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ABSTRACT

This research examined teacher organizational silence, teacher voice and the professional ethics of
teachers working in a public secondary school. More specifically, this research studied how much teachers
experience organizational silence; how much do they express their voices; and the amount of ethical
responsibility exhibited. Additionally, does organizational silence or voice influence ethical
responsibility? This study used a quantitative, descriptive-correlational type of research methodology.
Data collection occurred using an electronic survey for sixty (60) junior high school teachers representing
various subjects within Angono National High School. Data were collected using a five-point Likert scale.
Descriptive statistics, Pearson product moment correlations and multiple regression statistical analyses
were performed upon the collected data.

Results demonstrated that teachers exhibited moderate levels of organizational silence, expressed high
levels of teacher voice and extremely high levels of ethical responsibility. Results from the correlation
analyses revealed a statistically significant positive association between teacher voice and ethical
responsibility. Therefore, when teachers feel more comfortable expressing their thoughts and opinions,
then they will exhibit greater amounts of ethical behavior at work. Conversely, organizational silence was
found to be negatively correlated with a lack of significance with respect to ethical responsibility.
Regression analyses further confirmed that teacher voice significantly predicted ethical responsibility,
whereas organizational silence did not. Overall, the results suggest the need for developing a favorable
school climate and fostering open communication as a method to foster greater ethical responsibility and
create a collaborative and responsive organizational culture.

Keywords: teacher organizational silence, teacher voice, ethical responsibility, school organizations,
junior high school teachers

INTRODUCTION

Teachers' role extends beyond that of the classroom teacher to include involvement in making decisions,
carrying out school policies, addressing new issues, and helping to enhance the school environment (Gulo,
2024). As they fulfil these roles, teachers are expected to be responsible in an ethical manner regarding
learners, colleagues, parents and the wider school community. Teachers' opportunities and willingness to
share concerns, recommendations, and professional judgments, then, may be significant elements of
ethical practice in school organizations.

Teachers in large public secondary schools in a highly structured administrative environment of Philippine
public education, are expected to function within a known organizational hierarchy and in a known set of
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institutional procedures (Basa, 2025). While teaching, there may be moments when a teacher needs to
voice his or her concerns or be silent, despite attempts to promote collaboration, shared leadership, and
participative decision-making in schools (Badal, 2024). Concerns can be related to practices, relationship
issues, instructional methods, organizational protocols, policy application, or something that the teacher
feels is inappropriate or is not consistent with professional best practices (Melaku et al., 2025). In such
cases, teacher voice might be one way for teachers to share their ideas, suggestions, concerns, and
professional judgments that can help to improve organization. On the other hand, organizational silence
can be manifested when teachers avoid sharing information, concerns, and opinions about organizational
matters.

The concept of organizational silence has been studied in organizational behavior literature as a situation
where employees fail to share with the organization their concerns, information, or ideas that might
otherwise be shared (Envergil & Ozdal, 2026; Katitas, 2026; Yan et al., 2025). When silence is considered
in an educational context, it can be especially significant as teachers have first-hand knowledge of the
conditions in those classrooms, of the needs of their learners, of the processes and challenges in the school,
and of the issues that impact the ability to provide an education. Teacher voice, however, is a reflection of
teachers' readiness to share their thoughts, concerns, suggestions and professional opinions (Gozali et al.,
2017). In a positive way, teacher voice can enable schools to uncover issues, think differently about a
problem and enhance organizational processes (Zhou et al., 2026). It could also give teachers a way to
fulfill their responsibilities and ethics.

There can be multiple layers of teacher voice, organizational silence and ethical responsibility, however,
that might not be so simple. Sometimes teachers are reluctant to voice their concerns due to the potential
for power dynamics, fear of possible repercussions, lack of confidence that their concerns will be listened
to, and a perception that speaking up won't make any difference (Gillett-Swan & Baroutsis, 2023). The
organizational climate is thus likely to influence teachers' ability to share professional opinions and
worries. The team members are more likely to raise their ideas, questions, and concerns when they feel
interpersonal risk is manageable, for instance, from the perspective of psychological safety. Analyses of
organizational behavior and ethical leadership also indicate that organizational factors and leadership
behaviors can affect the way employees engage, communicate, and react to ethical issues (Serang et al.,
2024). These viewpoints can serve as a starting point for investigating teacher voice and organizational
silence as organizational behaviors that could be correlated with the teachers' ethical responsibilities.
Although there is increasing focus on teacher involvement and organizational behavior in educational
practice, there is a key empirical gap. Existing literature on voice and silence of teachers have not
adequately established the relationship between these two organizational communication behaviors to the
teacher's ethical responsibility, especially in Philippine public schools (Ayento, 2026; Zacarias & Flores,
2024). More specifically, it is not yet known whether teachers' openness to sharing their concerns, ideas,
and professional judgments is a significant predictor of their ethical responsibility and whether when they
were silenced, this also led to differences in ethical responsibility (Daniel & Sapo, 2020). Such a
distinction is crucial because teacher voice does not necessarily stand in opposition to organizational
silence and vice versa; it is not always an indicator or an assumption of ethical or unethical action. For a
variety of professional and organizational reasons, teachers may not speak up, and teacher voice may offer
a more direct pathway for teachers to respond to issues that impact students and the school community.
Given this gap, the study of the predictive relationships between these variables may offer evidence of the
organizational conditions of teachers' ethical practice, and this is important to educational leadership. The
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finding could have implications for developing school cultures in which teachers can voice concerns and
suggestions in a constructive manner, if teacher voice is linked to ethical responsibility. Concurrently, a
study of organizational silence could yield a clue as to whether teachers' reluctance to speak up is a factor
in their ethical responsibility or if it relies on other organizational and individual factors. This sort of
evidence can help to develop a more sophisticated picture of communication behaviors in school
organizations, rather than the attitudes of speaking up and no speaking up being interpreted as ethical or
unethical, respectively.

This literature review study therefore investigated teachers' voice and organizational silence as factors
affecting teachers' ethics in the Philippine public secondary schools. In particular, the study aimed to
establish if there is a significant relationship between teacher voice and organizational silence and ethical
responsibility. The study also makes a contribution to the field of educational leadership and
organizational behavior by offering empirical findings about the link between teachers' communication
behaviors and ethical responsibility in the school environment. From a practical perspective, the results
can guide policy makers and school leaders in building a supportive culture for teachers, through providing
them opportunities to voice concerns and participate in school improvement, while providing them with a
psychologically safe setting. This work aims to offer a more evidence-based view of the factors that might
enable teachers to be ethically engaged in the school organization through these contributions.

Statement of the Problem
The importance of teacher voice to ethical and effective school organizations is well recognized. However,
many teachers are silent about issues that affect classroom teaching-learning process, student welfare, and
organizational integrity.
The study aimed to determine the relationship between teacher organizational silence, teacher’s voice, and
ethical responsibility among junior high school teachers of Angono National High School. Specifically,
this study aims to answer the following questions:
1. What is the level of teacher organizational silence among teachers in the school organization?
2. What is the level of teachers’ willingness to speak up (teacher voice) in school-related matters?
3. How do teachers perceive their ethical responsibility in relation to speaking up in the organization?
4. s there a significant relationship between:

4.1. teacher silence and ethical responsibility?

4.2. teacher voice and ethical responsibility?
5. To what extent do teacher silence and voice predict ethical responsibility?

LITERATURE REVIEW

Organizational Silence in School Organizations

Organizational silence continues to be a significant concern in many institutions, including schools.
Morrison (2023) found that employee silence occurs in organizations where individuals feel that speaking
up is risky or unlikely to result in change. This is especially true in educational settings as teachers often
work within structured hierarchies that may discourage open communication (Wang & Fan, 2025).
Recent studies have proved that organizational silence is influenced by factors such as leadership style,
psychological safety, and organizational climate (Brinsfield, 2020). In schools, teachers may be silenced
due to fear of negative consequences, lack of administrative support or past experiences of being ignored
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(Appiah-Odame & Frempong, 2025; Kassandrinou et al., 2023). This can limit opportunities for school
improvement and may allow problematic practices to continue.

Teacher Voice and School Improvement

Teacher voice has gained increasing attention in recent years as a key factor in school development and
reform. Liang et al. (2012) provided a foundational framework for understanding voice behavior that is
widely used in recent studies. More recent research indicates that teacher voice contributes to innovation,
collaboration, and improved school decision-making (Grover and Nguyen, 2020).

When teachers feel supported and psychologically safe, they are more likely to express their thoughts and
concerns (Frazier, 2017). Conversely, environments that do not embrace openness and trust can suppress
teacher voice, leading to disengagement and reduced participation in school improvement initiatives
(Baldonado & Villocino, 2025).

Ethical Responsibility in Teaching

Ethical responsibility is still a major component of the teaching profession. Recent literature emphasizes
that teachers are expected not only to follow rules but also to act in ways that promote fairness, integrity,
and student well-being (Tirri, 2019). Ethical responsibility is connected to teachers’ professional identity
and moral decision-making in the classroom and within the school organization (Murugan et al., 2025).
Studies have also shown that ethical behavior at schools is influenced by values of both individual and
organizational culture (Cabanting et al., 2025; Shapiro & Stefkovich, 2021). Teachers with an elevated
sense of ethical responsibility are more likely to take action when faced with issues that affect students,
even if such actions involve risks.

Relationship Between Silence, Voice, and Ethics

Recent research has started to explore the relations of silence, voice, and ethical responsibility. Studies
indicate that organizational silence may inhibit ethical action, as individuals who choose not to speak up
about concerns may fail to address important issues (Morrison, 2023). On the other hand, voice behavior
is often associated with ethical responsibility, as speaking up can help prevent harm and facilitate positive
change within the organization (Arham et al., 2022).

In school contexts, teacher voice can be seen as an expression of ethical commitment, especially when
teachers express concern for student welfare or when teachers challenge ineffective practices (Paulmann
& Weinstein, 2025). However, the decision to raise one’s voice is often shaped by organizational factors
such as leadership, trust, and perceived support (Nguyen et al., 2020).

Local and Regional Evidence (Philippine and comparable contexts)

Recent studies in the Philippine educational setting have identified the teachers’ willingness to speak up
is often influenced by organizational culture, leadership practices, and perceived support within the school.
In many public schools, hierarchical structures and deference to authority can sometimes discourage open
communication, leading teachers to remain silent even when they know there are issues affecting teaching-
learning process.

Specifically, the study by Department of Education (DepEd, 2020) emphasized the need for supportive
school environments where teachers feel safe to share their ideas and concerns. However, there are also
reports that some teachers are reluctant to raise issues due to fear of negative evaluation, conflict with
administrators, or lack of feedback mechanisms.

In a Philippine-based study, teacher voice was found to be positively associated with school improvement
and professional engagement, particularly when school leaders practiced open communication and
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participatory decision-making (Garcia & Dimaculangan, 2019). This suggests that promoting teachers’
speak-up increases the likelihood that they will contribute to innovation and improvement in the school.
On the other hand, organizational silence has also been observed in local school settings. Cultural values
like pakikisama and hiya can influence their decision to avoid conflict or maintain good relations with
colleagues and administrators, prompting teachers to keep silent (Nunez, 2025). These cultural factors can
limit a teacher’s willingness to express concerns, even when the concerns are ethically significant.
Similar patterns are found in comparable Southeast Asian contexts. For instance, studies in Indonesia and
Vietnam show that high power distance and strong hierarchical systems impede employee voice and
increase silence in organizations (Nguyen et al., 2020). In these situations, teachers often rely on leadership
support and organizational trust before deciding to speak up.

Professional standards and cultural expectations also have great influence on ethical responsibility of
teachers in the Philippine setting. Teachers are expected to act in the best interest of students, maintain
integrity, and contribute to a positive learning environment. However, the capacity to act on such ethical
responsibilities is often a function of organizational conditions. When teachers feel unsupported and
unsafe they may struggle to translate their ethical beliefs into action.

Overall, both local and regional studies suggest that teacher voice, organizational silence, and ethical
responsibility are closely interconnected. Teachers may be aware of their ethical responsibility to speak
out but may be encouraged or discouraged from doing so by organizational and cultural factors can either
support or hinder their willingness to do so. This underscores the need to develop school environments
that foster psychological safety, trust, and open communication.

Gaps in the literature and rationale for the present study

Even though the literature on organizational silence and voice has grown, the majority of research has
been conducted in corporate or non-educational environments. There is still lack of research on teachers
specifically especially in public secondary schools in the Philippines.

International organizations like UNESCO (2017) and OECD (2019) emphasize the importance of teacher
agency, ethical practice, and participatory school culture. However, there is a lack of empirical studies on
the influence of teacher silence and teacher voice on ethical responsibility in real school settings.

This study seeks to fill this gap by examining the predictive relationship between teacher silence, teacher
voice, and ethical responsibility among junior high school teachers in a public secondary school.

METHODOLOGY

Research Design

This study employed a quantitative, descriptive-correlational research design to examine the predictive
relationship between teacher silence, teacher voice, and ethical responsibility in school organizations. The
descriptive component was used to determine the levels of the key variables, while the correlational
component assessed the relationships among these variables. In addition, a predictive approach was
utilized to determine the extent to which teacher silence and teacher voice predict ethical responsibility.
This design is appropriate as the study aims to analyze naturally occurring variables without manipulation
and in establishing statistical associations and predictive effects among them.

This design allowed the researcher to examine both the strength and direction of relationships among
variables while identifying predictive effects.

Participants and Sampling

The number of teachers who participated in this study was 60 teachers representing 37.5% of all the junior
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high school teachers, total 160. The sample size was considered sufficient for the study's planned
descriptive and multiple regression analyses within the accessible population, particularly because the
study involved two predictor variables—teacher voice and organizational silence. The sample also covered
all eight subject departments, thus representing the major instructional areas in the school. The number of
teachers eligible for the sample was the number of teachers who were willing to give a complete response
during the period of data collection, and was not calculated formally using a probability-based sample
size.

The application of stratified purposive sampling was thus suitable to the actual conditions of data
collection, as it allowed the researcher to get the viewpoints of each subject department, and still had to
fulfill the inclusion criteria of the study and respect voluntary participation. The approach intentionally
ensured representation within the identified departmental strata, unlike simple convenience sampling.
However, the sample may also have been selected with some form of selection or nonresponse bias since
the participants were not selected through probability sampling and that participation was voluntary.
Therefore, the results should not be extended to the general population of junior high school teachers, with
caution, except for the teachers who participated in this study. The total number of participants was 160
teachers who were distributed in eight subject departments namely, Filipino, English, Mathematics,
Science, Araling Panlipunan, Edukasyon sa Pagpapakatao, Technology and Livelihood Education (TLE)
and MAPEH.

Initially, a study was planned to use proportionate stratified random sampling in order to ensure
representation from the different subject departments. Probability sampling was not completely possible,
though, due to the availability and willingness of teachers to participate in the data-collection time frame.
Thus, a stratified purposive sampling with voluntary consent was used for this study. The teachers were
classified in their subject area, and participants were selected purposefully if they were of the target
population.

Multicollinearity was not a concern (VIF = 1.18; Tolerance = 0.846). The Shapiro-Wilk test indicated that
residuals deviated from normality, W = 0.883, p < .001. Inspection of the Q-Q plot revealed departures
from the diagonal line, particularly in the tails, suggesting the presence of non-normal residuals. Despite
this violation, regression analyses were retained because linear regression is generally robust to moderate
departures from normality, particularly when sample sizes are adequate.

Research Instruments

The study used a structured questionnaire to gather divided into of three parts, each referring to one of the
main variables of the study.

The first part measured organizational silence. This section was adapted from existing organizational
silence measures based on the framework of Morrison and Milliken (2000). It included items about
captured how often teachers hold back their own ideas, concerns, or feedback within the school. The items
were about different forms of silence, such as staying quiet due to fear of negative consequences or
believing that speaking up would not make a difference.

The second part focused on teacher voice. This was adapted from the Teacher VVoice Behavior Scale
developed by Liang, Farh, and Farh (2012). It measured the extent to which teachers express their
suggestions, concerns, and ideas to improve school practices. The items included both promotive voice
and prohibitive voice.

The third part measured ethical responsibility. This section was developed by the researcher and was based
on the ethical framework of Carroll (1991). It assessed teachers’ sense of moral responsibility in acting
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for the benefit of students and the school, particularly in relation to speaking up about important issues.
A pilot test was done for the ethical responsibility construct (n=60). An exploratory factor analysis was
conducted on the 10-item Ethical Responsibility scale. The KMO value was 0.869, while Bartlett's Test
of Sphericity was significant, ¥*(45) = 512.351, p <.001, indicating that the data were suitable for factor
analysis. A one-factor solution explained 63.58% of the total variance, with factor loadings ranging from
0.487 to 0.912. The scale demonstrated high internal consistency (Cronbach's o = 0.926). These findings
provide preliminary evidence of the construct validity and one-dimensionality of the Ethical
Responsibility scale.

All items were measured using a five-point Likert scale, ranging from 1 (Strongly Disagree) to 5 (Strongly
Agree).

Procedure

Permission was obtained from the principal of Angono National High School prior to the actual data
gathering through a formal request letter. Once approved, the researcher contacted the heads of the
departments in an attempt to help disseminate the questionnaires to the selected respondents.

Using stratified purposive sampling, respondents were identified from each subject department based on
their availability and willingness to participate.

The questionnaires were distributed using an online platform (Google Forms). The respondents were given
an informed consent form before answering, explaining the purpose of the study and assuring them that
their participation was voluntary and their responses would be kept confidential. They were also told that
participation was voluntary and that they could withdraw at any time.

The respondents were given adequate time to respond to the questionnaire. Then, the researcher collected
the completed responses and checked if they were complete. All data collected were then organized, coded
and ready for statistical analysis.

Ethical standards were upheld throughout the process, especially in maintaining the anonymity and
confidentiality of all participants.

Data Analysis

The data collected in this study were analyzed using appropriate statistical methods based on the research
questions and objectives. After all responses were gathered, the data were organized, coded, and entered
a statistical software for analysis.

To determine the levels of organizational silence, teacher voice, and ethical responsibility, mean and
standard deviation were used. These descriptive statistics provided a general understanding of the
respondents’ perceptions and tendencies in relation to the variables of the study.

The Pearson Product-Moment Correlation Coefficient (r) was used to examine the relationships among
the variables. We used this to see if there was a significant relationship between teacher silence and ethical
responsibility, and teacher voice and ethical responsibility. The level of significance was 0.05.

Multiple linear regression analysis was used to determine the extent to which teacher silence and teacher
voice predict ethical responsibility. This enabled the researcher to evaluate the individual and combined
effects of the independent variables on the dependent variable.

Ethical Considerations

The study adhered to ethical research standards, including voluntary participation, anonymity,
confidentiality of responses, and compliance with data privacy regulations. Participants were assured that
no identifying information would be disclosed.
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RESULTS

In this section, the results of the study based on the data gathered from the respondents are discussed and
explained. The findings are presented in line with the research questions, which are the level of
organizational silence, teacher voice and ethical responsibility; the correlations between these variables;
and the predictive effect of organizational silence and teacher voice on ethical responsibility.

Level of Teacher Silence, Teacher Voice, and Ethical Responsibility
Table 1 presents the descriptive statistics of the key variables in the study.

Table 1. Level of Teacher Organizational Silence, Teacher Voice, and Ethical Responsibility

Variable Mean | Standard Deviation | Interpretation
Teacher Organizational Silence | 3.02 | 0.95 Moderate
Teacher Voice 3.58 |0.381 High

Ethical Responsibility 451 |0.57 Very High

As shown in Table 1, the level of teacher organizational silence among teachers was moderate (M = 3.02,
SD = 0.95). This indicates that teachers sometimes choose to withhold their ideas or concerns, although
not consistently. This suggests that while teachers are not entirely silent, there are still situations where
they hesitate to speak up, possibly due to perceived risks or lack of expected outcomes.

In contrast, the level of teacher voice was high (M = 3.58, SD = 0.81), indicating that teachers generally
express their ideas and suggestions to improve school practices. This suggests that teachers are still
actively participating in communication processes within the school, even in the presence of some level
of silence.

Meanwhile, ethical responsibility was found to be very high (M =4.51, SD = 0.57), showing that teachers
strongly value ethical behavior and are committed to acting in ways that promote fairness, integrity, and
student welfare.

These findings suggest that while teachers may occasionally remain silent, they still maintain strong
ethical standards and are willing to speak up when necessary.

Relationship Between Teacher Silence, Teacher Voice, and Ethical Responsibility
To determine the relationships among the variables, Pearson correlation analysis was conducted. The

results are presented in Table 2.

Table 2. Correlation Between Teacher Silence, Teacher Voice, and Ethical Responsibility

Variable r p-value Interpretation
Teacher Organizational Silence and | -0.22 0.086 Not Significant
Ethical Responsibility

Teacher Voice and Ethical Responsibility | 0.45 0.0003 Significant

As shown in Table 2, teacher organizational silence had a negative but not statistically significant
relationship with ethical responsibility (r = -0.22, p = 0.086). This indicates that although higher levels of
silence tend to be associated with lower ethical responsibility, the relationship is not strong enough to be
considered significant in this study.
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On the other hand, teacher voice showed a moderate, positive, and statistically significant relationship
with ethical responsibility (r = 0.45, p = 0.0003). This suggests that teachers who are more willing to
express their ideas and concerns are also more likely to demonstrate strong ethical responsibility.

This finding highlights the importance of open communication in promoting ethical practices within
school organizations.

Predictive Influence of Teacher Silence and Voice on Ethical Responsibility
Multiple linear regression analysis was conducted to determine whether teacher silence and teacher voice

significantly predict ethical responsibility. The results are presented in Table 3.

Table 3. Regression Analysis Predicting Ethical Responsibility

Predictor Beta (B) p-value Interpretation
Teacher Silence -0.033 0.666 Not Significant
Teacher Voice 0.302 0.002 Significant

Model Summary: R2=0.204, F = 7.289, p = 0.0015

As shown in Table 3, the regression model was statistically significant (F = 7.289, p = 0.0015), indicating
that teacher silence and teacher voice, when taken together, significantly predict ethical responsibility.
The model explained approximately 20.4% of the variance in ethical responsibility (R? = 0.204),
suggesting that while these variables are important, other factors may also influence ethical behavior.
Among the predictors, teacher voice emerged as a significant predictor (B = 0.302, p = 0.002), indicating
that teachers who actively express their ideas and concerns are more likely to demonstrate higher ethical
responsibility.

In contrast, teacher silence was not a significant predictor (B = -0.033, p = 0.666), suggesting that
remaining silent does not significantly influence ethical responsibility in this study.

DISCUSSIONS

The results show that teacher voice has a significant impact on ethical responsibility, and that teacher
silence does not. A more open expression of concerns, ideas, and professional judgments is shown to be
more reflective of teachers' ethical responsibility. This could be because learners are given an opportunity
to voice their concerns about learners, instructional methods, or school operations, which can be addressed
by the teacher through speaking out. In the context of organizational behavior, voice is seen as a
constructive way to engage in an organization that can help improve the organization (Morrison, 2023).
The non-significant correlation between teacher silence and ethical responsibility indicates that "silence
does not necessarily mean no ethical commitment. There may be perceived risks, organizational hierarchy,
and uncertainty about whether concerns are addressed that may cause teachers to remain silent. In the
context of psychological safety, teachers will be more likely to voice concerns if they think voicing
concerns won't lead to negative interpersonal or professional consequences. As a result, the organizational
climate could shape teachers' decisions to voice or not voice.

Ethical responsibility was explained by the regression model (R? = 0.204), which means that part of the
differences in ethical responsibility can be attributed to teacher voice and silence. The rest of the 79.6%
may have other factors related to them, for example, ethical leadership, organizational climate,
professional values, perceived organizational support and teaching experience. This indicates that there
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are several factors at the individual and organizational level that play a role in determining ethical
responsibility.

The results underscore that supportive, psychologically safe school environments are critical. School
leaders can foster teacher voice by frequently seeking teachers' feedback, creating formal feedback and
consultation processes, addressing concerns positively, and allowing for respectful dissent. Professional
development could also enhance teachers' capacity to make ethical choices and communicate effectively.
The results of the study, however, must be interpreted with caution because of the limited number of
teachers (60) in one school and the cross-sectional design of the study and should not be considered as
evidence of causal relationships. Larger samples of teachers in various schools could be utilized in future
studies to explore other factors that might add to teachers' moral responsibility.

CONCLUSIONS

This study examined the levels of teacher silence, teacher voice, and ethical responsibility among junior
high school teachers, as well as the relationships among these variables and their predictive influence on
ethical responsibility.

Findings indicated that teachers demonstrated a moderate degree of teacher silence and a high degree of
teacher voice. These results suggest that although teachers may choose to remain silent when issues
develop in the workplace, they also tend to engage in school processes and participate in idea generation
through expression of their thoughts. Moreover, results indicate that teachers demonstrated a very high
level of ethical responsibility. The data suggests that the sample of educators demonstrated a strong
allegiance to the values inherent in being a professional educator, including maintaining integrity and
ensuring the welfare of students.

Relationships between variables were identified. Teacher voice was positively associated with ethical
responsibility. Results support that those teachers who are more willing to "speak out™ are more likely to
exhibit behaviors consistent with ethical responsibility. Conversely, teacher silence did not significantly
relate to ethical responsibility. Therefore, it appears that silence itself does not inherently contribute to
ethical actions by educators.

Following further analysis regarding predictors of ethical responsibility, findings supported that teacher
voice predicted ethical responsibility; however, teacher silence was not a significant predictor. Thus,
teacher participation in school activities (i.e., vocalizing opinions) is critical to creating a climate for ethics
within school environments.

Overall, the study underscores the value of fostering a school environment where educators feel
psychologically safe and trusted, thus encouraging them to express their views openly. Encouraging
teacher voice not only strengthens communication but also contributes to the development of a more
ethically responsive and collaborative school culture.
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