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Abstract 

The study investigated into the significant role and expression of emotional intelligence (EI) as a baseline 

determinant of effective administrative communication of public-school managers in the Imelda District, 

Schools Division of Zamboanga Sibugay. A quantitative descriptive-survey research design was used to 

collect empirical data from a purposively sampled cohort of 19 school administrators and 149 classroom 

teachers with at least three years of active tenure. A validated 4-point Likert scale questionnaire was 

developed based on the four dimensions of the Mayer-Salovey ability model of perceiving, managing, 

using, and understanding emotions to enable the collection of data. Statistical analysis was done using 

weighted means, composite means and independent-samples t test. The descriptive statistics revealed that 

school administrators “Always Manifested” all the four emotional intelligence behaviors with overall 

weighted means ranging from 3.77 to 3.92. Nevertheless, the inferential analysis showed a statistically 

significant difference between the self-evaluations provided by the school administrators and the objective 

evaluations provided by their respective teaching staff (p < 0.05), taking the definitive rejection of the null 

hypothesis. Both groups rated administrative emotional intelligence (EI) positively, but the administrators 

consistently rated their EI and communicative empathy higher than their teachers did. This discrepancy 

highlights a critical perceptual gap that, if left uncorrected, can produce subtle communication barriers 

and organizational friction. Therefore, it is recommended that structured leadership interventions and 

regular multi-source feedback mechanisms be implemented to align administrative perceptions with 

faculty needs. 

 

Keywords: emotional intelligence, effective communication, school leadership, educational management, 

administrators 

 

1. Introduction 

Communication is a critical component of human interaction that affects personal relationships, academic 

performance, and professional development. In today’s fast-paced, highly linked world, good 

communication is not just about being able to communicate ideas, but also about comprehending 

emotions, empathizing, and responding correctly to social circumstances. Intellectual ability and technical 

skills are important, but emotional intelligence is a key factor in determining how people communicate 

and react to others. It means the ability to identify, analyze, regulate, and use emotions to guide thoughts, 

decisions, and actions. Mayer and Salovey (1997) stated that emotional intelligence is the intelligence of 

the mind that helps in the processing of emotions and in social adjustment. Goleman (1995) stated that 
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self-awareness, self-regulation, motivation, empathy, and social skills are the key elements of successful 

interpersonal relationships. Recent studies further support the importance of emotional intelligence. It has 

been shown to strengthen interpersonal communication and empathy (Tripathy, 2021), promote educators’ 

well-being through emotionally intelligent leadership practices (Floman et al., 2024), and enhance 

instructional leadership among school administrators (Venter et al., 2024). 

Furthermore, effective communication extends beyond message transmission and includes emotional 

awareness, active listening, empathy, and perspective-taking. Individuals with high emotional intelligence 

are better able to regulate their emotions, adapt communication strategies, and maintain positive 

relationships. Accordingly, emotional intelligence has been shown to reduce communication barriers and 

enhance interpersonal effectiveness (Cong & Li, 2022). 

Moreover, emotional intelligence plays a vital role in personal and professional relationships. It fosters 

trust, conflict resolution, teamwork, collaboration, and leadership effectiveness, enabling individuals to 

maintain productive relationships and manage workplace challenges effectively (Doğru, 2022; Dong et 

al., 2022). 

Likewise, emotional intelligence is closely associated with social skills and communication competence. 

Individuals with higher emotional intelligence are more capable of recognizing emotional expressions, 

interpreting social cues, and applying effective communication strategies (Israelashvili & Fischer, 2022). 

These competencies contribute to successful interactions in both organizational and social settings. 

Despite its importance, communication remains a challenge in many personal and professional contexts. 

Poor communication, emotional mismanagement, and lack of empathy can result in conflict, reduced 

productivity, and weakened relationships. Therefore, developing emotional intelligence is essential for 

improving communication effectiveness. 

However, although previous studies have established a positive relationship between emotional 

intelligence and communication effectiveness, most have focused on specific contexts such as workplace 

performance, leadership, language learning, and team effectiveness (Cong & Li, 2022; Doğru, 2022; 

Zhang & Hao, 2022). Consequently, there remains a need to examine emotional intelligence as a 

multidimensional construct influencing communication behaviors, interpersonal relationships, and overall 

effectiveness across diverse settings. 

Therefore, this study examines the influence of emotional intelligence on communicative behavior, 

interpersonal relationships, and overall effectiveness in personal and professional contexts. The findings 

are expected to provide insights into the role of emotional intelligence as a key competency for enhancing 

communication and achieving success in various aspects of life. 

Specifically, it sought to answer the following questions: 

1. What is the key importance of emotional intelligence manifested by school administrators in terms of: 

1.1 Perceiving Emotion; 

1.2 Managing Emotion; 

1.3 Using Emotion; and 

1.4 Understanding Emotion? 

2. What is the extent of comparability between the responses of school administrators and teachers across 

these four variables? 

3. Is there a significant difference between the responses of school administrators and teachers regarding 

these variables? 
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Methodology 

Research Design 

This study used the quantitative descriptive-survey research method. This research approach aims to 

observe, record, and describe the school administrators’ emotional intelligence in their daily 

communication practices without influencing the active variables (Creswell & Creswell, 2018). This non-

experimental method was intentionally adopted, as it is very efficient to collect standardized data from 

two separate, independent groups of respondents, which allows for objective, comparative statistical 

assessment of reported behaviors (Fraenkel et al., 2019). A descriptive framework was used to capture the 

self-assessments made by school heads together with the independent evaluations done by their teaching 

staff, thus providing a clear empiric basis to map the presence of administrative communication 

alignments. 

 

Participants and Sampling Scheme 

The study was conducted in the public schools in Imelda District, under the supervision of the Schools 

Division of Zamboanga Sibugay, Region IX, Philippines. A non-probability purposive sample approach 

was employed to partition the participant population into two distinct groups to produce a highly credible 

response baseline based on clear institutional tenure and structural position criteria (Kerlinger, 1986). The 

final sample was comprised of 19 school administrators (full-status principals, head teachers, and 

designated teachers-in-charge) and 149 public school teachers from a district population of 169. Teachers 

were limited to faculty who had been in active service for a minimum of three years under the current 

administrator, thus ensuring that the respondents had sufficient long-term exposure to adequately assess 

their leader’s real-world communication and emotional behaviors. 

 

Research Instrument 

The primary instrument used for data gathering was a local self-reporting questionnaire-checklist based 

on the core ability dimensions of the Mayer-Salovey-Caruso Emotional Intelligence Test (MSCEIT) and 

modified to suit the daily communication practices in public school contexts in the Philippines. The 

instrument consisted of 20 items divided equally into four core areas based on the Mayer-Salovey abilities 

model: perceiving emotion, managing emotion, employing emotion, and understanding emotion. A pre-

draft of this questionnaire was subjected to a panel of experts in educational administration and senior 

faculty members in graduate schools to establish face and content validity in a comprehensive manner. 

This was followed by a pilot dry-run in the neighboring Diplahan District. The modified items were then 

tested for reliability, and the whole instrument was found to have a Cronbach’s alpha coefficient of α = 

0.88, which indicated high internal consistency and was ready for deployment in the field. 

 

Data Gathering Procedure 

The data gathering phase began after formal administrative permission was secured through an official 

letter approved by the Schools Division Superintendent of Zamboanga Sibugay. Once this initial clearance 

was received, operational clearances were coordinated and approved by the Imelda District Supervisor. 

The questionnaires were personally administered by the researcher to the school administrators at a 

scheduled district-wide administrative conference while the survey forms for the classroom teachers were 

conducted during faculty meetings at the participating school campuses. The respondents were told the 
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purpose of the research, instructed to answer all items independently, assured of strict anonymity before 

answering and the response rate was 100% upon immediate collection. 

 

Data Treatment and Statistical Software Analysis 

The datasets were collected and coded, validated and statistically processed by IBM SPSS v.27 for 

descriptive and inferential analysis. Weighted means were calculated for individual survey items and 

across the four major domains of emotional intelligence and then interpreted according to a standard four-

point continuum Likert scale. Finally, an independent-samples Student’s t-test was used to test for a 

statistically significant difference between the independent assessments of the administrators and 

classroom teachers at the alpha significance level of p < .05. The data sets were statistically checked before 

running the inferential analysis to satisfy all the underlying parametric assumptions such as normal 

distribution (Shapiro-Wilk test) and homogeneity of variance (Levene’s Test) (p > .05). 

 

Ethical Considerations 

The study was conducted in accordance with the institutional research standards and the Data Privacy Act 

of 2012 (Republic Act No. 10173), and in the strictest adherence to ethical protocols. Institutional ethical 

approval was obtained from the Graduate Research Committee before field data collection. Participation 

was purely voluntary and each respondent signed a written informed consent form. No personal identifiers, 

school names or unique descriptive markers were encoded into the dataset or the final manuscript to 

maintain absolute anonymity. Physical survey forms were stored in a locked locker until they were 

permanently destroyed. Digital records were encrypted on a password protected database, and only 

accessible by the primary researcher until they were permanently destroyed. 

 

Results and Discussion 

Indicator Statements 

School Adminis-

trators Weighted 

Mean 

Teachers 

Weighted 

Mean 

Combined 

Weighted 

Mean 

Adjectival 

Equiva-

lent 

Recognizing micro-expressions 

and subtle vocal inflections dur-

ing active staff meetings. 

3.82 3.80 3.81 
Always 

Manifested 

Communicating with stakehold-

ers (parents, teachers, leaders) in 

a way that resonates with their 

concerns. 

3.89 3.85 3.87 
Always 

Manifested 

Using emotional intelligence to 

provide personalized guidance to 

staff based on individual needs. 

3.95 3.80 3.88 
Always 

Manifested 

Assessing overall faculty climate 

and morale prior to instituting 

systemic adjustments. 

3.80 3.86 3.83 
Always 

Manifested 

Fostering an atmosphere of trust, 

respect, and open communication 

for a healthier environment. 

4.00 3.84 3.92 
Always 

Manifested 
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Average Mean 3.89 3.83 3.86 

Always 

Mani-

fested 

Table 1. Key Importance of Emotional Intelligence for Effective Communication on Perceiving 

Emotion 

 

Table 1 presents the data on the key importance of emotional intelligence manifested by school 

administrators in terms of Perceiving Emotion. Item 5, “Fostering an atmosphere of trust, respect, and 

open communication, which contributes to a healthier and more positive school environment,” obtained 

the highest combined average mean of 3.92, interpreted as “Always Manifested,” while Item 1, 

“Recognizing micro-expressions and subtle vocal inflections during active staff meetings,” received the 

lowest combined average mean of 3.81, although it remained within the same descriptive category. The 

overall category mean of 3.86 indicates that both school administrators and teachers consistently perceive 

school heads as highly capable of recognizing and responding to emotional cues in the school 

environment. This finding supports the Ability Model of Emotional Intelligence proposed by Mayer and 

Salovey (1997), which identifies emotion perception as the foundational ability for understanding and 

managing emotions. Likewise, Israelashvili and Fischer (2022) emphasized that recognizing emotional 

expressions and social cues is essential for effective communication and interpersonal interactions. 

Therefore, the findings suggest that school heads who accurately perceive and respond to teachers’ 

emotions are more likely to foster trust, open communication, and a supportive school climate, thereby 

enhancing organizational effectiveness and teacher well-being. 

 

Indicator Statements 

School Adminis-

trators Weighted 

Mean 

Teachers 

Weighted 

Mean 

Combined 

Weighted 

Mean 

Adjectival 

Equivalent 

1. Recognizing and regulat-

ing their own personal emo-

tions within the workspace. 

3.91 3.91 3.91 
Always Mani-

fested 

2. Retaining professional 

composure and structural 

focus during intense school 

crises. 

3.84 3.75 3.80 
Always Mani-

fested 

3. Diffusing internal anxi-

ety or frustration before 

rendering key disciplinary 

verdicts. 

3.80 3.78 3.79 
Always Mani-

fested 

4. Balancing logic and hu-

man sentiment equitably 

when evaluating school 

problems. 

3.85 3.74 3.80 
Always Mani-

fested 

5. Setting a positive exam-

ple for others to follow in 
3.95 3.77 3.86 

Always Mani-

fested 
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terms of emotional regula-

tion. 

Average Mean 
3.87 3.79 3.83 

Always Man-

ifested 

Table 2. Key Importance of Emotional Intelligence for Effective Communication on Managing 

Emotion 

 

Table 2 presents the data regarding the key importance of emotional intelligence manifested by school 

administrators in terms of Managing Emotion. Item 1, “Recognizing and regulating their own personal 

emotions within the workspace,” ranked highest with identical weighted mean scores of 3.91 from both 

school administrators and teachers, resulting in a combined average mean of 3.91, interpreted as “Always 

Manifested.” In contrast, Item 3, “Diffusing internal anxiety or frustration before rendering key 

disciplinary verdicts,” obtained the lowest combined average mean of 3.79, although it remained within 

the same descriptive category. The overall category mean of 3.83 indicates that both respondent groups 

consistently perceive school heads as effectively demonstrating emotional self-regulation in their 

leadership practices. This finding supports Goleman’s (1995) Emotional Intelligence Framework, which 

emphasizes self-regulation as a key competency that enables leaders to manage emotions effectively, 

maintain composure under pressure, and build positive workplace relationships. Furthermore, Mancini et 

al. (2022) highlighted that emotional intelligence plays a significant role in emotional regulation, decision-

making, and interpersonal effectiveness, all of which contribute to positive organizational outcomes. 

Therefore, the findings suggest that school heads who effectively manage their emotions are better 

equipped to create supportive, stable, and productive school environments that promote positive 

relationships and organizational effectiveness. 

 

Indicator Statements 

School Adminis-

trators Weighted 

Mean 

Teachers 

Weighted 

Mean 

Combined 

Weighted 

Mean 

Adjectival 

Equivalent 

1. Building trust by being au-

thentic, reliable, and consistent 

in their emotional expressions. 

3.95 3.74 3.85 
Always 

Manifested 

2. Directing positive baseline 

passion to ignite innovative 

teaching methods across staff. 

3.82 3.78 3.80 
Always 

Manifested 

3. Creating a more positive and 

uplifting environment that en-

hances institutional well-being. 

3.89 3.77 3.83 
Always 

Manifested 

4. Utilizing targeted motivational 

encouragement to restore confi-

dence following structural fail-

ures. 

3.79 3.81 3.80 
Always 

Manifested 

5. Delivering administrative 

feedback in a way that considers 
4.00 3.84 3.92 

Always 

Manifested 
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the emotional impact on the re-

cipient. 

Average Mean 3.89 3.79 3.84 

Always 

Mani-

fested 

Table 3. Key Importance of Emotional Intelligence for Effective Communication on Using 

Emotions 

 

Table 3 presents the data regarding the key importance of emotional intelligence manifested by school 

administrators in terms of Using Emotion. Item 5, “Delivering administrative feedback in a way that 

considers the emotional impact on the recipient,” ranked highest with an administrator mean of 4.00 and 

a teacher mean of 3.84, resulting in a combined average mean of 3.92, interpreted as “Always Manifested.” 

In contrast, Items 2 and 4 obtained the lowest combined average mean of 3.80, although both remained 

within the same descriptive category. The overall category mean of 3.84 indicates that both school 

administrators and teachers consistently perceive school heads as effectively utilizing emotions to guide 

decision-making, communication, and motivation within the school setting. This finding supports the 

Ability Model of Emotional Intelligence proposed by Mayer and Salovey (1997), which emphasizes the 

use of emotions to facilitate thinking, problem-solving, and interpersonal interactions. Similarly, Zhang 

and Hao (2022) found that emotional intelligence enhances communication and team effectiveness by 

promoting cohesion, collaboration, and positive interpersonal relationships. Therefore, the findings 

suggest that school heads who effectively use emotions in their leadership practices are better able to 

communicate constructively, motivate teachers, strengthen collaboration, and foster a positive school 

climate that supports organizational effectiveness. 

 

Indicator Statements 

School Adminis-

trators Weighted 

Mean 

Teachers 

Weighted 

Mean 

Combined 

Weighted 

Mean 

Adjectival 

Equiva-

lent 

1. Interpreting the emotional con-

text of a situation and adjusting 

their communication style accord-

ingly. 

3.95 3.80 3.88 
Always 

Manifested 

2. Correctly predicting how struc-

tural transitions or changing man-

dates trigger anxiety among staff. 

3.80 3.74 3.77 
Always 

Manifested 

3. Providing emotional support and 

communicating information in a 

way that addresses people’s emo-

tional concerns. 

3.89 3.81 3.84 
Always 

Manifested 

4. Identifying the emotions driving 

the conflict and working toward so-

lutions that address those emotional 

concerns. 

4.00 3.81 3.91 
Always 

Manifested 
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5. Pinpointing and addressing the 

deep-seated root causes of institu-

tional grievances or staff dissatis-

faction. 

3.53 3.73 3.63 
Always 

Manifested 

Average Mean 3.84 3.79 3.82 

Always 

Mani-

fested 

Table 4. Key Importance of Emotional Intelligence for Effective Communication on 

Understanding Emotion 

 

Table 4 presents the data regarding the key importance of emotional intelligence manifested by school 

administrators in terms of Understanding Emotion. Item 4, “Identifying the emotions driving the conflict 

and working toward solutions that address those emotional concerns,” ranked highest with a combined 

average mean of 3.91, interpreted as “Always Manifested.” Conversely, Item 5, “Pinpointing and 

addressing the deep-seated root causes of institutional grievances or staff dissatisfaction,” obtained the 

lowest combined average mean of 3.63, although it remained within the same descriptive category. The 

overall category mean of 3.82 indicates that both school administrators and teachers consistently perceive 

school heads as capable of understanding emotions and their implications in workplace interactions and 

decision-making processes. This finding supports the Ability Model of Emotional Intelligence proposed 

by Mayer and Salovey (1997), which identifies understanding emotions as the ability to interpret 

emotional meanings, recognize emotional patterns, and anticipate their effects on behavior and 

relationships. Similarly, Oh (2021) found that emotional intelligence significantly contributes to 

communication ability and interpersonal competence, enabling individuals to better understand emotional 

dynamics and respond effectively in social interactions. Likewise, Israelashvili and Fischer (2022) 

emphasized that the ability to recognize and interpret emotional expressions and social cues enhances 

effective communication and relationship management. These findings suggest that school heads who 

possess a strong understanding of emotions are better equipped to resolve conflicts, address workplace 

concerns, foster positive relationships, and promote a supportive school environment that enhances overall 

organizational effectiveness. 

 

Emotional Intelli-

gence Variable Do-

main 

School Administra-

tors Weighted Mean 

Teachers 

Weighted Mean 

Combined 

Weighted 

Mean 

Adjectival Equiv-

alent 

Perceiving Emotion 3.89 3.83 3.86 Always Manifested 

Using Emotion 3.89 3.79 3.84 Always Manifested 

Managing Emotion 3.87 3.79 3.83 Always Manifested 

Understanding 

Emotion 
3.84 3.79 3.82 Always Manifested 

Overall Composite 

Average 
3.87 3.80 3.84 

Always Mani-

fested 

Table 5. Extent of Comparability Between the Responses of School Administrators and Teachers 

Along with the Four Variables 
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Table 5 presents the consolidated data regarding the extent of comparability between the responses of 

school administrators and teachers across the four core variables. Perceiving Emotion ranked first with a 

combined weighted mean of 3.86, while Understanding Emotion ranked lowest with a combined weighted 

mean of 3.82; however, all domains were uniformly interpreted as “Always Manifested.” The overall 

composite average mean of 3.84 indicates a high level of agreement between school administrators and 

teachers regarding the manifestation of emotional intelligence among school heads. This finding supports 

transformational leadership theory, which suggests that effective leadership is reflected in the positive 

perceptions and experiences of followers. Likewise, Goleman’s (1995) Emotional Intelligence Framework 

emphasizes that effective leaders demonstrate emotional awareness, self-regulation, empathy, and 

relationship management in their daily leadership practices. Similarly, Mancini et al. (2022) highlighted 

that emotional intelligence contributes significantly to leadership effectiveness, interpersonal 

relationships, and positive organizational outcomes. Furthermore, Doğru (2022) found that emotional 

intelligence is positively associated with desirable workplace outcomes, including improved relationships, 

job performance, and organizational effectiveness. These findings suggest that the strong agreement 

between administrators and teachers reflects a shared recognition of emotionally intelligent leadership 

practices that foster trust, collaboration, and a supportive school environment. 

 

Respondent 

Group Cat-

egories 

Mean 

Score 

Value 

Calcu-

lated 

Mean 

Diff. 

Sample 

Standard 

Deviation 

(SD) 

Total De-

grees of 

Freedom 

(df) 

Critical 

Tabular 

t-Value 

Computed 

Statistical 

t-Value 

Deci-

sion 

School Ad-

ministra-

tors 

3.87  0.0238     

  0.07  6 2.447 4.505 
Re-

jected 

Teachers 3.80  0.0200     

Table 6. Significant Difference Between the Responses of School Administrators and Teacher Along 

with the Four Variables 

 

Table 6 presents the inferential statistical data regarding the significant difference between the responses 

of school administrators and teachers on the emotional intelligence variables. The computed t-value of 

4.505 exceeds the critical tabular value of 2.447 at the 0.05 level of significance with 6 degrees of freedom. 

Therefore, the null hypothesis of no significant difference is rejected, indicating that the mean difference 

of 0.07 between school administrators (3.87) and teachers (3.80) is statistically significant and not due to 

chance. Although both groups rated the emotional intelligence of school heads as “Always Manifested,” 

their perceptions differ significantly. This finding may be explained by differences in roles, experiences, 

and expectations between administrators and teachers regarding leadership practices. The result is 

consistent with the findings of Doğru (2022), who reported that emotional intelligence influences 

workplace relationships and organizational outcomes differently across groups and positions within an 

organization. Likewise, Oh (2021) found that emotional intelligence affects communication ability and 

interpersonal competence, which may contribute to variations in how leadership behaviors are perceived 

by administrators and subordinates. These findings suggest the need for continuous feedback mechanisms 
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and open communication channels to strengthen mutual understanding and align perceptions of 

emotionally intelligent leadership within the school environment. 

 

Conclusion 

The following conclusions are drawn based on the empirical findings and statistical analyses of this 

investigation, systematically addressing the structured research questions: 

School administrators demonstrate a highly refined, multifaceted mastery of emotional intelligence 

variables across all assessed domains. In terms of Perceiving Emotion (SOP 1.1), leaders consistently 

build an organizational foundation of relational trust and open communication, enabling them to provide 

tailored staff guidance and address stakeholder anxieties. For Managing Emotion (SOP 1.2), school heads 

structurally maintain workplace stability by modeling exceptional self-regulation, balancing logic with 

empathy, and retaining their professional composure during intense institutional crises. Additionally, 

regarding Using Emotion (SOP 1.3), administrators successfully leverage affective data to offer 

considerate professional feedback that protects well-being, while their proficiency in Understanding 

Emotion (SOP 1.4) allows them to accurately diagnose the root causes of internal conflicts and proactively 

adjust their communication styles to fit varying situational contexts. 

The behavioral display of these emotional competencies is heavily embedded within the daily operations 

of the academic institution. When assessing the frequency of these behaviors (SOP 2), the data reveals 

that these crucial affective leadership traits are comprehensively, consistently, and deeply integrated into 

the administrative workflow. Every measured indicator fell securely within the highest interpretive range, 

returning a qualitative rating of "Always Manifested." This pervasiveness proves that emotional 

intelligence is not treated as an occasional crisis-intervention tool by the school heads, but rather functions 

as a habitual, default framework for their everyday administrative and communicative practices. 

However, while both groups descriptively agree that these behaviors are always active, inferential testing 

uncovers a clear boundary in their specific assessment baselines. The significant difference analysis (SOP 

3) confirms that the computed t-test value significantly exceeds the critical tabular value, leading to the 

formal rejection of the null hypothesis and proving that the responses of the two groups differ significantly 

from each other. This statistical divergence reveals that school administrators evaluate their own executive 

performance at a significantly higher baseline level than what is independently witnessed by the teaching 

faculty. Ultimately, this variation exposes a common organizational perception gap, highlighting that 

achieving absolute school efficiency requires the establishment of continuous feedback channels to closely 

align administrative self-reflections with the lived experiences of the classroom teachers. 
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