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Abstract

Inclusive education has become a central educational reform in the Philippines, emphasizing the right of
all learners, including those with special educational needs and disabilities (SNED), to equitable access to
quality education within mainstream classrooms. This phenomenological study explores the lived
experiences of elementary school teachers implementing inclusive education, highlighting the challenges
they encounter and the triumphs they achieve in fostering inclusive learning environments. Anchored on
the Social Model of Disability, Cognitivism, Social Systems Theory, and Neo-Institutional Theory, the
study examines how systemic, instructional, and attitudinal factors influence inclusive practices in
elementary schools.

Using a qualitative research design, data were gathered from twenty (20) elementary teachers in Bulan 2
District through structured interviews, focus group discussions, classroom observations, and portfolio
analysis. Thematic analysis was employed to identify recurring patterns and core themes emerging from
teachers’ narratives. Findings revealed that teachers face significant challenges such as limited training in
special needs education, rigid curriculum structures, insufficient instructional materials, a lack of assistive
technologies, and inadequate professional support. Despite these constraints, teachers demonstrated
resilience and commitment by employing differentiated instruction, multisensory strategies, collaborative
practices, and positive teacher-learner relationships to support learners with special needs.

The study further revealed that inclusive education yields notable academic, social, and emotional benefits
for learners with special needs while fostering empathy, respect, and inclusivity among their peers.
Teachers’ attitudes, experiences, and willingness to adapt were found to play a crucial role in the success
of inclusive practices. However, the absence of sustainable support systems continues to hinder effective
implementation.

Based on the findings, the study proposes a whole-school inclusive education framework that emphasizes
continuous professional development, collaborative structures, leadership support, and strategic resource
allocation. The study concludes that achieving meaningful and sustainable inclusive education requires
systemic reforms, empowered educators, and strong multi-stakeholder partnerships. The insights
generated serve as a guide for policymakers, educational leaders, and practitioners in strengthening
inclusive education policies and practices toward a more equitable and responsive basic education system.

CHAPTER 1: INTRODUCTION

Background of the Study:

Inclusive education is a transformative approach that recognizes the rights of all learners, including those
with special needs, to access quality education in a mainstream setting. In elementary schools, this means
creating environments where every child, regardless of ability, can participate meaningfully in learning
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activities. The goal is not merely physical integration but full participation, where learners with special
needs are valued members of the classroom community.

This requires a shift in mindset, pedagogy, and institutional support.

In the Philippine context, inclusive education is supported by national policies such as DepEd Order No.
72, s. 2009, which promotes the Zero Rejection Policy and DepEd Order No. 044, s. 2021, which is the
provision of Educational Programs and Services for Learners with Disabilities in the K to 12 Basic
Education Program. DepEd Order No. 044, s.2021 is anchored on the Inclusive Education Policy
Framework for Basic Education under Annex No. 5 of D.0O.21, s. 2019, which provides an overall
framework for the implementation of programs that promote inclusive education. There is Republic Act
10070, also known as the Magna Carta for Persons with Disabilities, which emphasizes the right of people
with disabilities to the provision of adequate access to quality education and ample opportunities to
develop their skills, and the corresponding duty of the State to ensure this right. R.A. No. 11650 also
institutes a policy of Inclusion and Services for Learners with Disabilities in Support of the Inclusive
Education Act. However, implementation remains uneven across schools, particularly in resource-limited
areas. Teachers often face challenges in adapting instruction, managing diverse classrooms, and accessing
appropriate tools and support. Without adequate systems in place, learners with special needs may struggle
to thrive academically and socially.

Elementary school is a critical stage in a child’s development, and early intervention through inclusive
practices can significantly impact long-term outcomes. When learners with special needs are supported
effectively, they develop confidence, independence, and essential life skills. This benefits not only the
individual learner but also the entire school community, fostering empathy, cooperation, and respect
among peers. These are the reasons why trainings are essential to elementary school teachers, so that they
will be able to capacitate when it comes to managing an inclusive classroom setting. When teachers are
capacitated, they can provide the appropriate intervention or differentiated activities suited to the diverse
needs of each learner. Learning resources and various support for the implementation of inclusive
education in elementary schools must be considered, too. It is when the teachers are supported in the
implementation of inclusive education that quality education can be assured. Limited resources plus no
teacher training will impact its implementation, and the quest for equal learning opportunities will not
occur.

This chapter sets the stage by discussing the growing trend of inclusive education and the increasing
number of learners with SNED in mainstream elementary classrooms. It establishes the significance of
understanding teachers' experiences with this complex responsibility. The research questions guiding this
study will be articulated, focusing on teachers' perceptions of their roles, the support systems they utilize
or lack thereof, and the impact of inclusive practices on all learners within their classrooms.

The global movement towards inclusive education, aiming to integrate learners with special educational
needs (SEN) into mainstream classrooms, presents a compelling yet complex challenge for educators
worldwide. While the principle of inclusive education promotes equity and social justice, its successful
implementation hinges on the preparedness of teachers, particularly those who are not specialized in
special education. The core challenge lies in the reality that many non-major teachers, across various
countries and educational systems, lack the specialized training, resources, and support needed to
effectively address the diverse learning needs of students with SEN. These teachers often find themselves
grappling with a curriculum not designed for differentiated instruction, limited access to assistive
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technologies, and feelings of inadequacy in meeting the complex requirements of their inclusive
classrooms.

Globally, the preparedness levels of non-major teachers to support students with SEN vary significantly.
In some nations, pre-service teacher education includes mandatory modules on special education,
equipping future educators with a foundational understanding of inclusive practices. However, in many
others, these modules are either optional or superficial, leaving new teachers feeling ill-equipped to handle
the demands of inclusive classrooms. Furthermore, the lack of continuous professional development
opportunities in inclusive education exacerbates the problem, leaving experienced teachers struggling to
adapt their teaching methods and strategies to effectively support students with SEN. The consequence is
often a decrease in teacher confidence, increased workload, and ultimately, a compromised learning
experience for students with SEN.

The absence of adequate support structures further compounds the challenges faced by non-major teachers.
Many schools lack enough special education specialists who can provide ongoing coaching, mentoring,
and collaborative planning support. Resource limitations, including funding for assistive technologies,
adapted learning materials, and individualized education programs, create additional hurdles. In some
regions, cultural beliefs and societal attitudes towards disability can also hinder the acceptance and
successful integration of learners with SEN into mainstream classrooms. Addressing these systemic
barriers requires a multi-faceted approach involving policy changes, increased funding, enhanced training
programs, and a shift in societal perspectives.

The successful implementation of inclusive education relies on providing non-major teachers with the
necessary tools and support to confidently and effectively address the diverse learning needs of all
learners, regardless of their abilities or disabilities. This necessitates a global commitment to prioritizing
pre-service and in-service training in special education, fostering collaborative partnerships between
general education and special education teachers, and ensuring access to adequate resources and support
systems. By investing in the professional development and well-being of teachers, educational systems
worldwide can create truly inclusive learning environments where all students can thrive.

The Philippines, like many nations, is increasingly embracing inclusive education, striving to integrate
learners with special educational needs (SNED) into regular classrooms. This commitment, while
laudable, presents a considerable challenge, particularly for teachers without specialized training in special
education. These non-major teachers, often the backbone of the public-school system, find themselves
tasked with providing effective instruction to a diverse range of learners with varying learning styles,
abilities, and challenges, often without the necessary tools or ongoing support. The gap in specialized
training can lead to feelings of inadequacy and stress, and ultimately, compromise the quality of education
provided to both SNED learners and their neurotypical peers.

Within the Philippine context, the push for inclusive education is driven by legal mandates and a growing
awareness of the rights of individuals with disabilities. However, the implementation often falls short due
to resource constraints and a lack of adequate teacher preparation programs. Pre-service teacher education
typically offers limited instruction on special education methodologies and strategies, leaving new
teachers unprepared for the realities of a diverse classroom. Furthermore, in-service training opportunities
are often insufficient and may not adequately address the specific needs of the learners in their classrooms.
This creates a situation where teachers are expected to adapt and learn on the job, relying heavily on
personal initiative and often struggling to find effective solutions.

The experience for SNED learners in under-supported inclusive classrooms can be mixed. While the opp-
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ortunity to learn alongside their peers can foster social inclusion and a sense of belonging, the lack of
individualized attention and tailored support can hinder their academic progress. Teachers, despite their
best efforts, may struggle to adapt curriculum, provide appropriate accommodations, and effectively
manage diverse learning styles. This can lead to frustration for both the learner and the teacher, potentially
impacting the learner's self-esteem and academic outcomes.

Addressing this challenge requires a multi-faceted approach. Investing in comprehensive pre-service and
in-service teacher training programs focused on special education is paramount. This should include
practical strategies for differentiating instruction, adapting materials, and fostering collaborative learning
environments. Furthermore, providing teachers with ongoing access to specialized support staff, such as
guidance counselors, special education teachers, and therapists, is crucial. Finally, a systemic approach
that ensures adequate resources, accessible learning materials, and a supportive school culture is essential
to truly realize the promise of inclusive education in the Philippines and ensure that all learners can thrive.
The push towards inclusive education, where learners with Special Educational Needs

(SNED) are integrated into mainstream classrooms, presents a commendable step towards equity and
access. However, this transition places a significant burden on non-SPED major teachers who may lack
the specialized training and resources required to effectively support the diverse learning needs of these
learners. Without adequate preparation, general education teachers can struggle to differentiate
instruction, manage diverse behaviors, and collaborate effectively with special education professionals,
potentially hindering the academic and social-emotional progress of all learners in their classrooms. This
situation underscores the urgent need for comprehensive support systems to empower non-major teachers
and ensure the success of inclusive practices.

In the Schools Division Office of Sorsogon Province, the incorporation of learners with special needs into
regular classrooms mirrors this national trend. Recognizing the resource constraints and limitations of
specialized training among general education teachers, the Division Office has initiated several measures
to address the challenge. These include the implementation of workshops and seminars focusing on basic
SPED principles, differentiated instruction, and classroom management techniques specific to students
with various learning disabilities.

Furthermore, the Division encourages collaborative efforts between general education teachers, SPED
specialists, and parents to develop individualized education plans (IEPs) tailored to each child's unique
needs and abilities.

Despite these initiatives, the Schools Division Office of Sorsogon acknowledges that significant
challenges remain. The availability of SPED specialists to provide ongoing support and mentorship to
general education teachers is limited, particularly in remote or underserved areas.

Furthermore, resources for assistive technologies and specialized learning materials are often scarce,
creating additional barriers to effective inclusion. The Division recognizes the need for more
comprehensive and sustained professional development programs, as well as increased investment in
resources and support personnel, to truly empower general education teachers to meet the diverse learning
needs of all students in their classrooms.

Moving forward, the Schools Division Office of Sorsogon Province is committed to strengthening its
inclusive education programs. This includes advocating for increased funding for SPED teacher training
and resource allocation, fostering stronger partnerships with local universities and colleges to provide
ongoing professional development opportunities, and leveraging technology to connect general education
teachers with online resources and support networks. By continuing to prioritize the needs of learners with
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special educational needs and providing the necessary support to their teachers, the Division aims to create

a truly inclusive and equitable learning environment where all learners can thrive and reach their full

potential.

This study aims to investigate the specific experiences, challenges, and support needs of non-major SNED

teachers in navigating the inclusion of learners with special needs in regular classrooms within the

Philippine context, ultimately contributing to the development of more effective teacher training

programs, support systems, and inclusive education policies.

Problem Statement

The increasing inclusion of learners with special educational needs (SNED) in regular classrooms presents

a significant challenge for non-major teachers who often lack the specialized training and support

necessary to effectively address the diverse learning needs of these learners. This situation raises concerns

about the quality of education SNED learners receive and the preparedness of non-major teachers to create
inclusive learning environments. The purpose of this research is to address the following questions that
aim to investigate the specific experiences, challenges, and support needs of non-major SNED teachers.

1. What are teachers' key challenges in implementing inclusive education for elementary learners with
special needs?

2. How do teachers perceive the benefits of inclusive education for learners with special needs in
elementary schools?

3. What strategies and practices do teachers find most effective in supporting the inclusion of learners
with special needs in elementary classrooms?

4. How do teachers' experiences and attitudes toward inclusion impact their teaching practices and
learner outcomes?

5. What support systems and resources do teachers identify as essential for successfully including
learners with special needs in elementary schools?

Research Objectives
While inclusive education policies advocate for mainstreaming SNED learners in regular classrooms, there
is concern that the lack of specialized training for non-major teachers may negatively impact the academic
and social-emotional outcomes of these learners. This problem is further compounded by limited access
to resources and support services for both teachers and SNED learners, potentially hindering the successful
implementation of inclusive education practices. These are the objectives aligned with the problem
statements.

1. Identify and analyze the key challenges faced by teachers in implementing inclusive education for
elementary learners with special needs.

2. Explore and describe teachers' perceptions of the benefits of inclusive education for learners with
special needs in elementary schools, including academic, social, and emotional benefits.

3. Determine and evaluate the specific strategies and practices that teachers find most effective in
supporting the inclusion of learners with special needs in elementary classrooms.

4. Investigate the relationship between teachers' experiences with inclusive education, their attitudes
toward inclusion, their classroom teaching practices, and the academic and social-emotional outcomes
of learners with special needs.

5. Identify and prioritize the essential support systems and resources that teachers believe are necessary
for successfully including learners with special needs in elementary schools, including professional
development, collaboration opportunities, and access to specialized materials and personnel.
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Research Assumption

1. Non-major teachers, despite lacking specialized training in special education, are committed to
providing effective instruction to all learners, including those with special educational needs (SNED)
mainstreamed in their regular classrooms. This assumption acknowledges potential challenges while
recognizing teacher motivation.

2. Mainstreaming SNED learners in regular classrooms presents unique pedagogical and management
challenges for non-major teachers, distinct from the challenges encountered in teaching classes
without mainstreamed SNED learners. This assumption justifies the need for investigation into these
specific challenges.

3. The availability and accessibility of support systems, including professional development
opportunities in special needs education, collaboration with special education professionals, and
access to appropriate resources and materials, are assumed to significantly influence the self-efficacy
and instructional practices of non-major teachers working with mainstreamed SNED learners.

4. Modifying classroom activities for accessibility, alternative formats, and inclusive design are assumed
that need personalized planning, alternative formats, and inclusive design. It is also assumed that
teachers’ positive attitudes and commitment to continues learning will significantly improve inclusive
practices and learning outcomes.

5. For this study, "effective teaching" for mainstreamed SNED learners is defined and measured by a
multi-faceted approach encompassing: (a) demonstrable academic progress of SNED learners, (b)
documented positive social-emotional well-being of SNED learners, (c) observed implementation of
inclusive pedagogical strategies by non-major teachers, and (d) reported teacher self-efficacy in
managing the mainstreamed classroom and addressing the diverse learning needs of all learners.

Scope and Delimitation of the Study
This study focused on exploring the lived experiences of elementary school teachers in implementing
inclusive education for learners with special needs (SNED) in regular classrooms. Specifically, it
examined the challenges encountered by teachers, their perceptions of the benefits of inclusive education,
the strategies and practices they employ, and the support systems they considered essential for effective
inclusion.
The study is limited to 20 elementary school teachers from the Bulan 2 District, who have direct
experience handling mainstream learners with special needs. These participants were selected due to their
firsthand involvement in inclusive classroom settings, making them reliable sources of data regarding the
realities of inclusive education implementation. This research utilized a qualitative phenomenological
design, employing focus group discussions (FGDs), interviews, observations, and portfolio analysis to
gather in-depth insights into teachers’ experiences. The data collected are analyzed through thematic
analysis to identify common patterns and themes.

However, the study is delimited in several ways. First, it does not include perspectives from learners,

parents, school administrators, or policymakers, focusing solely on teachers’ viewpoints. Second, the

findings are confined to the context of Bulan 2 District and may not be generalized to other regions with
different educational settings. Third, the study emphasized inclusive practices for elementary learners with
special needs and does not cover secondary or higher education levels. Lastly, the research centered on
non-major Special Needs Education (SNED) teachers and does not extensively examine the role of
specialized SPED teachers. Despite these limitations, the study provided valuable insights into the
implementation of inclusive education and contributed to the improvement of teaching practices, support
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systems, and policy development for learners with special needs.

Conceptual Framework

This study leverages the Input-Process-Output-Outcome (IPOO) model to explore the multifaceted
landscape of inclusive education for elementary learners with special needs. The Input component
encompasses the core elements influencing the inclusive environment: the challenges faced by teachers in
implementing inclusive practices, teachers' understanding of the benefits of inclusion for learners with
special needs, the effective strategies and practices employed by teachers, and the impact of teachers' own
experiences and attitudes towards inclusion on their teaching methods and learner outcomes. This initial
phase sets the stage by identifying the crucial factors impacting the inclusive education landscape from
the teacher's perspective.

The "Process" aspect of this research centers on the meticulous methodologies employed to unearth and
interpret the richness of teachers' lived experiences. To achieve a deep and nuanced understanding, a multi-
faceted qualitative approach was adopted, moving beyond traditional quantitative metrics. Data collection
involved a strategic combination of methods, including in-depth teacher interviews designed to elicit
personal narratives and perspectives. These were complemented by classroom observations, providing
invaluable insights into the daily realities and challenges faced within the teaching environment. Portfolio
analysis allowed for a review of teachers' work, showcasing their pedagogical approaches and reflective
practices. Finally, focus group discussions facilitated collaborative exploration of shared experiences and
common themes. This carefully curated collection of qualitative data was then subjected to rigorous
thematic analysis. This process involved systematically identifying, coding, and analyzing recurring
patterns and key insights, ultimately leading to a comprehensive and insightful portrayal of the teachers'
lived realities

Finally, the Output of this research, informed by the input and enlightened by the process, focuses on
identifying essential support systems and resources that teachers believe are crucial for the successful
inclusion of learners with special needs in elementary schools. By examining these support systems, this
study aims to contribute to the creation of a more effective and equitable inclusive education environment
for all students.
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Figure 1 Conceptual Paradigm
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Significance of the Study

The implications of these findings extend far beyond the classroom, impacting a wide range of
stakeholders integral to the success of inclusive education:

Policy Makers: The findings of this study would be invaluable for crafting and refining inclusive education
policies. By understanding the challenges and successes experienced by teachers directly implementing
these policies, policymakers can develop more realistic, effective, and supportive frameworks. This
includes addressing issues like class size limitations, dedicated support staff, and the need for specialized
resources tailored to diverse learning needs. Understanding the practical barriers faced by teachers allows
for the creation of policies that are not just aspirational but truly implementable and impactful.

Law Makers: The research can inform legislative decisions related to funding allocations for inclusive
education programs. By presenting tangible evidence of the resources required for successful
mainstreaming — be it assistive technologies, specialized training, or adapted curriculum materials —
lawmakers can advocate for adequate funding to support the effective implementation of inclusive
education mandates. This ensures that schools have the necessary tools and resources to meet the diverse
learning needs of all learners.

Educational Leaders and Officials: Armed with the findings, educational leaders and officials can develop
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and implement targeted professional development programs for teachers. These programs could focus on
differentiated instruction strategies, positive behavior support techniques, and collaborative planning with
special education specialists. Furthermore, the study can inform the creation of supportive school cultures
that prioritize inclusivity and value the contributions of all learners.

Education Program Supervisors: The research can guide the development of effective monitoring and
evaluation frameworks for inclusive education programs. Supervisors can use the findings to identify areas
where schools need additional support and to measure the impact of inclusive practices on student learning
and well-being. This ensures accountability and continuous improvement in the implementation of
inclusive education.

School Principals: Principals can use the study's insights to foster a school-wide culture of inclusivity.
This involves providing ongoing support to teachers, promoting collaboration between general and special
education staff, and ensuring that all learners feel welcomed, valued, and respected. The findings can also
guide principals in allocating resources effectively and advocating for the needs of their learners with
SNED.

Teachers: The study provides teachers with valuable insights into the experiences of their colleagues and
offers practical strategies for supporting SNED learners in the classroom. This knowledge can empower
teachers to feel more confident and competent in their ability to meet the diverse needs of their learners.
Furthermore, the study can catalyze collaborative problem-solving and shared learning among teachers.
Parents: The findings can help parents understand the challenges and opportunities associated with
inclusive education. This understanding can empower parents to advocate for their children's needs and
to collaborate effectively with teachers and school staff to ensure their children's success. The research
can also provide parents with valuable insights into the importance of creating a supportive home
environment that reinforces learning and promotes self-esteem.

Learners: By promoting a more inclusive and supportive learning environment, the study can benefit all
learners, both with and without SNED. Research shows that inclusive education can lead to improved
academic outcomes, increased social skills, and a greater appreciation for diversity. Learners’ learn from
and with each other, fostering a sense of empathy and understanding.

Local Government Officials: Understanding the resource needs and potential benefits of inclusive
education can help local government officials prioritize funding and support for schools in their
communities. By investing in inclusive education, local governments can create a more equitable and just
society for all citizens.

Definition of Terms

This study defines terms to establish a shared understanding of key concepts and terminology. Given the
complexities and varied interpretations within the field of special needs education, clear definitions are
essential for ensuring precision and avoiding ambiguity. This section will provide concise and operational
definitions for terms by explicitly defining these central terms, as it will enhance the study's rigor,
transparency, and accessibility, allowing readers to accurately interpret the findings and ensuring that the
research contributes meaningfully to the discourse on inclusive education.

Accommodation. Changes to the presentation, setting, timing, or format of instruction or assessments that
do not alter the instructional level, content, or assessment criteria. In this study, it refers to providing extra
time on tests, using assistive technology, or offering preferential seating.

Assistive Technology. Any item, piece of equipment, or product system used to increase, maintain, or
improve the functional capabilities of individuals with disabilities. In this study, it refers to screen readers,
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text-to-speech software, or specialized communication devices.

Barrier. Any obstacle that hinders the participation and learning of individuals with special needs. In this
study, it refers to inaccessible physical environments, lack of appropriate resources, or negative attitudes
and biases.

Challenges. Systemic barriers to inclusivity, insufficient training in special need education, resource
limitations, and social attitudes.

Collaboration. A process where educators, parents, specialists, and related service providers work
together to support the learning and well-being of learners with special needs. In this study, it refers to
regular meetings, shared decision-making, and open communication among team members.
Differentiated Instruction. Tailoring teaching methods and materials to meet the diverse learning needs
of individual learners. In this study, it refers to providing various learning activities, assignments, and
assessments to cater to different learning styles, abilities, and interests.

Differentiation. A teaching approach that tailors instruction, content, process, and products to meet the
diverse learning needs of all learners. In this study, it refers to modifying assignments, providing varied
instructional materials, or offering different assessment options based on learner readiness, interest, or
learning profile.

Inclusion. A philosophy and practice where all learners, regardless of their differences, are valued
members of the learning community and receive equitable opportunities to learn,

participate, and achieve their full potential. In this study, the placement of learners with special needs in
general education classrooms with appropriate support and services.

Inclusive Classroom. A learning environment where all learners, regardless of their differences, feel
valued, respected, and supported. In this study, it refers to a classroom where learners with special needs
are fully integrated into general education activities with appropriate support.

Inclusive Education. A process of addressing and responding to the diversity of needs of all learners by
moving towards the end goal of full participation, presence, and achievement in learning, cultures, and
communities, and eliminating exclusion within and from education. It involves accommodation,
modification, adaptation, and individualization in content, approaches, structures, and strategies, with a
common vision that covers all learners of the appropriate age range, and a conviction that it is the State’s
responsibility to educate all children. It also focuses on achieving quality education that fosters diversity
and flexibility towards full participation of all learners with special needs.

Modification. Changes to the content, instructional level, or assessment criteria that alter the learning
expectations. In this study, it refers to reducing the number of assignments, simplifying complex material,
or providing alternative assessments with lower-level skills.

Special Needs. A broad term encompasses diverse physical, cognitive, emotional, or developmental
differences that may require individualized support and accommodations to access education. In this
study, it refers to the identified learning, behavioral, or physical differences documented through
assessments and evaluations, impacting a learner's educational needs.

Teacher's Case. A specific situation or scenario involves a teacher's experience working with a learner
with special needs. In this study, it refers to a documented narrative of a teacher's interaction, strategies,
and challenges in supporting a specific student with special needs.

Teachers’ Stories. Personal narratives of the teachers’ experiences in the implementation of inclusive
education.
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Universal Design for Learning (UDL). A framework for designing instruction and curriculum that is
accessible and engaging for all learners, including those with special needs. In this study, it refers to
providing multiple means of representation, action, and expression, and engagement in the learning
environment.

CHAPTER II: LITERATURE REVIEW

Theoretical Framework

Inclusive education, the practice of educating all students, regardless of their backgrounds or abilities, in
the same classroom, relies on a robust theoretical foundation. Understanding these theoretical
underpinnings allows educators and policymakers to develop more effective strategies for creating truly
inclusive learning environments.

Understanding these theoretical underpinnings is crucial for educators, policymakers, and advocates alike.
By grasping the "why" behind inclusive education, we can develop more effective strategies for creating
truly inclusive learning environments that benefit all students. These theoretical pillars offer a roadmap
for dismantling systemic barriers and building a future where education is truly accessible and equitable.
One of the key theoretical foundations of inclusive education is the Social Model of Disability. This model
challenges the traditional medical model, which views disability as an individual deficit requiring a cure
or fix. Instead, the Social Model posits that disability is socially constructed, arising from barriers within
the environment and societal attitudes rather than inherent limitations of the individual (Oliver, 1990). By
shifting the focus from individual impairments to societal barriers, the Social Model underscores the
responsibility of society to adapt and accommodate diverse needs, making inclusive education a moral
and pragmatic imperative.

Cognitivism shifts the focus to the internal mental processes involved in learning, such as memory,
problem-solving, and critical thinking. Jean Piaget's (1952) theory of cognitive development and Lev
Vygotsky's (1978) sociocultural theory are particularly relevant. Piaget's stages help educators understand
the different cognitive abilities of students at various developmental levels, while Vygotsky's emphasis
on social interaction and the Zone of Proximal Development (ZPD) underscored the importance of
scaffolding learning experiences to support students in reaching their full potential. By understanding
these concepts, teachers can tailor instruction to the specific cognitive needs and abilities of all students,
including those with learning differences.

Social Systems Theory, developed by Niklas Luhmann (1995), provides a broader perspective by
examining how social systems, including educational institutions, function and create boundaries. This
theory illuminates the mechanisms by which systems can inadvertently create inclusion and exclusion.
Applying this lens to inclusive education highlights the necessity of systemic changes, encompassing
policies, resource allocation, and teacher training, to dismantle exclusionary practices and foster an
environment where all students are valued and supported. It underscores that inclusion is not merely a
classroom issue but a complex, system-wide transformation.

Finally, Neo-Institutional Theory explores how institutional structures and cultural norms influence
behavior and practices within organizations. DiMaggio and Powell (1983) argue that organizations often
adopt similar practices due to institutional pressures. In the context of inclusive education, this theory
emphasizes the critical need for schools to explicitly adopt inclusive policies and practices that align with
broader societal values of equity and inclusion. This involves not just implementing programs but actively
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shaping the organizational culture to embrace diversity and challenge discriminatory norms, ensuring that
inclusive practices become deeply embedded within the school's identity and operations.

Figure 2
Theoretical Paradigm

Social Model of Disability posits

that disability is socially
constructed, arising from barriers
within the environment and
societal attitudes rather than

inherent limitations of the

Individual (Mike Oliver,1945—
2019)

The theory of Cognitivism of Jean
Piaget shifts the focus to the internal
mental processes involved in
learning, such as memory, problem-

solving. and critical thinking.

The lived experiences of teachers are the bases
for developing more effective strategies for
creating truly inclusive learning environments
that benefit all students, acknowledging and
dismantling systems that perpetuate exclusion
and inequity.

Researcher's Theory

Neo-Institutional Theory of John
W. Meyer and Brian
Rowan (1977), along with Paul
DiMaggio and Walter
Powell (1983, 1991) explores
how institutional structures and

Social Systems Theory by
Talcott Parsons (1902-1979)
aluminates the mechanisms

by which systems can

Inadvertently create inclusion

Researchers Theory

Recognizing the theoretical foundations of inclusive education is essential for educators, policymakers,
and advocates alike. These theories, often stemming from research in disability studies, critical pedagogy,
and social justice, provide the foundational "why" behind the push for inclusive practices. Researchers
have explored theories such as the Social Model of Disability, which shifts the focus from individual
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deficits to societal barriers, and critical race theory, which examines the intersection of race and disability
in educational settings. By grasping the "why" behind inclusive education, we can develop more effective
strategies for creating truly inclusive learning environments that benefit all students, acknowledging and
dismantling systems that perpetuate exclusion and inequity.

Relevant Key Concepts:

The integration of international best practices with locally relevant insights offers a pathway to more
effective and sustainable inclusive education. Addressing the resource limitations identified in local
research requires a combination of advocacy for increased funding and the development of cost-effective,
locally adapted strategies. Providing ongoing professional development, grounded in both UDL principles
and culturally responsive teaching methodologies, is essential for equipping teachers with the skills and
knowledge they need to succeed. Finally, fostering collaborative school environments, where teachers can
share their experiences, support one another, and access administrative support, is critical for creating a
more supportive and sustainable inclusive education system. By recognizing and addressing both the
universal and context-specific challenges faced by non-major SNED teachers, we can create more
equitable and effective learning environments for all students.

International research provides a robust framework for understanding and implementing inclusive
practices. Several core concepts emerge as essential for non-major SNED teachers. Differentiated
Instruction (Tomlinson, 2001) emphasized tailoring teaching methods to accommodate the varying
learning styles and needs within a classroom. Universal Design for Learning (UDL) (Rose & Meyer, 2002)
took a proactive approach by designing flexible learning environments accessible to all students from the
outset. Differentiated Instruction and Universal Design for Learning (UDL) represented two powerful
frameworks for creating inclusive and effective learning environments. Differentiated Instruction, as
articulated by Carol Ann Tomlinson, centers around the idea that students learn in different ways and at
different paces. This approach emphasizes tailoring teaching methods, curriculum, and assessments to
accommodate the diverse learning styles, readiness levels, and interests present within a classroom.
Teachers using differentiated instruction continuously assess student progress and adjust their instruction
accordingly, offering varied activities, resources, and support systems to meet individual needs. The goal
is to provide each student with optimal learning opportunities that challenge them appropriately and foster
their individual growth.

Universal Design for Learning (UDL), pioneered by Rose and Meyer, takes a more proactive approach by
focusing on designing flexible learning environments that are accessible to all students from the very
beginning. Rather than reacting to individual differences after instruction has begun, UDL principles guide
the design of curriculum, materials, and activities to be inherently inclusive and adaptable. This involves
providing multiple means of representation (how students access information), action and expression (how
students demonstrate learning), and engagement (how students stay motivated). By anticipating and
addressing potential barriers to learning from the outset, UDL aims to create a level playing field where
all students can thrive, regardless of their learning styles or abilities.

Effective implementation also relies on Collaborative Teaching (Friend & Cook, 2010), where general
and special education teachers co-teach to share expertise and provide comprehensive support. Beyond
pedagogical strategies, Behavior Management techniques (Kauffman, 2005) are crucial for creating a
positive and productive learning environment. Assistive Technology (Edyburn, 2005) offered powerful
tools to bridge learning gaps and empower students with disabilities.
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Creating a truly inclusive classroom, where students with disabilities thrive, requires a multifaceted
approach that goes beyond simply including them in general education settings. Effective implementation
hinges on several key elements, starting with Collaborative Teaching. As highlighted by Friend and Cook
(2010), the co-teaching model, where general and special education teachers share their expertise, is
instrumental. This partnership allows for a pooling of pedagogical skills, a deeper understanding of
individualized needs, and ultimately, a more comprehensive support system for all learners. This
collaborative spirit ensures that specialized instruction is seamlessly integrated into the general
curriculum, benefiting both students with and without disabilities.

Furthermore, successful inclusion necessitates a proactive and positive approach to classroom
management and strategic integration of assistive technologies. Strong Behavior Management techniques,
emphasized by Kauffman (2005), are crucial for fostering a productive and respectful learning
environment where all students feel safe and supported. This goes beyond simple discipline; it's about
creating a structured and predictable atmosphere that promotes positive behaviors. Complementing this,
Assistive Technology (Edyburn, 2005) offered powerful tools to address individual learning gaps and
empower students with disabilities to access the curriculum in meaningful ways. By leveraging technology
like text-to-speech software, adapted keyboards, and interactive whiteboards, educators can bridge
learning barriers and unlock the potential of every student.

Furthermore, building truly inclusive classrooms requires a multifaceted approach, moving beyond simple
integration to foster a sense of belonging and meaningful participation for all students. Inclusive
Pedagogy, as championed by Florian & Black-Hawkins (2011), emphasized teaching methods that cater
to diverse learners, acknowledging and embracing individual differences rather than trying to homogenize
the learning experience. This necessitates ongoing Professional Development (Guskey, 2002) to equip
teachers with the skills and knowledge to effectively implement these strategies. Furthermore, leveraging
the power of Peer Support (Carter & Hughes, 2005) created opportunities for students to interact, fostering
learning and social inclusion organically. These elements, when combined, contribute to a classroom
environment where every student feels valued and supported in their learning journey.

Beyond pedagogical approaches, a supportive school-wide culture is paramount. Inclusive Policy
(Ainscow, 2005) at the school and district level provided a framework for inclusive practices, setting
expectations, and providing resources. Crucially, positive Teacher Attitudes (Avramidis & Norwich,
2002) are foundational; a genuine belief in the potential of every student to thrive is essential for fostering
a welcoming and supportive atmosphere. Ultimately, the goal is Social Inclusion (Booth & Ainscow,
2002), ensuring that all students experience meaningful participation and a genuine sense of belonging
within the school community. Without these interlocking pieces, efforts to create inclusive classrooms
will fall short of their intended impact.

Creating a successful learning environment for all students requires a multifaceted approach that moves
beyond simply delivering content. Research consistently highlights the critical roles played by strong
parental involvement, cultural competence among educators, emotional support within the classroom, and
an inclusive curriculum. When parents are actively engaged in their child's education, as Hornby (2011)
emphasized, a powerful home-school partnership emerges. This collaboration provides a consistent
support system for the student, reinforcing learning and promoting a sense of shared responsibility.
Simultaneously, a culturally competent teacher, as advocated by Gay (2010), could bridge potential gaps
between the school environment and a student's cultural background, fostering a sense of belonging and
validating their unique experiences.
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Furthermore, a positive learning environment hinges upon the emotional well-being of its students.
Jennings & Greenberg (2009) underscored the importance of providing emotional support, which fosters
a classroom climate where students feel safe to take risks, ask questions, and express themselves. This
support, coupled with an inclusive curriculum, as championed by Slee (2011), ensured that learning
materials and activities are not only accessible to all learners, regardless of their abilities or backgrounds,
but also relevant to their lives and experiences. By strategically integrating these four pillars — parental
involvement, cultural competence, emotional support, and inclusive curriculum — educators can cultivate
a truly equitable and effective learning environment, empowering every student to reach their full
potential.

Inclusive education, a globally recognized concept promoting the integration of students with diverse
learning needs into mainstream classrooms, holds immense promise for fostering a more equitable and
supportive educational environment. While international frameworks provide a valuable foundation,
understanding the specific experiences of Filipino teachers navigating this paradigm shift is crucial for its
successful implementation. Recent local research is illuminating the unique challenges and needs faced
by educators on the ground, highlighting areas that require immediate attention and targeted intervention.
One of the most significant hurdles identified by local studies is the pervasive issue of Resource
Limitations (Malanog et al., 2024). Filipino teachers are often confronted with a severe lack of specialized
materials, assistive equipment, and adequate support personnel, creating a difficult environment for
effectively catering to the diverse needs of their students. This scarcity places immense pressure on
teachers, who are already burdened with large class sizes and limited resources, potentially hindering their
ability to provide the individualized attention and support necessary for inclusive education to thrive.
Furthermore, research emphasizes the critical need for specialized Training Needs (Pancito, 2024) to equip
Filipino teachers with the necessary skills and knowledge to confidently and effectively support students
with diverse learning needs. Addressing this gap in training is paramount for empowering educators to
implement inclusive practices successfully. Teachers need to be provided with evidence-based strategies
for differentiating instruction, adapting curriculum, and creating supportive learning environments that
cater to the unique requirements of each student.

Effective Classroom Management (Pancito, 2024) in inclusive settings also presented unique challenges
for Filipino teachers. Managing a classroom with a wide range of learning abilities, behavioral challenges,
and individual needs requires specific strategies and techniques beyond traditional pedagogical
approaches. Research should focus on identifying and disseminating practical, culturally relevant
classroom management strategies that empower teachers to create inclusive and engaging learning spaces
where all students feel valued, supported, and empowered to reach their full potential.

The importance of strong Support Systems (Malanog et al., 2024) from school administration cannot be
overstated. Teachers need access to mentorship, guidance, and practical assistance to navigate the
complexities of inclusive education. Peer Collaboration (Pancito, 2024) among teachers is also crucial for
sharing best practices, problem-solving, and providing mutual support. Successfully implementing
inclusive practices often requires Adaptation of Teaching Methods (Pancito, 2024) to meet the unique
needs of individual students. These adaptations can be timeconsuming and require ongoing professional
development. Finally, teachers may experience

Emotional Challenges as they strive to meet the diverse needs of their students while facing resource
limitations and inadequate training (Malanog et al., 2024). These emotional challenges can lead to burnout
and decreased job satisfaction.
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Malanog, Manliguis, and Abenoja (2024) found that non-special needs education teachers face numerous
struggles which include the burden of limited resources and high emotional demands. These factors
emphasize the necessity for comprehensive support systems and adequate training for teachers who are
implementing an inclusive curriculum.

Inclusive education is a critical approach that ensures all students have equal access to quality education.
Non-major SNED teachers play a vital role in inclusive education, and understanding the experiences,
challenges, and support needs of these teachers is essential for its success. These concepts are relevant to
the experiences, challenges, and support needs of non-major SNED teachers in inclusive education.
Understanding these concepts can help schools, educators, and policymakers create inclusive
environments that promote positive social interactions, academic success, and emotional well-being for
all students.

Previous Research Findings

Creating truly inclusive classrooms where all students can thrive is a complex undertaking that requires a
multifaceted approach. Recent international research highlights significant challenges faced by educators,
while also pointing towards promising strategies for fostering more equitable and supportive learning
environments. This article synthesizes key findings from this body of research, emphasizing the areas
needing attention and potential pathways for improvement.

One of the most prominent challenges lies in the realm of differentiated instruction. Tomlinson (2014)
noted that teachers, particularly those outside of specialized fields, often struggle to effectively tailor
instruction to meet the diverse needs of their learners. This underscores the need for robust professional
development that equips educators with the practical skills and strategies necessary to differentiate their
teaching methods and materials. Guskey (2014) reinforced this point, identifying a lack of specialized
training as a significant barrier to the successful implementation of inclusive practices.

Beyond instructional strategies, behavior management presents another significant hurdle. Kauffman and
Landrum (2013) highlighted the difficulties teachers face in managing challenging classroom behaviors,
emphasizing the importance of understanding the characteristics of emotional and behavioral disorders.
This calls for training in proactive and positive behavior support techniques, fostering restorative practices
within the classroom.

Furthermore, even with the best intentions, effective inclusive pedagogy is not yet widely adopted (Florian
& Black-Hawkins, 2011). This suggested a potential disconnect between theoretical understanding and
practical application. One contributing factor could be the limited use of assistive technologies (Edyburn,
2013), which can play a crucial role in supporting students with diverse learning needs.

However, the research also offers encouragement. Positive teacher attitudes towards inclusion are
significantly linked to improved student outcomes (Avramidis & Norwich, 2012). Cultivating a supportive
and accepting classroom environment, where differences are valued and celebrated, is therefore
paramount. Further supporting this is the potential power of collaborative teaching models, though these
are currently underutilized (Friend & Cook, 2010). Co-teaching can provide invaluable support for
teachers as well as increase opportunities for more individualized instruction and attention to students'
needs.

Creating a successful inclusive environment requires more than just pedagogical shifts; it demands strong
partnerships. Engaging parents is crucial, yet often challenging (Hornby, 2011). Building effective school-
family partnerships through open communication and collaborative problem-solving is essential.
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Similarly, teachers require training in cultural competence (Gay, 2010) understood and addressed the
unique needs of students from diverse cultural backgrounds.

Focusing on the social inclusion of all students (Booth & Ainscow, 2012) is also paramount. Promoting
positive interactions among students helps build camaraderie, understanding, and a sense of belonging. In
addition to fostering a positive learning environment, educators must also provide emotional support to
students (Jennings & Greenberg, 2009), recognizing the critical link between emotional well-being and
academic success.

The importance of inclusive policy in driving systemic change cannot be overstated (Ainscow, 2015).
Policies that promote inclusion create a supportive framework for schools and educators. Further, peer
support (Carter & Hughes, 2015) can be leveraged to foster learning and social interactions among
students. Finally, creating an inclusive curriculum (Slee, 2011) that caters to all learners and ensuring
adequate resource allocation (Smith & Tyler, 2011) are critical factors for successful inclusion. Without
these elements, even the most dedicated teachers will struggle to meet the diverse needs of their students.
Fostering truly inclusive classrooms requires a commitment to ongoing professional development, a shift
in attitudes toward embracing diversity, and the implementation of effective strategies supported by robust
policies and adequate resources. By addressing the challenges identified in this international research,
educators can create learning environments where all students can thrive and reach their full potential.
The shift towards inclusive education, where students with diverse learning needs are integrated into
mainstream classrooms, presents both opportunities and challenges for educators. Recent local research
sheds light on the experiences of non-special needs education (non-SpED) teachers navigating this
evolving landscape. These studies, primarily by Malanog, Manliguis, & Abenoja (2024) and Pancito
(2024), offered valuable insights into the obstacles faced and the potential solutions needed to create truly
inclusive learning environments.

One major hurdle identified is resource limitations (Malanog et al., 2024). Teachers often lack the
necessary materials, assistive technologies, and specialized equipment to effectively cater to the diverse
needs of their students. This scarcity can significantly impede their ability to provide equitable learning
opportunities. This lack of resources is further complicated by the documented need for specialized
training (Pancito, 2024). Non-SpED teachers often feel inadequately prepared to address the specific
learning and behavioral challenges presented by students with disabilities or other special needs.

The research also highlighted the practical difficulties of classroom management in inclusive settings
(Pancito, 2024). Teachers require effective strategies for managing diverse learning styles, addressing
behavioral issues, and fostering a positive and supportive classroom atmosphere for all students.
Successfully navigating these challenges requires more than just theoretical knowledge; it demands
practical skills and readily available resources.

Crucially, the studies emphasized the significance of support systems (Malanog et al., 2024). Supportive
administration plays a vital role in providing guidance, resources, and encouragement to teachers.
Additionally, peer collaboration among educators is identified as a crucial factor in successful inclusion
(Pancito, 2024). By sharing best practices, providing mutual support, and collaborating on strategies,
teachers can collectively address the challenges they face.

Moreover, findings indicate the need for adaptation of teaching methods (Pancito, 2024). Teachers need
to be equipped with the skills and knowledge to modify instructional strategies, assessments, and materials
to meet the individual needs of their students. This necessitates a move away from a one-size-fits-all
approach to education and towards personalized learning.
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The research also highlights the emotional challenges experienced by teachers (Malanog et al., 2024). The
demands of inclusive education can be emotionally taxing, leading to feelings of stress, frustration, and
burnout. Providing adequate support and resources is critical to mitigating these challenges and ensuring
teacher well-being.

To address these multifaceted needs, ongoing professional development is paramount (Pancito, 2024).
Training programs should focus on practical strategies for classroom management, adaptation of teaching
methods, and understanding diverse learning needs. Furthermore, the studies emphasized the importance
of understanding and implementing inclusive practices (Malanog et al., 2024). This entails creating a
classroom environment that values diversity, promotes inclusivity, and ensures that all students feel
welcomed, respected, and supported.

Finally, the research underscores the importance of parental engagement (Pancito, 2024) and cultural
sensitivity (Malanog et al., 2024). Involving parents as active partners in the education process can
significantly enhance student outcomes. Furthermore, understanding and respecting cultural differences
is essential for creating a truly inclusive and equitable learning environment. The need for effective
implementation policy is also crucial, ensuring that inclusive policies are not just on paper but are actively
practiced in classrooms (Pancito, 2024). Ultimately, the goal is to enhance student engagement through
inclusive practices (Malanog et al., 2024).

These findings provide a comprehensive understanding of the challenges faced by non-SpED teachers in
inclusive education. By addressing these issues through targeted interventions, adequate resources, and
ongoing support, educators can be empowered to create truly inclusive learning environments where all
students can thrive.

Research Gaps

Research on the experiences of non-major Special Needs Education (SNED) teachers in the Philippines
reveals several gaps that need to be addressed to enhance inclusive education. One significant gap is the
lack of comprehensive training programs tailored to the unique needs of non-major SNED teachers. Many
teachers report feeling unprepared to handle the diverse learning needs of students with special needs due
to insufficient training in inclusive education strategies. This gap highlights the necessity for more targeted
professional development programs that equip teachers with the skills and knowledge required to
effectively support all learners.

Another critical gap is the limited availability of resources and support systems for non-major SNED
teachers. Many teachers struggle with inadequate access to teaching materials, assistive technologies, and
support staff, which hampers their ability to create an inclusive learning environment. This lack of
resources not only affects the quality of education provided to students with special needs but also
contributes to teacher burnout and frustration. Addressing this gap requires a concerted effort from
policymakers and educational institutions to ensure that adequate resources and support are available to
all teachers.

Additionally, there is a need for more research on the specific challenges faced by non-major SNED
teachers in the Philippine context. While some studies have explored the general difficulties of inclusive
education, there is a paucity of research focusing on the unique experiences of non-major teachers.
Understanding these challenges in greater detail can inform the development of more effective support
systems and policies that address the specific needs of these educators. This includes exploring issues such
as classroom management, differentiation of instruction, and the emotional and psychological impact of
teaching in an inclusive setting.
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Finally, the attitudes and perceptions of non-major SNED teachers towards inclusive education remain an
under-researched area. Teachers' beliefs and attitudes significantly influence their teaching practices and
the success of inclusive education initiatives. Research that delves into how these teachers perceive the
benefits and challenges of inclusive education can provide valuable insights into how to foster a more
positive and supportive attitude toward inclusion. This, in turn, can lead to the development of more
effective training programs and policies that promote a culture of inclusion within schools.

By addressing these research gaps, stakeholders can develop more effective teacher training programs,
support systems, and inclusive education policies that better meet the needs of nonmajor SNED teachers
and their students.

CHAPTER III: METHODOLOGY

This chapter presents the methods and procedures undertaken by the researcher to gather the needed data
to understand phenomena from the perspective of participants. It includes research designs, sample,
instrument used, data collection procedure, and analysis procedure.

Research Design

The movement towards inclusive education, which aims to educate students with special needs alongside
their typically developing peers in regular classroom settings, is gaining momentum globally. In the
Philippines, the Department of Education (DepEd) actively promotes inclusive education, yet the practical
implementation often presents a tapestry of challenges and successes. This is particularly true in regions
like Bulan 2 District, where the integration of students with diverse learning needs significantly impacts
educators on the front lines. This article delves into a study conducted in Bulan 2 District, exploring the
lived experiences of teachers engaged in inclusive education within elementary schools. Using a
phenomenological research design, the study shed light on the essence of their experiences, providing
valuable insights into the realities, opportunities, and obstacles they encounter.

At the heart of this research lies a phenomenological approach. Phenomenology, as a qualitative research
methodology which sought the meaning and significance of a phenomenon by exploring the subjective
experiences of individuals who have lived through it. It moved beyond mere description to delve into the
very essence of that experience — how it felt, the meanings attached to it, and the impact it has on the
individual's world. The goal is to uncover the shared understanding and common themes that emerge from
the narratives of these individuals.-

For this study, the phenomenon of interest is "teaching in an inclusive elementary school setting in Bulan
2 District." The phenomenological approach allowed the researchers to move beyond surface-level
observations and access the deeper, often unspoken, realities of teachers navigating this complex
landscape. By focusing on their perspectives, the study aimed to construct a rich and nuanced
understanding of what it meant to be a teacher implementing inclusion in Bulan 2 District. This
understanding can then inform policy, training, and support systems designed to better equip educators
for the challenges they face.

The methodology employed in this study leverages the power of focus group discussions (FGDs) as its
primary means of data collection. While individual interviews are a common tool in phenomenological
research, FGDs offer a unique advantage in exploring shared experiences and generating in-depth insights.
Shared Experiences and Collective Meaning-Making: FGDs provided a platform for teachers to interact
with one another, shared their experiences, and collaboratively constructed meaning around the
phenomenon of inclusion. This collaborative process allowed for the emergence of perspectives and

[JFMR260377449 Volume 8, Issue 3, May-June 2026 22



http://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

insights that might not surface in individual interviews. Participants built upon each other's ideas,
challenge assumptions, and offered alternative interpretations, leading to a richer and more nuanced
understanding of the phenomenon.

Stimulating Recall and Reflection: The presence of peers can stimulate recall and reflection. Hearing
another teacher described a particular experience can trigger memories and perspectives in others, leading
to the identification of previously unarticulated challenges or successes. The dynamic interaction within
the group encouraged participants to think critically about their own experiences and how they related to
the experiences of others.

Identifying Common Themes and Patterns: FGDs facilitated the identification of common themes and
patterns across participants' experiences. As teachers shared their stories and insights, the facilitator can
identify recurring challenges, successful strategies, and shared perspectives. These common themes were
crucial for understanding the essence of the phenomenon and developing a comprehensive understanding
of the lived experiences of teachers in Bulan 2 District.

Enhanced Data Richness: The interactive nature of FGDs often leads to the generation of richer and more
detailed data compared to individual interviews. The participants can probe each other's experiences, ask
clarifying questions, and offer support and encouragement, creating a more comfortable and open
environment for sharing personal narratives.

Structured Exploration with Interview Guide: While the discussions were dynamic and interactive, the use
of a structured interview guide ensured that key areas relevant to the inclusive education program outlined
by the Department of Education. This guide provided a framework for the discussion, ensuring that
relevant topics were explored in sufficient depth while still allowing for flexibility and spontaneity.

The Interview Guide and its Structure

The interview guide played a crucial role in guiding the FGD. It is based on the inclusive education
program by the Department of Education, acting as a roadmap to ensure that the discussions covered the
key components and aspects of the program. This included questions about:

Curriculum Adaptation and Differentiation: How do teachers adapt the curriculum to meet the diverse
learning needs of students with special needs? What strategies do they employ to differentiate instruction
and assessment?

Collaboration and Support: How do teachers collaborate with special education teachers, administrators,
parents, and other professionals to support students with special needs? What resources and support
systems are available to them?

Classroom Management and Social Inclusion: How do teachers manage diverse classrooms and promote
social inclusion among all students? What strategies do they use to address behavioral challenges and
foster a positive learning environment?

Challenges and Barriers: What are the major challenges and barriers that teachers face in implementing
inclusive education? What systemic, logistical, or attitudinal obstacles do they encounter?

Successes and Rewards: What are the successes and rewards that teachers experience in working with
students with special needs? How do they perceive the impact of inclusive education on the lives of their
students and the school community as a whole?

Conclusion and Implications

By employing a phenomenological research design and utilizing focus group discussions, this study
undertook a comprehensive exploration of the lived experiences of teachers in Bulan District
implementing inclusive education. The findings of this research were expected to provide valuable
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insights into the complexities of inclusive education, highlighting both the rewards and the challenges that
teachers face. These insights can then be used to inform the development of targeted interventions, training
programs, and support systems that will better equip teachers to effectively implement inclusive education
and create a more equitable and inclusive learning environment for all students in Bulan 2 District, and
potentially, other similar regions. Furthermore, the study serves as a valuable example of how qualitative
research methodologies, specifically phenomenology and FGDs, can be used to understand complex social
phenomena from the perspective of those who love them.

The Participants

This study delved into the experiences of teachers navigating the Inclusive Education program within the
Department of Education, specifically for those in Bulan 2 District. The cornerstone of this research lies
in the rich insights gleaned from the 20 elementary school teachers who participated as primary sources
of data.

These teachers were carefully selected because of their direct involvement with students during their initial
mainstreaming phase. They were the individuals on the frontlines, directly responsible for the learners'
educational journey as they transitioned into inclusive classrooms. Their firsthand experiences, both the
challenges they encountered and the triumphs they celebrated, are invaluable to understanding the realities
on the ground regarding inclusive education practices.

By focusing on these teachers, this study aimed to amplify the voices of those most intimately connected
with the implementation of the Inclusive Education program. Their perspectives are crucial for informing
future policy, improving teacher training, and ensuring the success and well-being of all students within
the inclusive education framework. Their dedication and experiences provide a unique and vital lens to
examine and improve the support offered to students with diverse learning needs.

The Instrument

In understanding the complexities of implementing inclusive education programs within the Department
of Education, a crucial element is the selection and application of appropriate research instruments. This
study, focused on Bulan 2 District which employed structured interview guide questions as its primary
instrument to gather rich data from elementary school teachers.

The core of the research relied on engaging 20 elementary school teachers from the district. These
educators were carefully chosen based on their direct experiences with students who were mainstreamed
into regular classrooms. Their direct involvement in the care and education of these students during the
critical period of integration make their insights invaluable to understanding the program's impact.

To gather this valuable information, the study utilized structured interview guide questions as the main
instrument. This approach allowed for a systematic and consistent collection of data across all participants.
The structured format ensured that key areas related to the challenges and triumphs of implementing
inclusive education were addressed by each teacher. This approach provides comparable data, facilitating
a more comprehensive analysis of the overall experiences within the district.

Furthermore, the study incorporated focus group discussions, also employing structured interview guide
questions. This method allowed for a more dynamic and interactive exploration of the topic. The group
facilitated a shared reflection on experiences, allowing teachers to build upon each other's perspectives
and potentially uncovered nuances that might have been missed in individual interviews. The use of
structured questions within the focus groups maintained a level of consistency and focus, ensuring the
discussions to be relevant to the research objectives.
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In essence, the structured interview guide questions, employed both in individual interviews and focus

group discussions, served as the cornerstone of the study. This instrument was carefully chosen to

effectively capture the nuanced experiences of elementary school teachers in Bulan 2

District, providing valuable insights into the practical realities of implementing the Department of

Education's inclusive education program. This data were instrumental in identifying areas of success,

pinpointing challenges, and ultimately using strategies to improve the inclusivity and effectiveness of

future educational practices.

Structured interview guide questions for each problem statement:

1. Key Challenges in Implementing Inclusive Education

e What specific challenges do you face when integrating students with special needs into your
classroom?

e How do resource limitations (e.g., materials, support staff) impact your ability to implement inclusive
education?

e Can you describe any difficulties you encounter in differentiating instruction for students with diverse
needs?

e How do you address behavioral issues that arise from including students with special needs in a general
education setting?

(]

. Perceptions of Benefits of Inclusive Education

e In your experience, what are the most significant benefits of inclusive education for students with
special needs?

¢ How do you think inclusive education impacts the social skills and peer relationships of students with
special needs?

e Can you provide examples of academic improvements you've observed in students with special needs
due to inclusive education?

e How do you perceive the overall school environment and culture to be affected by inclusive education
practices?

3. Effective Strategies and Practices

e What teaching strategies have you found most effective in supporting students with special needs in
your classroom?

e How do you utilize assistive technologies or tools to aid the inclusion of students with special needs?

e (an you share any collaborative practices with special education staff that have been particularly
successful?

e How do you modify classroom activities to ensure they are accessible to all students, including those

with special needs?
. Impact of Teachers' Experiences and Attitudes

N

e How have your personal experiences with inclusive education shaped your teaching practices?

e In what ways do your attitudes toward inclusion influence your interactions with students with special
needs?

e (an you describe any changes in student outcomes that you attribute to your approach to inclusive
education?

e How do you stay informed and updated on best practices for inclusive education, and how does this
impact your teaching?
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Data Collection Procedures

Rigorous research hinged not only on sound methodology but also on a commitment to ethical principles.
A recent study exemplified this approach, prioritizing both comprehensive data collection and the well-
being and rights of its participants. The study's design emphasizes transparency, informed consent, and
confidentiality, ensuring a process that was both informative and respectful.

The data collection process began with securing formal authorization from key stakeholders. Before any
interaction with potential participants, the researcher obtained explicit permission from both the school
division superintendent and the relevant school principals. This crucial step underscored the project's
dedication to adhering to institutional protocols and maintaining complete transparency. Each
authorization request provided a detailed overview of the study, outlining its objectives, proposed research
methodology, and a clear justification for its necessity. This thorough approach guaranteed that all parties
involved were fully informed and understood the purpose and scope of the research.

Once the necessary permissions were secured, the researcher focused on conducting in-depth interviews
with teachers and principals. These interviews, the cornerstone of the data collection, was carefully
scheduled to accommodate the participants' availability and conducted in private, secure settings to ensure
confidentiality and promote honest and open dialogue. Using a framework of predetermined questions,
the interviews were recorded, but only with the explicit consent of the participant. These recordings were
meticulously transcribed, allowing for a thorough and accurate analysis of the gathered information.
Beyond the meticulous methodology, the study was built on a foundation of ethical considerations. Before
participating in any interview, all potential participants received comprehensive information about the
study's purpose, their rights as participants, and the voluntary nature of their involvement. This
information was presented, and participants were required to provide informed consent, ensuring they
fully understood the implications of their participation.

Furthermore, the study prioritized the anonymity and confidentiality of all participants. Participants were
identified using codes rather than their actual names throughout the research process, protecting their
identities. All data collected were stored securely, accessible only to the core research team, and
safeguards will be in place to prevent unauthorized access or disclosure. Finally, and perhaps most
importantly, the study was designed to minimize any potential risks associated with participation, ensuring
the well-being of all involved. The entire research process was conducted with the utmost respect for the
participants' time, opinions, and privacy.

This study demonstrated a strong commitment to ethical research practices. By prioritizing transparency,
informed consent, confidentiality, and the well-being of participants, the study established a solid
foundation for meaningful and trustworthy results. This ethical and comprehensive approach to data
collection not only strengthened the validity of the research but also fostered a sense of trust and
collaboration between the researcher and the individuals contributing to the study.

Thematic Analysis Procedures

The pursuit of inclusive education, where all learners, regardless of their needs, can thrive, remains a
critical goal for educators worldwide. This article focused on employing thematic analysis to understand
the nuances of education for Students with Special Educational Needs and Disabilities (SNED learners),
specifically examining the quality of education they receive and the preparedness of non-major teachers
to foster inclusive learning environments. By systematically analyzing data through coding,
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categorization, and theme development, the teachers aimed to shed light on the current realities and
identify key areas for improvement.

Thematic analysis, a widely used qualitative research approach, allowed the researchers to delve deep into
the narratives and experiences surrounding SNED learner education. This method moved beyond surface-
level interpretations to uncover recurring patterns and underlying themes that shape the educational
landscape. The process began with a thorough immersion in the data, which likely comprised interviews
with teachers, students, parents, and administrators, as well as observations of classroom practices and
reviews of relevant documents.

Following data immersion, the coding phase commenced. This involved assigning concise labels (codes)
to meaningful segments of the data that reflected specific ideas, actions, or perspectives related to the
quality of education and teacher preparedness. These codes were then iteratively refined and grouped into
broader categories based on their similarities and relationships. For example, codes such as "lack of
accessible materials," "insufficient training on IEPs," and "limited collaboration with special education
specialists" might be grouped under a broader category like "Resource Constraints and Support
Deficiencies."

The culmination of the coding and categorization process were the identification of overarching themes.
These themes represented the dominant and recurring ideas that captured the essence of the data. They
served as the central organizing principles for understanding the complexities of SNED learner education
and the role of non-major teachers.

By meticulously employing thematic analysis, this research aimed to provide a robust and nuanced
understanding of the challenges and opportunities surrounding inclusive education for SNED learners.
The identified themes offered valuable insights for policymakers, teacher educators, school
administrators, and classroom teachers, informing the development of targeted interventions and strategies
to improve the quality of education and ensure that all learners have the opportunity to reach their full
potential in truly inclusive learning environments. Ultimately, this thematic exploration sought to
contribute to a more equitable and just education system for all.

CHAPTER 1V: RESULTS

This chapter presents the findings derived from the data collected from the course of the study. The results
are organized according to the research questions and objectives outlined in the previous chapters.
Qualitative data are analyzed to uncover patterns, relationships, and significant trends relevant to the
study. Narrative descriptions are used to illustrate the outcomes clearly and concisely. These findings
serve as the foundation for the discussion and interpretation in the subsequent chapter.

I. The key challenges in implementing inclusive education, specifically when integrating students
with special needs into regular classrooms:

Instructional and Curriculum Challenges

Many educators expressed difficulty in adapting lessons to meet diverse learning needs. Participant 1
described “instructional challenges differentiated instruction, adapting curriculum and managing diverse
learning styles,” while Participant 3 noted the struggle of “adapting lesson plans to meet diverse learning
needs... and ensuring accessibility for all students.” Participant 7 shared, “I struggled a bit in finding ways
to provide appropriate instruction for the learner with special needs while engaging other students.”
Participant 15 echoed this concern, saying, “I am not ready yet as the receiving teacher because I have not
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received proper trainings on Inclusive education.” These responses highlight the need for better training
and support in differentiated instruction and curriculum design.

Teacher Preparation and Professional Development

A recurring theme was the lack of teacher training and readiness. Participant 2 stated, “The challenges I
face are a lack of resources and teacher preparation and training,” while Participant 13 admitted, “I don’t
have enough training and seminars to cater to this pupil with special needs.” Participant 8 emphasized,
“The main problem in integrating is the knowledge and skill of the receiving teachers in handling learners
with special needs.” Participant 9, a SNED teacher, added, “One of the challenges I’ve met is the teacher
who will receive my learner, considering their readiness and willingness.” These reflections point to a
pressing need for sustained professional development and capacity-building for inclusive education.
Communication and Collaboration Barriers

Effective communication with students, families, and support staff was another major challenge.
Participant 1 mentioned “communication barriers, collaborating with support staff, [and] keeping families
informed.” Participant 5 shared, “It is challenging to instruct and help them comprehend the lesson...
perhaps due to their limited learning capacity,” and noted that “parents’ lack of assistance” and “students’
poor study habits” further complicate the process. These insights suggest that inclusive education requires
strong communication strategies and active collaboration among stakeholders.

Behavioral and Emotional Challenges

Managing behavior and emotional needs was a consistent concern. Participant 4 cited “managing their
behavioral conditions... bullying, and assessment and reflection,” while Participant 6 described
“behavioral issues that require additional support and management strategies.” Participant 10 shared a
personal struggle: “My biggest struggle is during written activities... especially if he is seeking attention
from other pupils and is not approved of his misbehavior.” Participant 12 simply stated, “The behavior of
the learners,” and Participant 11 added that “disruptive behavior displayed by a learner with disability...
affects the learning environment.” These responses underscore the importance of behavioral support
systems and inclusive classroom management techniques.

Resource Constraints and Accessibility

Limited resources were a major barrier to effective inclusion. Participant 1 noted “logistic challenges
[resource constraint, classroom management, and balancing individual needs],” while Participant 4
pointed to “lack of resources that adequately support their needs.” Participant 7 stated, “There were not
enough resources available to help the learner effectively,” and Participant 15 asked, “How am I going to
make my learners understand his/her condition... when I do not have the resources?” These reflections
reveal that inclusive education cannot succeed without adequate materials, tools, and infrastructure.
Social Integration and Peer Acceptance

Social challenges such as peer acceptance and inclusion were also highlighted. Participant 6 observed that
learners “feel isolated or excluded by classmates,” and have “difficulty making friends and interacting
with peers.” Participant 11 added that “peer acceptance... could lead to social isolation and bullying.”
Participant 14 shared the effort it takes to “keep received learner engaged and motivated,” while
Participant 3 emphasized the challenge of “foster[ing] an inclusive environment where all students feel
accepted and engaged.” These insights show that inclusive education must also address the social
dynamics of the classroom.
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How resource limitations—particularly materials and support staff—impact the implementation of
inclusive education:

Impact of Limited Materials and Assistive Technology

Many participants emphasized that the absence of appropriate materials severely restrict their ability to
support learners with special needs. Participant 1 outlined several key areas affected by resource
limitations, including “limited assistive technology,” “inadequate adaptive materials,” and “outdated or
insufficient education.” Participant 6 stressed the importance of visual aids, noting that “without
specialized learning materials like large print or assistive technology, learners with disabilities may
struggle to access curriculum content.” Participant 12 added that “lack of accessible educational materials,
such as braille or large print texts, can hinder learners’ learning.” Participant 7 shared, “Without access to
these resources, I was challenged to create and provide materials that can support and provide an
appropriate learning process.” These reflections show that inclusive education cannot thrive without tools
tailored to learners’ individual needs.

Lack of Support Staff and Professional Training

The shortage of trained personnel was another major barrier. Participant 1 included “lack of training and
professional development” as a critical challenge, while Participant 13 emphasized the need for “enough
training and seminars for receiving teachers.” Participant 10 shared a personal struggle: “The materials
and support staff... are really the instrument on how I can teach effectively to the blind pupil that is under
my care.” Participant 8 pointed out that “school heads and other regular teachers should be oriented on
SNED so that zero rejection policy and acceptance of SNED pupils in regular class can be well
implemented.” Participant 12 also noted that “insufficient staff, including special education teachers,
aides, and related service providers, can hinder the implementation of IEPs.” These insights highlight the
urgent need for capacity-building and staff support to make inclusive education truly functional.

Effects on Teaching Quality and Learner Engagement

Resource limitations directly affect the quality of instruction and learner participation. Participant 3
explained that “insufficient materials or support staff hinder the ability to provide tailored support for
diverse learners,” leading to “gaps in learning opportunities.” Participant 4 observed that “limited
resources or inadequate materials led to disengagement of learners with disabilities,” and emphasized the
goal of providing “equal quality education among diverse learners.” Participant 5 reflected, “Lack of
resources made it difficult for us teachers to engage in certain activities and actions that would have helped
the learners learn and participate.” Participant 11 added that resource constraints “create barriers that affect
my delivery of high-quality learning in an inclusive setting.” These responses show that without adequate
resources, both teaching effectiveness and student outcomes suffer.

Equity and Accessibility in the Learning Environment

Several participants stressed that inclusive education must be equitable and accessible, which is impossible
without sufficient resources. Participant 14 stated, “Limitations in resources, materials, and support staff
can significantly hinder the effective implementation of inclusive education,” and emphasized the need
for an “equitable and accessible” learning environment. Participant 15 captured the gravity of the issue
with a powerful metaphor: “The lack and to some extent the absence of the resources will greatly affect
the effectiveness of the teaching-learning process. It is like going to war unarmed.” These reflections
underscore that inclusive education is not just a pedagogical goal—it’s a matter of justice and dignity for
all learners.
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The difficulties teachers encounter in differentiating instruction for learners with diverse needs:
Time Constraints and Workload

One of the most common challenges cited was the significant time required to plan and implement
differentiated instructions. Participant 1 explained that “differentiating learning objectives/content/tasks
for groups or individuals to match their needs/abilities... can be time consuming and increase the
workload,” which may negatively affect learner outcomes and behavior. Participant 2 echoed this, citing
“time constraints for planning and preparation of activities.” Participant 6 added that “teachers have
limited time to plan and deliver differentiated instructions, especially with a large class size,” while
Participant 13 emphasized that “it requires significant time and effort in preparing lessons.” Participant
14 also noted that “the teacher has a limited time to plan and deliver differentiated instructions,” especially
when trying to identify hidden learning differences. These reflections show that time is a critical barrier
to effective differentiation.

Resource Limitations and Lack of Training

Several participants highlighted the lack of instructional materials and professional development as major
obstacles. Participant 2 mentioned “lack of resources,” and Participant 3 noted that resource limitations
“limit access to necessary educational tools and reduce the capacity to address individual needs.”
Participant 6 pointed out “resource limitations and lack of training,” while Participant 13 added that “a
lack of access to diverse instructional materials and resources can impede the ability to tailor lessons.”
Participant 14 reinforced this by stating “resource limitations and lack of training” are persistent issues.
Participant 15, a new teacher, admitted, “I do not have much experience regarding inclusive education...
I am also groping in the dark.” These responses underscore the need for better support systems and
ongoing teacher development.

Diverse Learning Styles and Needs

Teachers also struggle with the complexity of addressing varied learning styles and abilities. Participant 3
described challenges due to “varying learning styles, language barriers, and differing levels of ability,”
while Participant 5 shared that “each learner has distinct needs and behaviors that teachers must
recognize.” Participant 12 noted that “it is difficult to cater/assess pupils with learning disabilities,” and
Participant 14 emphasized the difficulty of “identifying individuals’ needs,” especially when disabilities
are not immediately visible. These insights reflect the nuanced and demanding nature of tailoring
instruction to a wide range of learners.

Classroom Management and Individualized Support

Managing a classroom with diverse learners often requires juggling multiple instructional approaches
simultaneously. Participant 11 explained, “Differentiated instruction often involves multiple activities
happening simultaneously... Managing this dynamic environment can be overwhelming.” Participant 7
shared the challenge of providing “individualized attention” while managing the entire class, and
Participant 13 added that “classroom management where learners are engaged in different activities
simultaneously is challenging.” These reflections show that balancing group instruction with individual
needs is a persistent difficulty.

Technical and Emotional Challenges with Special Needs Learners

Teachers also face emotional and technical challenges when working with learners with disabilities.
Participant 8 noted the difficulty of using specialized equipment like Braille, saying “the regular teacher
needs assistance of a resource SNED Teacher to read the Braille writing.” Participant 10 shared a personal
experience: “Catering blind pupil in a regular class... is quite challenging, especially during written
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activities,” and described the emotional complexity of managing the pupil’s behavior without making him
feel excluded. Participant 9 listed challenges such as “difficulty in concentrating and paying attention,
difficulty in seeing, difficulty in hearing, and emotional and behavioral disorder.” These responses
highlight the need for specialized training and emotional sensitivity in inclusive classrooms.

How teachers address behavioral issues that arise from including learners with special needs in a
general education setting:

Building Positive Relationships and Clear Expectations

Many teachers emphasized the importance of fostering trust and setting clear behavioral standards.
Participant 1 advocated for treating learners “with kindness, patience and accommodation,” and
recommended strategies such as “positive reinforcement, structure and routine, visual supports, and
communication with parents.” Participant 13 echoed this, saying, “I must build a positive relationship that
establishes trust and rapport... clearly define and communicate classroom rules and routines.” Participant
2 added, “Let the learners know what you want him/her to do and how,” while Participant 11 stressed the
value of empathy and involvement: “Show empathy and understanding... allow them to have a say in their
goals or strategies.” These responses highlight that consistency, clarity, and compassion are foundational
to managing behavior effectively.

Individualized and Patient-Centered Approaches

Several participants described using tailored strategies to meet the unique needs of each learner.
Participant 3 recommended “individualized behavior plans, positive reinforcement, clear expectations,
and support from special education staff.” Participant 6 suggested sensory-friendly adjustments like
“fewer lights, less background music, noise blocks, quiet zone,” and emphasized “using rewards and
positive language.” Participant 14 gave a specific example: “A child with autism may exhibit disruptive
behavior due to sensory overload... providing quiet space with calming sensory tools” can help regulate
emotions. Participant 10 shared a personal strategy: “If my blind pupil misbehaves... I just sit beside him
and discuss what his classmates are writing to keep him busy.” These insights show that behavioral support
must be flexible, sensitive, and responsive to individual triggers.

Collaboration with Families and Support Staff

Collaboration emerged as a key strategy in addressing behavioral challenges. Participant 4 shared,
“Collaboration and dialogue with parents regarding the behavioral issues and academic performance...
have a positive impact.” Participant 12 emphasized that “addressing behavioral issues... requires a
proactive, collaborative, and student-centered approach.” Participant 11 also stressed the importance of
“open communication with the learners’ family to ensure consistency... and seek support from the expert
or SNED teachers.” These reflections suggest that inclusive behavior management is most effective when
it involves a team effort across home and school environments.

Understanding Behavior and Emotional Needs

Teachers also spoke about the importance of understanding the root causes of behavior. Participant 5
shared, “Investing more time and energy into comprehending their behaviors is the main thing I do,” while
Participant 9 noted, “Modifying behavior is a process, and it will take some time.” Participant 8 observed
that tantrums often arise “when their needs were not met,” and described separating the pupil temporarily
to provide a more suitable activity. Participant 7 emphasized creating “an environment where they feel
safe, respected, and supported.” These responses reflect a deep awareness that behavior is often a form of
communication and must be met with empathy and insight.
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Emotional Toll and Teacher Burnout

Despite their commitment, some teachers expressed emotional exhaustion. Participant 15 candidly
admitted, “Honestly, sometimes I do not know what to do... I feel so exhausted, and I can no longer focus
on my regular students.” This highlights the need for systemic support—not just for learners, but for
teachers themselves—through training, staffing, and wellness programs to sustain inclusive education.
I1. The perceived benefits of inclusive education for learners with special needs:

Academic Growth and Access to Learning

Inclusive education offers learners with special needs meaningful access to the same curriculum as their
peers, often with necessary accommodations. Participant 3 emphasized that learners “experience the same
curriculum..with appropriate modifications,” which enhanced their

“language development and communication skills.” Participant 13 added that inclusive education
“encourag[es] them to a higher performance” and exposes them to “diverse learning styles.” Participant 6
affirmed that it supports “academic achievement,” while Participant 2 noted that it “allow[s] students to
learn at their own pace.” These reflections show that inclusive education fosters academic growth by
creating equitable learning opportunities.

Social Development and Peer Interaction

Social integration was widely recognized as a major benefit. Participant 4 shared that inclusive education
helps learners “feel a sense of belongingness and tend to develop their social skills.” Participant 7
emphasized that “interactions help them develop growing social skills that can also foster friendships and
relationships.” Participant 9 noted that it “foster[s] acceptance, empathy and understanding,” and “peer
rejection is eliminated.” Participant 11 added that it “helps them build friendships, navigate social
situations more effectively, and boost their self-esteem.” These insights highlight how inclusive settings
nurture social competence and emotional well-being.

Emotional Empowerment and Sense of Belonging

Several participants described the emotional impact of inclusive education. Participant 1 stated that it
“provides a supportive and accepting environment... to reach their full potential and participate fully in
society.” Participant 10 shared a touching experience: “The smiles on his face as he mingled with her
classmates... showing his special talents... the love and acceptance he felt.”

Participant 5 expressed that “watching children with special needs learn together... shows how well we
are developing their abilities and knowledge.” Participant 14 described inclusive education as “a more
equitable and enriching learning environment... fostering a more inclusive and compassionate society.”
These reflections show how inclusion builds confidence, dignity, and emotional resilience.

Community Awareness and Systemic Change

Beyond individual benefits, inclusive education also transforms the broader school community.
Participant 8 highlighted systemic gains: “Zero rejection policy is implemented... regular teachers are
given opportunity to gain knowledge... the school community can accommodate children with special
needs.” Participant 15 emphasized the importance of advocacy: “If the community will regard them as a
normal member of the society... this will make life easier for them... inclusive education and the right
advocacy awareness... will make their lives a lot happier.” Participant 12 added that “it is a two-way
process of learning,” where teachers also grow by understanding their learners. These responses reflect
how inclusive education promotes empathy, awareness, and institutional readiness.
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How inclusive education impacts the social skills and peer relationships of students with special
needs:

Fostering Social Interaction and Communication

Inclusive education creates opportunities for learners with special needs to engage meaningfully with their
peers, enhancing their social development. Participant 1 highlighted several benefits, including “improved
communication skills,” “meaningful friendship,” and “reduced social isolation.” Participant 6 explained
that learners “develop social skills like communication and cooperation” and “learn appropriate social
behaviors by observing and interacting with their peers.” Participant 7 added that inclusive settings
“increase opportunities to express themselves and encourage them to communicate their thoughts and
ideas,” which boosts confidence.

Participant 12 affirmed that students “develop essential social skills in communication,” while Participant
13 emphasized that “natural social interactions... help them develop crucial skills and lasting, meaningful
relationships.” These reflections show that inclusive education nurtures both verbal and non-verbal social
competencies.

Building Empathy, Acceptance, and Belonging

Many participants noted that inclusive education promotes empathy and a sense of belonging. Participant
3 shared that “positive peer interactions reinforce their self-worth,” making learners more socially
engaged. Participant 4 stated that it “gives equal opportunities to interact with others,” and helps regular
students “develop empathy and understanding.” Participant 2 emphasized the importance of “a positive
learning environment that values diversity,” which can “lessen peer rejection or bullying.” Participant 10
described how inclusion “boosts the special child’s self-worth... improves self-confidence and self-
esteem,” and helps them “adapt to their social environment.” Participant 14 summarized that inclusive
education “leads to greater acceptance, inclusion, and positive social experiences.” These insights reflect
how inclusion fosters emotional safety and mutual respect.

Promoting Equity and Reducing Social Barriers

Inclusive education also helps dismantle social barriers and promotes fairness. Participant 5 noted that
learners “experienced a sense of acceptance, equal treatment, and lack of indifference,” though also
cautioned about the risk of “bullying and criticism.” Participant 9 emphasized its role in “reducing social
relationship obstacles such as peer rejection,” while Participant 11 observed that it “enhanced their peer
interactions... and reduced conflicts.” Participant 15 added that it “makes regular students be aware of the
condition of their SNED classmates,” which helps “control bullying.” Participant 8 acknowledged that
building social skills “has its own limits,” but daily interaction “manifests harmonious relationships.”
These reflections show that inclusive education can transform classroom dynamics and promote a culture
of respect and equity.

Observed academic improvements in learners with special needs due to inclusive education:
Enhanced Participation and Communication Skills

Many educators observed that inclusive education significantly boosts learners’ classroom engagement
and communication. Participant 1 shared that a “learner with autism who was previously hesitant to
participate in class discussions began to actively engage with peers and teachers,” showing marked
improvement in communication. Participant 2 noted that a student who initially struggled with
“understanding concepts and low participation” eventually demonstrated “greater participation in
classroom activities and improved communication skills.” Participant 5 emphasized that inclusive settings
“increase their participation and improve their communication skills,” while Participant 7 also observed

[JFMR260377449 Volume 8, Issue 3, May-June 2026 33



http://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

“improved communication skills” in their student. These reflections show that inclusive environments
encourage learners to express themselves and connect more confidently with others.

Academic Gains in Literacy, Numeracy, and Conceptual Understanding

Several participants highlighted measurable academic progress in core subjects. Participant 3 described a
learner with autism who “excelled in abstract math concepts” through “hands-on visual-based learning,
peer collaboration, and differentiated instruction.” Participant 9 shared a success story: “One learner with
autism... now she’s in full mainstream to grade 3... Today she’s a reader with comprehension.”
Participant 11 affirmed that learners “often experience greater academic gains in literacy and numeracy,”
while Participant 12 observed that their student “is good in reading and comprehending... can
communicate well and do the task given.” Participant 13 noted “higher gains in reading and writing skills”
and added that their blind pupil “enhanced his skills in using Braille.” These examples reflect how
inclusive education can unlock academic potential when paired with appropriate strategies and tools.
Development of Positive Habits and Self-Management

Beyond academic content, inclusive education also fosters personal growth and independence. Participant
6 described how learners “build good study habits, develop patience and resilience... practice positive
thinking,” and learn to care for themselves “physically and mentally without the support of the people
around them.” Participant 10 observed “positive and active response” during class discussions and group
activities, which indicated academic engagement and enjoyment.

Participant 13 added that inclusive education “foster[s] a love for learning, independence, and confidence
in every way.” These reflections show that inclusive classrooms nurture holistic development, preparing
learners for life beyond academics.

Role of Tools, Equipment, and Teacher Effort

Some educators emphasized the importance of providing appropriate tools and support. Participant 8
explained that “mainstreaming CSN can cope with academic demands... providing necessary tools and
equipment like Braille and Brailler for the visually impaired.” Participant 13 acknowledged the challenge
of limited training but expressed dedication: “I don’t have enough training... but I am trying my best to
teach them what they deserve to learn.” These insights highlight that inclusive education requires not just
access, but also investment in resources and teacher capacity.

Emotional Growth and Confidence

While not all improvements were strictly academic, emotional growth was seen as a foundation for
learning. Participant 14 noted that their learner “has improved social skills and is developing positive
relationships with peers,” which supports academic engagement. Participant 15 admitted, “Not much
academically, however, he is less scared of being with his classmates,” showing that emotional comfort
is a steppingstone to future academic success.

How inclusive education practices affect the school environment and culture overall:

Promoting Acceptance, Diversity, and Belonging

Many participants viewed inclusive education as a transformative force that fosters a culture of acceptance
and respect. Participant 2 emphasized that it “promotes diversity, equity, and belongingness,” ensuring
that “every learner, with or without disabilities, needs support and opportunity to learn.” Participant 3
noted that “schools become models for inclusivity, influencing broader community attitudes towards
diversity,” and that strong inclusion programs “report lower rates of bullying and higher levels of peer
support.” Participant 5 highlighted the importance of
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“fostering a sense of belonging, and promoting empathy and respect for diversity,” while Participant 6
added that inclusive practices make schools “more welcoming, respectful and supportive of all learners.”
Participant 13 described their school as one that “focus[es] not only on the disability but the ability of the
pupils,” creating “a more compassionate education environment.” These reflections show that inclusive
education can reshape school culture into one that values every learner.

Enhancing Teacher Growth and School Capacity

Inclusive education also encourages professional development and institutional readiness. Participant 4
pointed out the need for “resource allocation and the need to train teachers for effective implementation,”
while Participant 12 observed that it “enhances teachers’ professional development... leading to enhanced
professional growth.” Participant 10 stressed that teachers must “undergo thorough training... not only
for the benefit of the pupils but also the psychological and health condition of the teachers,” warning that
without proper orientation, educators may “feel lost and tired.” These insights highlight that inclusive
education requires investment in teacher capacity and systemic support to succeed.

Addressing Challenges and Stress

While many responses were positive, some participants expressed concern about the strain inclusive
education can place on unprepared teachers. Participant 1 noted that it “‘can cause stress, disengagement,
and disinterest in learning,” and Participant 15 shared that it “can cause too much stress and too much a
burden for a teacher who is not ready yet.” Participant 10 echoed this, describing how teachers may
“experience failure... and feel lost” if not properly guided. These reflections underscore the importance
of readiness, training, and emotional support for educators navigating inclusive classrooms.

Creating a More Equitable and Supportive School Culture

Despite the challenges, many participants affirmed the broader cultural benefits of inclusion. Participant
7 stated that inclusive practices “create an atmosphere that is welcoming, respectful, and supportive for
all students.” Participant 8 observed that inclusion “negated the barrier of nonacceptance,” creating “an
environment of acceptance.” Participant 9 emphasized that “education for all should be the basis,” and
that “all children... should not be left behind.” Participant 11 concluded that inclusive education
“cultivates a school environment that values diversity, fosters a culture of fairness, respect, and supports
the holistic development of all learners.” Participant 14 summed it up powerfully: “Inclusive education...
has the potential to transform the school environment and create a more equitable and inclusive future for
all learners.”

I11. Effective teaching strategies used to support learners with special needs in the classroom:
Differentiated Instruction as a Core Strategy

Differentiated instruction emerged as the most widely used and effective strategy among educators.
Participant 2 emphasized its importance alongside “direct instruction, scaffolding, and collaborating with
family,” while Participant 3 found it effective when paired with “visual aids and a structured routine.”
Participant 6 explained that it “caters [to] individual styles,” and when combined with “scaffolding, peer
tutoring, and multisensory approaches,” it helps learners “build on their prior knowledge and develop new
skills.” Participant 13 affirmed that it “helps my pupils with special needs to really engage in the lesson,”
and Participant 12 added that it works best when “understanding my learners’ strengths, weaknesses, and
learning styles.” Participant 15 acknowledged its effectiveness but admitted that due to other
responsibilities, “I sometimes tend to just let my SNED learner sit or do random things.” These reflections
show that while differentiated instruction is powerful, it requires time, planning, and support to be
consistently applied.
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Collaborative Learning and Peer Support

Cooperative learning and peer tutoring were also highlighted as impactful strategies. Participant 1 stated
that these approaches “boost confidence while learning with normal children” and provide “quality
experience by engaging in active learning.” Participant 8 emphasized “collaborative learning” as a way to
“promote peer interaction, communication skills, and teamwork,” fostering “a sense of community and
inclusion.” Participant 11 included “collaborative learning and flexible grouping” among their most
effective practices. These strategies not only support academic growth but also strengthen social bonds
and classroom cohesion.

Use of Visual Aids and Multisensory Techniques

Visual aids and multisensory approaches were frequently cited as tools that enhance understanding and
engagement. Participant 7 shared that “visual aids caught their attention and made the instructions
clearer,” especially for students with learning difficulties. Participant 9 recommended “multi-sensory
approach, clear instructions, visual aids, and frequent positive reinforcements,” tailored to individual
needs. Participant 3 and Participant 6 also emphasized the value of visual tools in helping learners grasp
abstract concepts and stay engaged. These methods help bridge cognitive gaps and make learning more
accessible.

Technology and Universal Design for Learning (UDL)

Technology and inclusive design frameworks were also seen as effective. Participant 4 highlighted the
“utilization of digital tools to enhance learner performance,” while Participant 8 mentioned the use of
“Universal Design for Learning (UDL)” to provide “multiple means of representation, engagement, and
expression.” Participant 10, who works with a blind pupil, found that “verbal instructions and technology”’
such as video lessons helped manage classroom dynamics and support the learner’s needs. These strategies
demonstrate how tech-based solutions can personalize learning and reduce barriers.

Relationship Building and Family Engagement

Establishing strong relationships and maintaining open communication were seen as foundational to
effective teaching. Participant 5 emphasized “developing a relationship, breaking down learning tasks,
and offering support through differentiation,” while Participant 14 noted that “open communication with
learners and their families about their needs, progress, and challenges” is essential. These insights show
that emotional connections and collaboration with families are key to understanding and meeting learners’
needs.

How assistive technologies and tools are utilized to aid the inclusion of learners with special needs:

Enhancing Communication and Accessibility

Assistive technologies play a vital role in helping learners with special needs communicate and access the
curriculum. Participant 1 shared that “speech-to-text software and word prediction tools can assist learners
with speech disabilities in communicating with their teachers and peers.” Participant 3 highlighted the use
of “screen reading software” to support learners with visual impairments, noting that it “improve[s] their
reading abilities” and helps maintain academic progress. Participant 13 gave a practical example: “My
blind pupil... can’t see text... but because of the sounds, speech, and voice from the television, he
understands the lesson.” These reflections show how technology can bridge communication gaps and
make learning more inclusive.

Supporting Personalized and Engaging Learning

Digital tools also help tailor instruction to individual needs and promote active engagement. Participant 2
explained that “information can be represented in multiple different ways, facilitating personalized
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learning, developing learners’ independence, and promoting social inclusion.” Participant 7 used
“interactive audio books and interactive games online” to help students “engage more with the lessons.”
Participant 10 observed that learners became “more participatory, active, and happy,” and that even those
with visual impairments could “cope with the lessons by just listening.” Participant 12 noted that “viewing
words” on a laptop helped learners with difficulties, while Participant 5 emphasized that “technologies
simplify our work and enable us to generate new ideas for discussions.” These examples highlight how
assistive tools can make learning more dynamic and accessible.

Tools for Physical and Sensory Support

Some educators pointed to the importance of physical assistive devices. Participant 8 mentioned “hearing
aids, cane, Brailler, and other devices” as significant in inclusive classrooms, noting that their use “will
depend on the situation of the child mainstreamed in the class.” Participant 4 emphasized that
incorporating these tools “can help both educators and learners... all learners can have access to learn
equally and meaningfully.” These responses reflect the need for context-sensitive use of assistive
technologies that match learners’ physical and sensory needs.

Limitations and Alternative Approaches

Despite the benefits, some participants noted limitations in access and experience. Participant 6 admitted,
“I have not yet used any assistive technology for children with special needs,” while Participant 15 stated,
“I do not have enough assistive technologies in the classroom.” Participant 11, though lacking formal
assistive tech, used “charts, letter/word cards, Elkonin boxes and other visual tools” to support
understanding. These reflections underscore the need for better resource allocation and training to ensure
all teachers can implement inclusive practices effectively.

Creating Inclusive Learning Environments

Ultimately, assistive technologies are seen as essential to fostering inclusive classrooms. Participant 9
affirmed that they “ensure access to the curriculum and promote active participation,” and Participant 14
concluded that “by thoughtfully integrating assistive technologies... educators can create inclusive
learning environments where all learners can thrive and reach their full potential.” These insights reflect
a shared belief that technology, when used intentionally, can transform education for learners with special
needs.

Collaborative practices with special education staff that have been particularly successful:
Co-Teaching and Instructional Collaboration

Some educators shared structured collaborative practices that directly support inclusive instruction.
Participant 1 described using “station teaching,” where learners are divided into small groups and taught
at different stations, and a “one teach-one assist” model, where “one teacher delivers instruction while the
other provides support to learners with disabilities.” Participant 3 highlighted the value of co-planning,
stating that “a general education teacher and a special education teacher co-plan lessons that integrate
commendations and modifications directly into the curriculum,” ensuring accessibility for all learners.
These examples show how shared instructional roles can enhance learning outcomes and foster inclusive
practices.

Informal Collaboration and Shared Expertise

Several participants emphasized the importance of informal collaboration and knowledge exchange.
Participant 7 recounted seeking advice from a special education teacher: “The special education teacher
shared valuable strategies, such as using positive reinforcement and incorporating sensory... incredibly
helpful in creating a more inclusive and supportive learning environment.” Participant 15 shared that
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“regular casual talks... made collaboration successful because of the input they share,” which informed
their instructional decisions. Participant 5 stressed adaptability, saying, “Adapting their
strategies/approaches and visual aids... we should exercise creativity.” These reflections highlight how
even informal exchanges can lead to meaningful improvements in inclusive teaching.

Peer Teaching and Resource Support

Collaborative practices also extend to peer teaching and resource sharing. Participant 8 described how
their school encourages “teachers to share ideas, successes and limitations in dealing with CSN,” using a
“problem-solving technique” between regular and resource teachers. Participant 9 shared a concrete
example: “The SNED teacher is his resource teacher... writing his materials in braille and transcribing his
activities.” Participant 10 emphasized “close monitoring and dialogue with special education staff,” noting
that “a rapport... will lead to the progress of the program.” These practices demonstrate how collaboration
can be embedded into daily routines and resource support systems.

Gaps and Opportunities for Collaboration

While many participants shared successful practices, others noted the absence of collaboration.
Participants 2, 4, 6, and 14 stated they had no collaborative experiences yet. This highlights a gap in
implementation and suggests a need for more structured opportunities for general and special education
staff to work together.

How teachers modify classroom activities to ensure they are accessible to all learners:
Differentiation and Personalization of Instruction

Differentiated instruction was the most commonly cited strategy for making classroom activities inclusive.
Participant 1 emphasized using “differentiated instructions and flexible grouping” to meet diverse needs,
while Participant 8 affirmed that it ensures “CSN will not feel neglected or segregated from the regular
peers.” Participant 2 shared that they “tailor activities accordingly” based on each learner’s strengths and
challenges, and Participant 5 added that they “modify the activities through personalized instruction based
on individual needs.” Participant 11 explained that they “change the content or performance
expectations... simplifying the tasks but not compromising the skills.” These responses show that
thoughtful adaptation of instruction is key to equitable learning.

Use of Visual Aids and Multisensory Techniques

Visual support was widely used to aid comprehension and engagement. Participant 1 recommended
“diagrams, charts, and pictures” for learners with visual or cognitive disabilities, while Participant 3 noted
the use of “graphics and pictures to augment what they say in words.” Participant 12 added that “clear,
concise language and visual aids” help learners with cognitive or language processing difficulties.
Participant 7 shared that they modify “worksheets, reading materials, or assignments” to make them easier
to understand. These strategies help bridge gaps in understanding and make abstract concepts more
accessible.

Inclusive Participation and Alternative Formats

Teachers also described ways to ensure learners with disabilities can participate meaningfully in classroom
activities. Participant 10, working with a blind pupil, implemented “techniques that do not need vision...
like actions, songs, verbal response, dances, signs,” and used “verbal touch description” to foster
inclusion. Participant 9 shared that they modify assessments by “lowering the number of items” and
adjusting the “construction of the test.” Participant 13 described a collaborative approach: “I gave all the
written activity sheets of my blind pupil to the SNED teacher... who does the Braille.” These examples
show how alternative formats and sensory-based strategies can support learners with specific needs.

[JFMR260377449 Volume 8, Issue 3, May-June 2026 38



http://www.ijfmr.com/

m International Journal for Multidisciplinary Research (IJFMR)

ILJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

Planning Based on Learner Profiles

Understanding learners’ levels and needs was central to activity design. Participant 4 stated, “I consider
the level of my learners in posting questions, lesson activities, or even in giving group or individual tasks.”
Participants 14 and 15 both emphasized modifying activities “depending on the appropriateness to the
diverse and special needs of the learners.” Participant 6 simply noted, “I see to it that my learner will have
something to do every day,” reflecting a commitment to consistent engagement. These responses highlight
the importance of planning and learner-centered design.

IV. Personal experiences with inclusive education have shaped teaching practices:

Deepened Empathy and Understanding of Learner Diversity

Many educators shared that inclusive education has profoundly influenced their ability to empathize with
and understand the unique needs of learners. Participant 11 reflected, “It enables me to understand and
address the unique challenges faced by learners with special needs,” which drives them to seek inclusive
strategies. Participant 12 added that “recognizing the diversity of learners’ experiences and backgrounds
fosters empathy and understanding.” Participant 10 emphasized that inclusive education helped them
become “more patient and sensitive to my pupils’ individual needs,” and to “never abandon them because
of their disability.” These reflections show that inclusive education cultivates compassion and a learner-
centered mindset.

Emphasis on Differentiated Instruction and Inclusive Strategies

Personal experiences have led many teachers to adopt more flexible and responsive teaching methods.
Participant 1 shared that their practice now emphasizes “universal learning design” and “differentiated
instruction,” while Participant 2 described creating “a flexible and personalized learning environment
where every learner feels valued.” Participant 3 noted that they “prioritize differentiated instructions” and
actively engage all learners. Participant 7 highlighted the importance of “patience and flexibility,” and
Participant 13 explained that they “learned to teach different learning styles... to provide multiple ways
for students to engage.” These insights reflect a shift toward inclusive pedagogy that honors individual
learning profiles.

Strengthened Commitment to Inclusive Teaching

Several educators expressed a renewed sense of purpose and dedication to their role. Participant 6 shared,
“I am beginning to realize my importance as a teacher in creating an impact and somehow giving the
learners the chance to live a better life.” Participant 14 reflected on their emotional journey, saying, “I’ve
realized how important my role is in the life of my SNED learner... bahala na sa akin ang Dyos.”
Participant 15 affirmed, “Nothing beats experience... it made me realize how important my role is in the
lives of my LSENSs.” These responses reveal how inclusive education deepens teachers’ commitment to
equity and student success.

Collaboration and Professional Growth

Some participants highlighted how inclusive education expanded their professional roles and collaborative
practices. Participant 8, a SPED teacher, shared that their experience “helped me understand the diversity
of learners and implementing school discipline applicable to regular and CSN.” Participant 9, a SNED
teacher, described their role in “guid[ing] and support[ing] receiving teachers in the quest for effective
teaching experience,” even making it the focus of their graduate thesis. Participant 5 noted that inclusive
education “offers a new door to know better my learner’s behavior and skills,” and emphasized creating
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an environment where “every learner feels respected and appreciated.” These reflections show how
inclusive education fosters professional growth and shared responsibility.

How teachers’ attitudes toward inclusion influence their interactions with learners with special
needs:

Fostering Empathy, Patience, and Understanding

Many educators shared that their positive attitudes toward inclusion have deepened their empathy and
patience when working with learners with special needs. Participant 1 described how their attitude “shapes
my behavior, communication, and relationship,” emphasizing “active listening, patience, and flexibility.”
Participant 4 noted, “I become more empathetic and understanding... I focus on their abilities and not on
their disabilities,” while Participant 5 added, “I patiently acknowledge and understand their abilities and
skills.” Participant 13 summed it up simply: “More love, patience, and understanding (understand their
tantrums all the time).” These reflections show that inclusive attitudes cultivate a nurturing and respectful
classroom environment.

Belief in Learner Potential and Inclusive Success

Several teachers expressed a strong belief in the capabilities of learners with special needs, which drives
their inclusive practices. Participant 2 stated, “I genuinely want to support learners with special needs and
believe in their potential to learn,” while Participant 3 emphasized “fostering a sense of belonging and
actively seeking to accommodate individual needs.” Participant 7 shared, “I believe that all students,
regardless of their ability, can succeed,” and Participant 10 affirmed that “accepting the challenge
wholeheartedly... leads to a positive environment.” Participant 15 added that their “positive attitude...
made my work less exhausting because I love what I am doing.” These insights reflect how belief in
inclusion fuels motivation and commitment.

Promoting Peer Support and Collaborative Learning

Inclusive attitudes also influence how teachers structure peer interactions and group dynamics. Participant
7 highlighted the importance of “peer support and inclusion in group activities,” ensuring that “students
with special needs feel like valued members of the class.” Participant 9 noted that inclusion “helped us
adjust and address the needs of learners by giving them reinforcements,” while Participant 10 emphasized
the value of “a smooth relationship with special education staff.” These responses show that inclusive
attitudes extend beyond teacher-student interactions to foster a collaborative and supportive learning
community.

Realism, Advocacy, and Professional Growth

Some educators acknowledged the challenges of inclusion while embracing its transformative potential.
Participant 6 shared, “Although it’s difficult, it helped me to understand more the nature of my learner.”
Participant 8 offered a nuanced view: “Experience taught me to understand that the word inclusion is not
at all applicable to all... Some have embraced inclusion, while most still struggle to accept it.” They also
described efforts to “influence parents by conducting monthly dialogue.” Participant 14 expressed the
emotional depth of their commitment: “Kung di mo mahal ang bata at wala ka sa kanya concern, di mo
talaga kakayanin,”(If you don’t love the learners and you are not concerned about them, you cannot really
survive .)These reflections show that inclusive attitudes are shaped by experience, advocacy, and
emotional investment.

The changes in learners’ outcomes attributed to teachers’ inclusive education practices:

Academic Engagement and Achievement

Many educators observed notable improvements in academic performance and participation among lear-
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ners with special needs. Participant 1 reported “improved academic engagement, enhanced academic
achievement, and increased confidence in learning,” attributing these gains to supportive relationships and
inclusive practices. Participant 5 shared that “inclusive education gives every learner an equal chance to
learn and participate,” which led to better study habits and comprehension. Participant 11 emphasized that
using “differentiated instruction and collaborative learning... creates an engaging learning environment,”
resulting in “improved academic performance.” These reflections show that inclusive education fosters
meaningful academic growth when learners are given equitable access and support.

Social Skills and Peer Relationships

Social development was another major area of improvement. Participant 2 described a transformation
“from alone to belong,” using play to foster inclusion and help learners feel accepted. Participant 4 noted
that learners “attended class regularly... felt more accepted, connected and supported,” which led to
“improvements in their social skills and emotional quotient.” Participant 7 observed “better social skills
and stronger relationships,” while Participant 6 shared that one learner “became more open and is starting
to socialize.” Participant 15 added that their learner “became less reserved” through group activities. These
insights highlight how inclusive environments promote peer interaction, confidence, and a sense of
belonging.

Emotional Growth and Behavioral Improvements

Teachers also reported emotional resilience and behavioral changes. Participant 1 noted “reduced anxiety
and stress, increased resilience and coping skills,” while Participant 3 observed learners “becoming more
positive... focusing on inclusion and respect.” Participant 9 simply stated, “Behaviors are modified,” and
Participant 12 added that learners “become mature in dealing with difficulties.” Participant 13 shared that
their autism pupil “controls his tantrums... finished all the tasks,” and their blind pupil “can interact...
through listening.” Participant 14 attributed behavioral improvements to emotional connection: “He feels
my love and concern... and these are the reasons why I was able to improve his behavior.” These
reflections show that inclusive education nurtures emotional well-being and self-regulation.

Recognition of Talents and Participation

Inclusive education also allowed learners with special needs to showcase their talents. Participant 8 shared
that CSN “manifested their skills and potentials during school activities,” with some excelling in sports,
even at the national level. Participant 10 described a learner who “requested in class to show his skills,”
actively participated in discussions, and was “accepted, respected, and loved by classmates.” These
examples demonstrate how inclusive settings empower learners to express themselves and be recognized
for their strengths.

How teachers stay informed and updated on best practices for inclusive education, and how this
impacts their teaching:

Continuous Learning Through Research and Professional Development

Many educators emphasized the importance of staying informed through research, seminars, and training.
Participant 2 shared, “I’ve stayed informed and wupdated... by researching and attending
seminars/trainings/workshops,” which helped create “a learning environment where all learners feel
welcomed and valued.” Participant 13 echoed this, saying they “attend seminars and trainings... to
improve my teaching styles.” Participant 3 added that they “actively seek out professional development
opportunities... and regularly reflect on teaching practices.” These responses show that ongoing learning
empowers teachers to refine their methods and better support diverse learners.
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Leveraging Technology and Online Communities

Technology and digital platforms were cited as valuable tools for accessing inclusive education strategies.
Participant 1 mentioned using “educational websites, academic journals and teaching guides,” which led
to “positive impact on learners’ engagement, motivation and overall learning outcomes.” Participant 5
noted that technology “is used as a source of knowledge... and a way to stay up to speed,” while
Participant 4 shared that they are “active in different platforms and online communities (FB group)” to
exchange experiences. Participant 6 also relied on “online readings” and peer conversations. These
reflections highlight how digital access expands professional knowledge and fosters innovation.
Collaboration with Colleagues and Support Staff

Collaborative practices were seen as essential for staying informed and improving inclusive teaching.
Participant 7 described “actively collaborat[ing] with special education teachers, support staff, and other
educators,” and seeking feedback from their school head. Participant 11 emphasized “work[ing] with
fellow educators to share experiences, discuss challenges, and develop strategies.” Participant 10 added
that “soliciting the expertise of our special education staff” and engaging in “self-study, observation, and
interviews” helped them deliver more effective instruction. These insights show that peer support and
shared expertise strengthen inclusive education practices.

Institutional Support and Policy Awareness

Some educators mentioned staying informed through institutional channels. Participant 12 cited
“memoranda posted from DepEd or from my co-worker,” while Participant 9 emphasized

“attendance to trainings... develop[ing] leadership and partnership with stakeholders.” Participant 14
shared that they “discuss the same concerns” with colleagues to stay updated. These responses reflect the
role of school systems and policy communication in shaping inclusive teaching.

Integration of Assistive Technologies

Participant 15 highlighted the role of assistive technologies, stating that “by thoroughly integrating
assistive technologies... educators can create inclusive learning environments where all students have the
opportunity to thrive.” This shows how staying informed about tools and innovations directly enhances
classroom accessibility and learner participation.

PROJECT PROPOSAL

I. Support Systems and Resources: Essential for Successfully Including Learners with Special Needs
in Elementary Schools

I. Introduction

Inclusive education is a transformative approach that recognizes the rights of all learners, including those

with special needs, to access quality education in a mainstream setting. In elementary schools, this means

creating environments where every child, regardless of ability, can participate meaningfully in learning

activities. The goal is not merely physical integration but full participation, where learners with special

needs are valued members of the classroom community.

This requires a shift in mindset, pedagogy, and institutional support.

In the Philippine context, inclusive education is supported by national policies such as DepEd Order No.

72, s. 2009, which promotes the Zero Rejection Policy. However, implementation remains uneven across

schools, particularly in resource-limited areas. Teachers often face challenges in adapting instruction,

managing diverse classrooms, and accessing appropriate tools and support. Without adequate systems in

place, learners with special needs may struggle to thrive academically and socially.
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Elementary school is a critical stage in a child’s development, and early intervention through inclusive
practices can significantly impact long-term outcomes. When learners with special needs are supported
effectively, they develop confidence, independence, and essential life skills. This benefits not only the
individual learner but also the entire school community, fostering empathy, cooperation, and respect
among peers.

The success of inclusive education depends heavily on the availability and quality of support systems and
resources. These include trained personnel, assistive technologies, inclusive curriculum materials, and
collaborative frameworks. Schools must be equipped not only with physical tools but also with a culture
of inclusion that empowers teachers, learners, and families to work together.

This concept paper aims to explore and advocate for the essential support systems and resources needed
to successfully include learners with special needs in elementary schools. It will outline the current
challenges, identify key components of effective support, and propose actionable strategies for
strengthening inclusive education in the Philippine elementary context.

I1. Background and Rationale

Inclusive education is rooted in the principle that every child has the right to learn in a setting that respects
their individuality and promotes their full potential. In practice, however, many elementary school
teachers struggle to meet the diverse needs of learners with disabilities due to limited resources, inadequate
training, and systemic barriers. Teachers often report feeling overwhelmed and underprepared to manage
inclusive classrooms, especially when support systems are lacking.

The Department of Education has made efforts to promote inclusive education through policy and
advocacy, but gaps remain in implementation. Many schools lack access to assistive technologies,
specialized staff, and inclusive learning materials. In rural and underserved areas, these challenges are
even more pronounced, leaving learners with special needs at risk of exclusion and underachievement.
Research and field experiences show that when inclusive education is supported by strong systems—such
as collaboration between general and special education teachers, access to appropriate tools, and ongoing
professional development—Iearners with special needs demonstrate significant improvements. These
include gains in academic performance, social interaction, and emotional resilience.

Teachers play a pivotal role in the success of inclusive education, but they cannot do it alone. They need
institutional support, peer collaboration, and access to resources that enable them to adapt instruction and
create inclusive learning environments. Without these supports, even the most dedicated educators may
struggle to meet the needs of all learners.

This paper is grounded in the belief that inclusive education is not just a policy directive but a moral and
educational imperative. By identifying and strengthening the support systems and resources necessary for
inclusion, we can ensure that every child in the Philippine elementary school system has the opportunity
to learn, grow, and succeed.

ITI. Objectives

The primary objective of this concept paper is to advocate for the development and enhancement of
support systems and resources that enable the successful inclusion of learners with special needs in
elementary schools. These supports must be comprehensive, sustainable, and responsive to the diverse
needs of learners and educators alike.

A key goal is to identify the specific components that make inclusive education effective, such as
professional development for teachers, access to assistive technologies, inclusive curriculum design, and
collaboration among stakeholders. By outlining these elements, the paper aims to provide a roadmap for
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schools and policymakers.

Another objective is to highlight the impact of inclusive education on learner outcomes, drawing from
real-world experiences and research. This includes improvements in academic achievement, social skills,
emotional well-being, and overall school engagement among learners with special needs.

The paper also seeks to propose strategies for integrating inclusive practices into the daily operations of
elementary schools. This involves building teacher capacity, fostering inclusive school cultures, and
ensuring that resources are equitably distributed across regions and school types.

Finally, the concept paper aims to influence policy and decision-making at the school, division, and
national levels. By presenting evidence-based recommendations, it hopes to contribute to a more inclusive
and equitable education system in the Philippines.

IV. Key Support Systems and Resources

One of the most critical support systems for inclusive education is professional development.

Teachers must be equipped with the knowledge and skills to manage diverse classrooms, adapt instruction,
and support learners with special needs. Regular training, mentoring, and access to inclusive education
modules are essential to build teacher confidence and competence.

Assistive technologies also play a vital role in inclusion. Tools such as Braillers, screen readers, speech-
to-text software, and hearing aids enable learners with disabilities to access the curriculum and participate
fully in classroom activities. These technologies must be available, maintained, and integrated into
teaching practices.

Collaboration among educators is another key resource. Co-teaching models, shared lesson planning, and
regular consultations between general and special education teachers create a supportive environment for
both learners and staff. This teamwork ensures that learners with special needs receive consistent and
coordinated support.

Family and community engagement is equally important. Parents must be involved in their child’s
education through regular communication, workshops, and advocacy efforts. Partnerships with local
government units, NGOs, and community organizations can provide additional resources and support for
inclusive programs.

Administrative and policy support underpins all other systems. School leaders must champion inclusive
education, allocate resources, and ensure that policies are implemented effectively. Monitoring and
evaluation mechanisms should be in place to assess progress and address

challenges, ensuring that inclusion is not just a goal but a reality.

V. Conclusion and Recommendations

Inclusive education is a powerful tool for social transformation, but it requires more than good
intentions—it demands a robust infrastructure of support systems and resources. When these elements are
in place, learners with special needs can thrive academically, socially, and emotionally, contributing to a
more compassionate and equitable school culture.

To achieve this, schools must invest in teacher training, provide access to assistive technologies, and foster
collaboration among educators, families, and communities. These efforts must be supported by clear
policies, adequate funding, and strong leadership at all levels of the education system.

It is also essential to recognize that inclusion is a continuous process. Schools must regularly assess their
practices, seek feedback, and adapt to the evolving needs of learners. Inclusive education should be
embedded in the school’s mission, values, and daily operations—not treated as an add-on or special
initiative.
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Policymakers and education leaders must prioritize inclusive education in planning and resource
allocation. This includes expanding training programs, funding assistive technologies, and creating
inclusive learning environments that reflect the diversity of the student population.

In conclusion, the successful inclusion of learners with special needs in elementary schools is both a
challenge and an opportunity. With the right support systems and resources, we can build schools where
every child is seen, heard, and empowered to succeed.

Policy Proposal Framework tailored for education settings, specifically focused on support systems
and resources for successfully including learners with special needs in elementary schools. This
framework can be adapted for submission to school administrators, local government units, or the
Department of Education.

Title of the Policy Proposal: Enhancing Inclusive Education: Strengthening Support

Systems and Resources for Learners with Special Needs in Elementary Schools

Executive Summary

Inclusive education ensures that all learners, regardless of ability, are given equitable access to quality
education. However, many elementary schools in the Philippines face challenges in implementing
inclusive practices due to limited resources, inadequate training, and a lack of assistive technologies. This
policy proposal advocates for the establishment and strengthening of support systems—such as teacher
training, collaboration with special education staff, access to inclusive tools, and administrative backing—
to ensure the successful inclusion of learners with special needs. The proposal outlines strategic actions,
expected outcomes, and implementation mechanisms to promote a more inclusive and equitable learning
environment.

Background and Rationale

Despite existing mandates from the Department of Education, such as the Zero Rejection Policy and
inclusive education guidelines, many elementary schools struggle to meet the needs of learners with
special needs. Teachers often lack the training and tools to adapt instruction, and learners may experience
exclusion or limited participation. Inclusive education is not just a legal obligation—it is a moral and
developmental imperative. When learners with special needs are supported effectively, they show
improvements in academic performance, social interaction, and emotional well-being. This proposal is
grounded in field experiences and research, highlighting the urgent need for systemic support to make
inclusion a reality.

Policy Objectives

e To provide comprehensive support systems for inclusive education in elementary schools

e To ensure access to assistive technologies and inclusive learning materials

e To build teacher capacity through regular training and collaboration

e To promote family and community engagement in inclusive education

e To institutionalize inclusive practices through policy, funding, and monitoring mechanisms

Scope and Coverage

This policy applies to all public elementary schools under the Department of Education, including school
heads, general education teachers, SPED/SNED teachers, and support staff. It covers learners with various
special needs, including but not limited to visual impairment, hearing impairment, autism spectrum
disorder, ADHD, and learning disabilities. The policy also encourages collaboration with local
government units, NGOs, and community stakeholders.
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Policy Content / Provisions

e Teacher Training and Development: Mandatory inclusive education training for all elementary
teachers, with refresher courses every two years

e Assistive Technology Access: Provision of Braillers, screen readers, speech-to-text software, and
other tools based on learner needs

¢ Inclusive Curriculum Design: Development of modified learning materials and lesson plans aligned
with Universal Design for Learning (UDL)

e Collaborative Teaching Models: Implementation of co-teaching, peer mentoring, and shared
planning between general and SPED teachers

¢ Family and Community Engagement: Monthly parent dialogues, community awareness campaigns,
and partnerships with NGOs

¢ Monitoring and Evaluation: Establishment of school-level inclusion committees to track progress
and report to division offices

Implementation Plan

e Phase 1 (Year 1): Pilot implementation in selected schools with high LSEN enrollment

e Phase 2 (Year 2-3): Expansion to all public elementary schools, with training and resource
deployment

e Phase 3 (Year 4-5): Institutionalization of inclusive practices, integration into school improvement
plans, and continuous evaluation

¢ Responsible Units: DepEd regional and division offices, school heads, SPED coordinators, and LGU
education committees

e Budget Allocation: Funding from DepEd central office, supplemented by LGU and NGO
partnerships

Monitoring and Evaluation

The success of the proposal will be measured through the following:

e Indicators: Number of trained teachers, availability of assistive tools, learner participation rates,
academic performance of LSENs, feedback from parents and staff

e Tools: Classroom observation checklists, learner progress reports, stakeholder surveys, and school
inclusion audits

e Frequency: Quarterly monitoring and annual evaluation reports submitted to DepEd division offices

Expected Outcomes

e Improved academic and social outcomes for learners with special needs

e Increased teacher confidence and competence in inclusive education

e Stronger collaboration among educators, families, and communities

e More inclusive school culture and reduced stigma

e Sustainable and scalable inclusive education practices across the country

Conclusion

Inclusive education is a shared responsibility that requires commitment, resources, and collaboration. By
implementing this policy, we can ensure that learners with special needs are not only present in classrooms
but are actively learning, growing, and thriving. This proposal offers a strategic and actionable framework
to make inclusive education a lived reality in every elementary school in the Philippines.
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CHAPTER 5: DISCUSSION

This chapter interprets and contextualizes the results presented in Chapter 4, linking them back to the
research objectives and theoretical framework outlined earlier in the study. The findings are examined in
light of existing literature, highlighting areas of convergence, divergence, and unexpected outcome.
Through critical analysis, this chapter explores the implications of the results, addresses potential
limitations, and considers the broader significance of the study. By doing so, it provides a deeper
understanding of the data and lays the groundwork for the conclusions and recommendations that follow.
I. Systemic unpreparedness for inclusive education

Teachers consistently report difficulty in adapting lessons to meet diverse learning needs, underscoring
gaps in differentiated instruction and curriculum design. This aligns with findings from Tagyamon et al.
(2025), who noted that while inclusive education is widely supported in principle, its practice is hindered
by inconsistent understanding and limited instructional capacity among educators.

Compounding these instructional challenges is the lack of sustained professional development. Many
teachers feel ill-equipped to support learners with special needs due to insufficient training and
preparation. Beltran et al. (2025) emphasized that inadequate teacher training remains one of the most
significant barriers to inclusive education, particularly in elementary schools, where teachers often lack
both pedagogical knowledge and access to specialized resources. Lagura and Salapa (2025) further
highlighted that curriculum rigidity and the absence of assistive technologies prevent teachers from
effectively accommodating diverse learners in public secondary schools.

Communication and collaboration barriers also emerge as critical issues. Teachers struggle to engage
families and coordinate with support staff, often due to limited parental involvement and weak institutional
support. These challenges reflect the need for stronger stakeholder partnerships and clearer
communication frameworks, as recommended by Beltran et al. (2025), who advocated for educational
campaigns and documentation systems to improve collaboration and resource allocation. Behavioral and
emotional challenges are another persistent concern. Teachers report difficulty managing disruptive
behaviors and supporting students’ emotional needs, which can negatively affect the learning
environment. Lagura and Salapa (2025) suggested that inclusive education must incorporate behavioral
support systems and trauma-informed practices to foster empathy and social integration. Resource
constraints further exacerbate these issues. Many educators lack access to appropriate materials,
infrastructure, and assistive technologies, making it difficult to provide equitable learning experiences.
Tagyamon et al. (2025) noted that rural communities are especially affected, with fewer training facilities
and limited institutional support compared to urban areas. Finally, social integration and peer acceptance
remain fragile. Learners with disabilities often face isolation and bullying, which undermines their
academic and emotional development. Inclusive education must therefore address classroom dynamics
and promote a culture of belonging, as emphasized in global frameworks like the UN Convention on the
Rights of Persons with Disabilities and Sustainable Development Goal 4. In sum, these challenges reveal
a pressing need for systemic reforms that go beyond policy rhetoric. Effective inclusive education requires
comprehensive teacher training, adequate resources, collaborative stakeholder engagement, and a school
culture that genuinely values diversity and equity.

Insufficient Resources Weaken Inclusive Education Delivery

The participants’ reflections align with a growing body of scholarly literature that identifies inadequate
assistive technology, insufficient adaptive materials, and a lack of trained personnel as persistent barriers
to inclusive education. Lagura and Salapa (2024) emphasized that inclusive education in public schools is
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hindered by systemic issues such as outdated curricula, limited access to assistive technologies, and a
shortage of specialized pedagogical skills, all of which restrict the ability of educators to meet diverse
learner needs effectively. Similarly, DeronceleAcosta and Ellis (2024) argued that inclusive schools must
be supported by a holistic framework that includes professional development, emotional and social
support systems, and adequate staffing to foster engagement and resilience among learners. Kurowski,
Cerny, and Trapl (2022) further highlighted the global nature of these challenges, noting that the lack of
material, technical, and training support leaves educators feeling ill-prepared to implement inclusive
practices, especially in primary education settings. These studies collectively reinforce the participants’
lived experiences, illustrating that without sufficient resources and trained personnel, inclusive education
remains aspirational rather than operational compromising both teaching quality and learner outcomes.
System Capacity Drives Inclusive Instructional Success

Teachers face multifaceted challenges in adapting instruction for learners with diverse needs, often
constrained by limited time, inadequate materials, and insufficient professional development. These
barriers are echoed in literature, where scholars have consistently emphasized the complexity of
differentiated instruction in inclusive settings.

Ramilo and Ting (2025) found that while differentiated instruction enhances student engagement, its
effectiveness is often compromised by the lack of time and resources available to teachers, especially in
large and diverse classrooms. Onyishi and Sefotho (2020) similarly reported that time constraints,
insufficient training, and lack of instructional materials significantly hinder teachers’ ability to implement
differentiated strategies effectively. Hajis and Othman (2024) further argued that emotional and technical
challenges, particularly when working with learners with disabilities, require not only pedagogical
adjustments but also emotional intelligence and institutional support.

In terms of behavioral management, the findings highlight the importance of empathy, individualized
strategies, and collaboration with families and support staff. These approaches align with inclusive
education principles that prioritize student-centered learning and emotional wellbeing. However, the
emotional toll on teachers, as noted by Participant 15, underscored the urgent need for wellness programs
and systemic support to prevent burnout and sustain inclusive practices.

These insights and scholarly perspectives affirm that inclusive education is not merely a matter of
instructional technique—it is a structural and emotional endeavor that demands robust support systems,
ongoing training, and a culture of empathy and collaboration.

I1. Inclusive education nurtures holistic growth and builds a culture of equity and empathy
Participants consistently highlighted how inclusive classrooms provide learners with meaningful access
to the curriculum, tailored accommodation, and exposure to diverse learning styles, which collectively
enhance academic achievement and communication skills. These insights are supported by Jardinez and
Natividad (2024), who argued that inclusive education, grounded in Universal Design for Learning (UDL)
and social constructivist theory, promotes intellectual growth and equitable access for all learners,
including those with impairments.

Social development was another key benefit, with participants noting improvements in peer interaction,
empathy, and self-esteem. Bhat (2023) reinforced this by stating that inclusive education dismantles
barriers to participation and fosters environments where students with special needs can flourish socially
and emotionally alongside their peers. Emotional empowerment and a sense of belonging were also
emphasized, with teachers observing increased confidence and joy among learners when they felt accepted
and valued. Miller et al. (2025) echoed this sentiment, noting that inclusive practices rooted in evidence-
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based strategies not only support academic outcomes but also nurture emotional resilience and behavioral
growth among marginalized students.

Finally, the ripple effect of inclusive education on the broader school community was evident. Participants
described how inclusive practices promote advocacy, teacher development, and systemic change. Jardinez
and Natividad (2024) highlighted that inclusive education is transformative not only for learners but also
for educators and institutions, fostering a culture of acceptance and continuous learning. Together, these
findings and scholarly perspectives affirm that inclusive education is not merely a pedagogical approach,
it is a catalyst for personal and societal transformation.

Inclusive education boosts academic growth through engagement, skill-building, and equitable
support.

Educators observed that inclusive environments significantly enhance participation and communication,
particularly among learners who were previously withdrawn or hesitant. These observations are echoed
in the study by Kagwa and Salaam (2025), which found that inclusive education improves classroom
engagement and communication skills among students with special educational needs (SEN), especially
when supported by differentiated instruction and peer interaction.

Academic gains in literacy, numeracy, and conceptual understanding were also prominent. Ramilo and
Ting (2025) demonstrated that inclusive classrooms employing differentiated instruction lead to higher
engagement and satisfactory academic performance among learners with diverse needs, including those
with disabilities. Their findings support the notion that hands-on learning, peer collaboration, and tailored
strategies can unlock academic potential in core subjects. Moreover, the development of positive habits
and self-management skills—such as resilience, independence, and a love for learning—was consistently
noted by participants. These outcomes align with the inclusive education frameworks discussed by Kagwa
and Salaam (2025), which emphasized the role of teacher training, resource availability, and
individualized support in promoting holistic learner development.

The role of tools and teacher effort was another critical factor. Providing assistive technologies like Braille
and ensuring teacher dedication—even in the face of limited training—proved essential in helping learners
thrive. Emotional growth and confidence, while not strictly academic, were seen as foundational to
learning. As Kart and Kart (2021) noted inclusive education reduces fear and fosters acceptance, which in
turn supports academic and social development. Together, these insights affirm that inclusive education
is not just a pedagogical strategy, it is a transformative approach that empowers learners with special needs
to succeed academically and personally.

Inclusive education builds a culture of equity and growth, while requiring strong systems and
resilient educators.

Participants consistently described inclusive education as a transformative force that reshapes the school
environment into one that values diversity, promotes empathy, and fosters a sense of belonging for all
learners. This aligns with Jardinez and Natividad (2024), who argued that inclusive education, when
grounded in social constructivist and humanistic principles, promotes a compassionate and equitable
learning atmosphere that benefits both learners with disabilities and their peers.

Moreover, inclusive practices were shown to enhance teacher growth and institutional capacity. Bolotaolo,
Mendoza, and Malto (2025) found that inclusive education strengthens instructional delivery and school
culture by encouraging collaboration, professional development, and the use of tailored strategies to meet
diverse learner needs. However, the emotional and logistical strain on teachers, especially those without
adequate training, was also evident. Beltran et al. (2025) highlighted similar challenges in Philippine
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elementary schools, noting that while inclusive education fosters supportive environments, it also requires
substantial investment in teacher preparation and stakeholder collaboration to avoid burnout and
disengagement.

Despite these challenges, the broader cultural benefits of inclusion were strongly affirmed. Inclusive
education was seen as a vehicle for systemic change, promoting fairness, respect, and the holistic
development of all learners. As Jardinez and Natividad (2024) emphasized, inclusive education not only
transforms classroom dynamics but also influences societal attitudes toward diversity and equity.
Together, these insights and scholarly perspectives underscore that inclusive education is not merely a
pedagogical approach—it is a movement toward a more just and compassionate future in education.

II1. Inclusive teaching thrives through flexible strategies, multisensory tools, collaboration, and
strong teacher-student relationships.

Educators consistently emphasized differentiated instruction as a cornerstone strategy, allowing them to
tailor content, process, and outcomes to individual learner profiles. Damyanov (2024) affirmed this in his
systematic review, highlighting differentiated instruction as a flellxible and responsive method that
enhances participation and academic success among students with cognitive, physical, or sensory
disabilities.

Collaborative learning and peer support were also widely recognized for their dual benefits— academic
reinforcement and social integration. Buli-Holmberg and Jeyaprathaban (2016) found that inclusive
classrooms employing flexible grouping and peer interaction foster deeper engagement and emotional
growth, especially when paired with teacher support and adaptive instruction. Visual aids and
multisensory techniques further enhance comprehension and retention, particularly for learners with
processing or attention difficulties. Labajo (2022) supported this by noting strategies such as video
modeling, chunking, and prompting significantly improve functional skills and independent learning
among special needs students.

Technology and Universal Design for Learning (UDL) emerged as transformative tools, enabling
personalized access to content and expression. Damyanov (2024) underscored the value of assistive
technologies—like screen readers and speech-to-text software—in breaking down learning barriers and
promoting autonomy. Finally, relationship building and family engagement were seen as essential for
sustaining inclusive practices. Open communication and emotional connection help educators understand
learners’ unique needs and foster a supportive learning environment.

Together, these strategies reflect a holistic and adaptive teaching paradigm—one that not only addresses
academic goals but also nurtures emotional resilience, social inclusion, and lifelong learning.

Assistive technologies empower inclusive education, but their impact relies on access, training, and
thoughtful use.

Educators consistently emphasized how tools like speech-to-text software, screen readers, and audio-
based content bridge communication gaps and empower learners with disabilities to engage meaningfully
in the curriculum. This aligns with the systematic review by Navas-Bonilla et al. (2025), which found that
digital tools and specialized devices—such as mobile apps, augmented reality, and adaptive software—
play a critical role in removing barriers and promoting inclusive participation.

Beyond communication, assistive technologies support personalized and engaging learning experiences.
Interactive audiobooks, games, and visual tools help learners with diverse needs stay motivated and
connected to the content. Ferndndez-Batanero et al. (2022) affirmed that such technologies increase
accessibility and inclusion by adapting instruction to individual learning profiles, especially for students
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with sensory or cognitive impairments. Physical and sensory support tools like Braillers, hearing aids, and
mobility devices were also highlighted as essential, reinforcing the need for context-sensitive solutions
tailored to each learner’s condition.

However, the findings also reveal persistent limitations—many educators lack access to assistive
technologies or the training to use them effectively. This gap underscores the importance of systemic
investment in resources and professional development. As Krasniqi et al. (2022) noted the synergy
between emerging technologies and inclusive education holds immense promise, but its success hinges
on thoughtful implementation and responsiveness to learners’ unique needs.

Ultimately, when assistive technologies are integrated with care and intention, they not only improve
academic outcomes but also cultivate inclusive learning environments where every student can thrive.
Collaboration between educators strengthens inclusive teaching, but gaps in practice limit its full
impact

Structured models like co-teaching, station teaching, and co-planning were praised for their ability to
integrate accommodations directly into the curriculum, ensuring accessibility and shared responsibility.
These practices align with the findings of Basister, Petersson, and Baconguis (2025), who emphasized
that collaborative lesson study fosters deep interdependence among educators, leading to innovative and
inclusive pedagogical strategies.

Informal collaboration also proved impactful. Casual exchanges, shared expertise, and mutual support
helped educators adapt strategies and build inclusive environments. Mouchritsa et al. (2021) found that
while teachers value collaboration, many face barriers such as limited time, insufficient training, and
inconsistent school cultures, which hinder sustained partnerships. Nonetheless, informal collaboration—
when nurtured—can be a powerful tool for professional growth and inclusive practice.

Peer teaching and resource sharing further illustrate how collaboration can be embedded into daily
routines. Ortega (2024) developed a training program that equips general education teachers with the skills
to collaborate effectively with special education colleagues, emphasizing legal literacy, communication
strategies, and inclusive planning. These efforts underscore the importance of institutional support and
professional development in bridging collaboration gaps.

However, the absence of collaboration reported by some participants reveals a systemic challenge.
Without structured opportunities and administrative backing, inclusive education risks becoming
fragmented. The literature calls for comprehensive training, time allocation, and a culture of shared
responsibility to ensure that collaboration is not just encouraged—but embedded.

IV. Accessible classrooms require intentional, learner-centered design using differentiated tasks,
multisensory tools, and flexible formats.

Teachers consistently emphasized differentiated instruction as a foundational strategy, tailoring tasks to
match learners’ strengths, challenges, and learning styles. This aligns with the work of

Saha and Subba (2025), who identified differentiated instruction, flexible grouping, and Universal Design
for Learning (UDL) as key strategies in inclusive classrooms, enabling equitable access and meaningful
participation for students with diverse needs.

Visual aids and multisensory techniques were also widely used to enhance comprehension and
engagement. These strategies help bridge cognitive and linguistic gaps, making abstract concepts more
tangible. Nel and Bornman (2025) supported this approach, advocating for socio-ecological models that
incorporate contextual and sensory-responsive teaching practices to avoid deficit based assumptions and
promote inclusive learning environments.
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Alternative formats—such as tactile descriptions, verbal responses, and Braille—were employed to ensure
learners with sensory impairments could participate fully. These practices reflect the educational
innovations described by Basister, Petersson, and Baconguis (2025), who found that collaborative lesson
study fosters adaptive strategies like content simplification and multimodal instruction to meet diverse
learner profiles.

Finally, planning based on learner profiles was seen as essential. Teachers emphasized the importance of
understanding each student’s developmental level, background, and needs to design appropriate tasks.
This personalized approach not only supports academic success but also nurtures emotional engagement
and a sense of belonging.

Together, these findings and scholarly insights affirm that accessibility in classroom activities is not a one-
size-fits-all endeavor—it is a dynamic, responsive process that demands creativity, empathy, and
collaboration.

Inclusive attitudes empower teachers to connect, collaborate, and advocate for learners with special
needs.

Educators who embrace inclusive values tend to create nurturing environments where learners feel
respected, understood, and empowered. This is supported by Pineda (2025), whose study found that
teachers with positive attitudes toward inclusion demonstrated higher levels of openness, comfort in
disability interactions, and commitment to differentiated instruction and behavioral support.

Belief in the potential of learners with special needs was a recurring motivator for inclusive practices.
Teachers who view all students as capable of success are more likely to implement flexible strategies and
foster a sense of belonging. Sencibaugh et al. (2022) reinforced this, noting that educators’ beliefs about
inclusion significantly influence their classroom practices and willingness to accommodate diverse needs.
These attitudes not only enhance student outcomes but also reduce teacher burnout by aligning personal
values with professional purpose.

Moreover, inclusive attitudes extend to peer dynamics and collaboration. Teachers who value inclusion
often structure group activities to encourage peer support and shared learning, creating a classroom culture
of empathy and mutual respect. This aligns with findings from Avramidis and Norwich (2002), who
emphasized that teacher attitudes are shaped by the availability of support systems and the perceived
severity of disabilities, which in turn affect their commitment to inclusive practices.

Finally, the reflections reveal that inclusive attitudes are not static—they evolve through experience,
emotional investment, and advocacy. Teachers who engage in dialogue with families and reflect on their
own growth become more resilient and effective in inclusive settings. Together, these insights and
scholarly perspectives affirm that inclusion begins not with policy, but with mindset—and that teachers’
attitudes are the heartbeat of inclusive education.

Ongoing teacher learning strengthens inclusive education through innovation, collaboration, and
equitable practice.

Educators consistently emphasized that professional development, seminars, and reflective practice
empower them to adapt their teaching styles and create welcoming environments for all learners. This
aligns with the findings of Vergara et al. (2025), who concluded that teachers’ preparedness for inclusive
education is significantly influenced by access to targeted training, exposure to Universal Design for
Learning (UDL), and familiarity with adaptive technologies.

Technology and online communities were also cited as powerful tools for staying current. Teachers who
engage with academic journals, digital platforms, and peer networks gain access to innovative strategies
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and real-time support. Korkie, Beyers, and Swanepoel (2025) reinforced this by highlighting the
importance of interdisciplinary modules and contextual skillsets in preparing educators for inclusive
classrooms. These digital avenues not only expand professional knowledge but also foster a culture of
shared learning and responsiveness.

Collaboration with colleagues and support staff emerged as another key driver of growth. Teachers who
actively engage in dialogue, co-planning, and mentorship benefit from diverse perspectives and practical
insights. Beltran et al. (2025) found that collaborative policies and stakeholder engagement are essential
for overcoming barriers to inclusion, such as limited resources and inconsistent training.

Institutional support and policy awareness also play vital roles. Teachers who stay informed through
memoranda, school initiatives, and leadership development are better equipped to align their practices
with national goals for inclusive education. Finally, the integration of assistive technologies, when guided
by current knowledge, transforms classrooms into accessible, dynamic spaces where all learners can
thrive.

Together, these findings and scholarly perspectives affirm that staying informed is not a passive activity;
it’s a proactive, transformative process that empowers teachers to lead inclusive change.

V. The Proposal

The proposal emphasizes that the successful inclusion of learners with special needs in elementary schools
hinges on the presence of robust support systems and resources. While inclusive education is mandated
by national policies such as DepEd Order No. 72, s. 2009, its implementation remains inconsistent,
particularly in resource-constrained regions. This discussion explores the practical implications of the
proposed strategies, their feasibility, and their potential impact on learners, educators, and the broader
school community.

Inclusive education demands a shift from traditional teaching methods to learner-centered approaches that
accommodate diverse needs. Teachers must be equipped with differentiated instructional strategies, an
inclusive curriculum design, and emotional sensitivity. As noted by Saha and Subba (2025), differentiated
instruction and Universal Design for Learning (UDL) are essential for ensuring equitable access and
meaningful participation in inclusive classrooms. When educators are trained in these methods, they are
better able to foster engagement, reduce behavioral challenges, and improve academic outcomes.
Assistive technologies also play a transformative role in enhancing accessibility. Tools such as Braillers,
screen readers, and speech-to-text software enable learners with sensory and physical impairments to
participate fully in classroom activities. However, as Ferndndez-Batanero et al. (2022) emphasized the
effectiveness of these technologies depends on proper integration into pedagogy and ongoing teacher
training.

The proposal advocates for a whole-school approach, where collaboration among general and special
education teachers, administrators, and families is prioritized. Co-teaching models and shared planning
foster a culture of support and shared responsibility. Basister, Petersson, and Baconguis (2025) found that
collaborative lesson study enhances inclusive practices by encouraging innovation and mutual learning
among educators.

Administrative support is equally vital. School leaders must allocate resources, monitor progress, and
advocate for inclusive policies. Without strong leadership, inclusive education risks being fragmented or
superficial. As Beltran et al. (2025) highlighted institutional commitment and stakeholder engagement are
key to overcoming barriers such as limited resources and inconsistent training.
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A major concern addressed in the proposal is the unequal distribution of resources across schools. Learners
in urban areas often benefit from better infrastructure and staffing, while those in rural settings face
significant disadvantages. This disparity undermines the principle of “education for all.” Vergara et al.
(2025) stressed that inclusive education must be supported by equitable resource allocation and regional
capacity-building to ensure no learner is left behind.
Moreover, inclusion must be flexible and responsive to individual learner profiles. Teachers must be
empowered to modify classroom activities, assessments, and environments to suit diverse needs. Nel and
Bornman (2025) advocated for socio-ecological models that promote contextualized and responsive
teaching, avoiding deficit-based assumptions.
The long-term success of inclusive education depends on sustained investment in professional
development, infrastructure, and community engagement. Early and effective support for learners with
special needs fosters independence, resilience, and social competence. This benefits not only the
individual but also the school culture, promoting empathy and mutual respect.
The proposal’s holistic vision—combining pedagogical innovation, technological integration,
collaborative practice, and policy advocacy—offers a roadmap for sustainable inclusion. It moves beyond
compliance and toward transformation, positioning inclusive education as both a moral and educational
imperative.
The Proposed Framework
The proposed framework presents a strategic, multi-tiered approach to strengthening inclusive education
in Philippine elementary schools. It recognizes that while inclusive education is mandated by national
policy, such as DepEd Order No. 72, s.2009, the reality in many schools is marked by uneven
implementation, resource scarcity, and limited teacher preparedness. This framework seeks to bridge those
gaps by establishing a comprehensive support system that empowers educators, engages families, and
ensures learners with special needs receive equitable access to quality education.
The framework is grounded in both field experience and empirical research. Studies such as those by
Beltran et al. (2025) and Macabenta et al. (2023) revealed that many teachers feel overwhelmed by the
demands of inclusive classrooms, especially when support systems are lacking. By prioritizing teacher
training, access to assistive technologies, and collaborative teaching models, the framework directly
responds to these challenges. It also acknowledges the diversity of learners with special needs, including
those with visual, auditory, cognitive, and behavioral differences— and proposes flexible, learner-
centered strategies to meet their unique needs.
The three-phase rollout—pilot, expansion, and institutionalization—ensures that the framework is both
scalable and sustainable. Starting with high-LSEN-enrollment schools allows for targeted resource
deployment and early feedback, while the expansion phase builds momentum across all public elementary
schools. Institutionalization embeds inclusive practices into school improvement plans and daily
operations, ensuring long-term impact. This phased approach mirrors successful models in inclusive
education reform globally (UNESCO, 2020) and aligns with DepEd’s commitment to continuous school
improvement.
The framework’s strength lies in its integration of multiple support systems:
e Professional Development ensures that teachers are equipped with inclusive pedagogical skills and
emotional resilience (Vergara et al., 2025).
o Assistive Technologies such as Braillers, screen readers, and speech-to-text tools enhance
accessibility and learner autonomy (Ferndndez-Batanero et al., 2022).
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e Collaborative Teaching Models foster shared responsibility and reduce isolation among educators
(Basister et al., 2025).
e Family and Community Engagement builds trust and reinforces inclusive values beyond the
classroom.
e Monitoring and Evaluation mechanisms provide accountability and data-driven decision-making.
These provisions create a holistic ecosystem that supports not only learners but also the educators and
institutions that serve them.
The framework aligns with existing DepEd policies and international commitments to inclusive education,
including the UN Convention on the Rights of Persons with Disabilities. It also encourages collaboration
with LGUs, NGOs, and community stakeholders, recognizing that inclusive education is a shared
responsibility. By embedding inclusive practices into policy, funding, and school governance, the
framework ensures that inclusion is not treated as a peripheral initiative but as a core educational value.
When implemented effectively, the framework is expected to yield significant improvements in academic
performance, social interaction, and emotional well-being among learners with special needs. It will also
enhance teacher confidence, foster inclusive school cultures, and reduce stigma. Importantly, the
framework is designed to be adaptable—allowing schools to tailor strategies based on local context and
learner profiles. This flexibility is key to sustaining inclusive education across diverse regions and school
types.
Theoretical Implications
The study reinforces the idea that inclusive education is most effective when grounded in real-world
classroom practices. Teachers’ use of differentiated instruction, multisensory techniques, and
collaborative teaching models reflects a shift toward flexible, learner-responsive frameworks. These
findings support the growing body of literature that views inclusion not as a fixed model but as a dynamic,
context-sensitive process shaped by teacher agency, school culture, and learner diversity.
The reflections shared by educators in the study suggest that inclusive education shapes teacher identity
and fosters professional growth. Teachers reported becoming more empathetic, patient, and responsive to
individual needs. This aligns with contemporary views on reflective practice, where educators evolve
through experience, self-assessment, and continuous learning. The findings imply that inclusive education
is not only a pedagogical challenge but also a transformative journey for teachers.
The study highlights the interconnectedness of various support systems—teacher training, assistive
technologies, administrative leadership, and family engagement. This points to the relevance of systems
thinking in inclusive education, where change must occur across multiple levels to be sustainable. The
findings suggest that inclusion is not the responsibility of individual teachers alone but requires
coordinated efforts across institutional structures.
The emphasis on modifying instruction, assessments, and classroom activities to suit diverse learners
reflects a commitment to equity-centered pedagogy. The findings support the notion that inclusive
education must go beyond access and address fairness, representation, and meaningful participation. This
pedagogical stance challenges deficit-based models and promotes the idea that all learners bring strengths
that can be nurtured through inclusive practices.
Teachers in the study relied on observation, collaboration, and feedback to adapt their strategies—
demonstrating the importance of evidence-informed decision making. This approach aligns with current
educational paradigms that prioritize data, learner profiles, and contextual knowledge in shaping
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instruction. The findings imply that inclusive education benefits from ongoing assessment and
responsiveness rather than rigid adherence to standardized methods.

The findings of the study contribute to a contemporary understanding of inclusive education as a
responsive, relational, and systemic endeavor. They highlight the importance of teacher reflection,
institutional collaboration, and equity-driven practices in shaping inclusive learning environments. These
theoretical implications can inform future teacher education programs, school improvement plans, and
policy development aimed at making inclusion a lived reality in elementary schools.

Practical Implications

The findings of the study offer actionable insights that can directly inform classroom practices, school
policies, and broader educational planning. These practical implications highlight how inclusive education
can be strengthened through targeted interventions, resource allocation, and collaborative efforts.
Teachers consistently expressed the need for ongoing professional development tailored to inclusive
education. This implies that training programs should not be one-off seminars but part of a sustained
learning journey. Workshops must include hands-on strategies, case studies, and opportunities for peer
collaboration to help teachers confidently adapt instruction for diverse learners.

The study revealed that assistive tools—such as Braillers, screen readers, and speech-to-text software—
are essential for learner participation. Schools must prioritize the procurement, maintenance, and
integration of these technologies into daily instruction. Moreover, teachers should be trained not only in
operating these tools but in using them pedagogically to enhance learning outcomes.

Teachers modified worksheets, assessments, and activities to suit learners’ needs. This suggests that
curriculum developers and school leaders should provide flexible, inclusive materials that can be adapted
to local contexts. Materials should reflect varied learning styles, languages, and cultural backgrounds to
ensure relevance and accessibility.

The success of co-teaching, peer mentoring, and informal consultation points to the importance of
collaborative teaching models. Schools should create structures that allow general and special education
teachers to co-plan, share resources, and reflect together. This can be facilitated through scheduled team
meetings, shared lesson planning time, and mentoring programs.

The findings show that learners thrive when families are involved. Schools should establish regular
communication channels with parents, such as monthly dialogues, progress updates, and inclusive
education workshops. Engaging families helps reinforce learning at home and builds trust between
educators and communities.

Teachers emphasized the role of school heads and division offices in supporting inclusion. This implies
that administrators must actively champion inclusive education by allocating resources, monitoring
implementation, and fostering a school culture of acceptance. Inclusion committees and school
improvement plans should reflect clear goals and accountability measures.

Some educators reported emotional exhaustion and uncertainty. This highlights the need for wellness
programs, peer support networks, and recognition systems that validate teachers’ efforts.

Supporting teacher well-being is not only ethical, but it’s essential for sustaining inclusive practices.

The practical implications of the study underscore that inclusive education is not achieved through policy
alone requires deliberate, coordinated action at every level of the school system. By investing in teacher
development, inclusive tools, collaborative structures, and family partnerships, schools can create
environments where all learners are empowered to succeed.
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Limitations of the Findings

While the study provides valuable insights into the implementation of inclusive education in elementary
schools, several limitations must be acknowledged to contextualize the findings and guide future research
and policy development.

The study was conducted within a specific region or set of schools, which may not fully represent the
diversity of educational contexts across the Philippines. Differences in infrastructure, funding, cultural
attitudes, and administrative support in other regions may lead to varied experiences with inclusive
education.

More of the data were gathered through teacher reflections and interviews, which were inherently
subjective. While these perspectives are rich and meaningful, they may be influenced by personal biases,
emotional states, or social desirability, potentially affecting the accuracy and generalizability of the
findings.

The study primarily focused on educators’ experiences and did not include direct input from learners with
special needs or their families. This limits the understanding of how inclusion is perceived and
experienced by those most affected, and may overlook critical insights into learner engagement, emotional
well-being, and family-school dynamics.

Participants had different levels of exposure to inclusive education training and classroom experience.
This variation may have influenced their responses and the depth of their insights, making it difficult to
draw consistent conclusions across all cases.

The study relied heavily on qualitative data, which provided depth but limits the ability to measure impact
in terms of academic performance, attendance, or behavioral outcomes. Without

Quantitative indicators it makes it challenging to assess the effectiveness of specific strategies or support
systems.

The findings reflected a snapshot in time and may not account for ongoing changes in policy, technology,
or school practices. As inclusive education continues to evolve, new challenges and innovations may
emerge that were not captured in the current study.

These limitations do not diminish the value of the study but rather highlight areas for further exploration
and refinement. Future research should aim to include broader stakeholder perspectives, incorporate
mixed-method approaches, and examine long-term outcomes to build a more comprehensive
understanding of inclusive education in the Philippine elementary school context.

Chapter 6: Conclusions
This chapter synthesizes the core findings of the study and reflects on their significance in relation to the
research objectives. Drawing from the analysis and discussion presented in earlier chapters, this chapter
offers a concise summary of the major insights gained and evaluates their contribution to the existing body
of knowledge. The chapter also considers the practical implications of the study, outlines its limitations,
and proposes directions for future research. Ultimately, it aims to provide a clear and thoughtful closure
to the investigation, reinforcing the relevance and the impact of the work undertaken.

Findings:

1. Inclusive education in elementary schools was hindered by limited teacher trainings, rigid curricula,
and inadequate access to assistive technologies. These challenges are compounded by weak
institutional support, communication barriers, and behavioral issues, highlighting the urgent need for
systemic reform.
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2. Inclusive education fostered academic, social, emotional, and communal growth for learners with

special needs. It also transformed school culture by promoting empathy, equity, and collaboration
among educators and students.

Inclusive teaching thrived through differentiated instruction, multisensory engagement, assistive
technologies, and collaborative practices. However, gaps in training, resource access, and structured
collaboration revealed the need for stronger institutional support.

Modifying classroom activities for accessibility required personalized planning, alternative formats,
and inclusive design. Teachers’ positive attitudes and commitment to continuous learning significantly
enhanced inclusive practices and learner outcomes.

The proposal calls for a whole-school approach supported by training, technology, collaboration, and
leadership to ensure inclusive education is effectively implemented. Its phased framework aims to
build sustainable, adaptable systems that improve academic performance and foster inclusive school
cultures nationwide.

Conclusions:

1.

Systemic reform is essential to overcome persistent barriers and ensure inclusive education effectively
realized in elementary schools.

Inclusive education not only benefits learners with special needs but also cultivates a compassionate
and equitable school environment for all.

3. To sustain inclusive teaching, schools must invest in comprehensive support systems that empower
educators and promote collaboration.

4. Empowered, informed, and empathetic teachers are the cornerstone of accessible and inclusive
classroom practices.

5. Implementing a strategic, whole-school framework is a key to achieving lasting, scalable, inclusive
education across diverse school contexts.

Recommendations:

1. Implement mandatory, ongoing professional development programs focused on inclusive pedagogy,
differentiated instruction, and behavioral support, especially in underserved regions.

2. Design inclusive school programs that integrate academic, social, and emotional learning goals,
supported by peer mentoring and community-building activities.

3. Establish structured collaboration models such as co-teaching, shared lesson planning, and peer
coaching between general and special education staff and provide access to inclusive teaching
resources and ensure that assistive technologies are accompanied by hands-on training and technical
support.

4. Encourage reflective teaching practices and mindset-building workshops that reinforce inclusive
values and emotional resilience and develop adaptive curriculum guides and flexible assessment tools
that allow teachers to personalize learning experiences based on individual learner profiles.

5. Adopt the proposed three-phase framework—opilot, expansion, institutionalization—across DepEd

divisions, with clear benchmarks and accountability mechanisms. Foster multi-stakeholder
partnerships with LGUs, NGOs, and academic institutions to support implementation, resource
mobilization, and policy alignment.
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Future Research Directions

Future research should explore the long-term impact of inclusive education frameworks, particularly the
effectiveness of phased implementation models in improving academic, social, and emotional outcomes
for learners with special needs. Investigating teacher competency and the sustainability of professional
development programs is essential, especially in rural and resource-constrained settings where support is
often limited. Studies should also examine the integration and pedagogical use of assistive technologies,
identifying barriers to adoption and strategies for meaningful classroom application. Including the
perspectives of learners and their families will provide a deeper understanding of lived experiences and
help refine inclusive practices. Research into localized curriculum design, especially the application of
Universal Design for Learning (UDL) principles in the Philippine context, can offer insights into how
inclusive content influences engagement and achievement. Additionally, the role of school leadership and
institutional culture in sustaining inclusive education warrants further study, with emphasis on policy
alignment and stakeholder collaboration. Emotional and behavioral support systems should be evaluated
for their effectiveness in promoting resilience and well-being among both learners and educators. Finally,
mapping resource disparities across regions and school types can inform models for equitable allocation
and capacity-building, ensuring that inclusive education is not only aspirational but operational across
diverse learning environments.
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