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ABSTRACT

This study investigated the influence of reading attitudes and reading habits on the reading skills of Grade
Three learners in a public elementary school in Cebu, Philippines, during the School Year 2025-2026. A
quantitative descriptive—correlational research design was employed to describe learners’ profiles,
determine their levels of reading attitudes, reading habits, and reading skills, and examine the relationships
among these variables. The respondents were the parents of ninety (90) Grade Three learners, selected
through purposive sampling to ensure representation across all Grade Three sections. Data were gathered
using a researcher-adapted questionnaire on reading attitudes and reading habits, a researcher-prepared
checklist for learner profile, and the Philippine Informal Reading Inventory to assess reading skills.
Statistical treatments included frequency count, percentage, weighted mean, standard deviation, and
Pearson Product-Moment Correlation Coefficient. Findings revealed that learners generally exhibited
neutral reading attitudes and very satisfactory reading habits. However, most learners demonstrated weak
reading skills, with a majority classified as halting and word-for-word readers. The tests of relationship
showed that reading attitudes and reading habits were not significantly related to reading skills. These
results indicate that favorable attitudes and habits alone do not guarantee improved reading proficiency
without structured instructional support. The study concludes that reading skill development among Grade
Three learners requires targeted, skill-focused interventions beyond motivation and habitual engagement.
It is therefore recommended that the proposed Reading Skills Enhancement Plan be implemented to
strengthen explicit reading instruction, provide systematic remediation, enhance teacher capacity, engage
parents in guided home reading, and institutionalize monitoring and evaluation of learners’ reading
progress.

Keywords: Early Childhood Education, Reading Habits, Reading Attitudes, Reading Skills, Primary
School Learners, Descriptive—Correlational Research, Cebu, Philippines

INTRODUCTION

Reading is widely recognized as the cornerstone of learning because it enables learners to acquire
knowledge, communicate effectively, and develop critical thinking skills. In the early years of education,
reading serves not only as a subject area but also as the primary medium through which learners access
and understand other disciplines such as Mathematics, Science, and Social Studies. Consequently, the
cultivation of positive reading attitudes, consistent reading habits, and strong reading skills among young
learners has become a significant concern among educators, families, and policymakers. Learners who
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engage regularly in reading activities are more likely to demonstrate improved academic performance,
deeper comprehension, and greater lifelong learning capacities (UNESCO, 2021). In the Philippine
educational context, strengthening foundational literacy has become increasingly urgent, particularly
under the Department of Education’s literacy reforms and the goals of the K to 12 Curriculum and the
MATATAG Agenda.

Reading attitudes and reading habits are considered essential contributors to literacy development.
Reading attitude refers to the learner’s feelings, interests, and disposition toward reading, while reading
habits pertain to the regularity and consistency of engaging in reading activities. Studies have emphasized
that learners who perceive reading as enjoyable and meaningful are more likely to read frequently and
develop stronger comprehension and vocabulary skills (Guthrie & Wigfield, 2020; Clark & Teravainen-
Goff, 2021). Positive reading habits, such as reading outside school hours and exposure to varied reading
materials, significantly contribute to improved fluency, comprehension, and academic achievement.
Conversely, learners who associate reading with difficulty or obligation often display low engagement
and weaker literacy performance. This highlights the important interplay between attitudes, habits, and
reading skills in shaping learners’ academic success and literacy growth.

Despite the recognized importance of literacy development, many schools continue to experience
challenges in sustaining learners’ interest and engagement in reading. In several public elementary schools
in the Philippines, teachers encounter difficulties motivating pupils to practice reading beyond classroom
requirements, particularly in resource-limited settings. Recent studies have focused heavily on reading
interventions and remediation programs aimed at improving comprehension and reading proficiency. For
instance, Camino, Laro, Reyes, and Pingot (2025) found that multisensory instructional approaches
significantly improved the comprehension skills of Grade 3 learners, while Jumao-as, Balila, and Dela
Cruz (2025) documented the effectiveness of school-based reading remediation programs in helping
struggling readers achieve higher proficiency levels. These studies confirm that instructional interventions
can positively influence literacy outcomes. However, they primarily emphasize immediate skill
improvement and often overlook the deeper influence of learners’ reading attitudes and reading habits on
long-term literacy development.

The limited attention given to reading attitudes and habits represents a substantial gap in literacy research.
While large-scale assessments in the Philippines frequently measure learners’ reading proficiency levels,
fewer studies investigate how learners’ personal dispositions, home environments, and reading practices
shape their literacy progress. Without understanding these underlying factors, schools may continue
implementing generalized interventions that fail to address the actual motivations and lived experiences
of learners. Moreover, local studies examining these variables within specific community contexts remain
scarce, particularly among Grade 3 learners in public elementary schools. This gap underscores the need
for more contextualized and holistic investigations that consider literacy not merely as a measurable
academic skill but also as a behavioral and motivational process influenced by learners’ experiences and
environments.

Recognizing these limitations, the present study seeks to examine the relationship between reading
attitudes, reading habits, and reading skills among Grade 3 learners at Kalawisan Elementary School
during the School Year 2025-2026. By exploring both the affective and behavioral dimensions of reading,
the study moves beyond the traditional emphasis on proficiency assessment and contributes to a more
comprehensive understanding of literacy development. Specifically, the study aims to assess the level of
learners’ reading attitudes, reading habits, and reading skills, as well as determine whether significant
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relationships exist between reading attitudes and reading skills and between reading habits and reading
skills.

The conduct of this study is driven by the researcher’s direct observations of the persistent reading
challenges experienced by learners in the local school setting. Despite the implementation of regular
reading activities, many pupils continue to struggle with comprehension and reading fluency, indicating
that literacy difficulties may extend beyond instructional limitations alone. This inquiry is therefore
grounded in the researcher’s commitment to contribute to the improvement of foundational literacy and
support the national advocacy for quality basic education. Ultimately, the study is founded on the belief
that every learner deserves the opportunity to become a confident, motivated, and competent reader
capable of succeeding academically and engaging meaningfully in lifelong learning.

REVIEW OF RELATED LITERATURE

Reading development is widely recognized as a multidimensional process influenced by learners’
motivation, habits, experiences, and literacy environments. This study is anchored on the Expectancy—
Value Theory (EVT) developed by Jacquelynne Eccles and colleagues, Social Learning Theory (SLT)
advanced by Albert Bandura, and Schema Theory introduced by Richard C. Anderson. Collectively, these
theories explain how learners’ beliefs, behaviors, social interactions, and prior knowledge shape literacy
development. EVT explains that learners are more likely to engage in reading activities when they believe
they can succeed and when they perceive reading as meaningful, enjoyable, and valuable. Learners who
experience positive reading experiences and encouragement from teachers and parents often develop
stronger confidence, motivation, and engagement toward literacy activities. Conversely, repeated reading
difficulties and negative perceptions toward reading may reduce learners’ motivation and participation in
literacy tasks. Studies by Gonzaga and Tantiado (2025) and Caparos and Napil (2024) affirmed that
positive reading attitudes significantly influence learners’ comprehension and academic performance.
Likewise, Taboada and Klauda (2023) emphasized that supportive classroom environments and
meaningful literacy experiences strengthen reading engagement and motivation.

Social Learning Theory further explains that reading behaviors and attitudes are developed through
observation, imitation, and reinforcement. Children who are consistently exposed to positive literacy
models at home and in school are more likely to develop favorable reading attitudes and habits. Teachers
who conduct engaging read-aloud sessions and parents who demonstrate regular reading practices
encourage children to view reading as enjoyable and meaningful. Dowdall et al. (2020) found that
interactive shared-reading practices significantly improved children’s language and literacy outcomes,
while DesJardin et al. (2023) revealed that supportive literacy interactions at home strengthened learners’
vocabulary development and reading engagement. In the Philippine context, Nabong (2025) likewise
found that learners whose parents modeled positive reading behaviors demonstrated stronger motivation
and comprehension skills. These findings suggest that literacy development is strongly influenced by the
quality of learners’ social and literacy experiences within the home and school environments.

Schema Theory complements these perspectives by explaining that reading comprehension occurs when
learners connect new information with their prior knowledge and experiences. According to the theory,
learners construct meaning by activating existing mental structures or schemas during reading activities.
Learners with richer reading experiences and broader background knowledge often demonstrate stronger
comprehension skills because they are better able to interpret and understand texts. Cho and Ma (2020)
found that schema activation strategies significantly improved learners’ comprehension and reading
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motivation, while Kim (2025) emphasized the importance of knowledge-rich instruction and schema-
building activities in strengthening reading understanding. Similarly, Catts (2021) argued that many
comprehension difficulties stem from insufficient background knowledge rather than decoding problems
alone. These findings highlight that reading comprehension is strengthened when learners are exposed to
meaningful literacy experiences that broaden their understanding and knowledge base.

A large body of research has established that reading attitudes and reading habits significantly influence
learners’ literacy development and academic performance. Positive reading attitudes encourage learners
to engage more consistently in literacy activities, while strong reading habits contribute to vocabulary
development, comprehension, and academic achievement. Logan, Medford, and Hughes (2011)
emphasized that learners who read for enjoyment demonstrated stronger reading proficiency compared to
those motivated primarily by external rewards. Similarly, Abid et al. (2023) found that learners with
stronger reading habits and effective study routines achieved better academic performance. Mol and Bus
(2011) further explained that consistent print exposure contributes significantly to vocabulary growth and
reading comprehension development. In the Philippine setting, Gonzaga and Tantiado (2025) observed
that learners with positive attitudes toward reading demonstrated stronger comprehension performance,
although inconsistent reading habits negatively affected literacy growth. These findings collectively affirm
that reading attitudes and reading habits are essential components of literacy success and long-term
reading development.

Research also highlights the significant role of home and school literacy environments in shaping learners’
reading development. Studies indicate that children exposed to supportive literacy environments at home
and in school demonstrate stronger reading motivation, vocabulary growth, and comprehension skills.
Dowdall et al. (2020) and Jeremic¢ et al. (2023) found that dialogic and interactive shared-reading practices
significantly improved children’s language and literacy outcomes. Likewise, DesJardin et al. (2023)
reported that parental involvement in interactive reading activities strengthened learners’ vocabulary and
reading engagement. Quintano, Esto, and Sumayo (2025) similarly emphasized that supportive home and
school literacy environments positively influence learners’ literacy development. However, Sanoria and
Oco (2023) identified socio-economic limitations and insufficient reading resources as barriers to
consistent literacy engagement. These studies collectively suggest that literacy development is a shared
responsibility among schools, families, and communities and that learners benefit most when literacy
support is consistently reinforced across different environments.

Recent studies likewise emphasize the importance of instructional practices, reading interventions, and
literacy assessment in improving learners’ reading skills. Camino, Laro, Reyes, and Pingot (2025) reported
that multisensory reading approaches significantly improved comprehension among Grade 3 learners,
while Jumao-as, Balila, and Dela Cruz (2025) found that structured remediation programs successfully
moved struggling readers from frustration to instructional reading levels. Duke and Cartwright (2021) also
emphasized the effectiveness of explicit comprehension strategy instruction in improving literacy
outcomes. In the Philippines, Phil-IRI reports from 2021 to 2025 consistently revealed that many
elementary learners remain at the frustration reading level, highlighting the urgent need for sustained
literacy interventions and assessment-based remediation. Evaluations of literacy programs such as ECARP
and “Bawat Bata Bumabasa” further demonstrated that literacy gains become more sustainable when
schools, teachers, parents, and communities collaboratively support learners’ reading development.
Contemporary literature also recognizes the growing importance of digital and contextualized literacy
practices in reading development. Yang (2024) found that guided e-book reading significantly improved
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learners’ vocabulary and comprehension when supported by adult scaffolding and interaction. Sundqvist
et al. (2024) likewise observed that supportive digital reading environments positively contributed to
literacy development. Meanwhile, De Sagun (2018) demonstrated that localized and culturally relevant
reading materials improved learners’ comprehension because pupils were better able to connect with texts
grounded in familiar contexts and experiences. Nolasco (2010) further emphasized the effectiveness of
mother tongue-based instruction in strengthening literacy development among young learners. These
findings suggest that contextualized and meaningful literacy materials enhance learners’ motivation,
engagement, and comprehension, particularly among elementary learners in multilingual educational
settings.

The reviewed literature and studies consistently demonstrate that reading attitudes, reading habits, literacy
environments, instructional practices, and assessment systems significantly influence learners’ reading
skills and comprehension development. Both local and international evidence affirm that learners who
possess positive reading attitudes and consistent reading habits tend to demonstrate stronger vocabulary,
comprehension, and academic performance. Likewise, supportive home and school environments,
effective instructional interventions, and meaningful literacy experiences contribute significantly to
literacy growth among elementary learners. Despite the growing body of research on literacy development,
limited studies have simultaneously examined reading attitudes, reading habits, and reading skills among
Grade 3 learners within the local context of Cebu.

METHODOLOGY

Research Design

The study employed a quantitative research approach utilizing a descriptive-correlational research design.
It determined the level of reading attitudes, reading habits, and reading skills among Grade 3 learners at
the chosen school in Cebu during the School Year 2025-2026 and examined the significant relationships
between reading attitudes and reading skills, as well as between reading habits and reading skills. The
descriptive component of the study provided a systematic description of the learners’ literacy conditions
and, while the correlational component determined the degree of association among the variables without
manipulating them. As emphasized by literacy and educational researchers, descriptive-correlational
research is appropriate for studies that aim to describe existing conditions and analyze relationships among
naturally occurring variables within educational settings. This design was considered suitable for the
present study because it enabled the researcher to gather comprehensive data regarding learners’ literacy
development.

Participants

The respondents of the study were the parents of 90 Grade 3 learners enrolled at at the chosen school in
Cebu during the School Year 2025-2026. Since the learners were minors, parents served as the primary
respondents in providing information regarding their children’s reading attitudes and reading habits as
observed at home. The study employed purposive sampling to ensure representation from all Grade 3
sections, with one parent corresponding to one learner. The respondents were purposely selected because
parents play a vital role in observing and shaping their children’s literacy development through home-
based reading practices and support. Their insights provided valuable contextual information regarding
learners’ reading experiences beyond the classroom and contributed to a more comprehensive
understanding of the factors influencing reading skills.
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Data Collection Tools

The study utilized three primary instruments to gather the data necessary to achieve the objectives of the
research: a structured survey questionnaire, the Philippine Informal Reading Inventory (Phil-IR1), and a
researcher-prepared checklist. The survey questionnaire consisted of three parts. Part | measured the
learners’ reading attitudes, focusing on their interest, enjoyment, and motivation toward reading activities.
Part Ilassessed the learners’ reading habits, including reading frequency, time spent reading, and preferred
reading materials outside school. Responses to Parts | and Il were measured using a five-point Likert
scale. To determine the learners’ actual reading skills, the Phil-IR1 was utilized as the standardized reading
assessment tool prescribed by the Department of Education, which classified learners according to
independent, instructional, or frustration reading levels. A researcher-prepared checklist was likewise
employed to organize and record learners’ profile information. Prior to the actual data gathering, the
questionnaire and checklist underwent expert validation and pilot testing to ensure clarity, reliability, and
relevance to the objectives of the study, while Cronbach’s alpha was used to determine the internal
consistency of the questionnaire items.

Data Gathering Process

A formal letter requesting permission to conduct the study was submitted to the school administration and
to the appropriate offices of the Department of Education. Upon approval, the researcher coordinated with
the Grade 3 teachers and distributed informed consent forms to the parents of the learners. Prior to the
administration of the instruments, the respondents were informed regarding the purpose of the study, the
procedures involved, and the confidentiality of their responses. The validated survey questionnaires were
then distributed to the parent respondents, while the Phil-IR1 results of the learners were obtained to assess
their reading proficiency levels. The researcher personally provided instructions and assistance to ensure
accurate and complete responses. After retrieval, the accomplished questionnaires and assessment results
were checked, organized, encoded, and prepared for statistical analysis.

Data Analysis

The data gathered in the study were analyzed using appropriate descriptive and inferential statistical tools
to ensure accuracy and reliability of the findings. Frequency count and percentage distribution were
utilized to describe the demographic profile of the learners in terms of age, sex, parents’ educational
attainment, number of siblings, language spoken at home, and combined family monthly income.
Weighted mean was employed to determine the levels of learners’ reading attitudes and reading habits
based on the responses to the Likert-scale questionnaire, while the Phil-IRI results were presented using
frequency counts and percentages to classify learners into independent, instructional, or frustration reading
levels. Prior to the actual analysis, Cronbach’s alpha was applied to establish the reliability and internal
consistency of the questionnaire items. Furthermore, Pearson Product-Moment Correlation Coefficient
(Pearson’s r) was utilized to determine the significant relationships between reading attitudes and reading
skills and between reading habits and reading skills. The level of significance was set at 0.05, wherein
relationships were considered statistically significant when the computed p-value was less than 0.05.

RESULTS
Table 1 Level of the Reading Attitudes of the Respondents
S/N | Indicators WM SD Verbal Description
1 | read English books every day. 291 1.10 Neutral
2 | only read English books at school. 3.36 1.20 Neutral
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3 | read English books at home. 3.27 1.08 Neutral
4 I (?nly re'ad books in my first language in my 338 113 Neutral
leisure time.
5 | read English books during my leisure time. | 3.24 1.13 Neutral
6 | would be bored without a book. 3.14 1.16 Neutral
7 Do you read outside of class? 3.20 1.26 Neutral
8 | read with friends. 3.44 1.16 Positive
9 | read with my family. 3.72 1.06 Positive
10 | read social media platforms on my cell 3.09 137 Neutral
phone
A .
ggregate Mean - 3.28 Neutral
Aggregate Standard Deviation 1.16

Legend: 4.21-5.00-Very Positive; 3.41-4.20- Positive ; 2.61-3.40-Neutral; 1.81-2.60-Negative;1.00-
1.80-Very Negative

Table 1 presents the level of the reading attitudes of the respondents. The data revealed an aggregate mean
of 3.28 with an aggregate standard deviation of 1.16, verbally interpreted as Neutral. This indicates that
the respondents generally manifested a moderate level of reading attitude toward reading activities. Most
of the indicators obtained neutral verbal descriptions, including reading English books every day (WM =
2.91, SD = 1.10), reading English books at home (WM = 3.27, SD = 1.08), reading English books during
leisure time (WM = 3.24, SD = 1.13), reading outside of class (WM = 3.20, SD = 1.26), and reading social
media platforms on cell phones (WM = 3.09, SD = 1.37). The indicators “I only read books in my first
language in my leisure time” (WM = 3.38, SD = 1.13) and “I only read English books at school” (WM =
3.36, SD = 1.20) also fell within the neutral range. Meanwhile, the indicators “I read with friends” (WM
= 3.44, SD = 1.16) and “I read with my family” (WM = 3.72, SD = 1.06) obtained positive verbal
descriptions, with the latter receiving the highest weighted mean among all indicators. The findings
indicate that learners demonstrated more favorable attitudes toward reading when reading activities were
conducted in shared or socially supported contexts.

Table 2
Level of the Reading Habits of the Respondents

S/IN | Indicators WM SD Verbal Description
1 | enjoy reading English books 3.71 1.24 Very Satisfactory
2 I like reading school text books 3.50 1.17 Very Satisfactory
3 | like spending time in a library 3.10 1.05 Satisfactory

4 My friends like reading 3.66 1.14 Very Satisfactory
5 My parents like reading 3.80 1.18 Very Satisfactory
6 Listening to music is more fun than reading | 3.16 1.41 Satisfactory

. I Wo_uld rath_er do something else than do 3.02 125 Satisfactory

English reading
8 | like watching English movies than reading | 3.47 1.17 Very Satisfactory
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9 | like watching _Engllsh television 3.44 111 Very Satisfactory
programmes than reading
Aggregate Mean 3.43 .
— Very Satisfactor
Aggregate Standard Deviation 1.19 y y

Legend: 4.21-5.00-Outstanding; 3.41-4.20- Very Satisfactory; 2.61-3.40-Satisfactory; 1.81-2.60-Fair;
1.00-1.80-Poor

Table 2 presents the level of the reading habits of the respondents. The findings revealed an aggregate
mean of 3.43 with an aggregate standard deviation of 1.19, verbally interpreted as Very Satisfactory. This
indicates that the respondents generally manifested positive reading habits and favorable engagement in
reading-related activities. Among the indicators, “My parents like reading” obtained the highest weighted
mean (WM = 3.80, SD = 1.18), followed by “I enjoy reading English books” (WM = 3.71, SD = 1.24) and
“My friends like reading” (WM = 3.66, SD = 1.14), all verbally interpreted as Very Satisfactory. Learners
also demonstrated favorable responses toward reading school textbooks (WM = 3.50, SD = 1.17),
watching English movies rather than reading (WM = 3.47, SD = 1.17), and watching English television
programs rather than reading (WM = 3.44, SD = 1.11), which were likewise interpreted as Very
Satisfactory. Meanwhile, indicators such as spending time in a library (WM = 3.10, SD = 1.05), listening
to music being more fun than reading (WM = 3.16, SD = 1.41), and preferring other activities over English
reading (WM = 3.02, SD = 1.25) obtained satisfactory verbal descriptions. Overall, the findings indicate
that learners generally possess positive reading habits, although reading competes with other leisure and
entertainment activities.

Table 3

Level of Reading Skills of the Learners
Reading Skills f %
Fluent 17 18.89
Word for Word 24 26.67
Halting a7 52.22
Syllabic 1 1.11
Non-reader 1 111
Total 90 100.00

Table 3 presents the level of reading skills of the learners. The findings revealed that the largest proportion
of learners, comprising 47 or 52.22% of the respondents, were classified as halting readers. This indicates
that more than half of the learners’ experience difficulty in reading fluently and smoothly. This was
followed by 24 learners or 26.67% who were categorized as word-for-word readers, suggesting slow and
segmented reading patterns. Meanwhile, only 17 learners or 18.89% were classified as fluent readers,
indicating that a relatively small proportion of the respondents demonstrated proficient and smooth reading
performance. Furthermore, only one learner each, representing 1.11% of the respondents, fell under the
syllabic and non-reader categories. The findings indicate that the majority of the learners still experience
varying levels of difficulty in reading fluently, with only a limited number demonstrating strong reading
proficiency.
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Table 4

Test of relationship between the reading attitudes and the reading skills of the learners

Variables

72 -value

df

p - value

Decision

Result

Reading

Attitudes

and Reading Skills

2.263

4

0.688

Do not
reject Ho

Not
Significant

*significant at p<0.05 (two-tailed)

Table 4 presents the test of relationship between the reading attitudes and reading skills of the learners.
The findings revealed a computed p-value of 0.688, which is greater than the 0.05 level of significance.
Consequently, the null hypothesis was not rejected, indicating that there is no statistically significant
relationship between the reading attitudes and reading skills of the learners. This implies that variations in
the learners’ reading attitudes, as measured in the study, were not significantly associated with their
reading skill levels based on the Phil-IRI classification. Therefore, the findings suggest that learners with
positive or neutral reading attitudes did not necessarily demonstrate higher levels of reading proficiency.

Table 5
Test of significant relationship between the reading habits and the reading skills of the learners
Variables z2-value Df p - value Decision Result
Reading Habits and Do not | Not
. . 1.184 2 0.553 . L
Reading Skills reject Ho Significant

*significant at p<0.05 (two-tailed)

Table 5 presents the test of significant relationship between the reading habits and reading skills of the
learners. The findings revealed a computed p-value of 0.553, which is greater than the 0.05 level of
significance. Consequently, the null hypothesis was not rejected, indicating that there is no statistically
significant relationship between the reading habits and reading skills of the learners. This implies that
differences in the learners’ reported reading habits were not significantly associated with their reading
skill levels as measured through the Phil-IR1 assessment. Therefore, the findings suggest that learners who
manifested more favorable reading habits did not necessarily demonstrate higher levels of reading
proficiency.

DISCUSSION

The generally neutral level of reading attitudes among the respondents suggests that learners possess
developing but not yet strongly established motivation toward reading activities. This finding indicates
that while learners demonstrate some degree of interest in reading, independent and sustained reading
behaviors have not yet been fully internalized. The lower weighted means observed in indicators related
to daily reading, leisure reading, and reading outside the classroom imply that reading may still be viewed
primarily as a school-related task rather than a habitual and personally meaningful activity. This
observation supports the principles of Expectancy—Value Theory proposed by Jacquelynne Eccles and
colleagues, which explain that learners are more likely to engage consistently in reading when they
perceive themselves as capable readers and when they attach value, enjoyment, and relevance to reading
tasks. Neutral reading attitudes may therefore reflect developing expectancy and task-value beliefs among
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elementary learners. The findings further revealed that learners showed more positive attitudes toward
reading when reading occurred within social and family contexts, as reflected in the higher ratings for
reading with family and reading with friends. This suggests that learners become more motivated and
engaged when reading activities are supported by interaction, encouragement, and shared experiences.
Contemporary literacy research emphasizes that social reading experiences contribute significantly to
children’s enjoyment, motivation, and perceived value of reading. DesJardin et al. (2023) found that
interactive literacy activities between parents and children strengthened learners’ vocabulary development
and reading engagement, while Beltran-Sierra et al. (2024) reported that family-supported reading
practices positively influenced learners’ long-term literacy motivation and comprehension. Similarly,
Schiefele et al. (2023) emphasized that parental modeling and consistent encouragement are critical in
developing positive reading attitudes during the primary years. These findings reinforce the importance of
supportive literacy environments in strengthening learners’ motivation and disposition toward reading.
The results also imply that independent reading practices among learners may still require stronger
reinforcement both at home and in school. Since many indicators associated with independent and leisure
reading remained within the neutral range, the findings suggest the need for literacy programs that promote
reading as an enjoyable and meaningful daily activity rather than merely an academic requirement.
Consistent exposure to engaging reading materials, interactive literacy experiences, and family-supported
reading practices may help strengthen learners’ intrinsic motivation toward reading. Furthermore, the
findings highlight the importance of collaborative efforts among teachers, parents, and schools in fostering
positive reading attitudes that can contribute to improved reading engagement and literacy development
among Grade 3 learners.

The very satisfactory level of reading habits among the respondents suggests that learners are generally
exposed to and engaged in positive literacy practices both at home and within their social environments.
The high weighted means obtained by indicators related to parental and peer reading behaviors imply that
learners’ reading habits are strongly influenced by social modeling and environmental reinforcement. This
finding supports the principles of Social Learning Theory advanced by Albert Bandura, which explains
that children develop behaviors and habits through observation, imitation, and interaction with significant
individuals in their environment. Learners who observe parents and peers engaging positively in reading
activities are more likely to adopt similar literacy behaviors and develop more favorable reading routines.
The findings further indicate that reading habits among learners are reinforced when reading is viewed as
enjoyable and socially valued. The high ratings for enjoying English books and reading school textbooks
suggest that learners demonstrate positive engagement toward literacy-related materials. Recent studies
by Beltran-Sierra et al. (2024) and Szenczi et al. (2024) emphasized that children are more likely to
develop consistent reading habits when parents and peers model favorable attitudes toward reading and
when literacy practices are integrated into daily family routines. Similarly, Jeremi¢ et al. (2023) explained
that reading habits become more sustainable when reading is treated as a meaningful family and social
activity rather than solely as an academic requirement. These findings support the observed pattern that
learners’ reading habits are strengthened through social interaction, modeling, and supportive literacy
environments. However, the satisfactory ratings obtained by indicators associated with competing leisure
preferences suggest that learners’ reading engagement may still be affected by entertainment-related
distractions and alternative recreational activities. Learners’ preference for listening to music, watching
movies, and engaging in activities other than reading implies that reading competes with various forms of
media and entertainment for learners’ time and attention. Contemporary motivation research grounded in
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Expectancy—Value Theory explains that learners are more likely to sustain reading habits when reading
activities are perceived as enjoyable, relevant, and personally valuable despite the presence of competing
digital and entertainment options (Flake et al., 2022; Wigfield et al., 2021). This suggests the need for
schools and families to create engaging and meaningful literacy experiences that can strengthen learners’
intrinsic motivation toward reading. The findings highlight the important role of family influence, peer
interaction, and motivational support in the development of learners’ reading habits. The results imply that
sustaining positive reading habits requires collaborative literacy support from parents, teachers, and the
school community. Strengthening home-based literacy activities, promoting enjoyable reading
experiences, and providing access to engaging reading materials may help learners maintain consistent
reading routines and further enhance their literacy development.

The predominance of halting and word-for-word readers among the respondents suggests that many
learners are still in the developing stage of reading fluency and automaticity. Reading fluency is considered
a critical component of literacy development because it serves as the bridge between word recognition and
comprehension. Learners who struggle with fluency often devote substantial cognitive effort to decoding
words, leaving limited mental capacity for comprehension and meaning-making. This observation
supports the findings of Kim (2021) and Duke and Cartwright (2021), who emphasized that learners with
weak fluency skills commonly encounter difficulties in comprehension because their attention is heavily
focused on decoding rather than understanding the text. The low proportion of fluent readers in the present
study therefore indicates the need for strengthened reading support and sustained literacy intervention
among elementary learners. Schema Theory explains that learners comprehend texts more effectively
when they can connect new information with prior experiences and existing knowledge structures.
However, learners who experience difficulty reading fluently may encounter reduced exposure to diverse
reading materials, thereby limiting opportunities to expand vocabulary, build schemas, and strengthen
comprehension. Anderson (2021) emphasized that comprehension development depends not only on
decoding ability but also on learners’ accumulated knowledge and literacy experiences. Similarly, Catts
and Kamhi (2020) argued that many comprehensions difficulties stem from insufficient language exposure
and limited fluency development during the early years of reading instruction. The findings further suggest
that learners may require more consistent reading practice, guided reading activities, and comprehension-
focused instruction to progress toward fluent and meaningful reading. Neuman (2024) emphasized that
sustained reading exposure and knowledge-rich instruction are essential in helping learners transition from
laborious decoding to fluent comprehension. Contemporary literacy research also highlights the
importance of repeated reading, vocabulary development, and scaffolded literacy instruction in
strengthening fluency and comprehension among elementary learners. The presence of syllabic and non-
readers, although minimal, further indicates that some learners continue to experience severe reading
difficulties that may require individualized intervention and targeted remediation support. Overall, the
findings highlight the urgent need for strengthened literacy programs, family-supported reading activities,
and school-based interventions that can improve reading fluency and comprehension among Grade 3
learners.

The findings revealed that there is no statistically significant relationship between the reading attitudes
and reading skills of the learners, indicating that favorable attitudes toward reading do not necessarily
correspond to higher levels of reading proficiency. This suggests that although learners may demonstrate
interest or positive feelings toward reading activities, such attitudes alone may not be enough to
significantly improve reading fluency and comprehension. Reading proficiency is a complex skill
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influenced by multiple factors, including decoding ability, vocabulary knowledge, reading exposure,
comprehension strategies, and instructional support. Consequently, positive reading attitudes may
encourage engagement in literacy activities, but they do not automatically guarantee improved reading
performance without consistent practice and structured literacy instruction. This finding is supported by
recent studies emphasizing that reading attitudes primarily function as motivational support rather than
direct predictors of reading achievement. Gonzaga and Tantiado (2025) explained that learners with
favorable reading attitudes often demonstrate greater willingness to participate in literacy activities;
however, improvements in reading proficiency still depend largely on sustained reading practice and
effective instructional intervention. Similarly, Schiefele et al. (2023) noted that positive attitudes toward
reading may increase learners’ engagement and enjoyment but may not directly translate into stronger
comprehension performance when learners continue to experience challenges in decoding and fluency.
These studies suggest that motivation alone is insufficient to produce measurable gains in reading skills
without the presence of strong literacy foundations and guided reading experiences. Contemporary literacy
research further emphasizes that reading proficiency is strongly shaped by explicit instruction and repeated
literacy exposure. Duke and Cartwright (2021) explained that successful reading development requires
systematic instruction in decoding, fluency, vocabulary, and comprehension strategies. Likewise, Kim
(2025) emphasized that reading skills are more directly influenced by decoding automaticity, background
knowledge, and knowledge-rich instruction than by motivational factors alone. In relation to Schema
Theory, comprehension development depends on learners’ ability to connect new information with their
prior knowledge and experiences, suggesting that reading skill acquisition requires meaningful literacy
exposure beyond positive attitudes toward reading. Learners who possess limited reading experiences and
insufficient background knowledge may continue to experience comprehension difficulties despite
demonstrating favorable attitudes toward reading activities. The findings therefore imply that improving
learners’ reading proficiency requires a balanced approach that combines motivational support with
sustained literacy instruction and guided reading practice. While cultivating positive reading attitudes
remains important in encouraging learners’ participation in literacy activities, schools and teachers must
also provide structured interventions that strengthen fluency, vocabulary, and comprehension skills.
Moreover, family-supported literacy experiences and regular reading exposure may help learners translate
positive reading attitudes into actual reading competence. The results highlight the importance of
integrating motivational, instructional, and experiential components in literacy programs to achieve
meaningful improvements in learners’ reading development.

The absence of a statistically significant relationship between reading habits and reading skills suggests
that engaging in reading-related activities alone may not be sufficient to produce measurable
improvements in learners’ reading proficiency. Although learners may demonstrate positive reading
routines and exposure to reading activities, these habits do not automatically translate into stronger fluency
and comprehension skills. Reading proficiency is influenced not only by the frequency of reading but also
by the quality of literacy experiences, the appropriateness of reading materials, and the effectiveness of
instructional support provided to learners. Consequently, learners may regularly participate in reading
activities while still experiencing difficulties in decoding, fluency, and comprehension. The findings are
supported by contemporary literacy research emphasizing that meaningful literacy development depends
heavily on guided instruction and purposeful reading experiences. Kim (2025) explained that reading
proficiency, particularly fluency and comprehension, is strengthened through explicit instruction,
decoding automaticity, vocabulary development, and knowledge-rich learning experiences rather than
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through reading frequency alone. Similarly, Neuman (2024) emphasized that sustained literacy growth
occurs when learners are exposed to meaningful reading opportunities combined with guided support and
comprehension-focused instruction. These findings suggest that reading habits serve primarily as
supportive conditions for literacy development but may not independently produce significant gains in
reading performance without targeted intervention and structured literacy experiences. Research further
indicates that reading habits become more effective in improving literacy skills when accompanied by
appropriate instructional strategies and feedback mechanisms. Duke and Cartwright (2021) explained that
successful reading development requires systematic instruction in fluency, vocabulary, comprehension
strategies, and repeated guided reading practice. Learners benefit more from reading activities when texts
are developmentally appropriate, comprehension is actively monitored, and learners receive immediate
instructional support. In relation to Schema Theory, comprehension development depends on learners’
opportunities to interact meaningfully with texts and connect reading experiences with prior knowledge
and understanding. Thus, habitual reading alone may not sufficiently strengthen reading proficiency when
learners are not provided with opportunities for guided comprehension and meaningful literacy
engagement. The findings therefore imply that schools and teachers should not focus solely on
encouraging reading frequency but should also emphasize the quality and effectiveness of learners’
reading experiences. Literacy programs should integrate guided reading activities, vocabulary enrichment,
comprehension-focused instruction, and scaffolded literacy support to help learners transform reading
habits into actual reading competence. Moreover, parents and teachers should provide learners with
engaging and level-appropriate reading materials that encourage meaningful interaction with texts. The
results highlight the importance of combining positive reading habits with structured instructional
intervention and supportive literacy environments to achieve significant improvements in learners’ reading
skills.

CONCLUSION AND RECOMMENDATIONS

This study examined the reading attitudes, reading habits, and reading skills of Grade 3 learners at the
chosen school in Cebu during the School Year 2025-2026 and determined the significant relationships
among the identified variables. The findings revealed that the learners generally exhibited neutral reading
attitudes and very satisfactory reading habits, indicating that while learners demonstrated moderate interest
and engagement in reading activities, such dispositions were more evident in socially supported contexts
involving family and peers. Despite these favorable literacy-related behaviors, the majority of the learners
were classified as halting and word-for-word readers, suggesting persistent difficulties in reading fluency
and comprehension. Moreover, the statistical analyses showed no significant relationship between reading
attitudes and reading skills, as well as between reading habits and reading skills. These findings imply that
positive reading dispositions and habitual reading practices alone may not directly translate into improved
reading proficiency without consistent exposure to effective literacy instruction, guided reading
experiences, and comprehension-focused interventions. The study therefore concludes that reading
proficiency development among elementary learners is a multifaceted process shaped not only by
motivation and reading behaviors but also by the quality of literacy experiences, instructional support, and
opportunities for meaningful engagement with texts. Consequently, the proposed Reading Skills
Enhancement Plan was developed to address the identified literacy gaps and strengthen learners’ fluency,
comprehension, and overall reading development.
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In light of the findings and conclusions of the study, it is recommended that schools intensify the
implementation of comprehensive literacy intervention programs that focus on strengthening reading
fluency, vocabulary development, and comprehension skills among Grade 3 learners. Teachers may adopt
evidence-based instructional strategies such as guided reading, repeated reading, interactive read-aloud
activities, vocabulary enrichment, and comprehension-focused instruction to support learners who
continue to experience difficulties in fluent reading. Since social and family-supported reading contexts
were found to positively influence learners’ literacy engagement, parents should be encouraged to actively
participate in home-based reading activities by modeling positive reading behaviors, providing consistent
literacy support, and establishing reading routines within the home environment. School administrators
may also provide continuous professional development programs for teachers on effective literacy
instruction, reading assessment, and intervention strategies aligned with contemporary literacy practices.
Furthermore, schools should ensure the availability of developmentally appropriate, contextualized, and
engaging reading materials that can sustain learners’ interest and motivation toward reading. Future
researchers are encouraged to conduct similar studies involving broader populations and additional
variables such as instructional approaches, digital literacy exposure, socio-economic conditions, and
language background to further examine factors affecting reading proficiency among elementary learners.
Through collaborative efforts among schools, families, and communities, literacy programs may become
more responsive, sustainable, and effective in promoting meaningful reading development among young
learners.
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