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ABSTRACT 

Background: Usually, physical education (PE) curricula are regarded as significant contexts for the 

development of students’ discipline, the venting of accumulated energy, and the creation of lifetime 

healthy habits. However, traditional pedagogical frameworks often rest on outdated psychological 

assumptions about aggression release and competitive participation, with unin-tended behavioral and 

long-term health consequences. 

Purpose: The objective of this paper is to explore the current intersection of sports psy-chology, 

cognitive behavior and PE curriculum design. Specifically, three key behavioral phe-nomena are 

addressed: the debunking of the catharsis myth via excitation transfer theory, the integration of 

mindfulness techniques as a form of emotional regulation in the classroom, and the chronic public health 

consequences of early athletic exclusion, colloquially termed “bench-warmer syndrome.” 

Methods: An integrative review of the literature currently published in sports psychology, educational 

sociology, and neurobiology was completed. Key behavioral frameworks were synthesized to evaluate 

current physical education paradigms including Zillmann’s Excitation Transfer Theory, Bandura’s Self-

Efficacy Theory and autonomic nervous system regulation models. 

Results: The literature strongly disconfirms the catharsis hypothesis for high-contact units (e.g., floor 

hockey, wrestling), which often result in more classroom behavioral referrals in the post-class period, a 

finding attributed to residual sympathetic nervous system arousal. In con-trast, evidence suggests that a 

structured 10-minute mindfulness or yoga-based down-regulation session at the end of physical education 

classes effectively induces parasympathetic activa-tion, significantly enhancing later academic 

concentration. Further, longitudinal data shows that early childhood athletic exclusion or benching leads 

to learned helplessness, which perma-nently destroys an individual’s adult physical self-efficacy and 

willingness to engage in lifelong fitness. 

Conclusion: The transition of physical education from a hyper-aroused, competitive weeding-out process 

to an emotionally regulated, inclusive discipline is important to student develop-ment. Schools must 

revise PE policies to include neurological cool-downs and replace elimi-nation for performance with a 

focus on mastery and life-long fitness. 

 

Keywords: Sports Psychology, Catharsis Myth, Excitation Transfer Theory, Mindfulness, 

http://www.ijfmr.com/


 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR260483923 Volume 8, Issue 4, July-August 2026 2 

 

Parasympathetic Regulation, Benchwarmer Syndrome, Physical Self-Efficacy, Behavior Mod-ification 

 

1. Introduction 

Physical Education (PE) in the current schooling framework has two functions: improvement of physical 

well-being by means of movement and promotion of positive behavioral change. School authorities and 

educators have been working with the idea that competition in sports is an automatic behavioral corrector 

for years [3]. This idea is expressed in such an often used expression as “letting kids blow off steam.” 

There is a belief that intense and aggressive physical activity allows for getting rid of negative emotions 

leading to calmer children in classrooms. 

However, recent developments in sports psychology and neurobiology continue to call these longstanding 

beliefs into question [3, 5]. Recent studies show that without proper structuring, the PE classroom can 

actually end up fostering aggression, distractions from studying, and a general hatred of exercise 

throughout one’s life [4, 5]. The physiological nature of humans performing physical activity through 

surges in heart rate, cortisol, and adrenaline does not just disappear once the whistle is blown [4]. In fact, 

this biological aftermath can spill over into other classes and increase misbehavior [1, 4]. 

Concurrently, the highly competitive nature of the architecture of the traditional school system’s sports 

program can be counterproductive to public health initiatives. The emphasis on victory and success over 

inclusion causes schools to develop early exclusionary mechanisms [3]. This exclusion results in a 

generation of disillusioned students who withdraw from any physical activity [6]. 

This paper attempts to integrate contemporary research in the fields of sports psychology and 

educational behavior to examine this vital issue. The paper revolves around three ma-jor pillars: the 

inability of the catharsis theory in highly competitive sports, the effectiveness of mindfulness in the 

neurological improvement of behaviors inside the gymnasium, and the public health consequences of 

exclusion in early childhood sports. 

 

2. Background and Psychological Foundations of Movement 

For understanding how physical exercise changes students’ behavior, one needs to consider how 

physical exercise affects their bodies via the ANS reactions. Any kind of physical activ-ity 

automatically puts the human body into sympathetic mode or, in other words, into ”fight or flight” 

mode. It manifests itself through the acceleration of heartbeat, breathing, and the production of 

catecholamines (epinephrine and norepinephrine). 

The impact of such a physiological reaction upon human beings is viewed as therapeutic in conventional 

educational theories [5]. This position was based on psychoanalytical traditions, in particular, on the 

displacement theory of Sigmund Freud and ethological drive theories of 

Konrad Lorenz [3]. In sports psychology, the catharsis theory holds that when people get rid of 

accumulated anger via physical contact, they manage to cleanse themselves from aggression. 

However, modern cognitive psychology views the human mind as an associative network and not as a 

hydraulic valve [3]. Being aggressive or being involved in a high-contact con-flict results in activation 

of neural paths related to aggression and dominance [4]. Putting an emotionally unstable student in a 

high-contact setting without any deliberate psychological intervention only strengthens aggressive 

behavioral scripts [3, 4]. The understanding of this difference depends on a clear analysis of the 

particular cognitive processes that determine the transfer of physiological energy from the gym to the 

classroom. 
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3. The Catharsis Myth and Excitation Transfer Theory 

3.1 The Mechanism of Arousal Transfer 

The primary psychological framework debunking sports-induced catharsis is Dolf Zillmann’s Excitation 

Transfer Theory [1]. Zillmann established that physiological arousal decays at a significantly slower rate 

than the psychological perception of the exciting stimulus [1]. When a student participates in a high-

intensity, high-contact sport unit like floor hockey, indoor soccer, or wrestling, their sympathetic nervous 

system is heavily activated. 

 

 
Figure 1: Excitation Transfer Mechanism in Physical Education. 

 

When the class bell rings and the student transitions to a sedentary academic environment (e.g., math or 

English), the conscious mind assumes it has calmed down because the game has ended. However, the 

residual physiological components—elevated circulating adrenaline and elevated heart rate—can take up 

to 20–30 minutes to fully return to baseline [1]. If that stu-dent encounters a minor environmental trigger 

shortly after arriving at their next class (such as a peer’s comment or a frustrating academic task), the 

brain misattributes the lingering physi-cal arousal to the immediate provocation [1, 4]. This 

misattribution amplifies their emotional response, frequently resulting in disproportionate behavioral 

outbursts and subsequent disci-plinary referrals [4]. 

 

3.2 Empirical Realities of High-Contact PE Units 

Behavioral and observational research in schools clearly identifies a positive association be-tween high 

contact competition games in sports and classroom disruptions [3, 4]: 

Aggressive Behavior Reinforcement: Students playing floor hockey, among other sports, frequently 

face lack of punishment for their infractions such as slashing and hitting, which is perceived by them as 

an effective way to reach their objectives through physical intimidation [4]. 

PE to Behavioral Referral Spike: The spike in behavioral referrals for aggressiveness, defiance and 

reactivity takes place when physical education classes involve high-stakes com-petitive tournaments 

without adequate time for cooling down [1]. 

 

4. Mindfulness in the Gym: Parasympathetic Regulation and Academic Fo-cus 

4.1 Activating the Autonomic Brake 

If high-intensity sports play the role of the accelerator of the sympathetic nervous system, physical 

education classes must have an appropriate neurological brake. The integration of a structured session of 

meditation, yoga, and/or deep diaphragm breathing at the end of each physical education lesson is just 
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that [2]. 

They actually activate the vagus nerve and help to switch quickly from sympathetic to parasympathetic 

nervous systems (the ”rest and digest” mode) [2]. Slow exhalation changes the intrathoracic pressure and 

sends a signal to the cardioregulatory center of the brain to decrease the heart rate and suppress cortisol 

secretion [2]. 

4.2 Impact on the Prefrontal Cortex and Classroom Readiness 

From a cognitive perspective, forcing a hyper-aroused student directly into a desk severely limits their 

learning capacity [2, 5]. High levels of circulating stress hormones actively impair the prefrontal cortex—

the region of the brain responsible for working memory, impulse control, and executive function [5]. 

By dedicating the final ten minutes of a gym class to mindfulness, educators systematically clear residual 

adrenaline from the student’s system [2]. This process restores executive control to the prefrontal cortex 

before the student enters their next academic class, directly optimizing their emotional regulation, focus, 

and capacity for learning [2]. 

 
Table 1: Comparative Neurological and Behavioral Transitions in Physical Education. 

 

5. The ”Benchwarmer” Syndrome: Long-Term Impacts of Early Athletic Exclusion 

5.1 The Destruction of Physical Self-Efficacy 

While the immediate behavioral effects of PE occur in classroom behavior, the underlying structure of 

youth sport has far-reaching developmental implications. “Benchwarmer Syn-drome” refers to the 

psychological damage and resulting behavioral withdrawal caused by be-ing regularly excluded from 

engaging in sport through cut-off, failure at tryouts, or excessive bench-sitting in competitive youth sport 

situations [5]. 

The Benchwarmer syndrome directly contradicts what Albert Bandura referred to as Phys-ical Self-

Efficacy, or an individual’s sense of self-efficacy to be able to perform physical tasks well [6]. Where a 

child is socially labeled non-athletic through exclusion, his or her internal story changes to: 
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Figure 2: Psychological Trajectory of Long-Term Athletic Exclusion. 

 

This internalization results in a state of learned helplessness [6]. The child concludes that physical 

competence is an unchangeable genetic trait rather than a developable skill, prompting them to withdraw 

entirely from physical activity to avoid public failure [5, 6]. 

5.2 The Adult Public Health Hangover 

Long-lasting implications for those who have gone through the removal of sports in their early years 

persist throughout their entire life span [5]. Research indicates that individuals who were systematically 

excluded from participating in school-age sport environments develop a strong disdain towards exercise 

as adults [6]. 

After having reached adulthood, such individuals will be considerably less inclined to par-ticipate in 

sport leagues, use fitness centers, or engage in any form of cardio exercises [5]. The attrition and 

burnout associated with professional and exclusionary youth sports programs become a major reason for 

sedentary behavior and poor health later in life [5, 6]. 

 

6. Pedagogical Interventions and Policy Frameworks 

To address these challenges, educational institutions must transition from traditional, performance-heavy 

athletic models to psychologically informed, wellness-oriented PE curricula. 

1. Mandatory Neurological Transition Protocols: The scheduling of Physical Education classes should 

change to require that the last 15% of the allotted class period is devoted to the task of calming the 

nervous system [2]. This would involve doing some form of mobility practice, yoga, or group 

meditation, not administration and not just playing around [2]. 

2. De-Emphasizing Elimination-Based Sports Curriculum: The physical education courses should move 

away from extremely elitist and highly codified team games, like com-petitive basketball and 

dodgeball, that are traditionally played during the critical grade periods. The courses need to 

emphasize lifelong individual skills, which include jog-ging, body building, swimming, and 

bicycling, where the level of progress depends on how good one was before [6]. 

3. Implementing Restorative Coaching Models: It is vital for coaches and physical edu-cation teachers 

to undergo special training on sports psychology that focuses on efforts rather than achievements [5]. 

Rules should clearly indicate that early age cuts on teams in school sanctioned sports should not 

happen because maximum participation, mental well-being, and learning are more important than 

regional victories [5]. 
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7. Future Scope and Research Directions 

In order to substantiate these claims further, educational research needs to stop with retrospec-tion and 

move towards real time monitoring methods. Wearing biosensors (heart rate variability sensors and 

cortisol patches) by students changing environments from PE classes to academic rooms will offer 

empirical evidence regarding the exact time taken for excitation transfer [1]. 

In addition, longitudinal studies spanning several years with students undertaking alterna-tive PE classes 

compared with competitive sports tracks should be conducted [2]. Assessing these two types of students 

through various parameters like academic performance, disciplinary behavior, and health choices will 

enable us to gather the required data which would facilitate evidence based policy making in schools 

globally [5]. 

7.1 Quantitative Validation via Wearable Biosensors 

Even though the theoretical basis of Excitation Transfer Theory and parasympathetic system regulation 

is well defined and understood, future studies need to be focused on gathering prac-tical data in schools. 

For example, by using the latest technologies and wearing such devices as continuous heart rate 

variability (HRV) sensors, galvanic skin response (GSR) sensors, and saliva cortisol tests, scientists can 

find out when exactly the student’s body recovers after phys-ical activities involving intensive contact 

with others. Gathering the data while the students move from the gym to the class would give practical 

information about how long the process of sympathetic arousal takes and affects cognitive processes. 

7.2 Longitudinal Tracking of the ”Benchwarmer Syndrome” 

Research related to the longitudinal effects of exclusion during early-childhood sport partici-pation is 

limited to retrospective research. Future research endeavors need to adopt a longitu-dinal study approach 

where a variety of samples of youth sport participants (ages 6-12) will be tracked throughout their lives in 

order to assess factors such as self-efficacy, adult participation in exercise, metabolic health measures, 

and institutional trust. 

7.3 Optimization of Mindful Intervention Windows 

Additional research needs to be carried out to ascertain the limitations of mindfulness inter-vention in 

terms of structure within the school timetable. There needs to be an examination of time-related variables 

and the different kinds of modality involved (for instance, comparison between 5 minutes, 10 minutes, 

and 15 minutes cool-down times; as well as between passive guided meditation, active hatha yoga, and 

progressive muscle relaxation techniques). 

7.4 Comparative Curricular Modeling 

It is important for scientists to carry out a large-scale study comparing schools that employ curriculums 

based on traditional team sports programs that are highly competitive in nature and schools that have 

adopted “New PE” approach (emphasizing individual competence, ad-venture sports, and lifetime 

fitness). Comparative metrics such as behavioral referrals from the classroom daily, academic 

achievement index test scores, and student psychological well-being surveys will be studied in these two 

different educational environments. 

 

8. Conclusion 

Physical education possesses tremendous power as an instrument of transformation in the lives of 

students, yet its effectiveness hinges largely on the design process. The conventional per-ception that 

intense contact and competitive sports naturally cleanse students of their negative behavior is negated by 

current psychological theory [3]. Without control, such events tend to increase nervous arousal levels, 
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thereby causing behavioral problems in the classroom [1, 4]. 

Through the incorporation of mindfulness in the gymnasium setting, educators are able to consciously 

control the neurological state of their students, allowing them to return to an ed-ucational setting in 

which they are prepared to learn [2]. Additionally, the destruction of the exclusionary and competitive 

sporting system in exchange for one that promotes life-long fit-ness and inclusivity is necessary in order 

to avoid ”benchwarmer syndrome” [5, 6]. Overall, changing the physical education mindset from an 

environment where there is athletic elimina-tion to behavioral and somatic health will help create 

resilient people for life. 
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