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Abstract

This study determined the influence of the level of resiliency on the leadership competence of school
heads and served as basis for a school-based enhancement program in the 4th Congressional District of
the Schools Division of Camarines Sur. It employed a descriptive-correlational research design with
purposive sampling, using Weighted Mean, Frequency Count, Percentage Technique, Chi-Square,
Pearson Product-Moment Correlation Coefficient, and Coefficient of Determination for data analysis. The
study described respondents’ demographic profile in terms of age, sex, civil status, position, length of
service, and educational attainment; assessed their level of resiliency in behavioral skills; and evaluated
leadership competence in governance, curriculum and learning, accountability and continuous
improvement, and resource management. Findings revealed that school heads are mostly experienced,
highly educated women in Principal I positions, reflecting stability and a clear leadership structure. They
demonstrated strong resiliency and adaptability, though improvement is needed in handling criticism and
developing emotional intelligence. Leadership competence was high, particularly in resource management
and partnership building, while governance and curriculum leadership emerged as key areas for
development. Significant relationships were found between resiliency, leadership competence, age, and
position, while other competencies were influenced more by training and experience. Resiliency and
leadership competence were also found to be interconnected, with sustained experience strengthening
leadership capacity. Moreover, their combined effect significantly influences teachers’ performance. In
conclusion, school heads are generally resilient and competent leaders, but require further enhancement
in governance, curriculum leadership, and emotional intelligence. Based on these findings, a Leadership
Enhancement Program aligned with the Philippine Professional Standards for School Heads (PPSSH) was
developed, focusing on emotional intelligence, stress management, governance, curriculum development,
data-driven decision-making, and stakeholder engagement.

Introduction

Resiliency and leadership competence were central to contemporary school leadership, shaping how school
heads responded to disruption, sustained instructional quality, and supported teacher and student well-being.
Resilience was understood not as mere endurance but as a dynamic capacity to learn, adapt, and bounce
forward after setbacks, combining emotional regulation, realistic planning, and problem-solving with a
commitment to continuous learning. Leadership competence complemented resilience by encompassing the
managerial, instructional, relational, and strategic skills that enabled school heads to translate vision into
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practice, manage resources effectively, and cultivate professional communities that improved teaching and
learning. Together, these qualities positioned school heads as change agents who steered schools through
globalization, technological change, and post-pandemic recovery while maintaining a focus on equity and
student outcomes. Overall, these dimensions defined the foundation of effective and adaptive school
leadership in complex educational environments. Effective school leadership therefore required an
integrated view of competence and resilience, where competence supplied technical and interpersonal tools
and resilience provided adaptive coping resources. Empirical and theoretical studies reviewed in the
literature showed that resilience strengthened decision-making, supported emotional intelligence, and
amplified instructional leadership, resulting in improved teacher performance and school stability. These
findings indicated that leadership effectiveness depended not only on technical skill but also on emotional
and psychological strength. Framing school heads as both competent and resilient leaders clarified the
importance of holistic professional development. Consequently, sustained school improvement required
attention to both skill enhancement and well-being support. Globally, education systems placed renewed
emphasis on leadership as a key factor in achieving quality and equity in learning. International syntheses
indicated that resilient, instructional, and adaptive principals consistently defined successful schools across
diverse contexts. Organizational resilience was strengthened through transformational and distributed
leadership, which enhanced teacher efficacy and institutional stability. These global patterns aligned with
the United Nations’ Sustainable Development Goal 4 (SDG 4), which called for inclusive, equitable, and
quality education. Ultimately, effective leadership was recognized as essential in achieving global education
targets. SDG 4’s emphasis on inclusive and lifelong learning underscored the need for leaders who could
manage policy shifts, integrate innovations, and address equity concerns. International research suggested
that resilience and competence were developable through professional learning communities, coaching, and
data-driven instructional practices. These approaches improved teaching quality and expanded equitable
access to learning opportunities. Situating the study within this framework highlighted its global relevance
in strengthening school leadership. Therefore, leadership development was viewed as a critical mechanism
for educational transformation. In today’s global education landscape, school leadership emerged as a major
factor in student achievement, institutional effectiveness, and educational reform. Across nations, the
demand for competent and resilient school leaders grew due to rapid changes brought by globalization,
technology, and post-pandemic recovery. These leaders were expected to balance managerial responsibilities
with visionary and adaptive leadership roles. As education systems strived for quality standards,
strengthening leadership competence and resilience became increasingly important. Thus, leadership
capacity was recognized as a cornerstone of sustainable school improvement. Competent and resilient school
leaders served as the backbone of thriving educational communities. They were mentors, visionaries, and
change agents who faced complex challenges with determination and professionalism. Psychologists such
as Cherry (2019) described resilience as the ability to recover from setbacks, while Venkatesh and
Shivaranjani (2018) noted that it could be developed through emotional regulation and problem-solving.
Organizational studies also showed that resilience extended to institutions, enabling recovery and growth
after disruptions (Bhamra et al., 2021). Overall, resilience strengthened both individual leaders and
educational systems. Leadership studies further expanded resilience into guiding organizations through
adversity. Perdomo (2022) framed resilient leadership as “bouncing forward,” while Davis (2023)
emphasized self-care practices as essential for sustained leadership effectiveness. Cureg (2023) and
Henebery (2022) highlighted that educational leaders must transform challenges into opportunities for
innovation. These perspectives showed that resilience enhanced leadership capacity and organizational
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growth. Ultimately, resilient leadership fostered stability and long-term success in educational institutions.
Underpinning school leadership in governance was Republic Act 9155, which mandated the delegation of
authority and accountability to school heads. This policy strengthened School-Based Management and
promoted localized decision-making for school improvement. The Philippine Professional Standards for
School Heads (PPSSH) defined leadership competencies that guided professional practice and development.
These frameworks ensured that leadership roles were aligned with national educational goals. Collectively,
these policies provided a structured foundation for effective school leadership. At the regional and division
levels, DepEd issued policies that translated national mandates into school-level responsibilities. In
Camarines Sur, school heads faced challenges such as resource limitations and post-pandemic recovery
demands. These conditions tested both their competence and resilience in managing schools effectively.
Local studies revealed gaps in instructional leadership and resource management that required targeted
interventions. Therefore, continuous leadership support became necessary to address these challenges.
DepEd policies emphasized School-Based Management and data-driven decision-making, but
implementation depended on leadership readiness and resilience. Effective leadership development
programs integrated technical training with emotional and adaptive support systems. These programs
strengthened the capacity of school heads to manage complex educational demands. As a result, leadership
sustainability was improved through structured professional development. Hence, resilience and competence
were reinforced as essential leadership qualities. This study provided a foundation for a contextually relevant
enhancement program that benefited school heads, teachers, and learners. It offered insights that improved
leadership practice and educational outcomes across schools. The findings supported alignment with DepEd
policies, PPSSH standards, and SBM principles. Ultimately, the study contributed to strengthening
leadership sustainability in similar educational contexts. Thus, it enhanced evidence-based decision-making
in education. This study addressed the gap between policy mandates and actual leadership practice in SDO
Camarines Sur. It led to the development of Project RISE (Resilient and Inclusive School Leadership
Enhancement). The program aimed to strengthen resilience and leadership competence through structured
training and mentoring. It focused on improving instructional leadership, emotional intelligence, and
adaptive capacity. Ultimately, it served as a model for sustainable and resilient school leadership
development.

Research Objectives

This study determined the influence of the level of resilience on the leadership competence of school heads
and used this as basis in crafting a school-based enhancement program in the 4" Congressional District of
the Schools Division of Camarines Sur. Specifically, it attained the following objectives: 1. To describe
the demographic profile of the respondents in terms of age, sex, civil status, position, length of service as
school head and highest educational attainment. 2. To assess the level of resiliency of the school head
along behavioral skills. 3. To ascertain the level of leadership competence of the school heads along with
the principle of leadership governance, curriculum & learning, accountability & continuous improvement
and management of resources.4. To evaluate the significant association in the level of resiliency of school
heads when they are grouped according to their demographic profile. 5. To determine the significant
association in the leadership competence of school heads when they are grouped according to their
demographic profile. 6. To assess the significant relationship between the school heads’ level of
resiliency and their leadership competence.7. To evaluate the extent of influence of resiliency on
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the leadership competence of school heads.8. To develop school-based enhancement programs to
enhance the leadership competence of school heads and improve their level of resiliency.

Scope and Delimitation

This study determined the influence of the level of resilience on the leadership competence of school heads
and used this as basis in crafting a school-based enhancement program in the 4" Congressional District of
the Schools Division of Camarines Sur, School Year 2025-2026. Specifically, this study sought to
determine the demographic profile of the respondents in terms of age, sex, civil status, position, length of
service as a school head, and highest educational attainment. It also assessed their resilience across various
behavioral skills and examined their leadership competence within the School-Based Management (SBM)
principles of leadership and governance, curriculum and learning, accountability and continuous
improvement, and resource management. Furthermore, the study evaluated significant associations
between demographic variables and both resilience and leadership competence. It also analyzed the
relationship between resilience and leadership competence, specifically the extent to which the former
influenced the latter. Finally, the study aimed to develop a school-based enhancement program designed
to strengthen the leadership competence and resilience of school heads. Moreover, this study was guided
by a descriptive-correlational research design. A stratified sampling technique was employed in
determining the respondents of the study. The study ensured that the resulting data provided a robust basis
for the development of Project RISE, a contextually relevant leadership enhancement program This study
deliberately limited its scope to maintain a focused and rigorous analysis of key variables. It excluded the
measurement of teacher and stakeholder satisfaction, as the research emphasized objective assessment of
school heads’ competencies rather than subjective perceptions. Additionally, socio-economic factors and
district-level budget allocations were not considered, since these were deemed secondary to the primary
relationship between resilience and leadership competence. By narrowing the scope in this manner, the
study avoided unnecessary data complexity and ensured a more precise examination of administrative
competencies within the specified timeframe. This approach allowed for a clear and undistorted analysis
of school heads’ resiliency and leadership competence, free from the confounding effects of external
satisfaction metrics and financial or environmental variables.

RESULTS AND DISCUSSIONS

This section presents the discussion, analysis, and interpretation of the data gathered to address the
research problems of the study. The data were statistically processed, analyzed, and interpreted in
accordance with the sequence of the research questions presented.

Demographic Profile of the Respondents

Table 2 presents the demographic profile of the 78 respondents involved in the study, which includes their
age, sex, civil status, position, length of service, and highest educational attainment. Understanding their
demographic characteristics provides important context for interpreting their responses and the trends
observed in the study. As shown in the table, the largest proportion of school heads falls within the 41-50
age bracket, comprising 35 respondents or 44.9%, followed by those aged 51-60 (19.2%) and 3140
(17.9%). Only a small percentage belongs to the 25-30 (14.1%) and 60 and above (3.8%) age groups. In
terms of sex, the majority are female (75.6%), while males account for 24.4%. Regarding civil status, most
respondents are married (87.2%), while only 12.8% are unmarried. In terms of position, the majority hold
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the rank of Principal 1 (64.1%), followed by Head Teachers (19.2%) and Principal II (16.7%). For length
of service, a significant number have four years and above experience (69.2%), while 17.9% have 2-3
years and 12.8% have one year and below. Lastly, in terms of educational attainment, most respondents
hold CAR MAED (60.3%), followed by MAED graduates (32.1%), while only a small portion have CAR
PhD units (7.7%).

Table 2
Demographic Profile of the Respondents

Profile f %

25-30 11 14.10

31-40 14 17.90

Age 41-50 35 44.90

51-60 15 19.20

60 and up 3 3.80

Total 78 100.00

Male 19 24.40

Sex Female 59 75.60
Total 78 100.00

Unmarried 10 12.80

Civil Status Married 68 87.20
Total 78 100.00

Principal II 13 16.70

Position Principal I 50 64.10

Head Teacher 15 19.20
Total 78 100.00

1 year and below 10 12.80

) 2 to 3 years 14 17.90

Length of Service 4 years and above 54 69.20
Total 78 100.00

CAR PhD 6 7.70

oh onal i MAED 25 32.10

Highest Educational Attainment CAR MAED 47 6030
Total 78 100.00

Note: f=frequency; %o=percentage

The data indicate that the respondents are predominantly middle-aged, female, married, and occupying
entry to mid-level leadership positions, with considerable experience in school leadership. The high
percentage of respondents with four or more years of service suggests that most school heads have been
exposed to various administrative and leadership challenges, which may have contributed to the
development of their resiliency and leadership competence. Furthermore, the prevalence of graduate-level
education (MAED and CAR MAED) implies a strong inclination toward professional growth and
continuous learning among the respondents. From these findings, it can be inferred that the respondents
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possess a relatively mature and experienced profile, which is essential in managing the complexities of
school leadership. Their demographic characteristics, particularly age, experience, and educational
attainment, may significantly influence their ability to cope with challenges and effectively lead their
schools. The dominance of female school heads also reflects current trends in the education sector, where
women increasingly assume leadership roles. These findings highlighted the influence of demographic
factors on resilience and leadership competence. Reed (2018) and Bumphus (2018) found that resilience
and emotional intelligence tend to increase with age and professional experience, which aligned with the
predominance of respondents in the 41-50 age group and those with more than four years of service. This
suggests that maturity and tenure played a significant role in leadership effectiveness. In addition,
Domingo and Salva (2021) and Gonzales and Reyes (2020) reported that female school leaders often
demonstrated strong collaborative and organizational skills, which was consistent with the feminization
of school leadership observed in this study. Venkatesh and Shivaranjani (2018) and Libertad and Dalisay
(2024) also emphasized that marital and family support systems contributed to stronger resilience among
leaders, supporting the high proportion of married respondents. Furthermore, Abellanosa (2019) and
Mojica, De Castro, and Poblete (2024) noted that leadership competence varied depending on position
and level of responsibility, which aligned with the distribution of respondents across Principal I, Principal
II, and Head Teacher roles. Further , several studies reinforce the importance of educational attainment
and professional development in leadership effectiveness. Isaacs (2023) and Medida and Cabatero (2024)
emphasized that advanced education enhances both leadership competence and resilience, supporting the
high percentage of respondents with MAED and CAR MAED degrees. These findings collectively suggest
that demographic and professional factors are closely linked to leadership capacity in educational settings.
Theoretically, these results are anchored on Garmezy’s Resilience Theory and Heifetz and Linsky’s
Adaptive Leadership Theory. Garmezy’s framework explains how resilience develops through coping,
adaptation, and sustained functioning under stress, while Adaptive Leadership Theory highlights the
importance of flexibility and responsiveness in addressing complex educational challenges. Together,
these theories explain how school heads develop resilience and leadership competence as they navigate
demanding and evolving school environments.
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