
 

International Journal for Multidisciplinary Research (IJFMR) 
 

E-ISSN: 2582-2160   ●   Website: www.ijfmr.com       ●   Email: editor@ijfmr.com 

 

IJFMR260485599 Volume 8, Issue 4, July-August 2026 1 

 

Reframing History Education under India's 

National Education Policy 2020 
 

Paramjeet Kaur1, Muzafar Ahmad Dar2, Vikas Gupta3 
 

1Research Scholar, Department of Arts & Social Science(History), Guru Kashi University, Talwandi 

Sabo, India. 
2Department of Arts & Social Science(History), Guru Kashi University, Talwandi Sabo, India. 

3 Faculty of Engineering & Technology, Guru Kashi University, Talwandi Sabo, India. 

 

Abstract 

The National Education Policy (NEP) 2020 places critical thinking, experiential learning, 

multidisciplinarity, Indian knowledge traditions, flexibility and inclusion at the centre of educational 

reform. History is a particularly important test of these commitments because it connects evidence-based 

interpretation with questions of identity, citizenship and cultural memory. This paper uses qualitative 

documentary analysis to examine NEP 2020 alongside the National Curriculum Frameworks of 2005 and 

2023, the NCERT position paper on social sciences, and the University Grants Commission's 

undergraduate curriculum framework. It argues that the policy can strengthen history education when 

reduced factual load is converted into disciplined inquiry using primary sources, local and oral histories, 

comparative perspectives and source-based assessment. The paper also identifies implementation risks: 

narrative simplification, uneven teacher preparation, fragmented disciplinary progression, unequal digital 

access and assessment systems that continue to reward recall. An original policy-to-classroom model and 

an implementation matrix are proposed. The central conclusion is that cultural rootedness and critical 

historical reasoning should operate together; neither can substitute for transparent evidence, plural 

perspectives and professional historical method. 

 

Keywords: History Education, National Education Policy 2020, Historical Thinking, Curriculum Reform, 

Indian Knowledge Systems, Multidisciplinary Learning 

 

1. Introduction 

History education occupies a distinctive place in public education. It communicates knowledge of the past, 

but it also teaches learners how claims about the past are constructed, disputed and revised. Decisions 

about periodization, evidence, representation and significance shape how students understand citizenship 

and social difference. For this reason, a reform of history cannot be assessed only by counting new topics. 

Its quality depends on whether learners move from receiving a finished narrative to examining sources, 

comparing explanations and forming defensible judgments. The NEP 2020 provides an opening for that 

shift through its emphasis on critical thinking, reduced content load, experiential and inquiry-driven 

pedagogy, multilingualism and holistic learning [1]. 

The policy did not begin from an empty field. The National Curriculum Framework (NCF) 2005 had 

already criticized information-heavy textbooks and high-stakes examinations, while placing learning 

within India's constitutional commitments to a secular, egalitarian and plural society [2]. The NCERT 
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position paper on social sciences further asked classrooms to relate past and present, use local resources, 

encourage enquiry beyond the textbook and treat the distinct methods of history seriously within 

interdisciplinary social science [3]. The NCF for School Education 2023 translates NEP into learning 

standards, competency-oriented pedagogy and varied assessment [4]. At the undergraduate level, the UGC 

framework adds flexible majors and minors, multidisciplinary study, internships and a four-year degree 

with a research option [6]. 

This paper therefore asks a practical question: under what conditions can NEP-aligned reform deepen, 

rather than dilute, historical understanding? Its contribution is a concise bridge between national policy 

and classroom design. It first locates NEP 2020 in the trajectory of curriculum reform, then specifies a 

policy-to-classroom model, and finally identifies observable indicators by which schools and universities 

can evaluate implementation. The analysis treats NEP as a normative framework, not as proof that the 

intended outcomes have already been achieved. 

 

2. Method and Analytical Lens 

A qualitative documentary analysis was conducted using NEP 2020, NCF 2005, the NCERT social science 

position paper, NCF-SE 2023, NCERT's 2024 implementation advisory and the UGC undergraduate 

framework [1, 2, 3, 4, 5, 6]. Statements were coded under five categories: purpose of history, organization 

of knowledge, pedagogy, assessment, and conditions of access. The documents were then interpreted 

against scholarship that defines historical thinking as progression in the use of evidence, significance, 

continuity and change, causation, perspective and ethical judgment [7]. Wineburg's distinction between 

everyday reading and disciplined sourcing and contextualization clarifies why primary sources alone do 

not produce inquiry; learners require explicit guidance in evaluating them [8]. Barton and Levstik's civic 

orientation additionally keeps historical study connected to participation in a plural democracy [9]. 

The method is interpretive rather than empirical. It identifies compatibility, tensions and implementation 

requirements within the selected documents. It does not measure learning gains or claim uniform 

implementation across India's diverse boards, states and higher education institutions. This limitation is 

important because policy language can authorize innovation without guaranteeing resources, teacher 

preparation or changes in examinations. 

 

3. Policy Trajectory and the Place of History 

The trajectory summarized in Table 1 shows continuity as well as change. National integration and a 

common curricular core have remained important since the early national policies. Later frameworks 

placed greater weight on constitutional values, child-centred learning, diversity and critical pedagogy. 

NEP 2020 adds stronger language of flexibility, experiential learning, Indian knowledge traditions and 

multidisciplinarity [1]. NCF-SE 2023 gives these principles a competency-oriented form [4]. The 

historical significance of NEP therefore lies less in inventing every pedagogical principle than in 

assembling earlier concerns into a system-wide reform agenda extending from school to higher education. 
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Table 1: Historical Trajectory of Curriculum Policy and Implications for History Education 

Policy Stage Central Orientation Implication for History 
Documentary 

Basis 

1968-1992 

National integration, 

common core and 

modernization 

Shared citizenship narrative, with 

scope for regional diversity 

NCF retrospective 

[2] 

NCF 2005 

Child-centred learning, 

constitutional values and 

reduced burden 

Move beyond information-loaded 

textbooks toward interpretation 
NCF 2005 [2] 

NCERT 

2006 

Critical social inquiry, 

equality, justice and 

disciplinary methods 

Relate past and present; use local 

resources and enquiry beyond the 

text 

Position paper [3] 

NEP 2020 

Holistic, experiential, 

multidisciplinary and 

India-rooted education 

Integrate heritage with critical 

inquiry, projects and flexible subject 

choice 

NEP 2020 [1] 

NCF-SE 

2023 

Competencies, learning 

standards and varied 

assessment 

Align content, pedagogy and 

assessment with historical reasoning 

NCF-SE and 

advisory [4, 5] 

 

Two tensions require explicit management. First, the policy's call for education rooted in Indian ethos can 

enlarge the curriculum by recovering intellectual, social, scientific and artistic traditions that received 

limited treatment. Yet inclusion becomes historically meaningful only when claims are dated, sourced, 

contextualized and open to revision. Celebration without method produces another closed narrative. 

Second, multidisciplinarity can connect history with archaeology, literature, geography, economics, 

political science, environmental studies and digital humanities. However, productive integration 

presupposes disciplinary depth: chronology, source criticism, historiography and causal explanation 

cannot be replaced by a collection of loosely connected themes [3, 7]. 

 

4. Translating NEP 2020 into History Pedagogy 

Figure 1 converts the policy's broad commitments into a sequence that can guide curriculum planning. 

Policy aims should first shape the selection and organization of content. A balanced history course moves 

across local, regional, national and global scales; includes social groups with different experiences; and 

distinguishes primary evidence from later interpretation. Learning activities then require students to ask 

who produced a source, for what audience, under what conditions and with what limits. Comparison of 

accounts, oral-history interviews, visits to monuments or museums, maps, inscriptions, newspapers, 

photographs and material objects makes experiential learning specific to the discipline rather than merely 

decorative [3, 8]. 
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Figure 1: Policy-to-Classroom Model for NEP-Aligned History Education Based on [1, 3, 4, 7, 8, 9] 

 
 

Assessment is the final and decisive link. If examinations continue to reward isolated dates and names, 

teachers will rationally return to recall-based instruction. NEP-aligned assessment should include short 

source sets, comparison of competing explanations, annotated timelines, map-based arguments, research 

portfolios and oral presentations. Rubrics can evaluate evidence selection, context, corroboration, causal 

reasoning and acknowledgment of uncertainty. Such tasks do not eliminate substantive knowledge; they 

reveal whether students can use it. Historical thinking thus joins knowledge and method instead of placing 

facts and skills in opposition [7, 8]. 

At the undergraduate level, flexible majors and minors can permit combinations such as history with 

archaeology, public policy, languages, data studies or heritage management. Internships may be placed in 

archives, museums, libraries and cultural institutions, while the fourth-year research option can support 

sustained work with primary materials [6]. Departments should nevertheless publish prerequisite maps so 

that mobility and multiple entry or exit do not leave students without a coherent progression from survey 

knowledge to methods, historiography and independent research. 

 

5. Opportunities, Risks and Implementation Indicators 

The opportunity created by NEP is institutional rather than automatic. Multilingual education can bring 

regional archives, oral traditions and local scholarship into the classroom, but it requires reliable 

translations and terminology support. Digital repositories can widen access to manuscripts, maps and 

audiovisual records, but unequal connectivity and weak source provenance can reproduce exclusion or 

circulate misinformation. Local history projects can connect learners with their communities, yet teachers 

need ethical protocols for consent, contested memory and the protection of vulnerable participants. The 

2024 NCERT advisory is therefore significant in linking new materials with appropriate pedagogy, 

learning standards, varied assessment and timetable organization [5]. 

 

Table 2: Implementation Priorities, Risks and Observable Indicators 

Area NEP-Aligned Requirement Principal Risk Observable Indicator 

Curriculu

m 

Plural scales, sources and 

perspectives [1, 4] 

Token additions or 

narrative replacement 

Unit plans pair claims with 

identifiable evidence 

Pedagogy 
Inquiry, projects and 

experiential learning [1, 3] 

Activities without 

disciplinary reasoning 

Students source, 

contextualize and 

corroborate material 
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Area NEP-Aligned Requirement Principal Risk Observable Indicator 

Language 
Multilingual and local 

knowledge access [1] 

Uneven translation and 

regional resources 

Bilingual glossaries and 

locally sourced 

assignments 

Assessme

nt 

Competency-based and varied 

tasks [4, 5] 
Recall-heavy examinations 

Source-based questions, 

portfolios and analytic 

rubrics 

Capacity 
Teacher autonomy, training 

and digital support [1, 5] 

Workload, access gaps and 

unverified content 

Protected planning time, 

curated repositories and 

review 

 

Table 2 also suggests a governance principle: implementation should be evaluated through artifacts of 

practice rather than declarations of compliance. Course outlines, source packs, student work, rubrics, 

language resources and teacher-development records show whether policy has altered the enacted 

curriculum. Review committees should include historians, teachers and representatives familiar with local 

communities, and should disclose criteria for source selection. This is especially important in history, 

where omission and emphasis carry public consequences. 

 

6. Discussion 

The comparison yields three conclusions. First, the strongest continuity across NCF 2005, the NCERT 

social science position paper and NEP 2020 is a rejection of passive, overloaded learning [1, 2, 3]. The 

unresolved problem is alignment: curriculum reduction, inquiry pedagogy and assessment reform must 

occur together. Reducing textbook content without providing structured source work can create thinner 

knowledge rather than deeper understanding. Adding projects while board or university examinations 

remain recall-centred creates parallel workloads without changing incentives. 

Second, rootedness and plurality should be treated as mutually corrective. Students deserve access to 

India's long and diverse intellectual and cultural histories, including regional, tribal, labour, gender, 

environmental and transnational experiences. They also need to understand that historical knowledge is 

neither mere opinion nor a permanently closed account. Evidence constrains interpretation, while new 

questions and sources can revise it. A classroom that invites multiple perspectives but never tests them 

against evidence falls into relativism; one that presents a single authorized account denies students the 

reasoning that makes history educationally valuable [7, 8, 9]. 

Third, flexibility requires visible progression. At school, students should encounter increasingly complex 

source sets and explanations across grades. At university, minor courses should remain accessible to non-

specialists, while a history major retains a sequenced core in methods, historiography and research. The 

UGC framework permits institutional innovation, but departments must translate credit flexibility into 

academically coherent pathways [6]. Teacher preparation is the common condition at both levels. 

Professional development should use actual lesson materials and moderated student work, not only policy 

orientation sessions. 
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7. Conclusion 

NEP 2020 can reposition history from a memory subject to a disciplined form of inquiry, but only when 

its general principles are converted into subject-specific curriculum, pedagogy and assessment. The 

required classroom is India-rooted without being uncritical, multidisciplinary without losing historical 

method, technologically enabled without ignoring inequality, and plural without abandoning evidential 

standards. The proposed model links policy aims to curriculum design, historical inquiry and observable 

learning evidence; the implementation matrix makes those links reviewable. The immediate priority is 

therefore not another expansion of factual content. It is coordinated work on source-rich materials in Indian 

languages, sustained teacher development, partnerships with archives and museums, and examinations 

that reward explanation rather than reproduction. Future research should test student outcomes, local-

history work with contested memory, and disciplinary progression under flexible pathways. Pending such 

evidence, implementation should be judged against the policy's commitments to quality, equity, critical 

thinking and inclusion [1, 4]. 
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