparisons - Motivation

Age Group 1 | Age Group 2 | W p

17 years old 18 years old | -9.02 <.001

17 years old 19 years old -3.45 0.039

18 years old 19 years old || -3.31 0.050
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Table 3.5. Pairwise comparisons - First Language Influence
Age Group 1 Age Group 2 w p
17 years old 18 years old -8.56 <.001
17 years old 19 years old -3.42 0.041
18 years old 19 years old -3.17 0.065

Table 3.6. Independent Samples T-Test on the language differences encountered by Senior High
School Humanities and Social Sciences students when grouped according to sex.

Variable Statistical Test Statistic p

Social Dialects Mann-Whitney U 171.50 <.001
Media Exposure Mann-Whitney U 75.00 <.001
Motivation Mann-Whitney U 4.50 <.001
First Language Influence Mann-Whitney U 65.50 <.001

The distribution indicates that the respondents are largely within the expected age range for Senior High
School students, with most clustered at the younger end of the spectrum.

The dominance of 17-year-old respondents suggests that most students are at a similar developmental
stage, which may contribute to relatively comparable communication experiences and classroom
interactions. Since age can influence language exposure, confidence in communication, and adaptability
to different language differences, the relatively narrow age range implies that variations in
communication skills are less likely to be strongly attributed to age alone. This highlights the importance
of focusing on other factors such as social dialects, media exposure, motivation, and first language
influence when examining how language differences affect the communication skills of Humanities and
Social Sciences students.

The close distribution suggests that the sample is well balanced in terms of sex.

The almost equal number of male and female respondents implies that communication skills and the
language differences experienced in the classroom are likely to reflect perspectives from both groups
fairly. Since sex-related differences may influence communication styles, participation, and
responsiveness to language variations, this balanced composition allows for a more meaningful
comparison when analyzing differences in communication skills across profiled variables. As a result,
any identified effects of language differences such as social dialects, media exposure, motivation, and
first language influence can be interpreted with greater confidence, as they are not heavily skewed
toward one sex.

Table 2 presents the descriptive statistics of the variables that affect the communication skills of the
Humanities and Social Sciences students. Among the four variables, media exposure obtained the
highest mean of 3.28, indicating that students generally agree that exposure to various media platforms
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plays a noticeable role in shaping their communication skills, according to Sarangi, S., & Roy, P. (2025).
Social media has significantly impacted language development, communication abilities, and the way
individuals express themselves in the digital era. This is followed by motivation with a mean of 3.20,
according to Quinapallo, M., et al. (2024). Motivation is an indispensable factor in language learning,
particularly in developing students' listening and speaking skills. Social dialects with a mean of 3.10,
according to Abbas, D. (2024) states that social dialects influence language variation by guiding how
individuals adapt their speech patterns and dialects based on their social environments. and first
language influence with a mean of 3.14, According to Montle, M. (2022). The first language can hinder
the learning of English as a second language, highlighting the need for extensive English exposure
within a subtractive bilingual education approach. The relatively close mean values suggest that all
variables are perceived to have a moderate too high influence on students’ communication skills. The
standard deviations, which range from 0.597 to 0.676, indicate a fairly consistent set of responses among
the respondents across all variables.

Based on Table 2, media exposure has the highest mean value at 3.28, indicating that it is the variable
that most strongly affects the communication skills of the Humanities and Social Sciences students of
Siargao Island Institute of Technology. This result suggests that students’ frequent engagement with
various media platforms such as social media, online videos, films, and digital content significantly
shapes how they communicate in the classroom. Through media exposure, students are introduced to
diverse language styles, expressions, accents, and vocabularies, which can enhance their ability to
express ideas more clearly and confidently during discussions and activities.

Table 3.1 presents the results of the Kruskal-Wallis test examining the language differences encountered
by Senior High School Humanities and Social Sciences students when grouped according to age. The
findings show that there are statistically significant differences across age groups for all variables
considered. Social dialects yielded a chi-square value of 14.3 with 2 degrees of freedom and a p-value of
less than .001, indicating that students of different ages experience social dialect-related language
differences differently, according to Kroch, A. (1978). Social Dialect variation is influenced by social
context, language use, and class structure, with phonological variation being influenced by the sound
patterns of speech in stratified communities. Media exposure recorded the highest chi-square value at
47.5, according to Natsir, N., et al. (2023). Social Media usage leads to significant language changes,
resulting in faster and more efficient communication, but also challenges for understanding and
communication between generations or in formal contexts. followed by motivation at 44.7, according to
Papi, M., et al. (2023). Motivational dispositions, such as assessment mode and locomotion mode,
influence oral task performance and overall, second language proficiency.

Table 3.2 presents the pairwise comparisons for social dialects across different age groups. The results
show a statistically significant difference between students aged 17 and those aged 18, as indicated by a
W value of —5.106 and a p-value of less than .001. This finding suggests that these two age groups
experience or perceive social dialect-related language differences in notably different ways, according to
Colvin, S. (2020). Social Dialects, influenced by factors such as gender and age, have been recognized
as linguistic categories since antiquity, but their importance in linguistic production was often
overlooked. The difference may be attributed to increased exposure to diverse social environments and
communication contexts as students grow older, particularly during the transition from age 17 to 18.
Table 3.3 presents the pairwise comparisons for media exposure across age groups. The results indicate
a statistically significant difference between 17- and 18-year-old students, as shown by a W value of
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—9.34 and a p-value of less than .001. This suggests that students aged 18 have a markedly different
level of media exposure compared with those aged 17, which may be due to increased access to digital
platforms, greater autonomy in media use, and more frequent engagement with online content as
students grow older, according to Orben, A., et al. (2022). Higher social media use predicts lower life
satisfaction ratings in younger adolescents, with distinct development windows for males (14-15 and 19
years old) and female (11-13 and 19 years old).

Table 3.4 shows the pairwise comparisons for motivation across different age groups. The results reveal
a statistically significant difference between 17- and 18-year-old students, with a W value of —9.02 and a
p-value of less than .001. This indicates that motivation related to communication differs considerably
between these two age groups, possibly reflecting increased academic maturity, clearer goals, and
greater confidence in expressing ideas among 18-year-old students compared to those aged 17,
according to Gavin, J., et al. (2014). Motivation for physical activity varies across age groups, with
toned and fitness being the highest factor and stress reduction increasing in motivation with age, while
mental toughness and fun and friends show declining scores.

Table 3.5 presents the pairwise comparisons for first language influence across age groups. The results
show a statistically significant difference between 17- and 18-year-old students, with a W value of —8.56
and a p-value of less than .001. This indicates that the influence of students’ first language on their
communication skills differs notably between these two age groups. The finding suggests that as
students grow older, they may become more aware of how their first language affects their use of the
target language in classroom communication, according to Andersen, S., et al. (2021). First-language
instruction for majority-language learners reduces behavioral problems and improves reading skills in
the majority language, with half of this improvement due to reduced behavioral problems.

Table 3.6 presents the results of the test examining the language differences encountered by Senior High
School Humanities and Social Sciences students when grouped according to sex. The findings show that
there are statistically significant differences between male and female students across all variables
considered. Social dialects yielded a Mann-Whitney U value of 171.50 with a p-value of less than .001,
indicating a significant difference in how male and female students experience social dialect-related
language differences.

VII. CONCLUSION AND RECOMMENDATION

Based on the findings of the study, it is concluded that language differences have a significant effect on
the communication skills of Grade 12 Humanities and Social Sciences students at Siargao Island
Institute of Technology. The study factually established that students experience varying degrees of
communication challenges influenced by social dialects, media exposure, motivation, and first language
influence. The study further concludes that among the identified variables, media exposure has the
greatest effect on students’ communication skills, followed by motivation, first language influence, and
social dialects. This indicates that students’ interaction with the media plays a crucial role in shaping
their ability to communicate effectively in the classroom. It was also factually learned that all variables
examined contribute to students’ communication experiences, confirming that effective communication
is influenced by multiple language-related factors. In terms of differences based on profile variables, the
study concludes that age significantly influences the extent to which students experience language
differences. Significant differences were observed when respondents were grouped according to age,
particularly between seventeen- and eighteen-year-old students, indicating variations in communication
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experiences across age groups. Similarly, the study concludes that sex significantly affects students’
experiences of language differences, as statistically significant differences were found between male and
female respondents in all variables. The study also concludes that the null hypotheses stating that there
are no significant differences in the language differences encountered by students when grouped
according to age and sex were rejected. This confirms that demographic factors play a meaningful role
in how language differences affect students’ communication skills. Overall, the study concludes that
effective communication among Grade 12 HUMSS students is shaped by a combination of linguistic,
motivational, and environmental factors. These findings imply that addressing communication
challenges in the classroom requires consideration of students’ diverse language backgrounds, levels of
exposure, and individual differences. The results of the study provide a factual basis for improving
communication practices and language-related interventions in multilingual educational settings.

Based on the findings of the study, it is recommended that teachers implement more interactive and
language-supportive classroom strategies that encourage students from different linguistic backgrounds
to participate actively in discussions. Activities such as guided oral presentations, peer collaboration, and
structured debates may help improve students’ confidence and communicative competence. The school
administration may also design programs or workshops that strengthen students’ proficiency in English
and Filipino while respecting their first language. Creating an inclusive classroom environment that
acknowledges dialect diversity can minimize communication barriers and promote mutual understanding
among students. Students are encouraged to engage in meaningful media exposure, such as academic
podcasts, educational videos, and formal reading materials, to enhance vocabulary and pronunciation.
They should also practice self-motivation and confidence-building strategies to overcome language-
related anxiety. Lastly, future researchers may conduct similar studies using a larger sample size or
include other strands to further examine how language differences affect communication skills in
different academic contexts.
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