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Abstract

The present study focuses on investigating English vocabulary learning practices among secondary school
students in multilingual classroom settings within the context of NEP 2020. The study primarily examines
the role of learner participation, classroom interaction, multilingual support, and communication-based
teaching in selected schools of Civil Lines, Aligarh. The research investigated the problems faced by
multilingual learners in vocabulary learning and analyze the impact of communication-oriented and
learner-centred teaching practices on vocabulary development. This research followed a descriptive,
empirical method that combined qualitative and quantitative approaches. Data were collected from 120
urban and rural multilingual secondary school learners using questionnaires and classroom observation.
The collected data were analyzed through percentages, frequency distribution, comparative methods, and
descriptive interpretation to examine vocabulary learning behaviour and classroom practice. The
investigation found that English vocabulary plays a very important role in learners’ communicative
competence, classroom participation, reading comprehension, and language development. The results also
suggested that collaborative and communication-based classroom activities enhanced students’ vocabulary
and communication skills. The findings also indicate that learner-centred modern teaching strategies
improve vocabulary development in multilingual classrooms. The findings clearly reflected the
educational objectives of NEP 2020, including multilingualism, experiential learning, and learner
participation. The findings of the present study show that interactive and learner-friendly teaching
approaches create a positive and effective environment for students.

Keywords: English Vocabulary Learning, Multilingual Classrooms, NEP 2020, Learner-Centred
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1. Introduction

India has great linguistic diversity, where people speak various regional languages and dialects. Students
from different educational and linguistic environments often learn English as a second or third language.
Today, English plays a major role in education, jobs, technology, and global communication. Therefore, it
is necessary for students to gain a good command of English. Vocabulary is important because it supports
effective communication. Learners need strong vocabulary knowledge for reading, writing, speaking, and
classroom discussion. In multilingual settings, students experience different levels of language exposure,
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which affects vocabulary learning. Opportunities for English are generally higher for urban students than
for rural learners. As a result, many students struggle to remember vocabulary and speak accurately in
class. Traditional methods such as memorization and exam-oriented approaches are still widely used in
vocabulary instruction. As we can see, learners often memorize words temporarily for tests but fail to use
them effectively in daily life communication. The Indian educational system has seen progressive reforms
since the implementation of the National Education Policy (NEP) 2020. The policy encourages
communication skills, multilingualism, and critical thinking. The policy motivates teachers to use
interactive and learner-centred teaching strategies rather than simple memorization. NEP 2020 also
encourages teachers to use students’ mother tongue in classrooms, so students can easily understand the
concepts. These approaches play an important role in vocabulary learning, as students acquire vocabulary
effectively through meaningful communication. A number of scholars recommended communication-
based and learner-centred approaches for vocabulary learning. Many researchers, such as Krashen, Nation,
Cummins, and Harmer, suggest that students can develop effective vocabulary through reading, role-play,
and interactive classroom activities. Technology tools like online dictionaries, educational videos, and
language-learning applications encourage learner engagement and vocabulary development. The use of
multiple languages in classrooms can increase learners’ confidence and participation in English language
classroom activities. Traditional classroom approaches, limited teacher training, and a lack of
technological support remain the main challenges after the implementation of NEP 2020. Limited research
has specifically discussed vocabulary instruction in secondary schools in the context of NEP 2020.
Therefore, the present study attempts to explore English vocabulary learning practices among secondary
school students of Civil Lines, Aligarh. The present study investigates classroom practices and the role of
multilingual and learner-centred teaching methods in vocabulary learning under NEP 2020. It also
emphasises the importance of teacher training and technological support for effective vocabulary teaching.

2. Review of Literature

The role of vocabulary in language learning cannot be ignored because it forms the foundation of all
language skills. Learners need vocabulary to understand what they read and hear, express their thoughts
clearly, participate in classroom discussions, and communicate effectively. When students struggle to
understand language or express their ideas, the problem is often due to limited vocabulary. In a
multilingual country like India, where students commonly learn English as a second or third language
while using their home languages in daily life, vocabulary development becomes even more important. A
strong vocabulary not only improves language proficiency but also increases learners’ confidence,
classroom participation, and overall academic performance.

Several language researchers have emphasized that vocabulary is learned more effectively through
meaningful communication rather than rote memorization. Krashen (1982) argued that language
acquisition occurs naturally when learners are exposed to understandable language in a supportive and
stress-free environment. According to him, vocabulary should be taught through real communication and
practical language use rather than through memorizing isolated words and grammar rules. He also
highlighted that students learn more successfully when they feel comfortable making mistakes. These
ideas are particularly relevant in multilingual classrooms, where many learners hesitate to use English due
to fear or lack of confidence.

Swain (1985) also stressed the importance of learner participation in language learning. She believed that
students improve their language skills when they actively engage in speaking, writing, classroom
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discussions, and other communicative activities. Vocabulary learning becomes more meaningful when
learners use words in real interactions instead of simply memorizing them. Her views closely reflect the
learner-centred approach promoted by the NEP 2020, which encourages students’ active involvement in
the learning process.

Nation (2001) described vocabulary as the foundation of communication and argued that learners need
repeated exposure to words, contextual understanding, pronunciation practice, and opportunities for
communication to develop vocabulary effectively. He maintained that learners should not only recognize
words but also feel confident using them in speech and writing. Similarly, Schmitt (2000) viewed
vocabulary learning as a gradual process that requires repetition, contextual learning, note-taking, and
communicative practice. He emphasized that words are more easily remembered when learned in
meaningful contexts rather than through rote memorization.

Many scholars have also supported communicative language teaching. Harmer (2007) argued that
traditional lecture-based teaching should be replaced by interactive and learner-centred classroom
practices. Activities such as storytelling, role play, group discussions, games, and reading tasks help
learners expand their vocabulary while building confidence. Richards (2001) similarly believed that
language teaching should prioritize communication over memorization. He suggested that vocabulary
develops more effectively when learners actively participate in meaningful reading, listening, speaking,
and writing activities.

The importance of multilingualism in language learning has been highlighted by Cummins (2000), who
argued that a learner’s first language can support second-language learning. He believed that students learn
English vocabulary more effectively when teachers connect new words with learners’ home languages and
personal experiences. These ideas align with the multilingual teaching practices encouraged by the NEP
2020. In the Indian context, Mohanty (2019) described multilingualism as a natural feature of classrooms
and emphasized that it should be viewed as a strength rather than a challenge. Respecting learners’ home
languages, he argued, increases their confidence and participation in classroom activities.

Vygotsky (1978) emphasized the importance of social interaction and collaboration in learning. His theory
supports the use of group discussions, teamwork, peer learning, and classroom interaction as effective
educational practices. Such activities allow learners to use vocabulary naturally and improve their
communication skills. Likewise, Hutchinson and Waters (1987) promoted learner-centred teaching
methods that focus on students’ needs, interests, and learning backgrounds. These approaches are
especially valuable in multilingual classrooms where learners come from diverse social and educational
backgrounds. Brown (2007) also highlighted the importance of active participation and meaningful
language use in successful language learning.

Recent studies have also highlighted the role of technology in vocabulary learning. Ahmadi (2021) found
that digital tools such as educational videos, online dictionaries, mobile applications, and multimedia
resources can increase learners’ motivation and vocabulary development. Technology-supported
classrooms offer more engaging and interactive learning experiences. Similarly, Sharma and Kaur (2024)
reported that storytelling, vocabulary games, collaborative learning, role-play, and group discussions are
more effective for vocabulary retention than traditional memorization techniques. Rao (2023) further
observed that multilingual classroom support reduces learner anxiety and increases confidence and
participation in English learning.

The principles of NEP 2020 strongly support multilingualism, learner-centred education, experiential
learning, communication skills, conceptual understanding, and the effective use of technology. The policy
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encourages teachers to move beyond examination-oriented teaching and create interactive classrooms
where students actively participate in communication-based learning activities. These principles are
particularly relevant for vocabulary instruction because learners acquire vocabulary more effectively
through meaningful communication and participation than through rote memorization alone.

Overall, the literature suggests that vocabulary learning is most effective when supported by learner
participation, contextual teaching, multilingual support, classroom interaction, collaborative learning, and
technology-assisted instruction. Previous studies consistently show that memorization alone is insufficient
for developing communicative competence in multilingual classrooms. Although multilingual education
and learner-centred learning have gained increasing attention under NEP 2020, research specifically
focusing on English vocabulary learning among multilingual secondary school students remains limited.
Therefore, the present study seeks to examine vocabulary learning practices, classroom interaction, learner
participation, and multilingual teaching strategies in selected multilingual secondary school classrooms of
Civil Lines, Aligarh. The reviewed literature clearly indicates that interactive and communication-based
teaching practices contribute significantly to vocabulary development.

3. Research Gap

Many researchers have explored various aspects of vocabulary teaching, multilingual education,
classroom interaction, and learner-centred approaches in language learning. Scholars such as Krashen,
Nation, Cummins, Harmer, and Richards have highlighted that vocabulary learning becomes more
effective when learners actively participate in communication, classroom discussions, contextual learning
activities, and multilingual learning environments. Recent studies have also emphasized the positive role
of technology, collaborative learning, storytelling, role-play, and other activity-based teaching strategies
in improving vocabulary acquisition and communicative competence among learners.

Despite the growing attention to multilingual education in recent years, particularly after the
implementation of NEP 2020, there remains a noticeable lack of empirical research focusing specifically
on English vocabulary learning among multilingual secondary school students in India. Most previous
studies have concentrated on broader issues of language teaching, multilingual education, or theoretical
perspectives on vocabulary instruction. Comparatively fewer studies have examined how factors such as
classroom interaction, learner participation, communication-oriented activities, and multilingual teaching
practices influence vocabulary development among secondary school learners.

Another important gap in the literature is the limited availability of research conducted in local
multilingual educational contexts. Educational settings such as the schools of Civil Lines, Aligarh, where
students come from diverse linguistic, social, and educational backgrounds, have received little scholarly
attention. As a result, several classroom challenges related to vocabulary learning, including examination
pressure, reliance on rote memorization, limited meaningful classroom interaction, unequal exposure to
English, and limited opportunities for communication, have not been adequately investigated.
Furthermore, although NEP 2020 strongly advocates multilingualism, learner-centred education,
experiential learning, communication skills, and active learner participation, there is still insufficient
classroom-based evidence regarding the practical implementation in secondary school classrooms.
Existing studies rarely examine whether these educational objectives are effectively reflected in everyday
teaching and learning practices.

Therefore, the present study seeks to address these gaps by investigating English vocabulary learning
among multilingual secondary school students in selected schools of Civil Lines, Aligarh. The study
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focuses on classroom interaction, learner participation, vocabulary learning practices, and the role of
multilingual and communication-based teaching strategies in improving vocabulary development. In
doing so, it aims to contribute empirical evidence to the growing body of research on multilingual
education and vocabulary learning in the context of NEP 2020.

Additionally, the study is expected to provide valuable insights for teachers, curriculum planners, and
policymakers on effective vocabulary teaching practices in multilingual classrooms. The findings may
also help strengthen the implementation of learner-centred and communication-based approaches
recommended by the NEP 2020. By addressing an underexplored area of research, the study contributes
to a better understanding of vocabulary learning in contemporary multilingual educational contexts.

4. Objectives of the Study

1. To understand how secondary school students learn English vocabulary in multilingual classrooms
under NEP 2020.

To identify the main problems faced by multilingual students while learning English vocabulary.

To compare vocabulary learning among urban and rural students.

To examine how classroom interaction and student participation help in vocabulary development.

To study the effectiveness of multilingual and communication-based teaching methods in English

o s~ wn

vocabulary learning.
6. To understand the importance of learner-centred teaching approaches promoted under NEP 2020 in
multilingual classrooms.

5. Research Questions

The present study attempts to answer the following questions:

1. How do secondary school students learn English vocabulary in multilingual classrooms under NEP
20207

2. What are the main problems faced by multilingual students while learning English vocabulary?

Is there any difference in vocabulary learning between urban and rural students?

4. How do classroom interaction, communication activities, and student participation help in vocabulary
development?

5. How effective are multilingual and communication-based teaching methods in improving English

w

vocabulary learning?
6. How do learner-centred teaching methods promoted under NEP 2020 help students learn vocabulary
in multilingual classrooms?

6. Hypotheses of the Study

The present study is based on the following hypotheses:

1. There is a significant difference in English vocabulary learning between urban and rural secondary
school students.

2. Classroom interaction and communication activities positively help multilingual students in
vocabulary learning.

3. Student participation plays an important role in improving English vocabulary learning in multilingual
classrooms.

4. Multilingual teaching practices positively support vocabulary development among secondary school
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students.

5. Communication-based and learner-centred teaching methods are more effective than traditional
memorization methods in vocabulary learning.

6. Learner-centred teaching approaches promoted under NEP 2020 positively support vocabulary
development in multilingual classrooms

7.1 Research Design

The present study adopts an empirical and descriptive research design to investigate English vocabulary
learning among secondary school students studying in multilingual classroom settings under the
framework of the National Education Policy (NEP) 2020. The study seeks to explore the processes through
which students acquire English vocabulary and to examine the influence of classroom interaction, learner
participation, multilingual support, and communication-based teaching practices on vocabulary
development.

To achieve the study’s objectives, a mixed-method approach incorporating both quantitative and
qualitative techniques was employed. The quantitative component involved administering structured
questionnaires to secondary school students. The questionnaire was designed to gather information
regarding students’ vocabulary learning experiences, classroom participation, language learning
challenges, and perceptions of multilingual and learner-centred instructional practices. The quantitative
data facilitated the identification of patterns and trends related to vocabulary acquisition in multilingual
educational settings.

The qualitative component of the study consisted of classroom observations conducted in selected
secondary schools. These observations enabled the researcher to examine authentic classroom situations,
including teacher—student interaction, communication activities, learner engagement, instructional
strategies, and the use of multilingual resources during English language teaching. The qualitative data
provided contextual insights that complemented and enriched the quantitative findings.

A descriptive research design was considered appropriate because it allows for the systematic examination
of existing educational practices and learner experiences within their natural classroom environments.
Through this approach, the study aims to present a realistic account of vocabulary learning processes and
classroom dynamics without manipulating the educational setting. The design also facilitates the
exploration of factors that influence language learning in multilingual contexts.

In addition, the study compares vocabulary learning experiences and patterns among students from urban
and rural backgrounds studying in selected multilingual secondary schools of Civil Lines, Aligarh. Such
comparisons contribute to a broader understanding of how differences in linguistic exposure, learning
environments, and communication opportunities may affect vocabulary development.

The research further examines the implementation of key principles of NEP 2020, particularly those
related to multilingualism, communication skills, experiential learning, and learner-centred education.
Rather than focusing solely on theoretical perspectives, the study emphasizes empirical investigation of
real classroom practices, learner participation, and vocabulary learning challenges. Consequently, the
selected research design provides a suitable framework for generating meaningful insights into English
vocabulary learning in multilingual secondary school classrooms.

7.2 Area of the Study

The present study was conducted in selected secondary schools situated in Civil Lines, Aligarh. The area
was chosen as the locale of the study because it provides a diverse and multilingual educational

IJFMR260380808 Volume 8, Issue 3, May-June 2026 6



http://www.ijfmr.com/

Ny International Journal for Multidisciplinary Research (IJFMR)

(i

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

environment in which students from different linguistic, social, and educational backgrounds interact and
learn together. Such a setting offered an appropriate context for investigating English vocabulary learning
among secondary school students within the framework of the National Education Policy (NEP) 2020.
The selected schools comprised students from both urban and rural backgrounds, thereby ensuring
diversity in terms of language exposure, learning experiences, and communication practices. Many
students used different home languages and regional languages alongside English in their daily
interactions and classroom activities. This multilingual environment enabled the researcher to examine the
influence of linguistic diversity on vocabulary acquisition and classroom communication.

Furthermore, the participants represented varied socio-economic and educational backgrounds, which
enriched the study by providing multiple perspectives on language learning. The diversity of the learner
population made it possible to explore how differences in educational experiences, communication
opportunities, and classroom environments contribute to English vocabulary development among
secondary school students.

Civil Lines, Aligarh, was considered a suitable locale for the study because the schools in this area reflect
the multilingual and multicultural character of contemporary Indian classrooms. The selected educational
setting provided valuable opportunities to observe classroom interaction, learner participation,
communication-based instructional practices, and the use of multilingual support strategies in authentic
teaching—learning situations.

Therefore, the chosen locale offered an appropriate and relevant context for examining English vocabulary
learning among multilingual secondary school students and for understanding the practical
implementation of NEP 2020 principles related to multilingualism, learner-centred education,
communication skills, and experiential learning.

7.3 Participants of the Study

The sample for the present study consisted of 120 secondary school students selected from multilingual
classrooms in selected schools located in Civil Lines, Aligarh. The participants were chosen in accordance
with the objectives of the study, which focused on examining English vocabulary learning among students
studying in multilingual educational settings.

The selected students represented diverse linguistic, social, and educational backgrounds. They belonged
to both urban and rural areas and were exposed to different languages in their home and school
environments. As members of multilingual classrooms, the participants regularly used a variety of home
languages, regional languages, and English for communication and learning purposes. This linguistic
diversity provided an appropriate context for investigating the factors influencing vocabulary acquisition
and language learning.

The participants also differed with respect to their language exposure, learning experiences, socio-
educational backgrounds, and opportunities for communication. Such variation enriched the study by
enabling the researcher to explore vocabulary learning from multiple linguistic and educational
perspectives and to identify common challenges and patterns among learners.

The selected sample was considered suitable for the present investigation because it reflected the
multilingual character of Indian secondary school classrooms. The experiences and responses of the
participants provided valuable insights into vocabulary learning difficulties, learner participation,
classroom interaction, communication-based learning practices, and the implementation of multilingual
teaching approaches in accordance with the principles of the National Education Policy (NEP) 2020.
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7.4 Sampling Technique

The present study employed the purposive sampling technique for the selection of participants. Purposive
sampling was considered appropriate because the research specifically aimed to investigate English
vocabulary learning among secondary school students studying in multilingual classroom environments.
The participants were deliberately selected based on their relevance to the objectives and requirements of
the study.

The selected schools and students met specific criteria, including accessibility, the presence of multilingual
classroom settings, and their suitability for examining issues related to vocabulary learning and language
use. Since English was learned by the participants as a second or third language, the selected sample
provided an appropriate context for exploring the factors influencing vocabulary acquisition in
multilingual educational environments.

The use of purposive sampling enabled the researcher to gather meaningful and relevant data regarding
classroom interaction, learner participation, communication-based learning practices, multilingual
support, and vocabulary learning challenges. By focusing on participants who possessed the characteristics
most relevant to the research problem, the study was able to generate insights closely aligned with its
objectives.

Therefore, purposive sampling proved to be a suitable and effective technique for the present investigation,
as it facilitated an in-depth examination of English vocabulary learning within multilingual secondary
school classrooms and ensured the collection of information directly related to the focus of the study.

7.5 Tools and Techniques of Data Collection

The primary instruments used for data collection were a structured questionnaire and classroom
observation. The questionnaire was designed to collect information from students regarding their
vocabulary learning experiences, classroom participation, communication practices, and perceptions of
multilingual teaching approaches. It enabled the researcher to gather data from a larger number of
participants in a systematic and organized manner.

(a) Questionnaire

A structured questionnaire was prepared for secondary school students to collect information about:

e vocabulary learning difficulties,

e classroom participation,

e communication practices,

e multilingual classroom experiences,

e learner-centred teaching methods,

e classroom interaction, and

e vocabulary learning strategies.

The questionnaire included both objective and descriptive questions so that both numerical and descriptive
information could be collected from the participants. The questions were written in simple and
understandable language to help students respond clearly.

(b) Classroom Observation

Classroom observation was also used as an important method of data collection. The researcher personally
observed English language classrooms to understand:

e vocabulary teaching methods,

e teacher—student interaction,

e classroom participation,
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e communication-based activities,

e multilingual support, and

e learners’ involvement during classroom teaching.

Classroom observation helped the researcher understand real classroom situations related to vocabulary
learning in multilingual classrooms.

7.6 Procedure of Data Collection

The data for the present study were collected through field visits to selected secondary schools located in
Civil Lines, Aligarh. Prior to the commencement of data collection, formal permission was obtained from
the respective school authorities and classroom teachers. The objectives and significance of the study were
clearly explained to the concerned authorities to ensure their cooperation throughout the research process.
The questionnaire was administered to the selected students during regular school hours. Before
distributing the questionnaire, the participants were informed about the academic nature and purpose of
the study. They were encouraged to respond honestly and independently, and adequate time was provided
to complete the questionnaire without any pressure or interruption. The researcher remained available to
clarify any doubts or queries raised by the participants during the process.

In addition to the questionnaire survey, classroom observations were conducted to obtain firsthand
information regarding the teaching—learning process. Particular attention was given to classroom
interaction, communication activities, learner participation, multilingual teaching practices, and
vocabulary teaching strategies employed during English language classes. Detailed observation notes were
systematically recorded to capture the classroom dynamics and instructional practices relevant to the
objectives of the study.

Upon completion of the data collection process, all questionnaire responses and observation records were
carefully reviewed, organized, and classified. The collected data were then prepared for systematic
analysis and interpretation in accordance with the objectives of the research.

7.7 Method of Data Analysis

The data collected for the present study were analyzed using both quantitative and qualitative approaches
in order to obtain a comprehensive understanding of English vocabulary learning among secondary school
students in multilingual classroom settings.

The quantitative data gathered through questionnaires were systematically organized, tabulated, and
analyzed using appropriate statistical techniques. Measures such as frequency distribution, percentages,
mean scores, and comparative analysis were employed to identify patterns and trends in students’
vocabulary learning experiences, classroom participation, and perceptions regarding multilingual teaching
practices. These statistical procedures facilitated the interpretation of responses and enabled meaningful
comparisons among different groups of participants.

The qualitative data obtained through classroom observations were analyzed descriptively. Observation
records were carefully examined to understand classroom interaction patterns, learner engagement,
communication activities, teacher—student interaction, and the use of multilingual strategies in vocabulary
instruction. The qualitative analysis provided contextual insights that complemented the quantitative
findings and contributed to a deeper understanding of the classroom learning environment.

The overall analysis focused on key dimensions of the study, including vocabulary learning challenges,
learner participation, classroom communication, communication-based teaching and learning practices,
and the role of multilingual approaches in facilitating vocabulary acquisition. Particular attention was
given to examining how the principles of the National Education Policy (NEP) 2020, especially those
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related to multilingualism, learner-centred education, and experiential learning, were reflected in
classroom practices and influenced students’ vocabulary learning outcomes.

7.8 Ethical Considerations

The present study was conducted in accordance with established ethical principles of educational research.
Prior to data collection, the participants were informed about the objectives and academic purpose of the
study. Their participation was entirely voluntary, and no student was compelled to take part in the research.
The researcher ensured that all information obtained from the participants was treated with strict
confidentiality and used solely for academic and research purposes. To protect the privacy of the
respondents, the names and identities of the students, teachers, and schools involved in the study were
kept anonymous and were not disclosed in any part of the research report.

Special care was taken to ensure that the rights, dignity, and well-being of the participants were respected
throughout the research process. The data collection procedures were conducted in a manner that
minimized any potential discomfort, inconvenience, or pressure on the participants. Furthermore, the
researcher maintained objectivity and impartiality during the collection, analysis, and interpretation of the
data to ensure the credibility and integrity of the study.

7.9 Scope of the Study

The present study focuses on English vocabulary learning among secondary school students studying in
multilingual classroom settings in the context of the National Education Policy (NEP) 2020. It seeks to
examine various factors influencing vocabulary acquisition, including classroom interaction, learner
participation, multilingual support, communication-oriented teaching practices, and the challenges
encountered by learners in acquiring English vocabulary. The study is conducted in selected secondary
schools located in Civil Lines, Aligarh.

The significance of the study lies in its potential contribution to the improvement of vocabulary teaching
and learning practices in multilingual educational environments. The findings may assist teachers in
adopting more effective learner-centred and communication-based instructional strategies that encourage
active participation and meaningful language use. The study may also provide valuable insights for
researchers interested in multilingual education, vocabulary development, and language pedagogy.
Furthermore, the outcomes of the research may be beneficial for curriculum planners, school
administrators, and educational institutions in designing classroom practices that promote effective
communication, learner engagement, and vocabulary growth. By highlighting the role of multilingual
support in language learning, the study may contribute to the development of more inclusive and
responsive teaching approaches.

In addition, the research offers an opportunity to understand the practical implementation of key principles
of NEP 2020, particularly those related to multilingualism, experiential learning, communication skills,
and learner-centred education. The findings may help bridge the gap between policy objectives and
classroom realities, thereby contributing to the enhancement of English language teaching and learning at
the secondary school level.

7.10 Delimitations of the Study

The present study was confined to selected secondary schools located in Civil Lines, Aligarh. Owing to
constraints related to time, accessibility, and available resources, it was not possible to include a larger
sample of schools or participants from other geographical regions. Consequently, the findings of the study
should be interpreted within the context of the selected educational setting.

IJFMR260380808 Volume 8, Issue 3, May-June 2026 10



http://www.ijfmr.com/

i International Journal for Multidisciplinary Research (IJFMR)

IJFMR E-ISSN: 2582-2160 e Website: www.ijfmr.com e Email: editor@ijfmr.com

The research focused exclusively on secondary school students studying in multilingual classroom
environments. Learners from primary, senior secondary, and higher educational institutions were not
included in the investigation. Therefore, the results may not be directly generalizable to students at other
educational levels.

Furthermore, the study relied primarily on questionnaire responses and classroom observations for data
collection. While these methods provided valuable insights into students’ experiences and classroom
practices, the findings are limited to the perspectives and situations observed during the course of the
research.

The scope of the study was restricted to issues related to English vocabulary learning, classroom
interaction, learner participation, and multilingual teaching practices in the context of the National
Education Policy (NEP) 2020. Other dimensions of language learning, language proficiency development,
curriculum implementation, and broader educational policy concerns were beyond the scope of the present
investigation and, therefore, were not examined in detail.

8. Data Analysis and Interpretation
The present section analyzes the data collected through questionnaires and classroom observation
conducted among secondary school students studying in multilingual classrooms of Civil Lines, Aligarh.
The analysis mainly focuses on vocabulary learning, classroom participation, communication-based
learning, multilingual support, learner confidence, and learner-centred teaching methods under NEP 2020.
Table 8.1
Importance of English Vocabulary in Communication

Response Number of Students Percentage

Strongly Agree 52 43.3%

Agree 44 36.7%

Neutral 12 10%

Disagree 8 6.7%

Strongly Disagree 4 3.3%
Interpretation

The findings show that most students believe English vocabulary is very important for communication
and language learning. A large number of learners agreed that vocabulary helps them improve speaking,
reading, classroom participation, and understanding of lessons. Only a few students disagreed. The results
show that students understand the importance of vocabulary in communication and academic learning.

Table 8.2
Major Difficulties Faced by Students in Vocabulary Learning
Problem Faced by Students Number of Students Percentage
Lack of Vocabulary Knowledge 38 31.7%
Fear of Speaking English 30 25%
Examination Pressure 20 16.7%
Pronunciation Problems 18 15%
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Problem Faced by Students Number of Students Percentage
Lack of Classroom Participation 14 11.6%
Interpretation

The findings show that lack of vocabulary knowledge and fear of speaking English are the main problems
faced by multilingual learners. Many students feel hesitant during classroom communication because they
are afraid of making mistakes or do not know enough vocabulary. Examination pressure and pronunciation
difficulties also affect learners’ participation and confidence in English learning.

Table 8.3

Role of Classroom Discussion in Vocabulary Learning
Response Number of Students Percentage
Strongly Agree 46 38.3%
Agree 42 35%
Neutral 16 13.3%
Disagree 10 8.4%
Strongly Disagree 6 5%

Interpretation

Most students believed that classroom discussion helps improve vocabulary learning. Learners reported
that discussion activities help them understand word meanings better and encourage them to use English
vocabulary in communication. The findings show that communication-based classroom interaction
improves learner participation and confidence.

Table 8.4

Influence of Group Activities on Vocabulary Development
Response Number of Students Percentage
Strongly Agree 50 41.7%
Agree 40 33.3%
Neutral 14 11.7%
Disagree 10 8.3%
Strongly Disagree 6 5%

Interpretation

The findings show that group activities positively help students improve vocabulary learning. Many
learners believed that pair work, group discussion, and collaborative classroom activities improve
participation and help them remember vocabulary more effectively. Group activities also make classroom
learning more interactive and less stressful.
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Table 8.5
Learners’ Confidence in Using English Vocabulary
Confidence Level Number of Students Percentage
Highly Confident 24 20%
Confident 38 31.7%
Moderately Confident 34 28.3%
Less Confident 16 13.3%
Not Confident 8 6.7%
Interpretation

The findings suggest that many learners still feel hesitant while using English vocabulary in classroom
communication. Although some students showed confidence, a considerable number of learners lacked
confidence because of fear of mistakes, limited vocabulary knowledge, and lack of communication
practice.

Table 8.6
Urban and Rural Comparison in Vocabulary Learning

Student Category Classroom Participation Vocabulary Learning Level
Urban Students High High
Rural Students Moderate Moderate

Interpretation

The findings show that urban students demonstrated comparatively higher classroom participation and
vocabulary learning levels than rural students. This difference may be because urban learners generally
receive more exposure to English language communication, digital learning resources, and interactive
educational environments. Rural learners showed comparatively lower confidence and participation
because of limited language exposure and communication opportunities.

Table 8.7

Importance of Multilingual Support in Vocabulary Learning
Response Number of Students Percentage
Strongly Agree 48 40%
Agree 44 36.7%
Neutral 14 11.7%
Disagree 8 6.6%
Strongly Disagree 6 5%

Interpretation

Most learners believed that multilingual support helps them understand English vocabulary more easily.
Students reported that when teachers explain difficult words using familiar languages, learning becomes
easier and more comfortable. The findings show that multilingual classrooms can support vocabulary
learning positively.
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Table 8.8
Students’ Preference for Communication-Based Classroom Activities
Classroom Activity Student Preference

Group Discussion 28%
Storytelling 24%
Role Play 18%
Reading Activities 16%
Vocabulary Games 14%

Interpretation

The findings show that students prefer communication-based classroom activities over traditional lecture
methods. Group discussion and storytelling were the most preferred activities because they encourage
active participation and meaningful communication. Such activities help learners use vocabulary naturally
in classroom interaction.

Table 8.9
Use of Technology in Vocabulary Learning

Technology Tool Usage Level
YouTube Educational Videos High

Online Dictionaries High
Mobile Learning Applications Moderate
Audio-Visual Materials Moderate
Smart Classroom Tools Moderate

Interpretation

The findings show that technology helps students improve vocabulary learning. Educational videos and
online dictionaries were the most commonly used digital tools. Students believed that technology-
supported learning improves understanding, pronunciation, and classroom interest.

Table 8.10
Preferred Teaching Methods among Students
Teaching Method Percentage of Students
Communication-Based Teaching 34%
Learner-Centred Teaching 28%
Activity-Based Learning 24%
Traditional Lecture Method 14%
Interpretation

The majority of students preferred communication-based and learner-centred teaching methods instead of
traditional lecture-based teaching. Learners believed that interactive classroom environments help them
understand and use vocabulary more effectively.
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Table 8.11
Classroom Participation among Students

Participation Level Number of Students Percentage

High 42 35%

Moderate 50 41.7%

Low 28 23.3%
Interpretation

The findings indicate that most students showed moderate classroom participation, while some learners
remained hesitant during communication activities. Students who participated actively in classroom
discussion and group interaction showed greater confidence in vocabulary learning.

Table 8.12

Effectiveness of Learner-Centred Teaching under NEP 2020
Response Number of Students Percentage
Strongly Agree 54 45%
Agree 38 31.7%
Neutral 14 11.6%
Disagree 8 6.7%
Strongly Disagree 6 5%

Interpretation

Most students believed that learner-centred teaching methods promoted under NEP 2020 positively
support vocabulary learning and classroom participation. Learners reported that interactive teaching
methods and communication-based activities improve understanding and confidence in English learning.

Overall Findings of the Study

The overall findings of the study show that English vocabulary learning in multilingual classrooms is
strongly influenced by classroom interaction, learner participation, communication-based activities,
multilingual support, and learner-centred teaching methods. Students learn vocabulary more effectively
when they actively participate in discussion, storytelling, group activities, and communication-based
classroom practices.

The findings also reveal that fear of speaking English, lack of vocabulary knowledge, and examination
pressure are major challenges for multilingual learners. Urban students showed comparatively higher
classroom participation and vocabulary exposure than rural students because of greater access to
educational and technological resources.

Furthermore, the study highlights that multilingual support and learner-centred teaching methods
promoted under NEP 2020 positively improve vocabulary learning, communication skills, learner
confidence, and classroom participation among secondary school students studying in multilingual
classrooms.
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9. Discussion

The present study examined English vocabulary learning among secondary school students studying in
multilingual classrooms within the framework of NEP 2020. The findings reveal that vocabulary plays a
central role in language learning, communication, classroom participation, and overall academic
development. Most students reported that vocabulary knowledge helps them understand lessons more
effectively, express their ideas clearly, improve reading comprehension, and communicate with greater
confidence. These findings support the views of Nation (2001) and Richards (2001), who emphasized that
vocabulary forms the foundation of communication and meaningful language learning.

The study further revealed that vocabulary development continues to be a major challenge for multilingual
learners. Several factors were found to affect students’ confidence and participation in the classroom,
including limited vocabulary knowledge, fear of speaking English, pronunciation difficulties, and
examination pressure. Many learners expressed hesitation in speaking English because they were afraid
of making mistakes or being judged by others. These findings are consistent with Krashen’s (1982) theory,
which suggests that language learning is more effective in supportive and anxiety-free classroom
environments. The results highlight the need for positive, encouraging, and learner-friendly classrooms
where students feel comfortable using English without fear.

Another important finding of the study was that communication-based classroom practices significantly
support vocabulary learning. Activities such as classroom discussions, storytelling, group work, and
interactive learning tasks helped students understand and retain vocabulary more effectively. Learners
reported that they remembered new words better when they actively participated in classroom interaction
rather than simply memorizing textbook vocabulary. These findings support Swain’s (1985) view that
language acquisition improves through active learner participation and meaningful language use. They
also align with Harmer’s (2007) communicative language teaching approach, which emphasizes learner
involvement, classroom interaction, and activity-based learning. Similarly, Vygotsky’s (1978) theory
highlights the importance of social interaction and collaborative learning in the development of language
skills.

The study also identified noticeable differences between urban and rural learners in terms of vocabulary
learning and classroom participation. Urban students generally demonstrated higher levels of vocabulary
knowledge and classroom engagement than their rural counterparts. This difference may be linked to
greater exposure to English through schools, digital resources, media, and interactive learning
opportunities. In contrast, many rural learners reported fewer opportunities to use English in their daily
lives, which affected their confidence and participation. These findings suggest that disparities between
urban and rural educational environments continue to influence language learning outcomes.
Multilingual support emerged as another significant factor contributing to vocabulary development. Most
students stated that they understood English vocabulary more easily when teachers connected new words
with familiar languages or related them to learners’ home language experiences. These findings support
Cummins’ (2000) theory that the first language can facilitate second-language learning. They also reflect
Mohanty’s (2019) view that multilingualism should be regarded as an educational resource rather than a
challenge. The results strongly reinforce the multilingual educational principles promoted under NEP
2020.

The study further found that students preferred learner-centred, communication-based, and activity-
oriented teaching methods over traditional lecture-based and memorization-focused approaches. Learners
reported that group discussions, storytelling, collaborative tasks, and communication activities enhanced
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their vocabulary learning, confidence, and classroom participation. Most participants believed that the
learner-centred approaches encouraged by NEP 2020 make learning more engaging and effective. These
findings suggest that traditional memorization methods alone are insufficient for multilingual classrooms
where active participation and meaningful communication are essential.

Technology was also found to play a positive role in vocabulary learning. Students indicated that
educational videos, online dictionaries, mobile learning applications, and audio-visual materials helped
them understand meanings, improve pronunciation, and participate more actively in classroom learning.
Technology-supported learning environments provided greater exposure to language and created
additional opportunities for interaction and practice.

Overall, the findings of the study indicate that vocabulary learning in multilingual classrooms becomes
more effective when teaching is learner-centred, communication-oriented, multilingual, and interactive.
Classroom interaction, collaborative learning, multilingual support, technology integration, and
communication-based teaching practices contribute significantly to vocabulary development among
secondary school students. The results also support the educational vision of NEP 2020, which emphasizes
multilingualism, experiential learning, communication skills, learner participation, and learner-centred
classroom practices.

The study further suggests that multilingual classrooms should not be viewed as obstacles to English
language learning. Instead, when supported by interactive, inclusive, and communication-based teaching
strategies, they can become highly effective learning environments. The successful implementation of
NEP 2020 requires classrooms that encourage active participation, meaningful communication, and equal
learning opportunities for all students. Such classrooms can help learners develop stronger vocabulary
knowledge, greater confidence, and improved communicative competence. Furthermore, these findings
may assist teachers, curriculum developers, and policymakers in designing more effective vocabulary
instruction practices for multilingual educational settings.

10. Major Findings of the Study

The major findings of the present study are as follows:

1. Most secondary school students believed that English vocabulary is very important for
communication, classroom participation, reading comprehension, and language learning.

2. Lack of vocabulary knowledge and fear of speaking English were found to be the main problems faced
by multilingual learners during vocabulary learning.

3. Many students felt hesitant and lacked confidence while speaking English in classrooms because of
fear of making mistakes and limited vocabulary exposure.

4. Classroom discussion, storytelling, group activities, and communication-based classroom practices
helped students improve vocabulary learning and classroom participation.

5. Students understood and remembered vocabulary more effectively through communication and
interaction than through memorization-based learning methods.

6. Urban students showed comparatively higher classroom participation and vocabulary learning levels
than rural students because they had greater exposure to English communication and educational
resources.

7. Multilingual support helped learners understand English vocabulary more easily when teachers
connected difficult words with familiar languages and classroom experiences.
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8. Most students preferred learner-centred and communication-based teaching methods over traditional
lecture-based teaching approaches.

9. Technology-supported learning tools such as educational videos, online dictionaries, and mobile
learning applications positively improved vocabulary learning and learner participation.

10. The educational principles promoted under NEP 2020, such as multilingualism, learner participation,
communication skills, and experiential learning, positively supported vocabulary development among
multilingual learners.

11. The findings showed that multilingual classrooms can become effective language learning
environments when supported by interactive and learner-friendly teaching methods.

11. Suggestions and Recommendations

Based on the findings of the present study, several suggestions may be offered to improve English
vocabulary learning among multilingual secondary school students in accordance with the educational
vision of NEP 2020.

First, teachers should adopt learner-centred and communication-based teaching approaches instead of
depending primarily on traditional lecture methods and rote memorization. Vocabulary instruction should
be integrated with meaningful communication, classroom interaction, and practical language use so that
learners can apply newly learned words confidently in real-life situations.

The use of interactive classroom activities such as storytelling, group discussions, debates, role play,
collaborative learning, and communication-based tasks should be encouraged on a regular basis. Such
activities increase learner participation, promote meaningful language use, and make vocabulary learning
more enjoyable and effective. Active involvement in classroom activities also helps students retain
vocabulary for longer periods and use it appropriately in communication.

Classroom environments should be supportive, inclusive, and learner-friendly so that students feel
comfortable expressing their ideas without fear of criticism or embarrassment. Since many learners in
multilingual classrooms experience hesitation while speaking English, teachers should create a positive
atmosphere that encourages participation and confidence-building.

Teachers should also make constructive use of multilingual support in classroom instruction. Difficult
English words and concepts can be explained through learners’ home languages and familiar experiences
whenever necessary. Such practices can reduce learning difficulties, improve understanding, and make
vocabulary acquisition more meaningful for multilingual learners.

Reading habits among students should be actively promoted through newspapers, storybooks, magazines,
supplementary reading materials, and classroom reading activities. Regular reading exposes learners to a
wider range of vocabulary and helps improve their comprehension, communication, and language skills.
Schools should increase the use of technology-supported learning resources, such as educational videos,
online dictionaries, multimedia materials, smart classroom tools, language-learning applications, and
digital platforms. Technology can provide learners with greater language exposure and create more
engaging and interactive learning experiences.

Special attention should be given to students from rural backgrounds by providing additional opportunities
for English communication, language practice, and educational support. Such measures may help reduce
the gap between rural and urban learners and ensure more equitable learning opportunities.

Teacher training and professional development programmes should be organized regularly to familiarize
teachers with multilingual teaching strategies, communication-based learning approaches, learner-centred
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classroom practices, and the educational principles advocated in NEP 2020. Well-trained teachers are
better able to create effective and inclusive learning environments.

Assessment practices should move beyond memorization-based examinations and place greater emphasis
on vocabulary usage, communication skills, classroom participation, language application, and overall
learner development. Alternative forms of assessment can provide a more comprehensive understanding
of students’ language abilities.

Finally, schools and educational institutions should work towards developing inclusive, interactive, and
learner-friendly classrooms that promote communication, collaboration, creativity, and meaningful
vocabulary learning. Such learning environments will help students become confident language users and
active participants in the learning process.

Furthermore, policymakers and curriculum developers should ensure that the principles of
multilingualism, experiential learning, and learner participation promoted in NEP 2020 are effectively
implemented at the classroom level. Continuous monitoring and support can help schools successfully
adopt innovative teaching practices. Implementing these recommendations may significantly improve
vocabulary learning outcomes and overall language development among multilingual secondary school
students.

12. Conclusion

The present study explored English vocabulary learning among secondary school students studying in
multilingual classrooms within the framework of NEP 2020. The findings clearly demonstrate that
vocabulary plays a vital role in communication, classroom participation, reading comprehension, and
overall language development. The study revealed that adequate vocabulary knowledge not only improves
learners’ ability to understand and use English effectively but also enhances their confidence,
communication skills, and active involvement in classroom activities.

The findings further indicate that multilingual learners continue to face several challenges in vocabulary
acquisition. Limited vocabulary knowledge, fear of speaking English, pronunciation difficulties,
examination pressure, and restricted opportunities for communication were identified as major factors
affecting learners’ confidence and classroom participation. These challenges often discourage students
from using English actively and may hinder their language development if not addressed through
appropriate teaching practices.

An important outcome of the study is the positive impact of communication-based and learner-centred
teaching approaches on vocabulary development. Activities such as classroom discussions, storytelling,
collaborative learning, group work, and other communication-oriented tasks were found to be more
effective than traditional memorization-based methods. Learners reported greater understanding,
retention, and practical use of vocabulary when they actively participated in classroom interaction and
meaningful communication activities.

The study also highlights the significance of multilingual support in English language learning. When
teachers connected new vocabulary with learners’ home languages and previous linguistic experiences,
students found it easier to understand and remember new words. These findings strongly support the
multilingual educational principles advocated in NEP 2020 and demonstrate that linguistic diversity can
be used as a valuable educational resource rather than being viewed as a barrier to learning.

Another significant finding of the study is the positive contribution of technology to vocabulary learning.
Educational videos, multimedia materials, online dictionaries, mobile learning applications, and other
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digital resources were found to increase learner motivation, participation, and engagement. Technology-
supported learning environments provided students with greater exposure to language and created
opportunities for interactive and meaningful learning experiences.

Overall, the findings suggest that vocabulary learning becomes more meaningful and effective when
classroom instruction is learner-centred, communication-based, multilingual, and interactive. The study
strongly supports the educational vision of NEP 2020, which emphasizes multilingualism, experiential
learning, communication skills, learner participation, and learner-centred teaching practices. These
principles contribute significantly to creating inclusive and effective language learning environments.
The study concludes that multilingual classrooms should not be regarded as obstacles to English language
learning. Instead, when supported by appropriate teaching strategies, classroom interaction, multilingual
practices, and communication-based learning activities, they can become highly productive and inclusive
learning spaces. Teachers play a crucial role in creating such environments by encouraging active
participation, meaningful communication, and learner confidence.

Furthermore, the findings suggest that schools and educational institutions should continue to strengthen
learner-friendly classroom practices that promote interaction, collaboration, and vocabulary development.
The successful implementation of NEP 2020 depends largely on the creation of inclusive classrooms
where learners are encouraged to participate actively and use language meaningfully. By adopting such
approaches, educators can support the development of stronger vocabulary knowledge, improved
communication skills, and greater academic success among multilingual secondary school students.
Finally, the present study contributes to the growing body of research on multilingual education and
vocabulary learning in India. It provides valuable insights into the challenges and opportunities associated
with vocabulary instruction in multilingual classrooms and offers practical implications for teachers,
curriculum planners, and policymakers. The findings may serve as a useful reference for future research
aimed at improving English language learning in diverse educational contexts.
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